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BUYUK MUTAFAKKIRLARNING PEDAGOGIK
G‘OYALARINI TA’LIM-TARBIYA JARAYONIGA
TATBIQ ETISH TEXNOLOGIYASI

Annotatsiya: maqgolada buyuk mutafakkirlarning pedagogik g‘oyalarini ta’lim-tarbiya jarayoniga tatbiq etish,
ularni bugungi davr talablariga moslik imkoniyatlari o‘rganib tahlil gilingan.

Kalit so‘zlar: buyuk mutafakkirlar, pedagogik, g‘oya, ta’lim, tarbiya, jarayon, texnologiya.

AHHOTaLMsA: B CTaTbe U3y4aeTcs U aHanM3npyeTcs NpYMeHeHVe negarornyeckux naevn Benukmx Meicnutenen
K MpoLieccy BOCMMTaHUS 1 00YYEHUs1, @ TakKe BO3MOXHOCTb UX aganTaumm K TpeboBaHUSIM COBPEMEHHOW 3MOXMU.

KnroueBble cnoBa: sesiukue Mbicriumernu, nedazoeuka, udesi, obpazosaHue, obyyeHue, npouecc, MexHoI02us.

Annotation: in the article, the application of the pedagogical ideas of the Great Thinkers to the process of edu-
cation and training, and the possibility of adapting them to the requirements of today’s era are studied and analyzed.

Key words: Great thinkers, pedagogic, idea, education, upbringing, process, technology

Buyuk mutafakkirlarning ilmiy va ma’naviy qarashlari
ta’lim va tarbiya sohalarining shakllanishida va rivojla-
nishida asosiy omil bo‘lib xizmat giladi. Ularning merosi
nafagat o‘tmishda, balki bugungi kunning zamonaviy
ta’lim-tarbiya jarayonida ham dolzarb ahamiyat kasb
etmoqda.

Prezidentimiz Shavkat Mirziyoyev mamlakatimizni
2016-yilda ijtimoiy-igtisodiy rivojlantirishning asosiy
yakunlari va 2017-yilga mo'ljallangan igtisodiy dasturning
eng muhim ustuvor yo‘nalishlariga bag‘ishlangan Vazirlar
Mahkamasining kengaytiriigan majlisidagi ma’ruzasida
eng birinchi dolzarb vazifa bu yosh avlod ta’lim-tarbiya-
sini rivojlantirish bo‘lmog‘i lozim deya ta’kidlab o‘tdilar.

Mutafakkirlarning ilmiy va ma’naviy merosi ta’lim
va tarbiya sohalarida barkamol avlodni tarbiyalashda
muhim omil hisoblanadi. Ular tomonidan ilgari surilgan
g‘oyalar insoniyat ma’naviyati, axloqgiy qadriyatlari va
ilmiy yutuglariga asos bo‘lgan. Masalan:

Abu Nasr Forobiy — ta’lim jarayonini insonning
ma’naviy va intellektual kamoloti uchun asosiy vosita deb
hisoblagan. U mantiqiy fikrlash va axlogiy gadriyatlarni
shakllantirishga alohida e’tibor qaratgan.

Ibn Sino - tibbiyot va falsafa sohasidagi ishlari orgali
tajriba va kuzatish metodlarining ahamiyatini ta’kidla-
gan. U ta’lim jarayonida ilmiy tadgiqotlarga asoslanishni
targ‘ib gilgan.

Alisher Navoiy — axloqiy tarbiyaning kuchli vositasi
sifatida adabiyot va san’atni ko‘rsatgan. Uning asarlari
ma’naviyat va insoniylik fazilatlarini shakllantirishda
muhim manba bo'lib xizmat qgiladi.

Badiiy adabiyotning buyuk namoyondalaridan biri
Alisher Navoiy asarlarida komil inson mavzusiga alohi-
da to‘xtalib o‘tilgan. Navoiyning butun ijodi komil inson
targ‘ibiga garatilgan. Uning deyarli barcha asarlarida
darvesh, orif insonlar axlogi haqida fikrlari bor. Uning
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hatto mafkuraviy asarlari hisoblangan “Nasoyim ul-
muhabbat” va “Lison ut-tayr’da ham darveshlar siyrati,
hamda xulg-atvor va javonmardlik xususiyatlari ta'rif-
tavsif etiladi.

Shuni unutmaslik kerakki har ganday taraqgiyot,
insonlardagi bilim, intellektual imkoniyatlar va ya yaratu-
vchanlik faoliyatlari mahsulidir. Shuning uchun ham
hozirgi kunda insonlardagi intellektual imkoniyatlarni
maksimal ishga solish sohasidagi izlanishlar muhim
ahamiyatga ega.

Bugungi kunda zamonaviy ta’lim o‘z oldiga qator
vazifalarni go‘'ymoqdaki, bular o'z navbatida ta’lim jara-
yonini tubdan yangilashga nisbatan bir gancha vazifalarni
yuklaydi. Jumladan:

—yoshlar o‘zlarining ijod qobiliyatini gonuniy me’yor
orqgali boshgara olishi va bu jarayondagi faoliyatini yugori
cho‘qqiga ko'tarish;

— shaxs estetikasi va intellektining yuqori bosqichga
yetishdagi obyektiv va subyektiv birliklardagi ziddiyatli
ta’sir omillari;

— 0‘z-0'zini o‘qitish, 0‘z-0‘zini takomillashtirish va
boshqarish.

Ushbu vazifalarni amalga oshirishda Alisher Navoiy
asarlaridan foydalanish katta imkoniyatlarga ega.

Alloma mavjud fanlarning barchasini o‘rganish inson
uchun g‘oyatda foydali ekanligini uqtiradi va bu borada
amaliy harakatlarni tashkil etadi. Chunonchi, o'zi tashkil
etgan “Ixlosiya” madrasasi yonida maktab ochadi, uni o'z
vagfidan mablag’ bilan ta’minlaydi. Ta’lim oluvchilardan
ilm o‘rganishda qattiq intizom talab etadi. Shuningdek,
gobiliyatli shaxsni tarbiyalamaslik, uning qobiliyatini
rivojlantirmaslik zulm bilan tenglashtiriladi: “Qobiliyatlini
tarbiya gilmaslik zulmdir, qobiliyatsizga tarbiya hayf. Uni
tarbiya gilmaslik bilan nobud qilma, bunga tarbiyangni
nobud qgilma” [4, 134].
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Dolzarb mavzu

Alloma tarbiyada namuna metodini ma’qullagan. Bu
borada o‘gituvchi va ota-ona namunasi birinchi o‘ringa
go‘yilgan bo‘lsa-da, tarbiyada jismoniy jazoni qoralagan.
Bolaga xushmuomalalik bilan munosabatda bo'lish, lekin
gattiqqo’llikda ham, xushmuomalalikda ham me’yor
bo‘lishini alohida ta’kidlagan.

Ulug® mutafakkir Alisher Navoiy o‘gituvchilarni
talabchan va o'z kasbining bilimdoni bo‘lishga undagan,
tarbiya masalasiga jiddiy e’tibor bergan. Mutafakkirning
fikricha, bilim olishda uzluksizlikni ma’qullab, bilim be-
ruvchi ustoz — murabbiylarning o‘zlari ham ma’lumotli,
o‘qitish usullarini chuqur egallagan bo‘lishlarini talab
etadi. Johil, mutaassib, nodon domlalarni qoralab,
o‘gituvchi mehnatining og'irligini alohida ta’kidlaydi.
Madrasa mudarrislarining fozil, dono, kamtar, ma’naviy
pok insonlar bo‘lishini istaydi va shunday bo'lishi uchun
kurashadi.

Mashhur mutafakkir inson agliy qobiliyatini, ilmiy
quvvatini, iste’dodini takomillashtirish uchun o‘zida zuk-
kolik, fahm tezligi, zehn o‘tkirligi, bilimlarni tez egallash,
go‘yilgan muammoni tez anglash, ilgari his etgan va
tasavvur gilgan barcha narsalarni esda saglash, xotira
kabilarni rivojlantirishi lozimligiga alohida urg‘u berib
o‘tganlar.

Ta'lim-tarbiya samaradorligiga erishish magsadi-
da maktab va madrasalarda ana shu talablarga rioya
etilgan, talabalarda yuqorida ta’kidlab o'tilgan jihatlarni
tarbiyalash uchun “Tarbiyai fikriya”, “Tarbiyai tafakku-
riya”, “Tarbiyai ixlosiya” kabi metodlar qo‘llanilgan, ular
talabalarni fikrlashga o‘rgatib, tafakkurlarini rivojlantirib,
bilimlarni egallashga bo‘lgan gizigishlarini oshirgan.
Shuningdek, tafakkurni rivojlantirishda samarali bo‘lgan
ilmiy munozara, sharhli o‘rganish, muammolarni hal
etish, kuzatish, savol-javob, bilimlarni sinash, ko‘rgazmali
tajriba kabi uslublar go‘llanilgan.

Har bir o'gituvchi talabalarga umumiy bilimlarni berish
bilan bir gatorda, ularni san’at va muammoli masalalarni
yechish sirlari bilan ham tanishtirib borganlar.

Demak, Alisher Navoiyning pedagogik garashlarida
shaxs tomonidan o‘zlashtirilishi zarur bo‘lgan quyidagi
sifatlar: agliy kamolot (bilim, zakovat va uquvga ega
bo'lish); axlogiy kamolot; jismoniy yetuklik; go‘zallikni
his etish va o0'z-o'zini tarbiyalash, o‘z ustida ishlash

kabilar ko‘zda tutilgan.

Yugoridagi fikrlarni umumlashtirgan holda quyidagi
tavsiyalarni berishni lozim topdik:

Mutafakkirlarning asarlari va g‘oyalari zamonaviy
ta’lim-tarbiya jarayonida quyidagi yo‘nalishlarda tatbiq
etilishi mumkin.

1. Ta’lim dasturlarini boyitish:

» Forobiy ta’lim falsafasi asosida axlog va mantiq
fanlarini o‘qitish dasturlarini ishlab chiqish;

> Ibn Sinoning ilmiy metodologiyasini tabiiy fanlar,
xususan, biologiya va kimyo fanlarining laboratoriya
mashg‘ulotlariga joriy etish;

2. Tarbiya jarayonida badiiy asarlardan foyda-
lanish:

> Alisher Navoiyning ijodini tahlil qilish orgali talaba
va o‘quvchilarning axloqiy fazilatlarini shakllantirish;

» Mutafakkirlar asarlaridan foydalangan holda ax-
logiy dilemmalarni muhokama qilish va rolli o‘yinlar
tashkil etish;

3. Innovatsion texnologiyalarni go‘llash:

» Mutafakkirlarning hayoti va asarlarini virtual
ekskursiyalar orqali o‘rganish imkonini beruvchi ragamli
platformalar yaratish;

» Audio va video darslar yordamida ularning asar-
larini o‘quvchilarga yaqgindan taqdim etish;

4. Seminar va treninglar tashkil qilish:

» Pedagoglar uchun mutafakkirlar g‘oyalari bo‘yicha
maxsus seminar va treninglar o‘tkazish.

» Ota-onalar uchun mutafakkirlarning tarbiya haqida-
gi qarashlarini amaliyotga tatbiq etish bo‘yicha masla-
hatlar berish.

Xulosa qilib aytganda, buyuk mutafakkirlar merosi
zamonaviy ta’lim va tarbiya tizimini boyituvchi beqiyos
manbadir. Ularning g‘oyalari yosh avlodning intellektual
salohiyati va ma’naviy barkamolligini oshirishga xizmat
qgiladi. Shu bois, mutafakkirlarning ilmiy va ma’naviy mer-
osini o‘rganish, uni amaliyotga joriy etish dolzarb vazifa
hisoblanadi. Ulardan ta’lim jarayonida eng zamonaviy
metod va usullar bilan uyg‘un holda magsadga muvofiq
foydalanish ta’lim-tarbiya samaradorligini oshirishda
yanada muhim ahamiyat kasb etadi. Bu nafaqat ta’lim
sifatini oshirishga, balki jamiyatning ma’naviy yuksal-
ishiga ham xizmat qiladi.
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ADABIYOT DARSLARIDA VIZUAL TALIMNING
GNOSEOLOGIK VA EMPIRIK XUSUSIYATLARI

Annotatsiya: ta’limda multimediali o‘rgatuvchi tizimlar, audio va video mahsulotlar, virtual laboratoriyalar, elek-
tron kutubxonalar hamda virtual reallik muhitidagi oqitish vositalari o‘quvchilarning o‘quv predmetlari mazmunini
o‘zlashtirish, tasavvurlarini kengaytirish, o‘rganilayotgan materialni fanlararo integratsiya asosida tadqiq qgilishga
yordam beradi. Adabiy ta’limda foydalanish uchun bugun dolzarb sanalayotgan virtual borliq imkoniyatlari axborot
texnologiyalari sohasidagi eng so‘nggi yutuglarni o‘z ichiga gamrab olishi, unda rivojlangan davlatlarning virtual
laboratoriya mashg‘ulotlariga doir tajribalaridan unumli foydalanish, o‘quvchilarning yosh va psixologik xususiyat-
larini nazarda tutgan holda ish ko‘rish magsadga muvofiq. Mazkur maqolada adabiyot darslarida vizual ta’limning
gnoseologik va empirik xususiyatlaridan foydalanish masalasi yoritiladi.

Kalit so‘zlar: virtual ta’lim texnologiyalari, virtual borliq, virtual muhit, simulyator, interfeys, immersivlik, inter-
faollik, hissiy-obrazli anglash metodi.

AHHOTauuA: B 06pa3oBaHUmN MynsTMMeaUiHbIE 00y4YatoLLne CUCTEMBI, ayano 1 BUAEOMNPOOYKLUNS, BUPTyarnbHble
nabopatopun, aNeKTPOHHbIE BBIMoTEKN 1 cpeacTBa 00yyYeHns B cpedax BUPTyanbHOW peanbHOCTU COCOOCTBYOT
YCBOEHMIO YHaLLMMUCS COAepXaHUs y4eBHbIX MPegMeToB, PaCLUMPEHMIO UX BOOBPaXKEHNS, NCCNEeAOBaHNIO NU3y4aeMoro
mMaTtepuaria Ha oCcHoBe MG)K,D,VICLI,I/II'IJ'II/IH8pHOI7I MHTEerpauunn. BoamokHoCTH BUPTYyalribHOro 6bITI/IF|, aKTyalibHble
cerogH4a ana ncnonb3oBaHUA B NMTepaTypHOM 06paaoBaH|/||/|, AOJMKHbI BKIMKOYaTh B cebs HoBenLne AOOCTUXEeHUd B
obnactn MHd)OpMauMOHHbIX TeXHOJ'IOFI/IIZ, B KOTOPbIX XeraTteribHO UCMNOoJib30BaTh OMbIT Pa3BUTLIX CTPaH B obnactun
BMPTYarnbHbIX TaBopaToOpHbIX 3aHATUI, NPOBOANTL PABOTy C y4ETOM BO3PaCTHBIX U MCMXOMNOMMYeCKUX 0COBEHHOCTEN
y4yallnxcd. B ,El,aHHOIZ CTaTtbe paccMaTtpuBaeTca BOMNpoc 06 ncnonb3oBaHMM THOCEOMNOrNYECKUX U SAMMNUPUYECKNX
XapaKTepuCTUK HarnsgHoro obyyeHns Ha ypokax nurepaTypbl.

KniouyeBble crnoBa: mexHoo2uu supmyasnbHO20 0by4eHuUs], supmyasbHOe Cyu,ecmeo, supmyarbHas cpeoa,
cumynsmop, UHmepgedlc, UMMEePCUBHOCMb, UHMePaKmuUu8HOCMb, MeMOO aMOUUOHaIbHO-06pa3Ho20 80CpUSMUS.

Annotation: in education, multimedia educational systems, audio and video products, virtual laboratories, elec- -
tronic libraries, and teaching tools in the virtual reality environment help students master the content of educational
subjects, expand their imagination, and research the studied material on the basis of interdisciplinary integration,
helps to do. The possibilities of virtual existence, which are considered relevant today for use in literary education,
include the latest achievements in the field of information technologies, in which the experiences of developed
countries on virtual laboratory training are effectively used, taking into account the age and psychological charac- i
teristics of students. It is desirable to work.

Key words: virtual educational technologies, virtual existence, virtual environment, simulator, interface, immer-
siveness, interactivity, method of emotional-image comprehension.
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Jamiyat hayotining axborotlashuvi adabiyot o‘qitish
kechimiga ham o'z ta’sirini ko‘rsatmay qolmadi, albatta.
Bu jihat “Milliy o'quv dasturi’ning mazmunan boyib, janr
va mavzu jihatidan rang-barang bo'lishiga, aynigsa, sar-
guzasht, detektiv, iimiy-fantastik asarlarning tanlanishi
yoki darsliklarda adabiy-nazariy tushunchalarni o‘quvchi
go‘llay oladigan yo'sinda taqdim etilishi, didaktik mate-
riallarning hayotiy ko‘nikmalarni rivojlantirishi magsadi
bilan berilishida yaqgol namoyon bo‘ldi [3]. Shu nugtayi
nazardan olinganda adabiy bitiklarni o‘rganish masalasi-
ga ularning tabiatidan kelib chigib yondashish magsadga
muvofiq. Masalan, umumiy o‘rta ta’lim maktablarining
6-sinfda o‘rganilishi rejalashtirilgan “Fantastika va sargu-
zashtlar olami” faslidagi H.Shayxovning “Birinchi sinov”,
R.Bredberining “Bir kunlik yoz”, J.Vernning “O‘n besh
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yoshli kapitan”, A.K.Doylning “Mallalar uyushmasi” kabi
asarlar [2: 96—168] sujeti virtual texnologiyalar asosida
o‘rganishga qo’l keladi. Buni globallashuv jarayonlari,
zamon bilan hamnafas yoshlarning qizigish va intilishlari
ham taqozo etmoqda.

Adabiy ta’lim jarayonida virtual muhit yaratish uchun
loyiha amalga oshirilishi magsadga muvofiq. Loyiha
doirasida virtual muhit: maxsus xona, virtual muhitga
kirishga mo‘ljallangan vositalar zarur bo‘ladi. Asarning
pedagogik dasturiy vositalar yordamida tayyorlangan vir-
tual varianti ichiga “kirish” orqali sujetdagi ketma-ketlikni,
gahramonlar o‘zaro munosabatlarini kuzatish, ular bilan
birga harakatlanish yoki ta’sir ko‘rsatish mumkin bo'‘la-
di. Umumiy o'rta ta’lim maktablari 6-sinfida H.Shayxo-
vning ilmiy-fantastikaga mansub “Birinchi sinov” asari
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[2: 98-105] yuzasidan virtual tajribalar boshga fanlar,
xususan, sujeti koinotda sodir bo‘lishi nugtayi nazaridan
fizika va astronomiya fanlari bilan alogadorlikda tashkil
etishni tagozo etadi. O‘quvchilarning samoviy jismlar
haqidagi tasavvurlarini kengaytirish uchun You Tube
kanalidagi virtual planetariylarga sayohatlar uyushtirish
mumkin. Bunda quyidagilar nazarda tutiladi:

1) asarni virtual muhitda gavdalantirish uchun sujetni
ixchamlashtirib ssenariy tuzish, vaqtini va hajmini
e’tiborga olish;

2) hikoyachi va gahramonlar nutqini ifodalashning
optimal yo'llarini belgilash, ovozning o‘quvchi sezgilariga
ta’sirini ko‘zda tutish;

3) vogea joyi, detallar va zamonni ifodalash texni-
kasini aniglashtirish;

4) virtual muhitning o‘quvchilar psixologiyasiga
ta’sirini bashoratlash va unga doir chora-tadbirlarni
rejalashtirish;

5) virtual mahsulotning adabiy ta’lim magsadiga qay
darajada muvofiq kelishini bashoratlash;

6) o‘quvchilar tomonidan bajariladigan harakatlarni
loyihalashtirish;

7) o‘quvchilarning asar sujetiga ta’sir ko‘rsatish
imkoniyatlarini belgilash va buning uchun maxsus
kadrlarni kiritish;

8) o‘quvchilarni virtual texnologiyalar bilan ishlashga
jalb etish, g‘oyalarini taklif etishga yo‘naltirish va h.k.

Yuqorida qayd etilganlar, albatta, jiddiy, ancha vaqt,
mehnat va mablag’ talab etganligi bois yaratuvchi g‘oya
muallifi (o‘gituvchi) oldindan jarayonni loyihalashtirishi
magsadga muvofig. Bunda dasturchi, zarur hollarda
loyihani moliyalashtiradigan tomonlar bilan hamkorlik
gilishi muhim sanaladi. Albatta, loyihaning samarali
yakuni maxsus yo‘rignoma ishlab chigilishi, g‘oyaning
ishonchliligi, anig maqgsadga qaratilgani, mualliflarning
kreativligi hamda pedagogik dasturiy vositalar imko-
niyatlaridan oqilona foydalanishiga chambarchas bog'lig.
Interaktivlikni ta’minlashda virtual borliq tizimiga xos
bo‘lgan: ko‘z bilan ko'riladigan, tovush orgali eshitiladigan
amallarni bajarish tagozo etiladi. Buning uchun katta
hajmli tovush va videotizimlar, kibernetik nimchalar,
inson bosh gismiga mo'ljallangan shlem, ko‘’zoynak
displeylar, hid sezadigan “sichqonchalar”, boshgaruv-
chi qo‘lgoplar, simsiz interfeys uyg‘unligi taqozo etila-
di. Asar sujetining virtual muhitda aks etishi — vogelik,
gahramonlar xatti-harakatlarini animatsiyalar shaklida
muayyan izchillikda ifodalash orgali amalga oshiriladi.
Virtual muhit o‘quvchilarning obyektni idrok qilishlari va
tushunishlarini yengillashtiradi.

Asar sujeti virtual borlig muhitida quyidagi kadrlar
orqali gavdalantiriladi:

1. Koinotda “Qora kit” burji tomon harakatlanayotgan
kosmik kema, ekipaj a’zolari, Quyosh sistemasidagi
samoviy jismlar, yuqoridan ko‘rinayotgan zangori Yer
sayyorasi.

2. Fazoviy kema ichidagi hayot: gumbazsimon Bosh

Pult, ro’zg‘or ishlari bilan band ona, akvariumdagi rangli
baliglar, gullarni parvarishlayotgan gizaloqg.

3. Ota va gizcha suhbati. Shahnozaning e'tirozi.

4. “Kamalak” ekipaji somon yo‘lida duch kelgan ta-
sodifiy hodisa.

5. Robotning ishdan chiqgishi va gizchaga tahdidi.

6. Shahnozaning sinovdan muvaffaqgiyatli o‘tishi.

Agar asar vogealari pedagogik ta’lim dasturlari
asosida simulyatsiya gilinsa, unda maxsus vositalar
(ko‘zoynak, shlem, qo‘lgop, kostyum) orqali o‘quvchi
voqealar rivojida harakatlanishi mumkin bo‘ladi. Lekin
avval asar mazmuni bilan chuqurroq tanishish, go‘llanil-
gan so‘zlar ma’nosini aniglash, tasvirlarning fizika va
astronomiya fanlari qgonuniyatlariga gay darajada mos-
ligini o‘rganish zarur bo‘ladi. Agar o‘quvchilarning hi-
koyadagi kabi lavhalarga kino yoki multfilmlarda ko‘plab
marotaba duch kelishganiga e’tibor gilinsa, o‘zlashtirish-
ga qiyin va zerikarli tuyulmaydi. Buning uchun darslikda
go'yilgan savol-topshiriglar ustida ishlanadi, bu muhim
bosgich sanaladi. 6-sinf o‘quvchisi uchun tanish bo‘Ima-
gan fizika faniga oid dozimetr, gravitomer, barometr,
radiatsiya schyotchigi, kibernetik asboblar, pozitrion
miyali robot, infratovush to‘lqinlar yoki Somon yo'li kabi
atamalar ma’nosini ochiglash zarur bo‘ladi. Muallif to-
monidan o‘ylab topilgan “Qora kit” burji, yerliklar gaysidir
sayyorada uchratgan mingoyoqqa o‘xshagan oliy aql
egalari, ularning muloqot tarzi (ko‘zlarining pastrog‘ini
turli rangga kiritish orqali so‘zlashishi), okean suviga
o‘xshash shakldagi yaratiglar ham tasavvurga asos-
lanishni taqozo etadi.

Ofqituvchi o'quvchilar diggatini quyidagilarga qaratish
orgali nutqini, tasavvurini, ijodiy va mantiqiy tafakkurini
rivojlantirishga erishishi mumekin:

— “Qora kit” burji, u yerdagi hayot, o‘’zga sayyora-
liklarni ganday tasavvur gilganliklarini so‘zlab berish
(uyga vazifa sifatida rasmini chizish yoki tasavvuridagi
kosmik kema maketini yasash);

— gahramonlarning Yerga qaytgan vaqtidagi tashqi
ko‘rinishi, Shahnozaning tengdoshlari bilan fikrlashidagi
farq nimalarda aks etishini ifodalash;

— sayyoralararo vaqt nisbati haqgidagi farazlarini
bayon etish;

— agar hayotda Shahnozadek muammoga duch kelib
golishsa, ganday yo'l tutishiga doir fikrlari bilan tanishish;

— 0'zbek oilasining samoviy sayohatidan jamiyatga
ganday naf yetishi mumkinligi xususidagi fikrlari bilan
o‘rtoglashish;

— asarning o‘zlari tomosha gilgan gaysi film (badiiy,
hujjatli, multiplikatsion) epizodiga o'xshashligini giyoslab
yoritish, o'xshashliklarini aniglash;

— yozuvchining asarni yaratishdan ganday magsadni
ko‘zlaganini taxmin gilish va shu asosda mulohazalarini
bildirish;

— hikoya o‘quvchilarda ganday g‘oyalar uyg‘otganini,
ularni amalga ganday tatbiq etish mumkinligi haqgidagi
fikrlari bilan o‘rtoglashish va h.k.

e-mail: tilvaadabiyotuz@gmail.com o 2025-yil 2-son
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Dasturlashtiriigan manzaralar oldindan ma’lum vagtga
mo'ljallangan bo'lib, virtual muhitda sujetga ta’sir gilishni
nazarda tutgan holda loyihalashtiriladi va o‘quvchilarn-
ing idrok etish imkoniyatlarini kengaytiradi. Darslikdagi
kreativlikni rivojlantirish magsadiga qaratilgan loyiha
ishida belgilangan vazifalar tasviriy san’at, musiga va
texnologiya fanlari o‘rtasidagi alogadorlikka tayanishni
taqozo etadi. Bu esa, asarda tasvirlangan makon va davr
ruhini, muallif nugtayi nazarini ochib berishga xizmat
gilishi bilan ahamiyatlidir.

Yuqoridagi fikrlardan ma’lum bo‘ladiki, bugungi kunda

badiiy matn mohiyatini virtual ta’lim vositalari orqali ga-
vdalantirish nafaqat obrazli tasavvur va tafakkurni, balki
ta’lim oluvchilarning o‘rganilayotgan muayyan obyektni
turli shakl, belgilar orqali fikran tasavvur qilish, obyekt
timsolini xayolan yaratish, vogea-hodisalar, narsa-pred-
metlar ortasidagi sabab-oqibatlar mohiyatini idrok qilish
ko‘nikmasini shakllantirishga xizmat giladi. Shuningdek,
asarda aks etgan g‘oyani muayyan ketma-ketlikda ajratib
gavdalantirish orqali yaxlit tasavvur gilishga yordam
beradi.

Foydalanilgan adabiyotlar
1. ®ansuneBa M., Candypos [1. bapya Tabnum nyHanuwnapu yuyH “Buptyan Tabnmm TeXHonornsicn” Mogynu
6ynnya ykyB-ycnyoui maxmya. — TowkeHT: Husomun Homugarn TAMY, 2016. — 155 6.
2. Mirzayeva Z., Jalilov K. Adabiyot. Umumiy o'rta ta’lim maktablarining 6-sinfi uchun darslik. — Toshkent: Res-
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Tadjixon SABITOVA,
Chirchiq davlat pedagogika
universiteti tadqiqotchisi

OLIY TA'LIM TIZIMIDA GO‘RO‘G'LI TURKUMIDAGI
DOSTONLARNI O‘QITISHNING POETIK XUSUSIYATLARI

Annotatsiya: ushbu magolada bugungi kunda folklor asarlarini o‘qitish va uning ahamiyati. Go‘ro‘g'li turkumi-
dagi dostonlarni o‘gitishda innovatsion texnologiyalardan foydalanishning ahamiyati, roli va samaradorlikka ta’siri
borasida fikr va mulohazalar yuritilgan.

Kalit so‘zlar: asar, folklor, texnologiya, innovatsiya, shakl, metod, uslub, ta’lim, tarbiya.

AHHOTaLMA: B 3TOW CTaTbe pacckasblBaeTcsi 0 npenogaBaHny OrbKNOPHBLIX NMPOU3BEAEHWUA U €r0 3HaYEeHUN
cerogHsi. bbinu BbickasaHbl MHEHUS! U COODPaXKeHWs O BaXKHOCTM, PO U BIUSIHAM UCMOMb30BaHMS MHHOBALMOHHBLIX
TEXHOMOrMN Ha 3hPEKTUBHOCTL 0BYYEHNSI ANOcCamM U3 Cepun ropornu.

KnioueBble cnoBa: rpoussedeHue, (horbKIIop, MexHONnoausi, UHHo8ayusi, gpopma, Memood, cmursib, 0bpasosaHue,
gocrnumaHue.

Annotation: in this article, the teaching of folklore works and its significance today. Opinions and reflections on
the importance, role and impact on efficiency of the use of innovative technologies in the teaching of the gurgular
series of epics.

Keywords: work, folklore, technology, innovation, form, method, style, education, upbringing.

Kirish. Bugungi kunda respublikamizda ta’lim
tizimini yangi bosgichga olib chigish, ragamlashtirish,
zamonaviylashtirish, axborotlashtirish va innovatsion
o‘zgarishlar amalga oshirilmogda. XXI asrni innovatsion
o‘zgarishlarga boy asr deyish mumkin. Bu, albatta,
ta’lim sohasiga ham o‘zining ta’sirini ko‘rsatmay qol-
maydi. Uning zamirida esa ta’lim sohasiga zamonaviy
innovatsion texnologiyalarning olib kirish zaruriyatini
tug‘diradi. Ana shularni hisobga olgan holda bugungi
kunda ta’lim tizimida o‘qitish sifatini oshiradigan, uning
dolzarb ehtiyojlarini gondiradigan, yangi imkoniyatlar
eshigini ochib beradigan innovatsion texnologiyalarga
ya'ni innovatsion ta’lim texnologiyalariga bo‘lgan talab
ortib bormoqda.

Ta’lim tizimining isloh qilinishi, ta’lim sifatini yangi
bosqgichga olib chigilishi ushbu sohaga innovatsion
texnologiyalarni joriy qilish shartini qo‘yadi. Bu borada
O‘zbekiston Respublikasi Prezidentining ham quyi-
dagi fikr va mulohazalari o'rinli deb hisoblaymiz. “Biz
ta’lim va tarbiya tizimining barcha bo‘g‘inlari faoliyatini
bugungi zamon talablari asosida takomillashtirishni
0'zimizning birinchi darajali vazifamiz deb bilamiz™".
Ma’lumki hamma zamonlarda o‘gitish tizimi zamon
bilan hamnafas tarzda kelgan. Mamlakat taraqqiyoti va
uning kelajagi ta’lim tizimi va ta’lim sifati bilan chambar-
chas bog'liq ekanligini unutmasligimiz lozimdir. Ta’lim
tizimiga yangilik, o‘zgarish va sifat, samaradorlikning
olib kirilishi innovatsiya bo'lib, taragqiyotga ijobiy ta’sir
ko‘rsatishi bilan ajiralib turadi. Bu borada ta’lim tizimiga

olib kirilgan innovatsion yangiliklar va texnologiyalar-
ning joriy etilishi folklor asarlarini o‘gitish sohasini ham
chetlab o‘tmadi. Folklor asarlarini o‘gitishda innovat-
sion texnologiyalarning joriy gilinishi uning o‘ziga xos
tarzda rivojlanishi va samaradorlikka erishishiga ta’sir
ko‘rsatadi. Go‘ro‘g'li turkumidagi dostonlarni o‘qitishda
ham ta’lim texnologiyalaridan foydalanish folklorshunos
olimlarning ta’lim tizimida yangicha, zamonaviy sha-
roitlarda ishlay olish ko‘nikmasini shakllantirish, sifat
va samaradorlik ko‘rsatkichlarini oshirishga erishish
magsadida o‘zgacha yondashuvni talab etadi.

Adabiyotar tahlili. Ta’lim innovatsiyalari deganda
pedagogik tizimning magsadi, mazmun-mohiyati, bel-
gilari, imkoniyatlari, vazifalarini, rivojlanish bosgichlari
va ta’limdagi integratsiya tamoyillarining innovatsion
usullarini tanlash, go‘llash va ulardan foydalanish, uslu-
biy tavsiyalar hamda bu borada bo‘lajak mutaxassis-
larda shakllanadigan xislatlarni hosil gilish jarayonini
ifodalovchi ta’lim va tarbiya jarayonining sifat jihatlarini
takomillashtirib bu sohada yuqori samaradorlikka er-
ishishni tushunish mumkinZ2.

Innovatsiya tushunchasi O‘zbekiston Milliy ensiklope-
diyasida ko‘rsatilishicha innovatsiya quyidagi mazmun
va tushunchalarga ega. Innovatsiya inglizcha “innova-
tionas” — kiritilgan yangilik, ixtiro texnika va texnologiya
avlodlarini almashtirish uchun igtisodiyotga sarflangan
mablag‘lar, ilmiy-texnik yutuqglar va ilg‘or tajribalarga
asoslangan texnika, texnologiya, boshqarish va mehnat-
ni tashkil etish kabi sohalarda yangiliklar, shuningdek,

1 Mupsnées LLI.M. KoHyH ycTyBOPIuUri Ba MHCOH MaHbaaTnapyHy TabMUHNALL-IOPT TapakkUéTu Ba xank hapoOBOHMUIMHUHT raposu. — T.: Va-

6ekncToH, 2017. 24-6.

2 Sluru6oes K.H. MHHOBamoH TeXHOMOTHsIIapAaH (GoiialaHuIIra aCOCIaHTaH sSIHruya EHAANTYBIap TabInM JKapaéHUHU PUBOIKIAHTUPHII OMUITHIIHD.

Tlemaroruka 2022, 1-con 117-6.
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ularning turli sohalar va faoliyat doirasida go‘llanilishi®. gahramonning asrandi farzandlari Hasan, Avaz, ne- “q
Ta’lim innovatsiyalari — ta’lim sohasi yoki o‘quv ja- varalari Nurali, Ravshan va evarasi Jahongirlarning 'r--g

rayonida mavjud muammoni yangicha yondashuv aso- gahramonona sarguzashtlariga bag‘ishlangan bo‘lib, s
sida yechish magsadida qgo'llanilib, avvalgisidan ancha bular ham o‘zaro muayyan turkumlarni tashkil giladi. '4
samarali natijani kafolatlay oladigan shakl, metod va Bu ichki turkumlar asrandi farzandlarining olib keli- f)\;;
texnologiyadir. Ta’lim innovatsiyalarini folklor asarlari, nishini tasvirlovchi dostonlar (Hasanxon, Avazxon) bilan ‘...::
jumladan, Go‘ro‘g‘li turkumidagi dostonlarni o‘gitishda boshlanadi. Hasan va Avazning o‘z taqdiri bor. Ular- /7;1
- L

ham go'llanilishi dostonning mazmunini tushunish va
tahlil gilishda talabalarda kreativ qobiliyatlarni shakl-
lantirishga turtki bo‘ladi.

Muhokama. So‘z san’atining dastlabki namunalari
insoniyat nutgi paydo bo'lishi bilan yuzaga kela bosh-
ladi. “Go‘ro‘g‘li” dostonlari xalg dostonchiligida har biri
mustagqil yashagan va ayrim-ayrim nomga ega bo‘lgan
asarlar silsilasi, muayyan omillar bilan bir-biriga birlash-
gan kattakon turkum bo'lib, Yaqin va O‘rta Sharqgda
juda keng targalgan. Bu turkum o‘zbek, tojik, qozoq,
goraqalpoq, tatarlarda Go‘ro‘g'li; turkmanlarda Go‘ro‘g'li,
Ko‘ro‘g'li, Karo'g'li; Ozarbayjon, Gruzin, Turk va bosh-
galarda Ko‘ro‘g‘li nomi bilan shuhrat gozongan.

“Go'ro‘g'li” turkumi dostonlari kattakon ikki tarmoqqga
bo‘linadi. Fanda biri Zakavkaze va Yaqgin Sharq ver-
siyalari (ozarbayjon, arman, gruzin, turk va boshqalar)
deb yuritilsa, ikkinchisi O‘rta Osiyo versiyalari (o‘zbek,
qozoq, qoraqalpoq, turkman, tojik va boshqalar) deb
ataladi. Bu ikki tarmoq o‘zaro muayyan umumiylikka
ega bo‘lsa-da, dostonlarda gamrab olingan vogelik,
epik an’ana va bosh gahramonga berilgan baho, ular-
ning hajmi, sostavi, kuylanish va tarqalish xususiyatlari
jihatidan bir-biridan pirinsipial ravishda farq giladi.

Demak, ozarbayjon versiyasida konkret shaxs
va davr bilan bog‘lig vogealar tengsiz kuch-qudrat
va shijoat, oliyjanob insoniy fazilatlar ideali nuqtayi
nazaridan kuylanadi. Ammo bunda umumlashtirish
va ideallashtirish muayyan davr va tarixiy vogealarni
inkor etish darajasida emas, balki u (xalq ideali) konkret
biografik detallar va hayotiy lavhalar bilan chambarchas
bog‘lanib ketgan.

O‘rta Osiyo versiyalari, xususan, o‘zbek variant-
larida esa umumlashtirish va ideallashtirishning juda
yuqori darajasini ko‘ramiz. Bunda gahramonona o‘tmish
konkret tarixiy vogealar aspektida emas, balki mislsiz
romanik lavhalarda, xalgning begiyos ideallari ko‘lamida
tasvirlanadi. Hamma narsa — hayot ham, xalq turmushi
ham, tarixiy vogelik ham, mavjud zamon yetishtirgan
gahramonlar ham ko‘tarinki romanik bo‘yoglarda, bep-
oyon badiiy ideal tasavvurlarda, cheksiz obrazlar girdo-
bida gavdalanadi. Ana shu bepoyon ideallik va cheksiz
romanika bu dostonlarni yanada real, hayotiy, xalqqa
yagin va davrimizga hamohang gilgan.

“Go‘ro‘g'li” turkumi dostonlari xalq hayoti, turmushi
va maishatini, orzu-umidlari va g‘oyalarini, axloqiy-
estetik va ijtimoiy qarashlarini keng hajmda tasvirlovchi
eposdir. “Go‘ro‘g’li” turkumidagi anchagina dostonlar

ning har biri turkumda muayyan o'rin tutadi. Hasanxon
turkumda fagat bir doston “Dalli’ning bosh gahramoni
sifatida ishtirok etadi. Avazxon esa butun bir doston-
lar “Balogardon”, “Intizor”, “Bo‘tako‘z”, “Qunduz bilan
Yulduz”, “Malikayi ayyor” va boshqga turkumning bosh
gahramonidir.

Bir so‘z bilan aytganda, “Go‘ro‘g'li” siklidagi dostonlar
o'zbek xalqgi orasida keng tarqalgan bo‘lib, o'’z muxlis-
lariga egadir. O‘zbek xalqi Go‘ro‘g‘li va uning yigitlari
hagida qator termalar yaratgan.

Natijalar. Ragamli dunyoda hozirgi davlat,
jamiyatning har bir a’zosidan umuminsoniy qadriyatlarga
amal qilish, ijtimoiy foydali mehnat bilan shug‘ullanish,
samarali mulogot qilish, 0z shaxsini takomillashtirish
uzluksiz o‘rganish kabi kompetentliklarga ega bo'lish
talab gilinadi. Bugungi kundagi ta’lim va rivojlanish
uzluksiz o‘rganishni, umr bo‘yi ta’lim olishni tagozo
gilmogda, kundan kunga yangi texnologiyalar va meto-
dikalar rivojlanib bormoqgda. Bu esa ta’limning sifati
oshishiga hamda o‘gituvchining oz ustida muntazam
ishlab, malakasini oshirib borishga majbur etadi. Doimiy
o‘zini rivojlantira oladigan o‘gituvchi zamonaviy ta’lim
oldidagi vazifalarni bajara oladi.

Singapur milliy ta’lim instituti xodimi Devid Xun
o‘gituvchilar garashlarining o‘zgarishi ta’'limdagi o‘zgar-
ishlar uchun muhim gadam ekanini anigladi. U mua-
mmoni dars berish jarayonida bilim berishdan pedagog
va o‘quvchilarning birgalikda yaratadigan asariga, dars-
likdagi yuzaki nazariyabozlikka asoslangan bilimdan
ilmiy tajriba o'tkazish orqali o‘gitishga, summativ baho-
lashdan yaratuvchilikka asoslangan kuzatuvga o'tish
sifatida ta’riflaydi.

O‘tmishda ko‘rgazmali ta’limga amal qgilinardi, kel-
gusidagi ta’lim ko‘proq loyihalash va faoliyatga asos-
lanishi kerak. Buning negizida o‘quvchilarga fanlar
chegarasidan tashqarida fikrlashga ko‘mak beradigan
tajribani shakllantirish yotadi.

O‘tmishda ta’limning asosiy vazifasi standartlashtirish
va mutanosiblik edi. Kelajakda ta’lim o‘quvchilarning
gizigishlari va qobiliyatlariga, o‘quv jarayonini ixtiso-
slashtirishga asoslangan bo'lishi kerak, baholash esa
o‘quvchi shaxsiyati va igtidorini rivojlantirishga ko‘makla-
shadigan usullarda olib borilishi lozim. Kelgusidagi ta’lim
o‘quvchilarni kashfiyotchilik va topqirlikka undashi lozim.

Shu sababli folklor asarlarini o‘qitishda ham
muammoli ta’lim texnologiyalari shu bilan birgalik-
da zamonaviy ta’lim metodlaridan foydalanishning

3 Y36eKUCTOH MUNMUI SHUMKIONeAusicy. Bolu Taxpup xabaTtu ab3onapv M.AMvHoBa Ba Gowwkanap. 4-T. — T.:
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ahamiyati katta ekanini ta’kidlash kerak bo‘ladi. Zamon-
ning rivojlanishi va taraqqiyotning o'sishi natijasida
bugungi kunda o‘quv materillarini raqamlashtirish ishlari
olib borilmoqda. Folklor asarlarini o‘qitishda interaktiv
ragamli multimedia shakli juda kam uchraydi. Shuning
uchun folklor asarlarini o‘gitishda interaktiv ragamli
texnologiyalardan foydalanish zamon talablariga javob
bera oladigan ta’lim berishni ta’'minlab beradi.

Axborot texnologiyalarining rivojlanishi va internet
tarmog‘i imkoniyatlarining kuchayishi natijasida folklor
asarlarini saglab qgolish va uni keyingi avlodga yetkazib
berish muammosi paydo bo‘lmogda. Buning uchun
ko‘plab mamlakatlarda folklor asarlarini o‘gitishda komik
matn bilan birlashtirilgan tasvirlar va vizualizatsiya orgali
g‘oyalarni yetkazishda grafik vositalardan foydalanish
mumkin. Folklorning rivoji va uning yo‘qolib ketmas-
ligi uchun harakat gilish kerak, chunki folklor tarix va
milliy odatlar, gishlog va ovullarning nomlari, uning tarixi
hagida bizga ma’lumot berib turuvchi soha hisoblanadi.
Yuqorida aytib o'tilganidek Go‘ro‘g’li turkumidagi dos-
tonlarni o‘qgitishda komik grafikli interaktiv metodlardan
foydalanish o‘rganuvchiga hikoyani o‘zi bilan o‘zaro
alogada bo'lishga imkoniyat beradi.

Go‘rg'o‘g’li turkumidagi asarlarni o‘gitishda komiklar-
dan foydalanish hagida gapirishdan oldin komik o‘zi
nima degan savolga to‘xtalib o‘tsak. Komik rasm va
grafikadan iborat, jumlalarni talab gilmaydigan hikoya-
lar to‘plamidir. Bo‘sh joylar orada berilib ketiladi, bola
uni o‘zining fikri bilan to‘ldiradi. Bu texnologiya talaba
yoshlarda o‘gish bilan birgalikda fikrlashni ham o‘rga-
tadi. Belgilar va grafika orqali giziqarli hayvon va inson
tanlovini berish orgali turli xil hissiyotlarga ega bo‘lgan
belgilar — baxtli, gayg‘uli, g‘azabli, tashvishli bo‘lishi
mumkin. Shu orqali hikoya va g‘oyalar ochib beriladi.
Bo'sh qoldirilgan joylarga o‘rganuvchining o'z fikrini
bildirib ketishi, o'z g‘oyalarini yaratish ularning ijodini
ochib berishga imkoniyat beradi.

Folklor asarlarini o‘gitishda zamonaviy innovatsion
texnologiyalardan foydalanish talabalarga mustaqil,
malakali tadgigotchi bo‘lishga imkoniyat beradi. Ta’lim
texnologiyalaridan foydalanish talabalarning mazvu
mazmunini tushunishni oshirish bilan birgalikda analitik
fikrlash, muammolarni hal gilish, axborotni baholash va
ijodiy fikrlash kabi ko‘nikmalarni rivojlantiradi.

Amerikalik tadqiqotchi folklorshunos olim Difonzo va
Bordia o‘zining “Folklor va internet” kitobida “Ragamli
folklorning eng qizigarli elementlaridan biri bu internet
shahar afsonalarining yaratilishidir” - deya ta’kidlaydi.

Folklor asarlarini o‘gitishda, asosan, vizual o‘quv
materiallaridan foydalanish va uni yaratish zamonaviy
innovatsion texnologiya sifatida o‘qitish tizimiga kirishini
ta’kidlash mumkin. Qizigarli materiallardan foydala-
nish o‘quvchilarning digqatini tezroq jalb giladi. Folklor
orqgali o‘quvchilarda savodxonlikni oshirish imkoniyatiga

ega bo'ladilar. Folklor asarlarini o‘gitishda imkon qadar
yaxshi ishlab chigilgan texnologiyadan foydalanish
o'gitishning jozibadorligini yanada oshirish imkoniyatini
beradi. Zamonaviy o‘gitish texnologiyasidan foydalangan
holda o‘gitish samaradlorligiga ham sezilarli darajada
ta’sir ko'rsatadi.

Folklor asarlarini o‘gitishda rol o‘'ynash orgali o‘rgan-
ish — bu hikoyani qayta tiklash imkoniyatini beradi.
Folklor gahramonlarining rollarini ijro etish orgali yangi
ssenariylar yaratish hamda motivatsiya va madaniy
ahamiyatga ega bo‘lgan tushunchalarni chuqurlashtirish
imkoniyatini beradi.

Hamkorlikdagi raqgamli hikoyalar texnologiyasi.
Axborot texnologiyalarining rivojlanishi natijasida tala-
balar google docs platformasi orgali o‘zlarining folklor
hikoyalarini yozish va moslashtirish ular orasiga mul-
timedia elementlarini, ya’ni video, audio, rasmlardan
foydalanish orqali folklor asarlarining kelib chigishi va
interaktiv xaritalarini yaratishlari mumkin.

STEAM texnologiyasidan foydalangan holda
fanlararo loyihalar yaratish texnologiyasida san’at va
folklor sintezi yuz beradi. Folklor tasviriy san’at bilan
birlashtirilib, talabalar hikoyalardan muhim daqgiqgalarni
tasvirlashlari yoki mavzulardan ilhomlangan san’at asar-
larini yaratishlari mumkin. Talabalarga folklor asarlarini
o‘qgitishda rasm, tovush va videoni birlashtirgan interaktiv
tagdimotlar yaratishi ham o‘ziga xos metod hisoblanadi.

Hikoya animatsiyasi texnologiyasi ham talaba-
larga folklor ertaklarini takrorlaydigan gisqa animatsion
filmlar yaratish, animatsiyalardan foydalanish, an’anaviy
hikoyalarni hayotga tatbiq etish uchun ragamli ijodkor-
likdan foydalanish imkonini beradi.

Etnografik tadqiqotlar texnologiyasi — talabalarni
mahalliy festevallar, marosimlar va hikoyalar to‘garaklari-
da gatnashishga undash. Ushbu etnografik tadgiqotlar
texnologiyasi doirasida talabalarga o‘qish ta'tili berilishi
arafasida hududiy kesimda, ya’'ni o‘zlarining yashash
manzili doirasida folklor marosimlarida ishtirok etish
va ularning hissiy ko‘nikmalarini qog‘ozga qayd qilish
topshirig‘ining berilishi folklorni tarixiy asarlar kabi tirik
madaniyat doirasida his gilish imkonini beradi.

Global folklor almashinuvi texnologiyasi. Bu
boshga mintagalar yoki mamlakatlardagi maktablar
bilan hamkorlik qilib, madaniy almashinuv dasturlari
orgali o‘zga xalglarning folklor asarlarini almashish,
giyosiy o‘rganish bilan birgalikda o'z madaniyatlari o‘zga
millat, xalg madaniyatlari bilan baham ko'rish, shu bilan
birgalikda, madaniyatlararo o‘rganish va tahlil qgilishni
rag‘batlantiradigan joylarda tashkil etilishi mumkin.

ljodiy yozish va folklorni gayta tasavvur qilish
— organgan folklor asarlarini o‘quvchilar gayta tasavvur
qilish magsadida o'zlarining ijodiy fikr va mulohazalarini
bildirishi. Talabalarga an’anaviy folklorni zamonaviy
muhitga moslashtirish uchun mashglar berilishi mumekin.

4 Bordia, P. and DiFonzo, N. (2004) ‘Problem Solving in Social Interactions on the Internet: Rumor as Social Cognition’, Social Psychology
Quarterly 67: 33-49
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Ushbu pedagogik texnologiya orqali talabalar folklorni
zamonaviylashtirishi, ushbu asarning dolzarbligi, evoly-
utsiyasi hagida tanqidiy va kreativ fikrlarini bildirishiga

tashkil qilish tanqidiy fikrlashni rag‘batlantiradi.
Folklor to‘garaklarini tashkil etish ham talabalar-
ning folklor asarlarini gizigarli o‘rganishiga olib keladi.
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imkoniyat beradi. Og‘zaki hikoya gilish an’analarida talabalar har bir kishi P 4

Loyihaga asoslangan ta’lim texnologiyasi folklor hikoyasini baham ko'rishi yoki shu to‘garaklarga ff\A;;
(PBL) orgali talabalar o‘zlarining podkastlarini yara- rahbarlik gilishlari bu folklor muhitini saglab golishiga (...{'
tishlari kerak bo‘ladi. Ya’ni talabalar hikoyalar aytib imkoniyat yaratib beradi. e

beradigan, tahlil gilishga munosib va muhokama qil-
adigan podkast tayyorlashi kerak bo‘ladi. Bu loyiha
tadqiqotlarning senariylarini yozish, tengdoshlari va
kengroq auditoriya bilan bo‘ladigan epizodlar yozishni
0‘z ichiga oladi.

Interaktiv vositalar va ilovalar texnologiyasida
talabalar turli dasturlardan foydalangan holda folklor
viktorinalarini tashkillashtirishlari kerak bo‘ladi. Bu esa
o‘rganishni yanada gizigarli giladi. Talabalar folklor aso-
sida tasvirlangan ragamli kitoblar yoki gisga hikoyalar
yaratib, an’anaviy ertaklarni zamonaviylashtirishlari
mumkin.

Aralash ta’lim yondashuvlari texnologiyasi ham
mavjud. Bu texnologiya orqali talabalarda folklor asar-
larini o‘ziga xos tarzda o‘rganishlariga yana bir imkon
beruvchi metod hisoblanad. Bunda talabalar o‘zlari
mustaqil tarzda folklor asarlarini o‘rganadilar. So‘ngra
sinfda interaktiv munozaralar yoki guruh mashg‘ulotlarini
tashkillashtirishlari mumkin. Bunda o‘gituvchi folklor
asarlarini elektron tarzda talabalarga yetkazishlari kerak
va o'gituvchi tomonidan interaktiv mashglar ishlab chig-
ilishi zarur sharti hisoblanadi.

Tematik munozalar texnologiyasi ham folklor
asarlarini o‘rganishda talabalarga tanqidiy fikrlash im-
koniyatni yaratib beradi. Folklordagi personajlar axloqi
yoki dolzarb zamonaviy hikoyalar asosida munozaralar

Folklor kechalarini tashkil qilish — bunda talabalarda
folklor asarlarini dramatik o‘gishla, spektakllar, og‘za-
ki she’r aytishlar orqali folklorga hurmat va gizigishni
uyg‘otish shakllanadi.

Virtual sayohatlar texnologiyasi — bunda folklor
asarlari saglanadigan muzeylarga virtual sayohat qilish,
folklor asarlari hududlarini internet tarmoglari orqali
geografik va madaniy konteksda o‘rganish, bugun-
gi kundagi mavjud hududlarning ko‘rinishlari, bu kabi
innovatsion metodlar folklor ta’limini yanada qizigarli
bo'lishiga, dinamik, ragamli va ko'p madaniyatli dunyoda
talabalar uchun dolzarbligini va gizigarliligini oshirishi
mumekin.

Xulosa. Go‘ro‘g'li turkumidagi dostonlarni o‘qitishda
asardagi bosh gahramon va uning hayot yo'lini yoritib
berishda mana shunday innovatsion metodlardan foy-
dalangan holda orgatish darslarning samaradorligini
oshirishi bilan birgalikda talabalarda gizigishlar uyg‘otishi
ham mumkin. Go‘ro‘g’li turkumiga kiruvchi dostonlarning
ikki tarmoqga bo'linishi Kavkazorti mamlakatlar versiyasi
hamda O‘rta Osiyo mamlakatlari versiyalarini giyosiy
tarzda o‘rganish mavzuning yanada qizigarli bo‘lishiga
olib keladi. Bu ikki tarmoq o‘zaro umumiy o‘xshashlikka
ega bo‘lsada gqamrab olgan voqgelik, epik an’ana va
bosh gqahramonlarga berilgan baho tubdan farq qilishi
bilan ajralib turadi.

Foydalanilgan adabiyotlar
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1. Mup3sunées LLI.M. KOHyH yCcTyBOpPnuru Ba MHCOH MaHdaaTnapyHi TabMUHITALW-IOPT TapakknEeTn Ba xark da-
POBOHMMUIUHUHT rapoBu. —T.:, Y36ekunctoH 2017. 24-6.

2. Anrnboes K.H. MIHHOBaUMOH TexHonoruanapaaH dorganaHumiira acocrnaHnraH sHrimva éHgallyenap Tabium
XapaéHuHU puBOXNaHTMpuw ommnugup. MNMegarornka 2022, 1-coH 117-6.

3. Y36eKUCTOH MURMWiA 3HUMKoneausicu. Bolw Taxpup xanbartu ab3onapn M.AmnHoBa Ba 6olukanap. 4-1. —T.:,
“Y36EKNCTOH MUNMWIA 3HUMKNoneauacy” gaenat HawpuéTtu, 2002. 169-6.

4. Bordia, P. and DiFonzo, N. (2004) ‘Problem Solving in Social Interactions on the Internet: Rumor as Social
Cognition’, Social Psychology Quarterly 67: 33-49.
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Sulaymon XAYDAROV,

UMFT “Pedagogika va psixologiya”
kafedrasi PhD, dotsent
haydarov_sulaymon82@mail.ru

YOSHLARDA VATANPARVARLIK HISSINI
TARBIYALASHDA “BOBURNOMA”
ASARIGA ISHLANGAN MINIATYURALARNING AHAMIYATI

Annotatsiya: ta’'lim muassasalaridagi eng asosiy fanlaridan biri O‘zbekiston tarixi darslaridir. O‘quvchining
milliy tarixga munosabati - bu uning o'z xalqi, milliy davlatchiligi tarixini bilish ehtiyojini ifodalaydigan ko‘nikma va

malakalari majmuidir.

Kalit so‘zlar: darslik, o‘quvchi, o‘qituvchi, ko‘nikma, malaka, bilim, tajriba, metod, uslub, tarbiya, “Boburnoma’,

miniatyura.

AHHOTaAUMA: OOQHMM N3 OCHOBHbIX npegmMeToB B o6u.|.eo6pasoBaTeanb|x yupexneHndax aBndaeTcda NCTopud
Y36ekuctaHa. OTHOLLEHUNE LLKOMbHMKA K OTEYECTBEHHON NCTOpUKM NnpeactaendaeTt cobon COBOKYINHOCTb HaBbIKOB 1
ymeHmﬁ, BblpaXarLnx ero I'IOTpeﬁHOCTb B NO3HaHUn NCTopumn CBOEro Hapoaa, HaLMOHanbHON rocygapCTBeHHOCTHU.

KnroueBble cnoBa: yqe6HUK, Y4YeHUK, y4umerslb, yMeHue, yMeHue, 3HaHue, oribim, mMemod, cmurib, oﬁyquue,

“bobypHoma”, MuHUamropa.

Annotation: one of the main subjects in educational institutions is the history of Uzbekistan. The student’s
attitude to national history is a set of skills and abilities that express his need for knowledge of the history of his

people, national statehood.

Key words: textbook, student, teacher, skill, skill, knowledge, experience, method, style, training, “Boburnoma’,

miniature.

Zamonaviy hayotni bugun ilm-ma’rifat va ta’limning
taraqqiyotisiz tasavvur etib bo‘lImaydi, insoniyat fan o'qi
atrofida aylanayotgandek go‘yo. Jahonning yetakchi
davlatlarida ta’limni rivojlantirish birinchi galdagi vazifa
sifatida belgilanishi ham bejiz emas. Negaki, mamlakat-
ning kelgusi ravnaqi aynan shu sohada qo‘lga kiritgan
yutuglari bilan chambarchas bog‘liqdir.[1]

Prezident Shavkat Mirziyoyevning 29-apreldagi
farmoni bilan Xalq ta’limi tizimini 2030-yilgacha rivoj-
lantirish konsepsiyasi va uni joriy yilda amalga oshirish
uchun yo'l xaritasi tasdiglandi. Mazkur konsepsiya ta’lim
tizimini rivojlantirishning o‘qitish metodikasini takomil-
lashtirish, ta’lim-tarbiya jarayoniga individuallashtirish
tamoyillarini bosgichma-bosqich tatbiq etish yo‘nalishi
nafagat zamonaviy ta’lim metodlari va pedagogik tex-
nologiyalar yordamida ta’lim sifatini oshirishga, balki
tarixiy gadriyatlar, an’analarning didaktik imkoniyatlaridan
ogilona foydalanishni nazarda tutadi.

Jumladan, Temuriylar va Boburiylar davri madaniyati,
kitobat va rangtasvir san’ati, xususan, “Boburnoma”
miniatyuralaridan O‘zbekiston tarixini o'gitishda nazariy
asos sifatida foydalanish darsning didaktik imkoniyat-
larini oshiradi. Mashhur angliyalik olim, tadgiqotchi va
“Boburnoma” asarini ingliz tiliga tarjima gilgan Annet
Susanna Beveridj bu asarni Gibbon va Nyuton esdaliklari
bilan bir gatorga go‘yadi.

Masalan, o‘gituvchi Bobur Mirzo hayotini tushuntirar
ekan, Boburning “Boburnoma” asaridan foydalansa va
mavzuga oid rasmlarni tanlab, ko‘rsatib tushuntirsa,

o‘quvchining shu davrni his qilishi osonlashadi. Chunki,
ayrim hollarda o‘gituvchining ma’ruzasi ta’sirli, obrazli
bo‘lsa-da, ayrim tarixiy hodisalar, faktlar o‘quvchi tasav-
vurida ma’lum darajada mavhumligicha goladi. Aynan
shuning uchun ham tarixiy miniatyura san’ati asarlarining
ta’limiy ahamiyati katta. 8-sinfdagi birinchi — “XV asr
oxiri — XVI asr boshlarida Xuroson va Movarounnahr-
dagi siyosiy vaziyat” va to‘rtinchi — “Zahiriddin Muham-
mad Bobur — buyuk davlat arbobi” mavzularida Bobur
tasvirlangan miniatyura asari bilan ishlash jarayonida
analiz va sintezning qanday borishini kuzatib chiqay-
lik. Biz surat — miniatyura san’ati asari bilan ishlashda
mavzuni o‘tayotganda foydalanadigan miniatyuraning
nomini o‘quvchilarga aytmasdan, suratni tahlil etishdan
boshlasak, suratda tasvirlangan Bobur Mirzo timsoliga
garab, o‘quvchilar tasavvurida XVI asr ko‘z oldiga keladi.
O‘quvchilar suratda tasvirlangan shaxs Bobur ekanligini
bilishdi. Surat tabiat manzarasi, taxtda o‘tirgan holda
Boburning vatanidan uzoqdaligi uni yurt sog‘inchini his
gilayotganligini aks ettiradi.

“Boburnoma’ning 2008-yilgi nashriga so‘zboshi
yozgan taniqli boburshunos olim Vahob Rahmonov
“Boburnoma”ning kotibi Boburning ulug‘ podshohlarga
xos sakkiz shaxsiy fazilatini gayd etganligini yozadi. U
qudratli podshohning (ya’'ni Boburning S.H) yaxshiliklarini
aytgan bilan va yozgan bilan tugatish maholdir. Lekin
gisqasi buni, sakkiz asl sifat uning zotiga xos edi: biri
bu kim — igboli baland edi; ikkinchisi — himmatli inson
edi; uchinchisi — viloyat olmoq edi; to‘rtinchisi — viloyat
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saglamoq edi; beshinchisi — ma’murlik; oltinchisi — Alloh
bandalariga farovonlik niyatli; yettinchisi — lashkar ko‘ngli-
ni go‘lga olmoq; sakkizinchisi — adolat gilmoqg.
“Boburnoma” asariga oid maxsus asar yozgan
Ansoriddin Ibrohimovning ““Boburnoma” — buyuk asar”

tashlash;

— o‘tmishga sayohat;

— turli jadvallar tuzish;

— jahon tarixi bilan mavzularni bog‘lash orqali tahlil
gilib umumlashtirish;
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risolasi “Boburnoma” to‘g‘risidagi asarlar orasida o'z — yangi pedagogik texnologiya asosida qo‘shimcha (:;
ilmiyligi bilan ajralib turadi. [3; 80] Ushbu risolada muallif manbalardan foydalanib, dars o‘tish, umumlashtiruvchi 7

“Boburnoma’ni Fransiya, Germaniya, Angliya, Amerika,
Rossiya, Turkiya, Hindiston, Pokiston, Yaponiya va
O‘zbekistonda o‘rganilishi va uning go‘lyozma nashr-
lari, tarjimalari va tanqidiy matnlari hagida ilmiy fikrlarni
bayon etgan. Saidbek Hasanovning “Boburnoma”ning
2002-yilgi nashriga yozgan so‘zboshisida “Boburnoma’-
da [4; 3-16] 1605 nafar kishi, 1151 joy, 277 gavmi-qabila,
nasab, 414 hayvon va o‘simliklar, 40 ta kitob risola, 18
ta maqol va hikmat, 94 ta she’riy hikmat berilganligini
gayd etib o‘tgan.

Yuqoridagi ta’riflardan ko'rinib turibdiki, “Boburnoma”
nafaqat tarixiy vogeliklar, balki shu vogeliklarni yuksak
mahorat bilan tasvirlagan musavvirlar hagida ham muhim
ma’lumotlar beradi. Shularga asosan e’tirof etish o‘rin-
liki, miniatyura san’ati asarlari zamonaviy sharoitdagi
tarix ta’limi uchun mukammal o‘quv-illustrativ material
vazifasini o‘taydi. Demak, “Boburnoma” asariga ishlan-
gan miniatyuralar ham alohida ahamiyatga ega. Agar
1960-yilgi “Boburnoma” asariga 4 ta miniatyura, 2000-yil-
gi nashrida 8 ta miniatyura ilova qilingan bo‘lsa, 2008-yil-
gi “Boburnoma” asari nashriga ishlangan miniatyuralar
rangli kitobi alohida jild shaklida chop etildi. Unda 100
dan ortiq miniatyuralar berilgan. Natijada O‘zbekiston
tarixi darslarida tarixiy mavzudagi miniatyura san’ati asar-
laridan foydalanish imkoniyati sezilarli darajada ortadi.

Bunday metodik usullarni ushbu ilmiy muammoga
nisbatan qo‘llash magsadga muvofiq:

— ko'rsatish (misollar, dalillar keltirish va h.k vositasida
namoyish etish);

— topshirig va misollar (mantigiy, muammoli va h.k.)
berish;

— tagqoslash, tarixiy ekskursiya, moziyga nazar

va takrorlash darslarida ushbu alogalarni qo‘llash.

Bunday shakl va usullar orqali dars o‘tishdan asosiy
magqgsad ikkala tarix kursini bog‘lash mumkin bo‘lgan
mavzu materiallari mazmunini uzviy aloqadorlikda
o‘rganishda yordam berish bilan birga o‘quvchilarning
yaxlit ilmiy dunyoqarashi, tarixiy bilimlar tizimini shakl-
lantirib, ta’lim samaradorligiga erishishdir. “O‘zbekiston
tarixi’ni o‘rganishda tarixiy miniatyura san’ati asarlaridan
foydalanishning didaktik imkoniyatlari quyidagilarda o'z
aksini topadi.

1. O'quvchilarning vatanimiz tarixiy taraqqiyotidagi
o‘zgarishlarini har tomonlama va chuqur tushunib anglab
olishlariga yordam beradi.

2. Vatanimiz tarixini o‘gitishda tarixiy mavzudagi min-
iatyura san’ati asarlaridan foydalanish ta’limni real tarixiy
vogeliklar, tarbiya ishlarini hayot bilan alogadorlikda olib
borish imkonini beradi.

3. O‘quvchilarga tanish va tushunarli bo‘lgan
miniatyura san’ati asarlari ularning ko‘z o‘ngida sodir
bo‘lgan yoki bo‘layotgan o‘zgarishlarni, tarixiy taraqqi-
yotning umumiy qonuniyatlari, obyektiv va subyektiv
sabablarini tushunib olishlarini osonlashtiradi.

4. O‘quvchilarning tarix faniga gizigishini oshiradi,
mustaqil fikrlashga o‘rgatadi, tarixga oid materiallarni
o‘zlashtirishga ijodiy yondashgan holda ishlash jarayonini
faollashtiradi, mavjud bilim va malakalarini qo‘llay olishga
o‘rgatadi, ularga emotsional ta’sir ko‘rsatishi natijasida
o‘quv materiallarining ta’sirchanligini oshiradi.

Xulosa giladigan bo‘lsak, “Boburnoma’da tarixiy ilmiy
manba sifatida e’tirof etiladigan miniatyura asarlarining
tarix darslaridagi tatbiqi o‘quvchilarga kompleks ta’sir
etish imkoniyatlarini oshiradi.
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1. O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyevning O‘qgituvchi va murabbiylar kuniga bag‘ishlangan
tantanali marosimidagi nutqi, 30.09.2020 y.

2. O‘zbekiston Respublikasi Prezidentining 2017-yil 7-fevraldagi «O‘zbekiston Respublikasini yanada rivojlantirish
bo‘yicha Harakatlar Strategiyasi to‘g‘risida»gi PF-4947-son Farmoni. — O‘zbekiston Respublikasi gonun hujjatlari
to‘plami, 2017 y., 6-son, 70-modda.
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Ozbek tili va adabiyoti kafedrasi dotsenti,
filologiya fanlari nomzodi

\ HUQUQIY TA’LIMDA
e i BADIIY ADABIYOTNING O‘RNI

Annotatsiya: ushbu maqolada badiiy adabiyotning madaniy hodisa sifatida shaxs, tafakkur va qadriyatlar
tizimining shakllanishiga katta ta’sir ko‘rsatishiga e’tibor qaratilgan. Magolada huqugshunoslik fakulteti talabalarining
huqugiy tafakkurini rivojlantirishda adabiyotning roli tahlil gilinadi. Badiiy asar matni bilan ishlash orqali talabalarning
og‘zaki va yozma nutqini o'stirish masalalari muhokama qilinadi. Asosiy e’tibor badiiy adabiyot orqali talabalarning
voqelikni tushunish va sharhlash gobiliyatini shakllantirishga yordam beradigan usul va yondashuvlarga garatilgan.

Kalit so‘zlar: badiiy adabiyot, huquqiy ta’lim, tanqidiy fikrlash, og‘zaki va yozma nutq, huquqiy tafakkur, tahliliy
o‘qish, badiiy asarni o‘qitish.

AHHOTaUMsA: B JAaHHON CTaTbe OCHOBHOE BHUMaHMWE yOENseTcs OrpOMHOMY BIUSIHUIO XyAOXECTBEHHON NuTepaTypbl
Kak sIBNEHNs KynbTypbl HA (hOPMUPOBAHNE NINYHOCTM, MbILUTIEHNS U CUCTEMBI LIEHHOCTEN. B cTaTbe aHanuanpyetcs
pornb NMTepaTypbl B Pa3BUTMN NPaBOBOrO MbILLMEHWS CTYAEHTOB-tOpUCTOB. ByayT o6cyxaaTbcsa BONpoCh! pa3BuUTUS
YCTHOM Y MUCbMEHHOW peyn yyalunxca nyteM paboTbl C TEKCTOM XYAOXKECTBEHHOro npondseneHnsi. OCHOBHoe
BHMMaHWe yaensieTcs MeToAam v NoAXo4aMm, KOTopble MoMoratoT (oopMUpOoBaTh Y yHaLLUMXCS CMOCOBHOCTb NMOHMMaTh
N MHTEPNPETUPOBATb AENCTBUTENIBHOCTb YEPE3 XyAOXKECTBEHHbIN BbIMbICENT.

KnoueBble cnoBa: xydoxecmeeHHas numepamypa, ropududyeckoe obpazosaHue, Kpumu4yeckoe MbllWieHUe,
yCmHasi U nucbMeHHasi peyb, opuduYeCKoe MblWIeHUe, aHaIumu4yecKkoe YymeHue, oby4yeHue Xy0oXecmeeHHOMY
rpou3sedeHuro.

Annotation: this article focuses on the enormous influence of fiction as a cultural phenomenon on the formation
of personality, thinking and value systems. The article analyzes the role of literature in the development of legal
thinking of law students. Issues of developing students’ oral and written speech by working with the text of a work
of art will be discussed. The focus is on methods and approaches that help develop students’ ability to understand
and interpret reality through fiction.

Key words: fiction, legal education, critical thinking, oral and written language, legal thinking, analytical reading,

teaching fiction.

Huqugiy ta’limda nafagat huquq haqgidagi bilimlarni
yetkazish, balki talabalarda huquqiy normalarni tanqidiy
tushunish va ularning ijtimoiy mazmunini anglab yetish
gobiliyatini ham rivojlantirish kerak. Huquq sohasida
professional nutgdan foydalana oladigan hugugshunoslar
uchun nafagat kasbiy bilimlar, balki tillarni ham mukam-
mal biladigan yuqgori malakali yuridik mutaxassislarni
tayyorlash dolzarb vazifadir.

Tanqidiy fikrlash huqugshunoslarga axborotni tah-
lil gilish, uni turli nugtayi nazardan baholash imkonini
beradi. Bu esa tez o‘zgarib borayotgan gonunchilik
va murakkab huquqiy vaziyatlar sharoitida nihoyatda
muhim hisoblanadi. Aynan mana shu magsadni amalga
oshirishda badiiy adabiyot kuchli vosita bo‘lishi mumkin.
Shuningdek, huqug, odob-axloq, ijtimoiy adolat masa-
lalariga bag‘ishlangan badiiy asarlarni o‘gish va tahlil
gilish huqugshunos talabalarning huquqiy tafakkurini
rivojlantirishga xizmat qiladi.

Huquagiy ta’limda badiiy adabiyotni o‘gitishdan asosiy
magsad bu talabalarning tanqidiy fikrlash gobiliyatini
rivojlantirishdir. Badiiy asarlarni o‘qish va muhokama

qilish orqali talabalar turli nugtayi nazarlarni tahlil gilishni,
huqugqiy vaziyatlarni turli tomondan ko‘rib chiqgishni o‘rga-
nadilar. Bu, aynigsa, bo‘lajak huqugshunoslar uchun
zarur. Badiiy adabiyot voqelikka turli tomondan qarash-
ga, savollar berishga, aniq narsaga shubha qilishga va
yashirin ma’nolarni izlashga o‘rgatadi. Ushbu ko‘nikmalar
murakkab huqugiy vaziyatlarni tahlil qilishi, ishning tafsi-
lotlarini tushunishi, garama-qarshiliklarni ko‘rishi kerak
bo‘lgan yuristlar uchun juda muhimdir.

Huqugiy madaniyat va tanqidiy fikrlashni shakllanti-
rishda adabiyotlardan samarali foydalanish uchun dars
jarayonida tahliliy o‘gish, muhokama va bahs-mu-
nozaralar, rolli o‘yinlar kabi usullardan foydalanish katta
ahamiyatga ega. Masalan, tahliliy o‘qish jarayonida aso-
siy manzara va obrazlar tahlil gilinadi, matn kontekstida
huqugiy ziddiyatlar aniglanadi. Rolli o‘yinlar esa sud
jarayonlarini yoki adabiyotda keltirilgan boshga huquqiy
vaziyatlarni qayta yaratishga yordam beradi, bu holat
talabalarga qaror gabul gilish jarayonining murakkabligini
ko‘rish imkonini beradi.

Nofilologik oliy o‘quv yurtlarida badiiy adabiyotni
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o‘rganishning asosiy afzalliklari, bizningcha, dunyo-
garashni boyitishdan iboratdir. Adabiyot talabalarga
huquqgning turli madaniy, tarixiy va ijtimoiy jihatlari bilan
tanishish imkonini beradi. Shuningdek, badiiy asarlarni
o‘qish va tahlil gilish orqali talabalar dalillarni to‘g‘ri tan-
lash, vogealarni tahlil gilish va mantigiy bog‘lanishlarni
izlashni ham o‘rganadilar.

Adabiy asarlarni huqugiy nuqtayi nazardan talqgin
gilish har doim ham oson emas. Bu jarayonda o‘qituvchi
talabalarning fikrlashlarini to‘g‘ri yo‘naltirishga yordam
berishlari kerak. Badiiy asarlarni tahlil gilish orgali ularda
analitik va tanqidiy fikrlash, empatiya, ijtimoiy jaray-
onlarni chuqur anglash gobiliyati rivojlanadi. Adabiyot
talabalarga huquqgni axloqiy jihatdan yuklangan soha
sifatida ko‘rishga yordam beradi. Bu esa natijada bo‘la-
jak yuristlarning yuqori axlogiy me’yorlari va huqugqiy
madaniyatini shakllantirishga xizmat qiladi.

Talabalarning og‘zaki va yozma nutgini shakllantirish
uchun badiiy asarlarni o‘gitish ham katta ahamiyat kasb
etadi. Avvalo, talabani badiiy asarni o‘gishga giziqtirish
kerak. Masalan, Toshkent davlat yuridik universitetining
1-kurs talabalari (o‘zbek va rus guruhlarining barchasi)
modul doirasida O‘Imas Umarbekovning “Yoz yomd'iri”
detektiv gissasini o‘qib, topshiradilar. Buning uchun
dars soatlarini har ganday badiiy asarni o‘gitishda qo'l
keladigan quyidagi reja asosida olib borish magsadga
muvofiq bo'ladi:

1. Asarni o‘gishdan oldingi topshiriqlar.

“Yoz yomg‘iri” detektiv gissasi misolida quyidagi
savollarni auditoriyaga berish mumkin:

— detektiv tushunchasiga izoh bering;

— sizga detektiv film ko‘rish yogadimi yoki detektiv

Asar voqealari gaysi makon va zamonda bo " lishini
aniglash uchun tramvay rasmini berish mumkin

asarni o‘qish?

— detektiv asar yozgan yozuvchilardan kimlarni bi-
lasiz?

— detektiv elementlari afsona, masal va ertaklarda
bor — misol keltira olasizmi?

— nima deb o‘ylaysiz, asar nega “Yoz yomg‘iri” deb
nomlangan?

— jinoyat ishini ochishda ganday buyum va ashyoviy
dalillar bor?

— asardagi jinoyat turi uchun O‘zbekiston Respublika-
si Jinoyat Kodeksining gaysi moddasini qo‘llash mumkin?

Bundan tashgqari, talabani yanada gizigtirish uchun
“Yoz yomg'iri” gissasi boshlanadigan jumlani talabalar
e’tiboriga havola qilish kerak:

“Bu kun... 197... yilning 22 avgusti, tramvay hay-
dovchi qiz Munira Shayxuddinova xotirasidan umr
bo‘yi o‘chmaydi...”

Qissa boshidagi ushbu jumladan quyidagicha savollar
tuzish mumkin:

— sizningcha haftaning gaysi kuni edi?

— aynan qaysi yil?

— nega tramvayni giz bola haydayapti?

— esdan chigmaydigan ganday kun edi?

Shu va shu kabi savollarni o'rtaga tashlash orqali
talabalarni asarni o‘gishga qgizigtirish mumkin. Savollarga
og‘zaki yoki yozma javob berish orgali talaba o'z ustida
ishlashni boshlaydi, asarni o‘gishga kirishadi.

2. Asarni o‘gish davomidagi topshiriqlar.

Rejaning bu gismida aynan matn va rasmlar bilan
ishlash qo‘l keladi. Masalan, matn bilan ishlaganda
asardan bir gancha parchalarni kesib olib, targatma
shaklida talabalarga berish mumkin. Masalan, asardan
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» Sizningcha qotil
kim bo " lishi
mumkin?

olingan ushbu parcha kimga tegishli:

U ertadan mehnat otpuskasiga chiqi-
shi kerak edi. Ariza berib qo‘yganiga bir haftadan
oshdi. Ikki yildan beri xotiniga birga dam olib kelamiz
derdi, lekin hech imkoni bo‘lmasdi. Bu yil nihoyat or-
zusi amalga oshadigan bo‘lib, Truskovetsga ikkita
putyovka olib qo‘ygandi, tasodifan qo‘liga yangi ish
tushib qoldi. Agar kuni kecha otpuskaga chigqanda,
bu ishni boshqga odam olardi. Endi kech. U ichida
yordamchisi leytenant Sultonovdan xafa edi.

Yoki parchani o‘qing va tabiat manzarasini chizing.
Parchada gaysi joyga ta'rif berilgan?

Bu baland-past, xavfli olataroq tog‘ yo‘li uni o‘zi-
ga maftun qilib qo‘ygan edi. Bir to-
mon togtuya o‘rkachidek kattakichik, ba’zi-
lari ustida qor erimagan qoyalar, bir to-
mon esa qaraganda yurakni muzlatadigan jarlik,
shargqiragan tiniq suv, ko‘m-ko‘k may-sa ko‘rpalar.
Har aylanishda manzara xuddi kinodagidek o‘zga-
radi. Tog‘lar goh chap, goh o‘ng tomoningda pay-
do bo‘lib qoladi. Yo‘l shunday tikka.

Asar voqealari ro‘y berayotgan joy hagida tasavvur-
ga ega bo'lishlari uchun talabalarga quyidagi suratlarni
ko‘rsatish mumekin:

3. Asarni o‘qishdan keyingi topshiriqlar.

Ushbu yakunlovchi gism orqali talabaning asarni
o‘qib bo‘lgach olgan barcha bilimlarini baholash mum-
kin. Masalan,

— “Yoz yomg'iri” asarini tarkibiy gismlarga ajrating.

— Asardagi gahramonlarning xatti-harakatiga baho
bering.

— Asarda vogealar kechgan joy nomlarini eslang va

xaritasini chizib bering.

— “Yoz yomg‘iri” asaridagi gahramonlarni klaster
metodidan foydalanib tasniflang.

Ko‘rinadiki, badiiy asar bilan ishlash jarayonida bir
necha vazifalarni bajarish mumkin. Aynan shu vazifalar
talabalarning og‘zaki va yozma nutglarini o'stirishga yor-
dam beradi. Shunday qilib, bu turdagi mashg‘ulotlarning
o‘tkazilishi talabalarning nafaqat kasbiy nutqini o'stirish,
balki ularning ijodkorlik, izlanuvchanlik hamda nutqiy
faolligini oshirishda ham katta samara beradi.

Dars jarayonida badiiy asarni o‘qitish va tahlil qil-
ishdan asosiy maqgsad kafolatlangan natijaga erishish
ekan, har bir o‘gituvchi quyidagi mezonlarga amal
qilishi zarur:

1. U yoki bu texnologiyani o‘quv jarayonida qo‘llash-
dan avval uni to'liq o'rganib chiqish kerak. Uning barcha
xususiyatlarini va imkoniyatlarini hisobga olgan holda
dars jarayonida qo'llash lozim.

2. O‘quv jarayonini oldindan to‘liq loyihalashtirish
zarur.

3. Darsda talabani jarayonning markaziga olib chig-
ish kerak.

Demak, dars jarayonida badiiy asarlarni o‘qitish tala-
balarning mushohada qilish doirasini, dunyoqgarashini
kengaytirishga yordam beradi. Talaba vogea-hodisalar
ketma-ketligiga e’tibor beradi, ular o‘rtasidagi uzviylikni
gidiradi. ljodiy ishni tashkil qilish orqali talabaga ijodiy
erkinlik beriladi, mustaqil fikrlash ko‘nikmalari rivojlan-
tiriladi. Xulosa qilib aytganda, talabalarning og‘zaki va
yozma nutqini o'stirishda yuqoridagi usullardan foy-
dalanish rejalashtiriigan mavzularni puxta egallash va
amalda qo‘llashda katta samara beradi.

Foydalanilgan adabiyotlar
1. XKamunarga xykykun Ta(*)aKKypHVIv}OKcaJ'ITI/IpI/ILIJ KoHuencusicu. https://www.lex.uz/ docs/4149765
2. A.CanpgoB. Agabuét Ba xykyk. “ Y3beknctoH” Hawpunétu, 2018.

¥

o
RS

e-mail: tilvaadabiyotuz@gmail.com

(4 “\\\wb{ 3
I

“I?‘

[;

A
=/

2025-yil 2-son




Tilshonoslik

Maftuna BAXTIYOROVA,

Qarshi iqtisodiyot va pedagogika universiteti
“Xorijiy tillar” kafedrasi v.b. dotsenti., PhD
E-mail: maftunabakhtiyorovna.phd@gmail.com

BADIIY ASARLARDA ANTROPONIM VA TOPONIMLARNING
KONNOTATIVLIK AHAMIYATI

Annotatsiya: ushbu maqgola onomastikonlarni kategoriyalashtirishda konnotativlikning ahamiyatini tahlil giladi.
Onomastikonlarning lug‘atlarda qayd etilmagan ikkilamchi ma’nolari, xususan, badiiy asarlardagi antroponimlar
va toponimlar misolida ko‘rib chigiladi. Asosiy urg‘u onimlarning emotsional va baholovchi mazmuni, ularning
tarixiy-madaniy kontekstdagi o‘’zgaruvchanligi va estetik mazmunni shakllantirishdagi roli kabi jihatlarga qaratilgan.

Kalit so‘zlar: onomastikonlar, konnotativlik, antroponimlar, toponimlar, badiiy obraz, konnotatsion ma’no, emot-
sional baho, etnokonnotatsiya.

Annotation: this article analyzes the significance of connotativity in categorizing onomasticons. It examines the
secondary meanings of onomasticons that are not recorded in dictionaries, specifically focusing on anthroponyms
and toponyms in literary works. The primary emphasis is on aspects such as the emotional and evaluative content
of onyms, their variability within historical-cultural contexts, and their role in shaping aesthetic meaning.

Key words: onomasticons, connotativity, anthroponyms, toponyms, literary image, connotational meaning,
emotional evaluation, ethnoconnotation.

AHHOTaLUMA: B JaHHOW CTaTbe aHanM3npyeTcsl 3Ha4eHNe KOHHOTATUBHOCTU NpY KrnaccudukaLimm OHOMaCTUKOHOB.
PaccmatpuBatoTcs BTOPUYHbIE 3HAaYEHUS OHOMACTUKOHOB, KOTOPbIE HE 3adhMKCUPOBaHbI B CITIOBApPsIX, B YaCTHOCTMY,
Ha npyMepe aHTPOMOHMMOB U TOMOHUMOB B XyAOXECTBEHHbIX Npon3BeaeHusix. OCHOBHOE BHMMaHWe yaenseTcs
TaKMM acrnekTam, kak 3MOLIMOHANbHO-0LEHOYHOE CoAeP>KaHNe OHUMOB, UX U3MEHYMBOCTb B UCTOPUKO-KYSIETYPHOM
KOHTEKCTE U posib B (hOPMUPOBAHMUMN SCTETUYECKOTO 3HAYEHUSI.

KnroueBble cnoBa: 0HOMacmuKOHbI, KOHHOMamuU8HOCMb, aHMPOMOHUMbI, MOMOHUMbI, XyO0XeCmMEeHHbIl

o6pa3, KOHHOmMamueHoe 3Ha4eHue, aMoyuoHarsibHas oUueHKa, 3IMHOKOHHOmMauusl.

Kirish. Onomastikonlarni kategoriyalashtirish jara-
yonida inobatga olinadigan xususiyatlardan biri konnota-
tivlik kategoriyasidir. Ma’lumki, har bir til belgisi axborot
uzatish bilan bir gatorda, tinglovchi yoki o‘quvchiga
ta’sir o‘tkazish vazifasini ham bajaradi. Shu jumladan,
onomastikonlar ham biror bir emotsional baho maz-
munini ifoda etish giymatiga egadir.

Asosiy gism. Ingliz tilida ismlarni tahlil gilish jara-
yonida ham onomastikonlarning lug‘atlarda qayd etil-
magan konnotativ ma’nolari aniglandi. “Ancient Mariner”
badiiy onimi, o‘zining birlamchi ma’nosida, ingliz shoiri
S.T.Kolrij galamiga mansub “The Rime of the Ancient
Mariner” (Qadim dengizchining qo‘shig‘i) poemasi-
ning personaji nomi bo'lib, bu dengizchi, tasodifiy ham-
suhbatiga o‘zining boshidan kechirgan uzundan-uzoq
sarguzashtlarini hikoya qilib beruvchi gariyadir. Ushbu
ta’'riflar natijasida asar gahramoni hagidagi “sergap”,
“vaysaqi”, “uzun hikoyasi bilan zeriktiruvchi’ ma’nolari
tugiladi. Ikkilamchi nominatsiya quyidagi konnotativ
semalar yordamida uzatiladi:

— a compulsive speaker irresistible to his audience
(ODA. 2010: 14-15) — xira pashshadek yopishib oladi-
gan notiq;

— someone boring a reluctant listener (ODA. 2010:
14-15) — ko'p gapirib hamsuhbatini zeriktirib qo‘yuvchi;

— someone who refuses to give up a course of action
(ODA. 2001: 297) — qilib turgan ishini to‘xtatishni rad

etadigan qaysar odam;

— a traveler, a wanderer (ODA. 2001: 388) — sayo-
hatchi, darbadar dunyo kezuvchi, jahongashta;

— someone who seems to have invited a curse upon
their head (ODA. 2001: 78; ODA. 2010: 14-15) — o‘ziga
la’nat chagiruvchi kishi.

Berilgan ma’nolar jamlanmasidan Ancient Mariner
haqida “biror-bir faoliyat turi bilan shug‘ullanishi uchun
yoshi o'tib qolgan kishi” konnotatsiyasiga ega bo‘lamiz.
Yaratilgan bu yangi konseptual struktura Ancient Mariner
(Qadimgi dengizchi) hozirgi kunda ham faol go‘llanishda:

— Two-time Olympic bronze medalists Shen Xue
and Zhao Hongbo are the first team on the ice in the
short program. The Chinese, ancient mariners (he is
36, she is 31), have not competed in a major interna-
tional event since winning the 2007 world title (The
Los Angeles Times. — URL:http://latimesblogs.latimes.
com/ olympics_blog/2010/02/big-start-for-pairs-event-
chinese-stars-first-on-ice.html)

Onomastikonlarning konnotatsion foni muallif ni-
yatini tushunish, badiiy obrazni to‘g‘ri qabul qilish,
asarning g‘oyaviy-estetik mazmuni, onimning konno-
tativ ma’nosini idrok etish muhimligini tasvirlaydi[1].
Onomastikonlarning barcha turlari konnotativ ma’noga
ega bo‘lishi mumkin, ammo bu nisbiy — vaqt o‘tishi bilan
to‘planadigan va o‘zgaradigan hodisa. Antroponimlar
alohida konnotativ to‘liglikka egaligi bilan farglanadi:
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ular adabiy obraz yaratishda ishtirok etadi, nafaqat
muallifning bahosini, balki personajlar o‘rtasidagi mu-
nosabatlarni ham ifodalaydi[2].

Toponimlar ham konnotativ ma’noga ega bo‘ladi, ular
ko‘pincha shoir yoki yozuvchining tarjimai holi, uning bu
joylarga shaxsiy munosabati bilan bog‘langan bo‘ladi:

— There was Manderley. our Manderley. secretive
and silent as it had always been, the grey stone shining
in the moonlight of my dream, the mullioned windows
reflecting the green lawns and the terrace;

— lvy held prior place in this lost garden, the long
strands crept across the lawns, and soon would en-
croach upon the house itself (D. Du.Maurier: 2).

Boshqga onomastikonlar ham konnotativ bo‘lishi
mumkin, aynigsa ular muhim voqgealar, sanalar, tasvir-
langan davrning realiyalarini o‘zida aks ettirsa:

— With no greater events than these in the Long-
bourn family, and otherwise diversified by little beyond
the walks to Meryton, sometimes dirty and sometimes
cold, did January and February pass away. March was
to take Elizabeth to Hunsford (Jane Austen. 190).

Ba’zi matnlardagi ikki dunyo — yangi yaratilgani va
allagachon mavjud bo‘lgani o‘rtasidagi o’xshashliklarga
asoslangan onomastik metaforalar alohida qizigish
uyg‘otadi. G.Grinning “Maxfiy agent” (G.Greene “The
Confidential Agent”) romani “Roland qo‘shig‘i” doston-
ning syujetiga asoslangan. Roman dostonning juda
kutilmagan talginini taklif giladi, unga ko‘ra, Roland ko‘r
o'jar shaxs sifatida gavdalantirilgan, bunday talginga
garamay, G.Grin asarining bosh gahramoni ma’lum
xatti-harakat namunasini gabul giladi va o‘zini muvaf-
faqgiyatsizlikka mahkum qiladi:

— Blind Roland wouldn’t blow - swore that no enemy
could ever make him blow. Big brave fool. In war one
always chooses the wrong hero. < He had had his
chance to blow his horn and save all those lives, but
for his own glory he wouldn’t blow. Now because he is
defeated and dying he would blow and bring disgrace
on his race and name. < Didn’t | tell you Oliver was
the real hero? (G.Greene “The Confidential Agent”: 69).

— He wanted to scream, but the weight of human dig-
nity lay like a gag over his tongue - one didn’t scream,
even when the truncheon struck (G. Greene “The Con-
fidential Agent”: 84).

Olib borilgan tahlillar natijasida adabiy matn-
da qo'llanilgan onomastikonlar, ahamiyatli darajada
yaratilayotgan badiiy asarning xarakterini belgilay-
di degan xulosaga kelindi. Badiiy asar yaratishda
onomastikonlarning rolini aniglash vogelikka ularning
fonetik, grammatik, uslubiy xususiyatlari, shuningdek,
etimologiyasiga murojaat qilishni talab etadi [3]. Li-
soniy ramzga ega bo‘lgan onimlar asosan, matnning
obrazliligini oshiradigan, stilistik effekt yaratishga hissa
go‘shadigan belgilar deb tushuniladi.

Onomastikonlar morfologik xususiyatlarining
ahamiyatini ko‘rsatadigan misol Sharlotta Roganning

e-mail: tilvaadabiyotuz@gmail.com

“Qutqaruvchi gayiq” (Sh. Rogan. “The Lifeboat”) romani-
dagi cho‘kib ketgan dengizchiga tegishli bo‘lgan ism
— Hardie (Hardi). Hikoyaning birinchi gismi davomida
gattiqqo‘l va qgattiq xarakterli odam obrazi yaratilgan,
lekin keyinchalik uning odamlar hayoti uchun javobgarlik
yukini oxirigacha ko‘tarish darajasida gat’iyatli emasligi
ma’lum bo‘ladi. Onimning tegishli shaklida aks ettirish,
ya’'ni bu yerda ingliz tilidagi “kuchli, qattiq” ma’nolariga
ega bo‘lgan hard so‘zining — kichraytirish ma’nosini
ifodalovchi -ie go‘shimchasi bilan to‘ldirilishi orgali bu
haqigat yuzaga chiqariladi.

Birinchi gismda hard so'zining ma’nosi faollashgan
(1-misol), kichraytiruvchi go‘shimchadan foydalanish
motivi esa kitobning ikkinchi gismidagina (2-misol)
tushunarli bo‘ladi. Shunday qilib, onimning grammatik
shakli ham, talaffuzi ham semantik element yaratuvchi
rolini o‘ynaydi. Misol:

1: Mr. Hardie gave them orders, Mr. Hardie stood
with his feet planted and his eyes alert, quiding us deftly
around anything that blocked our way <« Mr. Hardie
had a rough seaman’s voice < Then Hardie raised his
heavy hoot and shoved it into the man’s face <« Mr.
Hardie, for his part, was staunchly determined to save
us (Sh. Rogan. “The Lifeboat”: 7,10, 11).

2: Hardie watched her the way an injured dog watch-
es a wild and hungry cat — When | looked at Mr. Hardie
that morning, 1 was hard-pressed to recognize the
superhuman figure of those first days in the boat. If
Mr. Hardie was still godlike, he had become god in his
human form, and we all know what happens to gods
like that (Sh. Rogan. “The Lifeboat™ 12, 187).

G.B.Stouning “Tom tog‘aning kulbasi” (Uncle Tom’s
Cabin) asari gahramoni Tom tog‘a (Uncle Tom) badiiy
onimining motivatsion asos sifatida tagzaminida mavjud
bo‘lgan “xiyonat qilish”, “sodiq xizmatkorlik” belgilarini
tushuntirish o'sha madaniyat vakillari tafakkurida mavjud
bo‘lgan bilimlarning fenomenologik tuzilmalari — asar
syujetini bilish asosida amalga oshiriladi, garchi Tom
tog‘a yaxshi xulqli keksa afro-amerikalik bo‘lsa-da,
asar syujetiga ko‘ra u xo‘jayiniga sodiq goladi. Amerika
jamiyatida irgiy kamsitishlarga garshi davom etayotgan
kurash kontekstida Tom tog‘a afro-amerikaliklarning
manfaatlariga xiyonat qilib, oq tanli xo‘jayinga xay-
rixoh golgan odam sifatida qabul qilinadi. Ikkilamchi
nominatsiyada metaforik tansformatsiya natijasida
Tom tog‘a (Uncle Tom) quyidagi konnotativ semalarni
verballashtiradi: K1 — oq tanlilarga haddan tashqari
bo‘ysunuvchi afro-amerikalik; K2 — 0z madaniyatiga yoki
jamiyatiga xiyonat gilgan shaxs, har ikki holatda ham
mavjud bo‘lgan o‘ziga xos belgi “xo‘rlovchi”, “haqoratli”
xususiyatlari:

— “They call me Uncle Tom,” he said, but added
that he did not care about the hostility. “I feel nothing.
I know that | am on the right side of this argument’
(The Guardian).

Yaratilgan etnokonnotatsiyalar aksiologik baholash
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belgisi bilan xarakterlanadi. Baholovchi ma’nolar
so‘zning ta’rifida ham o'z ifodasini topishi mumekin,
ham yashirin xarakterga ega bo'lishi mumkin. Yashi-
rin xarakterdagi etnokonnotatsiyaning ijobiy yoki sal-
biy belgisini aniglash uchun asos etno-konnotatsiyali
birliklar mavjud bo‘lgan kontekstlarni tahlil gilishdir[4].
Tadqiqgot natijalariga ko‘ra, ikkilamchi badiiy onimlar-
ning salbiy belgili xususiyatlarni faollashtirish an’anasi
mavjud. N.F.Alefirenkoning fikri buni tasdiglaydi, uning
ta’kidlashicha, ikkilamchi belgilar salbiy taassurotlarni
ifodalaydigan eng yorqin va esda qolarli belgilar orqali
hosil bo‘ladi. Salbiy yoki ijobiy baho til va madaniyat
sohiblari tomonidan dunyoni idrok etish va baholashning
o'ziga xos xususiyatlari bilan belgilanganligi sababli,
ular u yoki bu lingvomadaniyat vakillari tafakkuridagi
olamning milliy gadriyatlar manzarasining o‘ziga xos
xususiyatlaridan dalolat beradi[4].

Xulosa. Onomastikonlarni kategoriyalashtirish jarayo-
nida inobatga olinadigan xususiyatlardan biri konnotativlik

kategoriyasidir. Ma’'lumki, har bir til belgisi axborot uzatish
bilan bir gatorda, tinglovchi yoki o‘quvchiga ta’sir o'tkazish
vazifasini ham bajaradi. Shu jumladan, onomastikonlar
ham biror bir emotsional baho mazmunini ifoda etish
giymatiga egadir. Onomastikonlarning konnotatsion foni
muallif niyatini tushunish, badiiy obrazni to‘g‘ri gabul gilish,
asarning g‘oyaviy-estetik mazmuni, onimning konnotativ
ma’nosini idrok etish muhimligini tasvirlaydi[5].

Onomastikonlarning barcha turlari konnotativ ma’no-
ga ega bo'lishi mumkin, ammo bu nisbiy — vaqt o'tishi bi-
lan to‘planadigan va o‘zgaradigan hodisa. Antroponimlar
alohida konnotativ to'liglikka egaligi bilan farglanadi:
ular adabiy obraz yaratishda ishtirok etadi, nafaqat
muallifning bahosini, balki personajlar o‘rtasidagi mu-
nosabatlarni ham ifodalaydi. Ma’lumki, har bir til bel-
gisi axborot uzatish bilan bir gatorda, tinglovchi yoki
o‘quvchiga ta’sir o'tkazish vazifasini ham bajaradi. Shu
jumladan, onomastikonlar ham biror bir emotsional baho
mazmunini ifoda etish giymatiga egadir.
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INGLIZ, HINDIY VA O‘ZBEK TILLARIDAGI
HISOB SO‘ZLARNING TILSHUNOSLIKDA O‘RGANILISHI

Annotatsiya: ushbu magolada ingliz, hindiy va o‘zbek tillaridagi hisob so‘zlar misollar yordamida tahlil qilindi.
Morfologik tasnifga ko‘ra, ingliz, hindiy va o‘zbek tillari affiksli (sintetik) tillar guruhiga kiradi, bu guruh esa ikki kichik
guruhga bo‘linadi: Agglyutinativ tillar (masalan, turkiy, fin-ugor, dravid, yunon va manijur tillari). Ushbu tillar go‘shim-
chalar o'zak yoki asosga qo‘shilishi bilan ajralib turadi. Flektiv tillar (masalan, hind-yevropa va afro-osiyo tillari).
Bu tillarda so‘z yasash va shakllantirish so‘z tarkibidagi undosh tovushlarning o‘zgarishi orgali amalga oshiriladi.
Genetik jihatdan, ingliz, hindiy va o‘zbek tillari turli tillar oilasiga mansub bo‘lib, mos ravishda hind-yevropa va oltoy
tillar oilasiga kiradi. Bu ularning genetik farglarini ko‘rsatadi. Har bir tilning o'ziga xos xususiyatlarini hisobga olgan
holda, ushbu tillarda “hisob so‘z” terminining ekvivalentlarini aniglashga harakat gilindi.

Kalit so‘zlar: numerativ, o‘lchov so‘zlari, hisob so‘zlari, ot, klassifikatorlar.

AHHOTaUMA: B JaHHON CTaTbe pacCMaTpUBAIOTCA CHETHBIE CIOBA B aHMMMNCKOM, XUHAM U y30EKCKOM A3blkax
C CMNOrb30BaHMEM NPUMeEPOB Ang aHanusa. C Mopdonormyeckom TOHKN 3pEHNS, aHIMUMACKUA, XUHOM U Yy30EKCKUN
A3bIKWM OTHOCSATCA K rpynne addukcanbHbIX (CUHTETUYECKMX) A3bIKOB, KOTOPbIE, B CBOIO oYepeab, AenATCs Ha
ABe noAarpynnbl: ArrmoTUHATUBHbBIE A3bIKK (HanpuMep, TIOpKCk1e, (UHHO-Yropckue, ApaBUaNNCKUE, rPeYecKuin n
MaHbYKYPCKUIA A3bIKM). DTU S3bIKM XapaKTepU3ytoTCst UCNoNb3oBaHMEM athPUKCOB, MPUCOEANHSAEMbIX K KOPHAM UIK
OCHoBaM. PreKkTUBHbIE SA3bIKK (HanpumMep, MHO0EBPONeNcKne n adpasunickmne). B aTnx a3bikax crnoBoobpasoBaHve
1 CIIOBOM3MEHEHME NMPOUCXOAAT 3a CYET U3MEHEHUI COrMacHbIX BHYTPU CTPYKTYpPbI crioBa. C reHeTU4ecKon TOUKM
3PEHUSI, aHITUNCKUA, XMHAWN U Y30EKCKMUIA A3bIKM NPUHAANEXaT K pasHbIM s13bIKOBbIM CEMbSIM — WHA0EBPONENCKOW
1 anTanckon COOTBETCTBEHHO, YTO MOAYEPKUBAET UX rEHETUYECKME Pasnnuns. YUnTbiBasi 0COBEHHOCTU KaX4oro
A3blka, NpeanpuHSaTa NonbiTka HanTW aKBMBanNeHTbl “hisob soz” B aTux A3bikax.

KnroyeBble cnoBa: Hymepamus, CHEmHbIe C/108a, KIiaccughukamopsbl, CyuecmaumesbHble, KaccughuKamopbi.

Annotation: this article explores measure words in English, Hindi, and Uzbek, using examples for analysis.
Morphologically, English, Hindi, and Uzbek are classified as affixal (synthetic) languages, which are further divided
into two subgroups: Agglutinative languages (e.g., Turkic, Finno-Ugric, Dravidian, Greek, and Manchu). These lan-
guages are distinguished by the use of affixes attached to roots or stems. Fusional languages (e.g., Indo-European
and Afro-Asiatic). In these languages, word formation and inflection involve changes to consonants within the word.
From a genetic perspective, English, Hindi, and Uzbek belong to different language families—Indo-European and
Altaic, respectively—highlighting their genetic distinctions. Considering the unique features of each language, we
have sought to identify equivalents of “hisob so’z” across them.

Key words: numerative, measure word, count word, noun, classifiers

Kirish. “Har bir til hodisasi ta'riflanishda ikki tomon- statistik metodni qo‘llashning nazariy va amaliy jihatlari

dan ko'rilishi lozim: sifat va miqdor” deb yozadi V.I.
Koduxov “Umumiy tilshunoslik™ kitobida. Buni boshga
yirik tilshunoslar ham ta’kidlagan, shulardan V.G. Ad-
monining “Grammatik hodisalarning sifat va migdoriy
tahlili”" magolasida tilni o‘rganishda sifat va migdor
tahlilini birgalikda qo‘llash zarurligini ta’kidlaydi, chunki
bu yondashuuv til tizimining murakkabligini va grammatik
elementlarning bir-biriga ganday bog‘langanligini yax-
shiroq tushunishga imkon beradi, degan xulosani olg‘a
suradi, L.R. Zinder hamda T.V. Stroyevalarning ham-
mualliflikda ishlangan “Tilshunoslikda statistik metodni
go‘llash masalasi”? nomli magolasida tilshunoslikda

muhokama gilingan va aynan miqgdoriy tahlillar amal-
ga oshirilganda ushbu metod samarali ekanligi ilk bor
ta’kidlangan. limiy ishimizning mazmuni aynan miqdoriy
tahlilga asoslangan ekanligini inobatga olgan holda,
yuqoridagi fikrlarni ta’kidlab o‘tishni orinli topdik.
Adabiyotlar tahlili. Ko'plab olimlar ingliz tilida mav-
jud hisob so‘zlari va klassifikatorlarning rolini tadqiq
gilgan. Jumladan, Rodney Huddleston va Geoffrey K.
Pullumlarning® kitobida, xususan, “Nouns and noun
phrases” deb nomlanuvchi bo‘limida ingliz tilida hisob
so‘zlarining roli batafsil tushuntirilgan. Yule, George*
ilmiy asarida hisob so‘zlari kontekstiga yangi “counting

1 KogyxoBa B./. Obuiee a3biko3HaHune. — M.: Jlubpokom, 2012. C. 264.

2 AgmoHu B.I'. KayeCTBEHHBIN 1 KONMYECTBEHHBIN aHanM3 rpaMMaTnyecknx serneHunii//Bonpockl a3biko3dHaHus, Ne 4. — M.: Hayka, 1963. — C.
57-63.

3 BuHgep J1.P., CtpoeBa T.B. K Bonpocy 0 npumeHeHnn CTaTUCTUKUN B A3blko3HaHUW//Bonpochkl a3biko3HaHust, Ne 6. — M.: Hayka, 1968. — C.
120-123.

4 Huddleston R., Pullum K. G. The Cambridge Grammar of the English Language. — 2002. — P. 323-424.
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systems” tushunchasi kiritilgan. Ushbu kitobning mor-
fologiya bo‘limida, garchi ingliz tili ba’zi Sharq tillari kabi
klassifikatorlarga boy bo‘Imasa-da, ingliz tilida mavjud
hisob so'zlari (masalan, slice, piece, bottle) klassifika-
torlarga o‘xshash funksiyani bajarishi ko‘rsatilgan.

Hindiy tilidagi hisob so‘zlari asosan, rus, nemis
tilshunoslari tomonidan tadgiq etilgan. Hind tilshunos-
laridan Omkar N. Koulning?® ishlarida hisob so‘zlari
asosan, sifat turkumiga mansub deb tasnif etilgan
va morfologik xususiyatlari ko‘proq yoritilgan. O‘zbek
tilshunosligida ham shargshunoslik maktabi shakllanib
ulgurgan bo‘lsa-da, mazkur mavzu yuzasidan sanoq|i
ishlar amalga oshirilgan, xususan, f.f.f.d. (PhD), dots.
S.Nurmatovning “Hindiy tilida sanoq tizimining shaklla-
nishi va taraqqiyoti” nomli doktorlik dissertatsiyasining
to'rtinchi bobi hindiy tilidagi hisob so‘zlarning tadgigiga
bag‘ishlangan.N.Jiyanovaning “Boburnomadagi nume-
rativlarning ma’no xususiyatlari”® mavzusida filologiya
fanlari nomzodlik ilmiy darajasini olish uchun taqdim
etilgan dissertatsiyasida, asosan, hindiy tilidagi o‘rta
asrlarga oid o‘Ichov birliklari tahlil gilingan. Bundan
tashqgari ham sanoqli ishlar maqola, tezis ko'rinishida
o‘rganilgan.

O‘zbek tiliga mansub hisob so‘zlar foiz jihatidan
yuqoridagi ikki tildan kam bo‘lmasa-da, mazkur mas-
ala bo‘yicha tadgiqotlar salmog‘i ko‘p emas. Alexand-
ra Aikhenvaldning “Classifiers: A Typology of Noun
Categorization Devices™ nomli kitobining “Numerals,
Classifiers, and Indefinite Articles in Uzbek® deb nom-
lanuvchi bo‘limida o‘zbek tili grammatikasida boshqa
Sharqiy Osiyo tillaridagi kabi klassifikatorlar mavjud
emasligi, “bir” sanoq so‘zi, ingliz tilidagi noaniq artikllar
“a/an” singari, hisob so‘zlari bilan birga kelib shu vazifani
bajarishi tahlil gilingan.

Tahlil va natijalar. Predmetning soniga ko‘ra belgi-
sini ifodalovchi sanoq sonlar ba’zi vaqgtda predmetlar-
ning hisobini ko‘rsatuvchi so‘zlar — hisob so‘zlari bilan
birga go‘llanadi. Hisob so‘zlari (numerativ®lar, o‘lchov
birliklari'® yoki klassifikator' kabi yondosh tushuncha-
lar bilan ham ataladi) asosan sanalayotgan konkret
predmetni ko‘rsatmay, o‘sha predmetni hisoblashda,
uning qaysi kategoriyaga, guruhga mansub ekanli-
gini aniglashda ishlatiladi. Bu so‘zlar sanoq son bilan
sanalayotgan predmetni ifodalovchi so‘z orasida kelib,
ularning odfirligiga, uzunligiga, hajmiga, joylashish o‘rni-
ga va boshga shunga o‘xshash xususiyatlariga ko‘ra
o'lchovini, migdorini bildiradi. Hisob so‘zlari ko‘pincha

5 Yule G. The Study of Language. 7t edition. — 2020. — P. 196.

ot/noun/as=n turkumidagi so‘zlar orqgali ifodalanadi. Hi-
sob so'z haqida gap ketganda, ushbu so‘zlar guruhiga
miqdor, olchov ma’nosini anglatuvchi barcha so‘zlarni
kiritgan ma’qul. Ushbu so‘zlar guruhini numerativ hamda
klassifikator deb nomlanuvchi shartli turlarga ajratish
o'‘zbek tili grammatikasiga xos emas. Demak, asosiy
tushuncha sifatida hisob so‘zlar atamasini olish joiz.

O‘Ichov birliklarining Xalgaro birliklar tizimi (“SI”
— fan va texnikaning barcha sohalari uchun fizik katta-
liklarning universal tizimi ) mavjud bo‘lib, unda yettita
asosiy olchovlar va ularni ifodalovchi birliklar ajratib
ko‘rsatilgan'2:

1.0d'irlik birligi — kilogramm ( kg )

2.Uzunlik birligi — metr (m)

3.Vaqt birligi — sekund (s )

4 Elektr toki kuchi birligi — amper (A)

5.Modda tarkibi — mol ( mol )

6.Yorug'lik kuchi birligi — candela ( cd )

7.Harorat o'lchovi birligi — kelvin ( K'), shuningdek,
kelvin bilan birga selsiy (C) ham keng go'llaniladi.

Yugorida keltirilgan 7 turdagi o‘lchov birliklari Xalga-
ro o‘lchov va tarozilar byurosi (BIPM) tomonidan tas-
diglangan va ularning go‘llanish doirasi asosan ilm-fan
sohasiga oid ekanligini hisobga olish hamda og‘zaki
va yozma nutqda nafagat o‘Ichov birliklari, balki ular
bilan bir gatorda hisob so‘zlari ham keng ommalashgan
ekanligini ta’kidlash lozim. Shu nuqtayi nazardan hisob
so‘zlari tilshunoslikda bir gator izlanishlar mavzusiga
aylangan hamda lug‘atlarda va olimlarning yondashuv-
lariga qarab turli yondosh tushunchalar bilan atalgan.

Dunyo tilshunosligi manbalarida hisob va o‘lchovni
anglatuvchi so‘zlarga ta’rif berish usuli turlicha. Aynan
numerativ hamda klassifikator tushunchalarini aniq
farglari bilan ajratib ko‘rsatuvchi manbalar soni chek-
langan:

Numerativlar (klassifikator, hisob so‘z) — ot, sifat va
ravish shaklidagi, songa yaqin va migdorni anglatuvchi
so‘zlar."

Numerativiar — (lot. numeratio) ot, sifat, ravish shakli-
dagi songa yagqin hisob so'zlar.™

Klassifikatorlar (numerativlar, hisob so‘zlar) —
miqdoriy konstruksiyalar tarkibida go‘llanadigan max-
sus sintaktik leksema yoki morfemalar. Rus tilidagi
wryka (dona), napa (juft), ronosa (bosh) leksemalari
ularga misol bo‘la oladi: yetti dona olma, ikki juft shim.
Klassifikatorlarning xususiyatlari quyidagilar:

1) numerativli konstruksiyada gatnashishi shart:

6 Omkar N. K. Modern hindi grammar. — London: Dunwoody Press, 2008. — P. 376.

7 Jiyanova N. Boburnomadagi numerativlarning ma’no xususiyatlari. — T., 2000.

8 Aikhenvald A. Y. Classifiers: A Typology of Noun Categorization Devices. — UK.: Oxford University Press, 2000. — P. 535

9 Aikhenvald A. Y. Classifiers: A Typology of Noun Categorization Devices. — UK.: Oxford University Press, 2000. — P. 186-193.

10 Karimov A. Xitoy tilida hisob so‘zlar. Monografiya. — Toshkent, 2003, B. 4.

11 The International Bureau of Weights and Measures (BIPM). The International System of Units (S| brochure English version) 8th edition.

—2006. — P.95.

12 AueHko H.E. TonkoBbI crioBapb obLecTBoBeaYeckmx TepMuHOB. — M.: Hdpa-M, 1999. — C. 524
13 The International Bureau of Weights and Measures (BIPM). The International System of Units (S| brochure English version) 8th edition.

—2006. - P.111-115.

14 AueHko H.E. TonkoBbIi crioBapb o6LiecTBoBeaveckux TepMuHoB. — M.: UHdppa-M, 1999. — C. 352.
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besh juft gaychi (besh (ta) gaychi — noodatiy holat);

2) mustaqil leksik ma’no anglatmaydi va grammatik
vazifa bajaradi: migdor ma’nosini beradi;

3) klassifikatorlar sistemani tashkil giladi: turli otlar
har xil klassifikatorlar bilan go‘llanadi. Klassifikatorlar
leksikaga oid, grammatikaga emas.'s A.Hojiyevning
“Tilshunoslik terminlarining izohli lug‘ati”'® kitobida nu-
merativlar termini “o‘lchov so‘zlar” ga tenglashtirilgan
hamda ta’rifi quyidagicha — sanoq son bilan birga ishla-
tilib, predmetning miqdoriy o‘lchovini muayyanlashtiradi-
gan so‘zlar. Mas., kilo, litr.., uch nafar yigit, bir hovuch
suv kabi.” “Collins dictionary”'® ma’lumotiga ko'ra ingliz
tilidagi “numerative” so‘zi tub ingliz so‘zi emas, balki
lotin tilidagi “numeratié” (“hisoblamoq”) so‘zidan kelib
chiggan hamda tushuncha sifatida matematik aspektda
XVIII asr boshidan ingliz tilida go‘llanila boshlangan
va ko‘p hollarda sonlarni o‘gish, yozish va nomlash
masalasi ustida olib borilgan mavzularga oid. Aynan
o‘lchov tizimi yoki hisob so‘zlarga alogador emas. XX
asrning 60-yillaridan esa grammatik aspektda ilmiy
manbalarda uchraydi.

Shu o‘rinda hisob so‘zlari (numeratives) va klas-
sifikatorlarning (classifiers) fargi nimada ekanligiga
oydinlik kiritsak: yuqoridagi berilgan ta’riflardan anglash
mumkinki, numerativlar predmetlarning migdori yoki
o‘lchamini ifodalash uchun ishlatiladi ( asosan Hind-Yev-
ropa tillariga xos — ingliz, hindiy, o‘zbek tillari misol bo‘la
oladi). Numerativlar kontekstga bog'liq holda ishlatiladi
degan xulosaga kelish mumkin. Klassifikatorlar esa
otlarni tasniflash va turini belgilashda go‘llaniladi (bu
hodisa asosan Shargiy Osiyo mamlakatlari tillari — xitoy,
malay, tay va yapon kabi tillarga xos). Ularni qo‘llamaslik
esa, grammatik xato sanaladi. Xulosa qilib aytganda,
klassifikatorlar ma’lum tizimdagi tillarda tilning asosiy
tuzilma gismi sifatida namoyon bo‘ladi. Har uch tilda
ham klassifikatorlar (classifiers) vazifasi to‘ligligicha
namoyon bo‘iImaydi. Ba’zi hollarda klassifikatorlar
shaklida kelgan ot/noun/as@=r so‘z turkumidagi so‘zlar
numerativ (hisob so‘zlari) vazifasini bajaradi. Maqola-
mizda hisob so‘zlarni (numeratives) tipologik yondashuv
asosida o‘rganib, ingliz, hindiy va o‘zbek tillarida o‘zaro
ekvivalent sifatida, mos ravishda, numerative, ara i
zewrzar hamda hisob so‘zlari atamalari tanlandi.

Hisob so‘zlari — boshqa tillar singari ingliz, hindiy
va o‘zbek tillarida ham migdorni aniglash va ba’zan
kategoriyalarni belgilash uchun (klassifikator kabi) ish-
latiladigan so‘zlardir. Masalan,

a piece of cake - w# gz %% — bir bo'lak tort

two slices of bread - i # 31 g&2 — ikki bo‘lak non

kabi iboralarda piece/zwzi/bo‘lak va slice/zwz1/bo lak
hisob so'zlari sifatida ishlatiladi. Bu so‘zlar predmetning

gismini yoki migdorini aniglashga yordam beradi.
three bottles of water — H siger s/ uch shisha suv

a sheet of paper — =rrs @1 g&=1/bir varaq qog‘oz
Bu so‘zlar shishadan (bottles) va qog‘ozdan (sheet)
tayyorlangan predmetlarning o‘lchovini va birligini bel-
gilash uchun ishlatiladi.

Hind olimlaridan Omkar N. Koul o‘zining “Modern
Hindi grammar” asarida so‘z turkumlarini ajratish mo-
baynida sonlarni butunlay sifat so‘z turkumi tarkibiga
kiritib yuborgan. Migdorni (hisobni) anglatuvchi so‘zlar-
ni miqdor sifatlari deb ataydi. Uning fikricha, gapda
miqdor son yoki migdor sifatlari yordamida ifodalanadi.
Migdor sifatlariga esa sga (very/juda, a lot/ko’p), stafs
(more/ko‘proq, extra/oshiqcha, additional/qo‘shimcha...),
=Rt (enough/yetarli, quite/ancha...), kam (few/oz,kam,
little/oz,kam,), e=t (some/bir qancha, a small amount
of/oz miqdorda)® kabi =zfn affmw/adverb/ravish hamda
affrrm/adjective/sifat so‘z turkumiga kiruvchi so‘zlarni
misol qilib bergan:

sga @ — a lot of people/ko’p odam

oig1 gg — some mik/ozgina sut

Omkar Koulning fikriga ko‘ra, son + o‘lchov birligi
(og'irlik, uzunlik...) + s ort go‘shimchasi + ot for-
mulasi yordamida hisob so‘zlari ma’nosi kuchaytiriladi?°.

1. 3 g1 751 Tgetac wgH —

two-hundred-yard-long rope

ikki gaz uzunlikdagi arqon

2. 31 Hiclt IS IqER —

two kilo weight stone

Ikki kilo og'irlikdagi tosh*!

Misollardagi long — “uzunlikdagi” hamda weight —
“og'irlikdagi” so'zlarida

“-dagi” qo‘shimchasi aynan arer ort qo‘shimchasiga
to'g'ri keladi.

Xulosa. Ingliz tilida hisob so‘zlari (numeratives)
odatda, klassifikatorlarsiz ifodalanadi. Bu holat ingliz
tilida articles + nouns formulasi yordamida namoyon
bo‘ladi. Ingliz tilida maxsus klassifikatorlarga ehtiyoj
yo‘q, chunki bu tilda otlar (nouns) hisob so‘zlari vazi-
fasini bajarib keladi.

O'zbek tilida hisob so'zlari, odatda ingliz tilidagi kabi,
sanoq son + ot orqali otlarni tasniflashda ishlatiladi. Bir
soni, odatda, “a/an” noaniq artikllari vazifasini bajaradi.
Numerativlar (hisob so‘zlari) jonli yoki jonsiz obyektlarni
sanashda qo‘llanilishi mumkin. Masalan, bir bosh qo‘y
(bir dona qo‘y) kabi ifodalar o'zbek tilida klassifikator
vazifasida keluvchi hisob so‘zlari orgali ifodalanadi.

Hindiy tilida numerativlar sonlar bilan birga, aynigsa
sanaladigan obyektlar uchun ishlatiladi. Ragamlar bilan
klassifikator vazifasida keluvchi hisob so‘zlari go‘llanilishi
ba’zi kontekstda majburiy bo'lib, ular jonli obyektlarga

15 Xepebuno T.B. CrnoBapb NUHrBUCTUYECKUX TEpMUHOB. — M.: Munurpum, 2010. — C. 316.

16 Xepebuno T.B. Crnosapb nuHrauctuyecknx TepmmHos. — M.: Munurpum, 2010. — C. 108.

17 Hojiyev A. Tilshunoslik terminlarining izohli lug‘ati. — T.: O‘zbekiston Milliy Ensiklopediyasi NMIU, 2002. B. 71
18 Hojiyev A. Tilshunoslik terminlarining izohli lug‘ati. — T.: O‘zbekiston Milliy Ensiklopediyasi NMIU, 2002. B. 138

19 www.collinsdictionary.com
20 www.collinsdictionary.com

210mkar N. K. Modern hindi grammar. — London: Dunwoody Press, 2008. — P. 83.
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ko‘proq taalluglidir. Masalan, z= (a/an,bir) soni bilan birga
@ (odamlar uchun) yoki wzft (transport vositalari uchun)
kabi ko'plikni anglatuvchi otlar hisob so‘zlarisiz yakka
holda kela olmaydi hamda jins va sonda moslashadi:

T @yg @ — a group of people — bir guruh odam

s @gg vsld — a set of wheels — bir to'p transport vo-
sitalari

Hisob so‘zlari tillarning ko‘zga ko‘rinmas, ammo
muhim unsurlari hisoblanadi. Ushbu tushunchalarni
chuqur o‘rganish nafagat tilni chuqurroqg tushunishga,

balki uni boshqa tillar bilan muvaffagiyatli giyoslashga
yordam beradi. Hisob so‘zlari ingliz, hindiy va o‘zbek
tillarida aniglikni ko‘rsatishga va ba’zan semantik izoh
berishga yordam beradi. Hisob so‘zlari tilshunoslik tad-
gigotlari uchun muhim mavzu bo‘lib, aynigsa, boshqa
tillar bilan giyosiy tahlilda alohida ahamiyatga ega
degan xulosaga kelish mumkin. Bundan tashgari, bu
elementlar tillarni o‘rganayotganlar uchun tilning nozik
jihatlarini o‘rganishga yordam beradi.

Foydalanilgan adabiyotlar
1. AueHko H.E. TonkoBblI crioBapb 00LECTBOBEAYECKMX TePMUHOB. — M.: MIHbpa — M, 1999. — C. 524.
2. Xepebuno T.B. CnoBapb NUHIBUCTUYECKUX TEPMUHOB. — M.: Munurpum, 2010. C. 486.
3. Yule G. The Study of Language. 7" edition. 2020. P. 398
4. The International Bureau of Weights and Measures (BIPM). The International System of Units (S| brochure

English version) 8th edition. — 2006. — P.180.

5. Rahimov S., Umurqulov B. Hozirgi o’zbek adabiy tili. —T.: O‘gituvchi, 2003. B. 432.

6. Omkar N. K. Modern hindi grammar. — London: Dunwoody Press, 2008. — P. 376.

7. Karimov A. Xitoy tilida hisob so‘zlar. Monografiya. — Toshkent, 2003, B. 180.

8. Jiyanova N. Boburnomadagi numerativlarning ma’no xususiyatlari. — T., 2000.

9. Huddleston R., Pullum K. G. The Cambridge Grammar of the English Language. — 2002. — P. 1,861

10. Aikhenvald A. Y. Classifiers: A Typology of Noun Categorization Devices. — UK.: Oxford University Press,

2000. — P. 535.
11. Internet saytlari.
12. www.collinsdictionary.com
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Tilshonoslik

Nigora RAHIMOVA,
OzMU Xorijiy filologiya fakulteti
katta o‘qituvchisi

O‘ZBEK TILSHUNOSLIGIDA TIBBIY TERMINLAR
TADQIQINING ASOSIY YO‘NALISHLARI

Annotatsiya: dunyo tilshunosligida turli sohaga doir terminshunoslikda ham jamiyat taraqgiyoti gonuniyatlari o'z
aksini topmoqda va tilshunoslarga maxsus sohada qo‘llaniladigan terminlarni tadqiq etish vazifasi yuklanmoqda.

Kalit so‘zlar: tibbiyot nomlari, kelib chigishi, semantika, lingvostatistika, lotin tili, ingliz tili, o'zbek tili.

Annotation: in world linguistics, the laws of societal development are also reflected in terminology in various
fields, and linguists need to study terms used in a special field.

Key words: names of medicial plants, origin, semantics, linguistic statistics, Latin language, English language,

Uzbek language.

AHHOTauus: B MNUPOBOM A3bIKO3HAHNN B TEPMUHOIIOINN, OTHOCSILLIENCA K pasnnyHbIM obnactam, Takke OTpaxaroTca
3aKOHOMEPHOCTU pa3BUTUA obuiecTBa, 1 A3bIKOBEAb! AOIMKHbI n3yvyatb TEPMUHbI, UCMNOJIb3yeMble B crneunanbHon

obnacTtu.

KnroueBble cnoBa: Ha3gaHUs pacmeHul, MpoucxoxoeHue, ceMaHmuka, luH2gucmu4yeckass cmamucmuka,

niamuHcKul 53bIK, aH2nutcKul s3bIK, y36eKcKul s3bIK.

Kirish. Jahon tilshunosligida zamonaviy ilmiy-
texnikaviy taraqqiyot va axborot kommunikatsiya tex-
nologiyalari taraqqiyoti natijasida fundamental fanlar-
ning tez sur’atlarda rivojlanishi bilan uzviy bog‘liq holda
innovatsion yo‘nalishdagi ilmiy tadgigotlar amalga
oshirilmoqgda va turli xil yangi fan tarmoqlari yuzaga kel-
mogqda. Fan sohalarining ortib borishi, texnikada yangi
tarmoglarning vujudga kelganligi sababli tilda ham katta
o‘zgarishlar ro‘y bermoqda. Biologiya terminologiyasiga
oid masalalar bo‘yicha bir gator tadqiqot ishlari amalga
oshirilgan bo'lib, ilmiy manbalar tahlili natijasiga ko‘ra,
biologik terminlar maxsus terminologik tizim sifatida
chuqur o‘rganilmaganligi kuzatildi. Bu yo‘nalishda tahlil
gilingan manbalarning aksariyati inson tanasi nomlari-
ga doir xususiyatlarni o‘rganishga bag‘ishlangan ilmiy
tadgiqotlardan iborat ekanligi aniglandi.

Dunyo tilshunosligida turli sohaga doir terminshunos-
likda ham jamiyat taraqqiyoti qgonuniyatlari o‘z aksini
topmoqda va tilshunoslarga maxsus sohada qo‘llanila-
digan terminlarni tadqiq etish vazifalarini yuklamog-
da. Shu sababli, zamonaviy tilshunoslikning barcha
jabhalarida bo‘lganligi kabi soha terminshunosligida
ham nazariy va amaliy masalalarni tobora chuqurroq
tadqiq etish zamon talabiga aylanmoqda. Aynigsa, gar-
dosh bo‘Imagan tillar misolida sohada qo‘llaniladigan
terminlarni davrlar mobaynida to‘xtovsiz o‘zgarishlarga
uchrashi, rivojlanishi hamda shakllanishini o‘rganish
hozirgi kunda dolzarb hisoblanadi.

Mamlakatimizda ham soha terminologiyasi (biolo-
giya, botanika, zoologiya, anatomiya, ekologiya, sitologi-
ya, bioximiya, genetika, tibbiyot, farmatsevtika) xususan,
biologik terminlarni lingvistik aspektda tadqiq etish va
ularni tizimlashtirish kabi masalalar tahlili muhim ahami-
yat kasb etadi. Zero, ushbu soha terminlarini tarjima qil-
ish va ularni tartibga solish masalalari mazkur soha rivo-

jiga faol ta’sir ko‘rsatadi. Biologik terminlarni turli tizimli
tillar misolidagi chog‘ishtirma tahlili o‘rganilayotgan in-
gliz yoki o‘zbek tillari terminshunosligidagi izomorfik
va allomorfik jihatlarni aniglashda aynigsa ahamiyatli
hisoblanadi. Zotan, chog‘ishtirma tilshunoslik chet tili
o'gitish metodikasining lingvodidaktik asosi hisoblanib,
bir-biriga gardosh bo‘lmagan tillardagi farq va o'xshash-
liklarning metodik jihatdan ahamiyati nuqgtayi nazaridan
o‘rganilishi xorijiy tilni o‘zlashtirayotganlar nutgida ro‘y
beradigan tillararo interferensiya va fatsilitatsiyalarni
aniglash, tadqiq etilayotgan tillarning qulay va samarali
jihatlarini aniq ko‘rsatish imkonini beradi. Shu bois,
ta’lim tizimida gator fanlar bilan bir gatorda farmatsev-
tika faniga oid sohaviy terminlarning ingliz va o‘zbek
tillari misolida leksik-semantik, grammatik, etimologik,
struktur-funksional xususiyatlarini giyoslab o‘rgatish ham
talabalarning soha terminlarini o‘zlashtirishlari va ta’lim
sifatini oshirishda alohida ahamiyatga ega. Yuqoridagi-
larga asoslanib shuni aytish lozimki, biologik terminlar
uzoq tarixiy davrni gamrab olishiga gqaramay, ushbu
sohada hali o'z yechimini topmagan masalalar bisyor,
bu esa, terminologik tadgigotlarni yanada kuchaytirish,
terminologiyaning nazariy muammolariga alohida e’tibor
garatish magsadga muvofiq ekanligidan dalolat beradi.
Qolaversa, bugungi globallashuv va integratsiya davri-
da anatomik terminologiya muammolarini o‘rganish,
ushbu sohadagi ilmiy nazariy masalalarni tahlil etish,
bu sohada o'z yechimini kutayotgan muammolarni bel-
gilash, aynigsa, muammoni giyosiy tipologik aspektda
o‘rganish har gachongidan ham muhimroq ahamiyat
kasb etmoqda. Shunday ekan, ingliz va o‘zbek tillarida
biologik terminlar va uning shakllanish tarixi, yasalish
usullari, sohaga oid birliklarning terminologik xossalari,
semantik va leksik xususiyatlarini o‘rganish kabi ma-
salalar chog'‘ishtirma aspektda maxsus tadqiq etishni
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tagozo etadi.

Tilshunos olimlar bilan bir gatorda biolog va
zoologlar, tabobat ilmi sohiblari, yetuk olimlar ham
turli risola, darsliklar yozishgan va lug‘atlar yaratishgan.

U.Tursunov tomonidan o‘rganilgan[5]. Olim o‘z ilmiy
izlanishlarida terminologiya sohasining amaliy va nazariy
masalalarini yoritib, lug‘at tarkibining boyishi va tako-
millashuvida tashqi manbaning muhim o‘rni hagida

iy o 5
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by

A.Usmonxo‘jayev, E.Basitxanova, O‘.Pratov, A.Djab- to‘xtalib o‘tgan. ‘;\;;’
barovning “O‘zbekistonda o‘sadigan shifobaxsh o'sim- Tibbiy terminologiya masalalari nazariy jihatdan o
liklarning etimologik zamonaviy ensiklopediyasi’[1], ham bir nechta ilmiy ishlarda maxsus tadqigot obyekti ,‘5:1
N.O‘ljaboyevaning “Xalq tabobati xazinasidan javo- sifatida tanlanib olingan holda o‘rganilgan. Jumladan, ‘{-

hirlar”, S.Muhamadjonov, F.Jonguzarovlarning “O‘sim-
likshunoslikka oid ruscha-o‘zbekcha izohli lug‘at’[2],
S.Sahobiddinovning “Qisqacha ruscha-o‘zbekcha
botanika terminlari lug‘ati” kabi asarlar shular jum-
lasidandir[3].

Z.Mirahmedovaning “Hozirgi o‘zbek tilining anatomik o‘rganishga kirishildi. ‘{;i
terminologiyasi” dissertatsiyasida anatomiyaga oid F.Qosimovaning dissertatsiyasida yig‘ilgan 5000 ga _t"‘
terminlar leksik-paradigmatik jihatdan tadqiq gilingan. yagqin tibbiy terminlar o‘rtasidagi sinonimik, antonimik, ;‘

D.N.Sapayevaning [4] “Ingliz va o'zbek tillarida tib- giper-giponimik, partonimik, graduonimik munosabatlar =

biyot terminologiyasining tarkibiy-semantik xususiyatlari”’
tadqiqotida, Tibbiyot leksikoni, ilmiy tibbiyotda boshqga
fan terminlarini (farmasevtika biologiya, kimyo, fizika,
mikrobiologiya, radiologiya, genetika, antropologiya,
psixologiya, kibernetika va boshqalar) ishlatilishini o'z
ichiga olib, bir gancha yuz minglab so‘z va so‘z birik-
masini tashkil giladi.

M.S.Usmonova dissertatsiyalarida Alisher Navoiy
asarlarida go‘llanilgan fitonimlar va ularga aloqador
so‘zlarning gul, sabzavot, poliz, rezavor, donli ekin,
mevali va manzarali daraxtlarni ifodalashiga ko‘ra
leksik-semantik, sodda, yasama va qo‘shma fitonimlar-
ning derivatsion xususiyatlari, o‘simlik olamiga mansub
umumturkiy va o‘zbekcha, arabcha, forscha hamda
aralash tarkibli so‘zlarning geneologik jihatlari ochib
berilgan.

O‘zbek tili terminologiyasi masalalari dastlab

D.Bozorova, A. Xusanov dissertatsiyalarida tibbiyotning
ma’lum bir kichik terminologik tizimining ichki struk-
turasi, tashqgi boyish manbalari, nugsonlari hagidagi
fikr-mulohazalar o'z ifodasini topgan. O‘zbek tilshunos-
ligida tibbiy terminlar lingvomadaniy jihatdan endigina

qgiyosiy-tipologik asosda yoritib berilgan. Shu jumladan,
o‘zbek va ingliz tillaridagi tibbiyotga oid shaxs, narsa,
jarayon, holat ifodalovchi bemor (patient), dori (medi-
cine), davolash (treatment), isitma (fever) kabi lisoniy
birliklarning leksik-semantik xususiyatlari yoritilgan,
ularning shakllanish asoslari etimologik jihatdan ochib
berilgan. O‘zbek va ingliz xalq tabobatiga oid “kasallik”,
“davolovchi shaxs”, “homiladorlik” semali birliklarning
lingvokulturologik xususiyatlari milliy-madaniy farglar
nuqtayi nazaridan yoritib berilgan.[6]

Xulosa qilib aytganda, tilshunoslikda tillararo munosa-
batlar, usslarning bir-biriga ta’sirini kompleks holda tadqiq
etish ishlari bir necha asrlardan buyon olimlar oldida kun
tartibida turgan eng dolzarb tadqigotlar sirasiga kiradi.
Aynigsa, terminlarning tillararo chog'ishtirib o‘rganilishi,
ularning kompozitsion jihatlari kabi masalalar yuzasidan
tadqigotlar alohida ahamiyat kasb etadi.
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Nafosat OROMOVA,

Iqtisodiyot va pedagogika universiteti

O‘zbek tili va adabiyoti kafedrasi katta o‘qituvchisi
oromovanafosat@gmail.com

ADABIY TA'LIMDA BADIIY ASAR TILI USTIDA
ISHLASHNING O‘ZIGA XOS XUSUSIYATLARI

Annotatsiya: maqolada badiiy asar tili bilan ishlashning o‘ziga xos xususiyatlari va talablari haqida fikr yuritil-
gan. Asar tilini o‘rganish orgali o‘quvchilarning tafakkurini oshirish, his-tuyg‘u va estetik fikrlashga o‘rgatish yo‘llari
ochib berilgan. Badiiy asarda til va san’atning mukammal uyg‘unligi mavjudligi, bu esa o‘quvchilarga dunyoni yangi,
san’atkorona ko‘rinishda anglash imkonini berishliligi dalillar asosida ifodalangan.

Kalit so‘zlar: badiiy asar tili, o'xshatish, mubolag‘a, sifatlash, jonlantirish, til uslubi, badiiy mahorat, asar mazmuni.

AHHOTaUMSA: B CTaTbe paccCMaTpMBalTCH 0COOEHHOCTM 1 TpeboBaHUS paboTbl C A3bIKOM Xy[0XECTBEHHOIO
npounssegeHus. Yepes nsyyeHue a3bika NPOM3BEAEHNS PACKPbIBAKOTCS CNOCODObLI Pa3BUTUS MbILLUMIEHNS yYaLLMXCS,
00y4eHUs1 X BOCMPUATUIO SMOLMIA N 3CTETUHECKOMY MbILLEHMIO. Ha ocHOBE hakTUYeCKMX AaHHbIX BbIpaXXeHO
CyLLECTBOBaHWE NAeanbHOro COMETaHMS S3blka U UCKYCCTBA B Xy[OXECTBEHHOM MPOU3BEAEHNM, NMO3BOSSIOLLENO
yyalmmMcsi NoHNMaTb MUP NO-HOBOMY, XyAOXECTBEHHO.

KnroueBble cnoBa: S3b/K Xy00XecmeeHHO20 npou3sedeHusi, cpasHeHue, aurnepbona, anumem, ucmuopa,
cmusib 53biKa, XyO0XKecmeeHHoe Macmepcmeo, codepxaHue npou3eedeHuUs.

Annotation: the article discusses the features and requirements of working with the language of a literary work.
Through the study of the language of the work, the ways of developing students’ thinking, teaching them to perceive
emotions, and fostering aesthetic thinking are revealed. Based on factual data, the existence of an ideal combination
of language and art in a literary work is expressed, allowing students to understand the world in a new, artistic way.

Key words: language of a literary work, comparison, hyperbole, epithet, history, language style, artistic crafts-

manship, content of the work.

Badiiy asarlar tili o'ziga xos xususiyatlarga egadir.
Bu xususiyatlarni ba’zan tasvirlash va ifodalash vo-
sitalariga garab aniglash hollari ham uchraydi. Shu
fikrdagi o‘gituvchilar asar tilini o‘'rganishda o'xshatish,
sifatlash, mubolag‘a, jonlantirish kabi tasvirlash vosi-
talarini yoki omonim va sinonimlarni o‘rganishnigina
ko‘zda tutadilar. Avvalo, asar tilini o‘rganish malakani
talab qiladi. Bundan tashqari, asar tilini o‘rganishda
uning xususiyatlarini birin-ketin o‘rganib, sistema-
lashtirib boriladi. Shunga ko‘ra, birinchi galda ba-
diiy asar tilining o‘ziga xos xususiyatlari nimalardan
iborat ekanligini, yozuvchining ijodiy faoliyatida bu
xususiyatlar ganday o‘rin tutishini aniglash lozim.
O‘gituvchi bu masalalarni to‘g‘ri hal etganidagina
asar tilini o‘'rganish mashg‘ulotini to‘g‘ri tashkil gilish
mumkin. Badiiy asarning til xususiyatlarini baholashda
tasvirlash vositalarini aniglash masalaning fagat bir
tomonini tashkil giladi. Shuning uchun avvalo, fikr
bayon qilish, obrazning xarakterini ochish, shu obraz-
ga alogador predmetlar yoki shart-sharoit, manzara
kabilarni tasvirlashda so‘z va iboralarning tanlanishi,
ularning o'rinli ishlatilishini o‘rganish kerak. Chunki
yozuvchining badiiy mahorati birinchi galda fikrga
mos iboralar, so‘z yoki so‘z birikmalarini 0’z o‘rnida
ishlatishi bilan belgilanadi. Magsadga muvofiq iboralar

ishlatish esa adabiy asarning badiiyligini, go‘zalligini
oshiradi.

Adabiy ta’limda badiiy asar tili ustida ishlashning
o‘ziga xos xususiyatlari quyidagilardan iborat:

Adabiy ta’limda badiiy asar tili ustida ishlash, o‘quv-
chilarga asarlarning estetik va ma’naviy jihatlarini
tushunishga yordam beradi. Badiiy til — bu nafagat
tilni o‘rgatish, balki o‘quvchilarning nutgini ma’naviy
jihatdan boyitish, dunyoqarashini shakllantirishda ham
muhim ahamiyatga ega. Badiiy asar tili oziga xos bo'lib,
u sodda va oddiy nutqdan farq giladi. Badiiy tilda obraz-
lilik, tasviriylik, o‘xshatishlar, metaforalar, epitetlar va
boshqga badiiy vositalar keng qo‘llaniladi. Bu o‘quvchini
o‘ylashga undaydi, uning his-tuyg‘ularini uyg‘otish va
estetik zavq olishiga yordam beradi, shuningdek, badiiy
asar tili o'’zgacha uslublarga ega. Uslubiy rang-baranglik
yozuvchining individual til uslubi va badiiy mahorati
orqali yoritiladi. Badiiy tilda ko‘pincha ijtimoiy, falsafiy
va psixologik ma’nolar ham o'rin oladi.

Badiiy asar tili bilan ishlashning o‘ziga xos xusu-
siyatlari nafaqat tilni o‘'rganish, balki o‘quvchilarning
tafakkurini oshirish, his-tuyg'u va estetik fikrlashga o‘rga-
tadi. Badiiy tilda til va san’atning mukammal uyg‘unligi
mavjud bo‘lib, bu esa o‘quvchilarga dunyoni yangi,
san’atkorona ko‘rinishda anglash imkonini beradi.
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Adabiy asar tilining badiiy bo‘lishi uchun unga quyi-
dagi talablar qo‘yiladi:

1. Adabiy asarda so‘z yoki so‘z birikmalari shunday
ishlatilsinki, tasvirlanayotgan personaj yoki vogea-
hodisalarning o‘ziga xos individual xususiyatlari aniq
ko'rinib turadigan bo‘lsin. Shu orqgali o‘quvchi o‘ziga
noma’lum bo‘lgan kishilar xarakterining boshqgalardan
ajraluvchi ayrim belgilarini ko‘z o‘ngida gavdalantiradi
va tasavvur qiladi.

2. Badiiy asar tilida tasvirlanayotgan kishi yoki vo-
geaning boshgalarga xos tipik xususiyat va belgilari
alohida ko‘rinib turishi zarur. Hagigatan ham, badiiy
asarlarda tasvirlangan vogea-hodisalar, bunda ishtirok
etuvchi kishilar o‘quvchilarga notanishdir. Lekin shu
kishilarning xatti-harakati, o‘ziga xos individual xusu-
siyatlari avvallari tanish va ma’lum bo‘lgan kishilarni,
ko‘rgan yoki eshitgan vogealarini eslatadi. Kitobxon
asarda tasvirlangan gqahramonga o‘xshagan kishilarni
eslash va xotirlash orqgali asar gahramonini ko‘z o‘ngida
gavdalantiradi. Demak, badiiy asarning tili tasvirlanayot-
gan kishi yoki vogealarni tipiklashtirib bermog‘i kerak.

3. Yozuvchi o‘z dunyogarashini, tasvirlanayotgan
vogealarga munosabatini, odatda, gahramonning xatti-
harakati orgali, gahramonning ruhiy kechinmalarini tas-
virlash orqali bildiradi. Modomiki shunday ekan, badiiy
asarning poetik tili ham emotsional ifodali bo‘Imog‘i

Shuning uchun ham badiiy asar tilidagi aniqlik,
tipiklik, emotsional ifodalilik, ta’sirchanlik va estetik
bo‘yoqdorlik kabi muhim fazilatlar ma’lum bir sinfda
emas, balki o‘rta maktabda bir necha yil davomida
o'qitib boriladi. Sinfda o‘rganiladigan asarlardan shu
belgilarning bo'rtib ko'rinib turganini o‘rganib borish yillar
davomida asar tilining barcha eng muhim xususiyatlarini
o‘rganib chigishga imkon beradi.

Asar tilini o‘rganishda bir so‘zni ikkinchisi bilan al-
mashtirib bo‘ladimi yoki yo'’gmi degan doiradagina emas,
balki har bir so‘zning tutgan o‘rni va gimmatini aniglash,
nima uchun yozuvchi shu so‘zni tanlaganligini idrok
etish ahamiyatlidir. Shundagina yozuvchi fikrining ifoda
va tasviriy vositalari yaxshi tushuniladi. Personajlar-
ning xarakterli xususiyatlari faqgat yozuvchining tasviri
bilangina emas, balki ularning asar voqgeasi rivojidagi
munosabatlari doirasida ham ochila boradi. Asarni bir
darsda o‘gib bo‘Imaydi. Shuning uchun o‘quvchilarga
personajlarning xarakteristikasini uyda yozma ravishda
tayyorlab kelish topshiriladi.

Asarlarda til nafagat inson tabiatini, balki man-
zarani ham tasvirlashda ishtirok etadi. ljodkorlar,
aynigsa, nasriy asarlar yozganda tabiat tasviridan
boshlashadi. Asar tahlillarida negadir bunga e’tibor
gilinmaydi. Shu ma’noda “So‘z san’ati” usulini go‘llash
o'rinli bo‘ladi:

“So‘z san’ati” usuli

Tir ljodkorning tasvir uslubini aniqlash Natija

1. Asarning qaysi gismida tabiat tasviridan foydalanishini aniglab olish

Bu ijodkorning ifoda maqgsadi haqida
tasavvur hosil giladi

Tabiat tasvirining asar g‘oyasiga bog'liglik darajasi

Mantigiy fikrlashga o‘rgatadi

Tabiat tasvirida asosan ganday til birliklaridan foydalanishini aniglash

Muallif mahoratiga baho berishni o‘rganadi

Asarda tabiat tasvirini 0'giganda ko'z oldingizga sizga tanish/notanish
manzara paydo bo'lishini aniglashtirib olish

Ta'sirchanlikni, estetik didni oshiradi

kerak. Shu emotsional ifodalilik asarning g‘oyaviy
yo‘nalishini ham, yozuvchining ruhiy kayfiyatini ham
ko‘rsatib turadi.

4. Badiiy adabiyot ijtimoiy kurash va ijtimoiy tarbiya
quroli bo‘lgani tufayli asarning tili ishontirarli va ta’sirchan
bo‘lmog‘i lozim, toki u kitobxonning ijtimoiy xulgiga ham
ta’sir ko‘rsatsin.

5. Badiiy asarning tili bo‘yoqgdor, jozibali bo‘lmog‘i
kerak. Shundagina asar kishi ongini o'stirish va boyi-
tishdan tashqari, estetik zavqg bag‘ishlaydi, nazokat-
ni o'stiradi. Professor V.V.Golubkov ta’kidlaganidek,
adabiy asar tili oldiga qo‘yiladigan bu talablar muhim
ahamiyatga egadir.

Asar tili oldiga qo‘yilgan bu besh talab va belgilarni
o‘rganish anchagina murakkab bir ishdir. Bundan tashqgari,
o‘rganilayotgan bir matn yuzasidan bu belgilarning bar-
chasini aniglab chigish ham xiylagina mashaqgatdir. Bu
qgiyinchilik birinchi galda barcha belgilarni bir matn misolida
o‘rganishning o‘quvchilarga ogd'irlik qilishida ko‘rinadi.

5-sinf o‘quvchilari O‘tkir Hoshimovning “Dunyoning
ishlari” gissasidan olingan parcha bilan tanishib, uning til
xususiyatlarini o‘rganadilar. Darslikka kiritilgan parcha-
ning vogeasi ham, undagi tabiat manzarasi tasviri ham
o‘quvchilarga ancha yaqin va tanishdir. Chunki respub-
likamiz o‘quvchilarining ko‘pchiligi asarda tasvirlangan
vogealar doirasida yashaydi. Boshqga bolalar ham gaze-
ta, jurnal, televideniye orqali tog' manzarasini kuzatadi-
lar. Shu sababli romandan olingan parchani o‘rganish
oldidan o‘gituvchining tayyorlab kelgan savollari asosida
sinfda guruhda suhbat uyushtirish mumkin. Suhbat
uchun taxminan quyidagi savollar o‘rtaga tashlanadi:

1. Siz tog‘ga borganmisiz?

2. Qir va adirlarda bo‘lganmisiz?

3. Tog‘ havosi sizga yoqgadimi?

4. Siz cho'qgilarni nimaga o‘xshatasiz?

Suhbatlashilgach, matndan shu savollarga javob
bo‘luvchi o'rinlarni aniglashga kirishiladi. O‘quvchilar
matn mazmunini mumkin gadar asar tiliga yaqinlashtirib
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so‘zlab berishlari kerak. Bu asar mazmunini ijodiy qayta
hikoyalashda yozuvchining tasviriga yaginlashish, iloji
boricha tabiat manzaralarini gavdalantirish eslatiladi.
Shu hikoyalash ham poetik tilni o‘'rganishga yordam
beradi. Bundan tashqari, yuqgoridagi savollarga javob
bo‘luvchi o'rinlarni belgilab chiqish topshiriladi. Bu fagat-
gina gissadagi “Haqqush” hikoyasi bilan bog‘liq suhbat.
Bunday suhbatlarni yana davom ettirish mumkin.
Asarning poetik tilini o‘rganish uchun uning fagat
xarakteristika va tabiat manzarasiga doir matnlarinigina
emas, balki umuman fikr bayon qilishdagi o‘rnini ham
har tomonlama o‘rganish magsadida dars mashg‘ulo-
tining boshqa turlaridan ham foydalaniladi. Masalan,
matndagi ayrim so‘zlarni almashtirib ko‘rish yoki so‘z
va iboralarni tushirib goldirib, ularni o‘quvchilarga top-
tirishga asoslangan mashg‘ulotlar o'tkaziladi. Asarning
tili va uslubini o‘'rganish maqgsadida o‘tkaziladigan bu
darslarni “stilistik eksperimentlar” deb yuritiladi. Stilistik
eksperimentlar o‘quvchilarni matn mazmunini chuqur
mushohada qilishga, ishlatilgan so‘z va iboralarning
ma’nosini, jumladagi fikrlarning jozibador chiqishi-
da yozuvchi tilining katta ahamiyati borligini bilishga
o‘rgatuvchi vositalardir. Misol uchun Antuan de Sent-
Ekzyuperining “Kichkina Shahzoda” romanidan olingan
parchaning tilini shu yo‘lda o‘rganishni ko‘rib o'taylik.
Romanda hikoyachining bolaligi, rassomchilikka qizigi-
shi, kattalar tomonidan uni rad etilishi, uchuvchi bo'lishi,
Saroyi Kabirga qo‘nishi va Kichkina Shahzoda bilan
uchrashuvi hamda u bilan bog'liq vogealar tasvirlangan.
O‘quvchilar asarni o‘gib chigganlar. Mazmuni ularga
tanish. Hikoya tilini o‘rganish magsadida o‘gituvchi

matndan alohida-alohida kartochkalar tuzib keladi. Bu
kartochkalarda ayrim so‘zlar tushirib goldirilgan bo‘la-
di. O‘quvchilarning vazifasi tushirib goldirilgan so‘zlar
o‘rnini to‘ldirish va munosib so‘zlar topishdan iborat.
Romandan olingan ba’zi misollarni ko‘raylik:

1. Ularning tushunchalariga moslashardim-da, ...,
...0'yinlari haqida, siyosat va bo‘yinbog‘lar haqida gap
boshlardim. Shunda kattalar menday ... odam bilan
tanishganlaridan behad mamnun bo‘lar edilar.

2. Shunday qilib, birinchi kechani ...sahroda, qum
ustiga uzala tushib o‘tkazdim. Minglab chagirim narida
ham ...asari sezilmasdi. Kemasi halokatga uchrab, ...
okeanda sol uzra suzib borayotgan odam ham mencha-
lik yolg‘iz bo‘Imagandir. Shu bois tong saharda meni
kimningdir ...ovozi uyg‘otib yuborganda nagadar hayrat-
ga tushganimni tasavvur ham gilolmasangiz kerak.

O‘quvchilar birinchi misolda tushirib goldirilgan
so‘zlarning o‘rnini to‘ldiradilar, matn mazmuniga mos
so‘zlar tanlaydilar. Ikkinchi misolda huvullab yotgan,
tirik jon, bepoyon, ingichka so‘zlari tushirib qoldirilgan
parchaning o‘rnini ham shu yo'l bilan to‘ldiradilar. 5-sinf
o‘quvchilari bunday mashg‘ulotlarga endigina kirisha-
yotganligini nazarga olib, topish osonroq bo‘lgan so‘zlar
tushirib goldirildi.

Badiiy asar tilini shu tariga o‘rganish yozuvchining
asar tili ustida ganday ishlaganligini bilib olishga yordam
beradi. So‘zning qisgasi, badiiy asar tili fagat tasvirlash
vositalarini aniglash yo'li bilangina emas, balki yozuv-
chining asarda ifodalangan mazmunga mos shakl
yaratishdagi mahoratini atroflicha aniglash yo'li bilan
ham o‘rganib boriladi.
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Madina SHAKIROVA,
OzDJTU katta o‘qituvchisi

SARIQ RANGNING MADANIYATGA
XOS SEMANTIK XUSUSIYATLARI

Annotatsiya: mazkur maqolada sariq rangga oid idiomalar tahlil gilinib, ularning semantik ma’nosi, metaforik
xususiyatlari va turli tillardagi qo‘llanilishi o‘rganiladi. Idiomalar sarig rangning ijtimoiy va madaniy girralarini aks
ettiradi. Ingliz, o‘zbek va rus tillarida uchraydigan sariq rangga oid idiomalar taqqosiy jihatdan ko'rib chigilgan.

Kalit so‘zlar: sariq rang, idiomalar, semantik tahlil, metafora, rang va madaniyat, hasad, yolg‘on axborot, tillararo

tahlil, o‘zbek tili, ranglarning ramziy ma’nosi.

AHHOTaLMA: B f@HHON CTaTbe paccCMaTpuBatlOTCs UAMOMbI, CBSAI3aHHbIE C XENTbIM LIBETOM, UX CEMaHTUYeCcKoe
3HayeHne, MeTadopryeckre 0COBGEHHOCTM 1 UCTIONb30BaHME B pasHblx sidblkax. Monombl, CBA3aHHbIE C XKEMTbIM
LIBETOM, OTpaXatloT CoLmarbHbIe U KYNbTypHbIE acnekTbl, CBA3aHHbIE C 3TUM LBETOM. [1pOBEAEH CpaBHUTENbHbI
aHanus gMom B aHITIMIACKOM, y36EKCKOM U PYyCCKOM Si3blKax.

KnroueBblie cnoBa: xéntbiv uBeT, ianomel, CemaHTu4eckmin aHanua, Metacdopa LiBeT u kynbtypa, 3aBucTb,
JloxkHas nHdopmaums, MexbasblikoBoM aHanus, Y36ekckui s3bik, CUMBONMYeckoe 3HaYeHue LIBETOB.

Annotation: this article analyzes idioms related to the color yellow, examining their semantic meanings, met-
aphorical features, and applications in different languages. Yellow-colored idioms reflect the social and cultural
aspects associated with the color. A comparative analysis of idioms in English, Uzbek, and Russian is provided.

Keywords: yellow color, Idioms, Semantic analysis, Metaphor, Color and culture, Envy, Fake news, Cross-
linguistic analysis, Uzbek language, Symbolic meaning of colors.

Ranglar inson tafakkuri va madaniyatida muhim
o'rin tutadi. Ular nafaqat tashqi ko‘rinishni ifodalash,
balki hissiyot va tushunchalarni aks ettirishda ham
vosita sifatida ishlatiladi. Ranglarning ramziy ma’nosi
turli tillar va madaniyatlarga garab farq gilsa-da, ayrim
umumiy xususiyatlar mavjud. Xususan, sariq rang iliglik,
quvonch va energiyani ifodalashi bilan birga, go‘rqoglik,
hasad yoki yolg‘on kabi salbiy ma’nolarni ham ifoda-
lashi mumkin.

Sariq rangga oid idiomalar esa bu rangning til orgali
ifodalangan ramziy ma’nolarini o‘rganish imkonini be-
radi. [diomalar odatda biror madaniyat yoki xalgning
o‘ziga xos hayotiy tajribasi va dunyoqgarashini aks
ettiradi. Ingliz, o‘zbek va rus tillaridagi sariq rangga
oid idiomalarni taqqoslash orgali rangning turli tillarda
ganday semantik yukka ega ekanligini ko‘rish mumkin.

Mazkur magola sariq rangga oid idiomalar va ular-
ning metaforik hamda semantik xususiyatlarini tahlil
gilishga bag‘ishlangan. Tahlil davomida sariqg rangning
ijobiy va salbiy kontekstdagi go‘llanilishi hamda ushbu
idiomalar tilshunoslik nugtai nazaridan ganday ahami-
yatga ega ekanligi ko‘rib chiqiladi.

Sariq rangli idiomalarni semantik tahlil giladigan
bo‘lsak, u turli tillarda o‘ziga xos o‘xshashlik va farqli
jihatlarga egadir. Ularni quyidagi misollar orqali tahlil gilib
chigamiz. Sariq rang, ko‘plab madaniyatlarda, tillarda va
ijtimoiy kontekstlarda ko‘plab ma’nolarni aks ettiradi. Bu
rang o‘zining tabiiy o‘zgaruvchanligi va yorqinligi bilan,
turli xil his-tuyg‘ular, holatlar va xususiyatlarni ifodalash-
da ishlatiladi. Sarig rangning semantik tahlili nafagat bu
rangga oid an’anaviy ma’nolarni, balki uning metaforik
va idiomatik go‘llanilishini ham o'z ichiga oladi. Quyida

sariq rangga oid ba’zi mashhur idiomalar va ularning
semantik tahlili keltirilgan. Dastlab ingliz tilidagi sariq
ranga oid idiomalarni tahlil gilamiz.

Example 1: “Yellow-bellied”. Ma’nosi: Qo'rqoqlik,
jasoratsizlik.

Tahlil: Bu idiomada sariq rang qo‘rgoglikni ifodalov-
chi metafora sifatida ishlatiladi. “Yellow-bellied” ifodasi
hayvonot olamidagi ba’zi o'ziga xos xususiyatlarga isho-
ra giladi, masalan, ayrim hayvonlarning jigari yoki gorin-
chalarining rangini “sariq” deb tasvirlash. Shunday qilib,
sarig rang go‘rquvni anglatadi. Qo‘rquvni anglatuvchi
idiomalar nafaqat ingliz tilidagi ko‘plab asarlar va gisga
hikoyalarda, balki og‘zaki nutgda ham keng qo‘llaniladi.

Example 2: “Yellow with envy”. Ma’nosi: Hasad
yoki gasddan qo‘rqish.

Tahlil: Sariq rangning “hasad” bilan bog'‘lanishi eski
madaniyatlarda kuzatiladi, chunki sariq rang “zararli”
yoki “salbiy” kuchlarni anglatadi. Bu idiomada “yel-
low” hasadni, ya’ni biror kishining boshgasiga nisbatan
yomon his-tuyg‘ularini ifodalash uchun ishlatiladi. Sariq
rang idiomalarining salbiy ma’nosi ham mavjud. Bu
nafaqgat ingliz tilida balki o‘zbek va rus tillarida ham
mavjuddir. Salbiy ma’noni ifodalovchi idioma keyingi
misolimizda ham tahlil gilingan.

Example 2: “The yellow press”. Ma’nosi: Yolg‘on
yoki manipulyatsiyalangan axborot.

Tahlil: “Yellow press” (sarig matbuot) atamasi jur-
nallarning axborotning past sifatini ta’riflash uchun ish-
latiladi. Bu idiomada sariq rang yolg‘on yoki haqgigatga
to‘g‘ri kelmaydigan ma’lumotlarni aks ettiruvchi sifat
sifatida ishlatilgan. Sariq matbuot idiomasi har uchala
tilda ham bir xil ma’noni yoki o’xshash ma’nolarni aks
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ettiradi va tarjimada hech qanday giyinchilik tug‘dirmay-
di. Keyingi misollarimiz esa o‘zbek tilida mavjud bo‘lgan
sariq rangga oid idiomalardir .

Misol 1: “Sariq chagmoqdek gochmoq”. Ma’'nosi:
Tez va dadil harakat qilish.

Tahlil: Ushbu idiomada sarig chagmogning tezligi
va yorqinligi tezkor harakatni ifodalovchi metafora sifa-
tida ishlatilgan. Sarig rangning chagmoq bilan bog‘la-
nishi, uning kuchli va tezkor energiyasini aks ettira-
di.O‘zbek tilida sariq rang odatda, yaxshilik, samimiylik
va aksariyat holatlarda ijobiy ramzga egadir. Keyingi
misolimiz orgali ham buning isbotini ko‘rishimiz mumkin.

Misol 2: “Sariqni ko‘rganidan keyin yashilni
unutgan”. Ma’'nosi: Hayotda yangi imkoniyatlar va
xususiyatlar kashf etish, eski narsalarni unutish.

Tahlil: Bu idiomada sariq rang yangi boshlanishlar-
ni yoki yangi imkoniyatlarni ifodalashda ishlatiladi.
Sarigning yangi imkoniyatlar va istigbollarni anglashi,
bu idiomaning semantik ma’nosini yaratadi.

Misol 2: “Sariq yuz bilan kirishga”. Ma’nosi:
Yuzaki yoki ko‘rkam bo‘lishga harakat gilish.

Tahlil: Bu idiomada sariq rang tashqi go‘zallik va
yuzaki ko‘rinishni anglatadi. Bu, o‘z navbatida, inson-
ning ichki dunyosi va tashqi giyofasining bir-biriga mos
emasligini ko‘rsatadi. Yuqoridagi misoldan ko‘rishimiz
mumkinki, sariqg rangning ham salbiy ma’noni aks et-
tiruvchi idiomatik birligi mavjud va ular ko‘p hollarda
og'zaki nutgda o'z aksini topadi.

Keyingi misollarimiz rus tilidagi sariq rangga oid
idiomalar tahlili bo‘lib, ular ham rus tilida o‘ziga xos
ma’nolarga egadir.

Misol 1. “XKénTtbin npecc”. Ma’nosi: Yolg‘on yoki
manipulyatsiyalangan axborot (xuddi inglizcha “yellow
press” kabi).

Tahlil: Bu idiomada sariq rang axborotning past
sifatini yoki noto‘g‘ri yoritilishini anglatadi. Bu esa jur-
nallarning asosan, sensatsion ma’lumotlarni tarqatishga
moyilligini aks ettiradi. Yuqoridagi rus tilidagi idiomatik
birlik nafagat rus tilida yuqorida aks ettirilgan har uchta
tillar idiomatik birliklari sifatida to‘g‘ridan to‘g'ri tarjima
gilish imkonini beradi.

Misol 2. “XKénTtoe nuuo”. Ma’nosi: Kasallik yoki
yomon holat.

Tahlil: Bu idiomada sariq rang kasallik yoki jismoniy
holatning yomonlashishini ifodalash uchun ishlatiladi.
Sariq rangning kasallanishi, odamning o‘zgarishlarga
duch kelganini yoki salomatligining yomonlashganini
ko‘rsatadi.

Misol 3. “XénTtaa 3aBuctb”. Ma’'nosi: Hasad,
g‘azab.

Tahlil: Sariq rang hasad va yomon his-tuyg‘ularni if-
odalovchi metafora sifatida ishlatiladi. Bu idioma hasad-
ning g‘azab bilan bog‘liq ekanligini va sariq rangning
yomon ma’nolarda ishlatilishini ko‘rsatadi.

Xulosa giladigan bo‘lsak, sariq rangga oid idiomalar,
tilda va madaniyatda, rangning semantik va metaforik
xususiyatlarini aks ettiradi. Har bir madaniyatda sariq
rangning o‘ziga xos ijtimoiy va psixologik ma’nolari
mavjud. Ingliz, o‘zbek va rus tillaridagi sariq rangli
idiomalar orasidagi tahlil, ranglarning fagat tashqi
ko‘rinish yoki estetika bilan bog‘lanmasligini, balki ular
ko‘plab his-tuyg‘ular, holatlar va ijtimoiy kontekstlarni
ifodalashda muhim vosita ekanligini ko‘rsatadi. Ingliz
tilidagi “yellow-bellied” va “yellow with envy” kabi idi-
omalar sariq rangni qo‘rqoglik va hasad bilan bog‘lash
orgali rangning salbiy tasvirini yaratadi. Boshga to-
mondan, o‘zbek tilidagi “sariq chagmogdek gochmoq”
va “sarigni ko‘rganidan keyin yashilni unutgan” kabi
iboralar sarig rangni tezkorlik, yangi imkoniyatlar va
kuch bilan bog‘laydi. Rus tilidagi “xéntas npecca”
va “xéntoe nuuo” kabi idiomalar esa sariq rangning
past sifatdagi axborot va salomatlik bilan bog‘lanishini
ta’kidlaydi.

Tahlil, sariq rangga oid idiomalar va ularning turli
tillarda ishlatilishida madaniyatlararo tafovutlarni va
umumiyliklarni o‘rganish imkonini beradi. Bu ranglarning
lingvistik salohiyatini va ularning xalgning dunyoqga-
rashidagi o‘rnini tushunishga yordam beradi. Bundan
tashqari, sariq rangli idiomalar tilshunoslik, psixologiya
va madaniyatshunoslik kabi sohalarda yanada chuqur-
roq tadqiqotlar olib borish uchun asos bo'lib xizmat
qilishi mumkin.
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FRAZEOLOGIK BIRLIKLARDA MILLIY-MADANIY
KODNING IFODALANILSHI

Annotatsiya: ushbu maqolada frazeologik birliklar orgali milliy ong, madaniyat, mentalitet va jamiyat turli
giyofalarining tildagi ifodasi tahlil gilingan. Xususan, maqolada frazeologik birliklar, ularning semantik xususiyatlari
va tildagi ko‘chma ma’nolar orgali milliy-madaniy kodlarning shakllanishi va ularning ommaviy axborot vositalarida
namoyon bo‘lishi hagida fikrlar keltirilgan.

Kalit so‘zlar: milliy-madaniy kod, frazeologik birliklar, milliy tuyg‘u, urf-odatlar, qadriyatlar.

AHHOTaUMA: B AaHHOW CTaTbe aHanM3npyeTcs S13bIKOBOE BblpaXKeHMe pasnuyHbiXx 06pa3oB HaLMOHaNbHOro
CO3HaHWS, KynbTypbl, MEHTanNMTETa 1 obLLecTBa NPU UCMONb30BaHMM Pa3eonorM3mMoB. B yacTtHocTu, B cTatbe
paccmaTtpuBaeTcsa npeacTaBneHnst o popMmpoBaHMM HaUMOHarNbHO-KyNbTYPHOrO Koda U ero NposiBlieHumn B
CcpeacTBax MaccoBOW MHGOPMaLMM C NMOMOLLbI hpa3eonormyeckux eguHunL, Nx ceMaHTU4eckme 0CobeHHOCTU 1
NepeHOCHbIE 3HAYEHNSI B A3bIKE.

KnroueBble cnoBa: HayuoHaibHO-Ky/1bmypHbIU KOO, chpa3zeosiocusmbl, HayUuoHalbHOe 4y8Ccmeo,
mpaduyuu,yeHHocmu.

Annotation: this article analyzes the linguistic expression of various images of national consciousness, culture,
mentality and society through phraseological units. In particular, the article presents ideas about the formation of
the national cultural code and its manifestation in the media through phraseological units, their semantic features

and figurative meanings in the language.

Key words: national-cultural code, phraseological units, national feeling, traditions, values.

Zamonaviy tilshunoslikning yo‘nalishlaridan
bo‘lgan lingvokulturologiya hozirda keng iste’molda
bo‘lgan milliy ong, milliy tafakkur, milliy madaniyat,
milliy ma’naviyat, milliy mentalitet, milliy xarakter
hamda milliy-madaniy kod kabi tushunchalarni til
negizida tadqiq etadi. Shu bois mediaviy diskursdagi
madaniy kodlarni aniglash xalg madaniyati turini uning
xulg-atvor stereotiplari bilan bog‘liq holda o‘ziga xos
xususiyatlarini, yashash tarzini axborotni dekodlash
orqali yetkazish imkonini beradi.

Elektron gazeta matnlari milliy-madaniy kodni
namoyon gilishda asosiy rol o‘'ynaydi. Gazeta va pub-
litsistik matnlarda leksik va uslubiy vositalar orgali au-
ditoriyaga milliy tuyg‘uni singdirishda til birliklaridan
foydalaniladi. Ular vositasida xalgning o‘ziga xos
dunyoqarashi, hayotiy qarashlari, ustuvorliklari yet-
kaziladi.

Tilshunos olimlar D.V.Gudkov va V.V.Krasnixlarning
fikriga ko'ra, “milliy-madaniy kod” — bu insonning bu-
tun hayoti davomida shakllangan va uni tasdiglovchi
hujjatlar (xatlar, kundaliklar, tadgigotlarning sharhlari)ga
asoslangan, dalil-isbotlari bor ma’naviy hamda moddiy
tajribalarini uzatishdir'. Milliy-madaniy kod — bu avlioddan
avlodga o'tib kelayotgan va har bir madaniyatning o'ziga
xosligini tashkil etuvchi ramzlar, belgilar, me’yorlar,
an’analar va gadriyatlar yig‘indisidir. Ma’lumki, milliy-

madaniy kod asosiy tushunchalar — munosabatlar,
gadriyatlar va me’yorlar (inson psixikasining elementi,
ko'rinishi) to‘plami sifatida ma’lum bir insoniyat jamiya-
tining mentallik tizimiga kirib, ma’nodan (umumiy tan
olingan belgi) mohiyatga (muayyan madaniyat tilining
elementiga) o'tishga imkon beradi.

Tilshunoslikda boshqa tillar kabi o‘zbek tilida ham
s0'z ma’nosini o‘rganuvchi fan — semasiologiya asosiy
o'rin tutadi. Tilning antroposentrik tamoyili ifodasida
leksik birliklar, jumladan, ularning ko‘chma ma’nolari
muhim rol o‘ynaydi?. Elektron gazetalar matnida
ko‘chma ma’noli so‘zlar auditoriya e’tiborini jalb gilish,
ma’lum bir kayfiyat yaratish yoki murakkab fikrlarni
yanada qulayroq va ta’sirchanroq yetkazish uchun
go‘llaniladi. Bu ekspressiv vositalar jurnalist-mualliflarga
o'z fikrlarini yanada ifodali va ishonarli ifodalash imkonini
beradi.

Ma’lumki, frazeologizmlar — bu bargaror ma’noga
ega va tilda leksik birlik kabi tayyor holda go‘llaniladigan
birliklar bo‘lib, ular o‘ziga xos sintaktik, semantik va
strukturaviy xususiyatlarga ega. Milliy-madaniy kodni
frazeologik birliklarda aks ettirish turli xalglar tillari va
madaniy xususiyatlarini o‘rganishning muhim jihati
hisoblanadi. Frazeologizmlar — bu muayyan ma’noga
ega bo‘lgan va ko‘pincha ma’nosini tarkibidagi so‘zlar
ma’nosi asosida izohlash mumkin bo‘lmagan turg‘un

1 KpacHbix B. B. 3THONCUXONMHIBUCTMKA M NIUHIBOKYNbTyponorus. — M., 2002. — C. 232.
2 Onpawes A, Tun GupnuknapvHn KaTeropusinawtupuwiaa koriutue éHpawys // Scientific-methodological electronic journal “Foreign

Languages in Uzbekistan”, 2020. — Ne 4 (33). — 5.108.
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iboralardir. Ular ko‘pincha xalgning tarixi, madaniyati,
dini yoki urf-odatlari bilan bog'liq bo‘lgan majoziy yoki
metaforik elementlarni o'z ichiga oladi. Masalan: ingliz
tilida “After this play flopped, he was not very happy
to find somebody else using the same effect in a pro-
duction of Macbeth (1606). They literally stole his
thunder!”’; “Blaming minority communities for having
higher rates of chronic disease which makes them
more susceptible to COVID-19; I'm certain that he was
responsible”; “I think People believe that this idea of
literally burning bridges originated during the days of
the Roman Empire”; “The politician promised to address
the pressing social issues facing the country, and the
citizens were eager to see if he would follow through or
if it was just another case of talking head over heels’;
“The team of researchers was head over heels in
their pursuit of finding innovative solutions to combat
poverty and unemployment”;’Despite their differences,
the diverse group of volunteers worked together head
over heels to promote tolerance and understanding
in the community”® va h.k. Ushbu misollarda “literally
stole his thunder”, “burning bridges”, “head over heels”
kabi milliy-madaniy kodni namoyon qiluvchi idiomalar
go'llanilgan.

O‘zbek media olamida milliy-madaniy kodning
frazeologik birliklarda aks etishini quyidagi misollarda
kuzatish mumkin: “Non sindirilsa-yu, ko‘ngillar
birlashmasa...” Fotiha to‘yi... Qiz tomonning roziligini
olgan quda bo‘lmishlar tog‘ora-tog‘ora noz-ne’matu
sarpo-suruqgni ko'tarib, qiznikiga kelishdi. Patir sindi-
rishdi, ikki yoshning baxtini tilashdi. Nonning orasiga
shirinliklar qo‘yib, qo‘ni-qo‘shni, xesh-u aqgrabolarga
ulashildi, qiz va yigitning boshi bog‘langani ma’lum
qilindi*.

Milliy-madaniy xususiyatli iboralarni shakllantirish-
da, ayniqsa, ozig-ovqgat va taom nomlari o‘ziga xos
ahamiyat kasb etadi. O‘zbek kundalik turmushida non
muhim ozuqa hisoblanadi. Xalgimiz nonni azaldan hur-
mat qgiladi, hamma narsadan afzal, aziz va mugaddas
biladi. Ushbu misolimizda o‘zbek milliy an’analariga
x0s nikoh marosimi, unashtirish odati bilan bog‘liq non
sindirish va boshini bog‘lamoq iboralari qo‘llanilgan
bo'lib, otaning sovchi yuborgan oilaga qizini uzatish-
ga rozi ekanligi, va’daning qat’iy va muqaddasligini,
shuningdek, kuyov-kelin, quda oilalar ahil bo'lishi uchun
bildirilgan istakni ifodalaydi®.

Non G'arb xalglarining kundalik hayotida ham muhim
o'rin egallaydi. Shuning uchun ingliz tilida bread (non)
s0'zi bilan yasalgan iboralarni ko‘plab uchratish mum-
kin: bread and butter “kimningdir tirikchilik gilish yo'li”,

earn one’s bread “nonini topmoq”, bread and butter
letter (a letter of thanks for hospitality) iboralari shular
jumlasidandir®.

Ko‘pgina frazeologik birliklar ma’lum bir xalgga
taalluqgli tarixiy voqelik yoki rivoyatlar asosida ham ke-
lib chigishi mumkin. Masalan, ingliz tilida “to bury the
hatchet” idiomasi mavjud bo‘lib, bu “munosabatlar-
ni qayta ko'‘rib chigish” degan ma’noni anglatadi.
O‘zbek matbuotida ham frazeologizmlardan samarali
foydalaniladi, zero, ular mediamatn ekspressivligini
oshirishga xizmat qgiladi va axborotni chuqur anglab
yetishga imkon beradi: “Bu yangilikni eshitgan xalq
do‘ppisini osmonga otishi aniq edi””. Ma’'lumki, har
bir xalgning kiyim-kechak nomlari va realiyalari ham
milliy frazeologizmlarni hosil qilish uchun asos bo‘ladi
va ular orqgali milliy-madaniy kod ifodalanadi. Ushbu
misoldagi do‘ppisini osmonga otmoq iborasi ‘juda
xursand bo‘lmoq” ma’nosida qgo‘llanilgan.

Ta’kidlash joizki, til bizning fikrimiz va e’tiqodlari-
mizni shakllantirishda muhim rol o‘ynaydi va shuning
uchun bu salbiy stereotiplar targalishi va ularni yengish
uchun kuchli vosita bo‘lishi mumkin. Milliy-madaniy
kodning tilda ganday aks etishi va salbiy ma’nodagi
iboralardan muallifning xabar mazmunida undan ongli
ravishda foydalanishi orgali auditoriyani yaxshilik va
yomonlikni anglashga, yomonlik oqgibatlarining oldini
olish orgali tolerant jamiyatni shakllantirishga xizmat
qgiladi. O‘zbek matbuotida quyidagi misollar orqali salbiy
ma’noli iboralar qo‘llanishini ham kuzatish mumkin:

“Har gapni tilga olishga to‘siq bo‘luvchi suyak
yo‘q ekan, qo‘l-chi? Qo‘llarimizda suyak bormi?
Bugun biz shu qo'llar orqali istagan mulohazamizni
yozishga kirishdik. Nega dildagini yozuvga ko‘chirish
ishini suyaklar nazorat qilolmayapti?”.

“Muloqot imkoniyati — bizga atalgan ne’matlardan
biri. Uni suiste’mol gilmaslik, so‘z uvoliga yo'l qo'ymas-
lik har kimning o'z qo‘lida. Iroda ishga solinsa, teran
tafakkur va qalb amriga quloq solinsa bas™; “Ba’zan
atrofdan “Tilning suyagi yo‘q deb, gapiraverasanmi?
degan tanbehni eshitamiz’®; “Oramizdagi begona-
lik pardasi biroz ko‘tarildi”’; “Tarvuzi qo‘ltig‘idan
tushgan hakamlar”; “Tirnoq tagidan kir qidirayotgan
blogerlar”; “Bugungi kunda kasalni yashirsak, isitmasi
oshkor qilmogda’; “Bozor gachon o‘pkasini bosib ola-
di”; “Guruch kurmaksiz bo‘lmaydi’; “Barcha ishlarga
qo‘l siltab ketgim keladi ba’zida”; “Boqi beg‘am inson-
lar sababli daviatimiz yuksalishdan ortda qolmoqda”;
“Yopig‘lik qozon yopiqligicha qolsin talqinida ish
qgiluvchilar ko‘payib bormoqda’*® va h.k.

Frazeologizmlarda ma’lum madaniyatga xos bo‘lgan

3 https://medium.com/smart-minds; https://www.oxford-royale.com/article; https://www.hellovaia.com/2021.

4 https://darakchi.uz/oz/19795?ysclid=Ilw92s4hvrz/14.12.2016.

5 https://uz.wikipedia.org/wiki/Non_sindirish/ O‘’zME. Birinchi jild. Toshkent, 2000-yil.

6 Usmanova Sh. Lingvokulturologiya. — Toshkent, 2019. 248- b.
7 http://www.adolatgzt.uz/03.06.22.

8 http://www.adolatgzt.uz/society/5869. Ne7.2020

9 http://www.adolatgzt.uz/society/5869. Ne7.2020

10 https://xs.uz/uzkr; http://press.natlib.uz/ru/publications/vatanparvar; https://ishonch.uz/; https://ishonch.uz/; https://hudud24.uz/category/
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diniy yoki mifologik obrazlarga ishoralar bo‘lishi mum-
kin. Masalan, ingliz tilidagi “to be a good Samaritan”:
“In a time of crisis, the government must strive to be a

Rusiyzabon onlayn gazetalarida frazeologizmlar-
dan foydalanish matnlarning jozibadorligini oshirish va
ularni o‘quvchilarga yaginlashtirish magsadida amalga

]

o <7

good Samaritan, offering assistance and support to its oshiriladi va ularda o'zbek jamiyatida ro‘y berayotgan - 4
citizens in need” iborasini olaylik. Bu ibora quyidagicha axborotni uzatishga qaratilgani bois unda o'zbek milliy- ff\A;;
ma’noni anglatadi, ya’ni Samariyalik mifologik shaxs madaniy kodning namoyon bo'lishini kuzatishimiz mum- (...{'
bo‘lib, o‘zgalar, aynigsa, notanish kishilar ma’lum bir kin: “Mpuwno Bpems pa3sasaTb 3TOT y3en», “[NTuua c e

muammoga duch kelganda yordam beradigan shaxs
sifatida gavdalanadi. “Inqgiroz davrida hukumat yordamga
muhtoj fugarolariga ko‘makdosh va qo‘llab-quvvatlovchi
yaxshi Samariyalik bo'lishga intilishi kerak”.

“The senator has a green thumb when it comes
to economic policies, consistently nurturing growth
and prosperity for the nation”. Iqtisodiy siyosat hagida
gap ketganda, senatorning qobiliyati doimiy ravishda
mamlakatning o'sishi va farovonligini ta’'minlaydi. Ushbu
misoldagi to have a green thumb (yashil bosh barmoq)
iborasi kishilarning tabiiy iste’dodi yoki o‘simliklarni
yetishtirish qobiliyatiga ega ekanligini anglatadi. Shu
nuqtayi nazardan, bu senatorning igtisodiy siyosatni
samarali amalga oshirishni bilishidan dalolat beradi.
Ushbu jumla igtisodiy siyosatni o‘simliklar kabi “boqish”
mumkinligini taklif giladi. Bu insoniyatga siyosatning
mavhum tushunchasini beradi.

Frazeologizmlar madaniy urf-odat va an’analarga
xos xususiyatlarni aks ettirishi mumkin. Misol uchun,
barcha tillarda milliy-madaniy xususiyatlar bilan bog‘liq
frazeologik birliklar mavjud bo'lib, ular xalq madaniyatida
tushunchaning ahamiyatini aks ettiradi. O‘zbek mat-
buotida milliy-madaniy kodning namoyon bo'lishi o'ziga
X0s xususiyatga ega bo'lib, bu axborotning yoritilishida
kuchli ta’sirchanlikni hosil giladi. Masalan:

“Ha, dehqonchilikning barakasi — ishning ko‘zini
bilib mehnat qilishda”; “Ota meni yaxshi bilasiz, tish-
lagan yerimni uzmay qo‘ymayman”"'.

KpbINbsiMK, YenoBek ¢ Apy3bsamn”, “Nonan Ha nnoe”,
“He cnpeTb cnoxa pyku», «Adywa pagyerca”,
“BpocuTtb B3rnaa”, “foBoputb ot cepaua” va h.k.
Onlayn nashrlardan misollar keltiramiz: “Yuntensa
He MOryT cuaeTb crnoxa pyku, koeda neped HUMU
cmosim 3ada4yu 1o 8HEOPEHUK HOBbIX MEXHOM02Ul 8
obpasosamerbHabIl ripoyecc”, “CerogHa HEBO3MOXHO
cnaeTb crioxa pyku, koeda cmpaHa Hyxdaemcs 8
npoepeccusHbix udesix u pechopmax”, ‘Oywa pagyercs,
Korga BUAMLLb, KaK YY4EHUKM C ropaoCTbio 3alLMLLaoT
YeCTb CBOEW LUKOIbl Ha pecnybnmkaHckmx onuvnuagax’;
“B crioxHOU cumyauyuu Hy>HO bbI0 MpUKycumsb 53bIK
U He noddasambCsi 3MOUUAM, YmMobbl He ycyeybumb
KoHebriukm”, “Ha BcTpeye ¢ untatensamMmu pegaktop
roBopun OT cepALua, Bblpaxasi bnarogapHocTb 3a UX
NOALEPXKKY M aKTUBHOCTL”, “flocTaTtodHO BpocuTh
B3I HA CTaTUCTUKY, YTOObI YBUAETb, KaK YIyyLUMUIINCH
nokasatenu B cgpepe obpasoBaHma” va h.k.

Yugqorida keltirilgan frazeologizmlar xalgning milliy
xarakteri va mentalitetiga xos xususiyatlarni aks et-
tira olishi sababli ularning milliy-madaniy kod sifatida
vogelanishi muayyan tilning madaniy jihatlarini tushun-
ish, shuningdek, turg‘un lisoniy iboralar shakllanishi va
faoliyat ko‘rsatishi mexanizmlarini o‘rganishda muhim
ahamiyatga ega. Magqola tilshunoslik va madaniyat-
shunoslik sohasida o‘rganish va tadqgiqotlar olib borayot-
gan olimlar uchun muhim manba bo'lib, til va madaniyat
o‘rtasidagi bog'liglikni chuqur anglashga yordam beradi.

e-mutolaa/inson-va-konun-gazetasi/ Ba x.k.

11 https://uzhurriyat.uz; https://daryo.uz; https://kun.uz/news 17.03.21.
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Ymupga MYNATOBA,
u. 0. doyeHma Kaghedpnbl

Y36eKcKoeo s3bika u numepamypbl TITHOY

JIMHF'BOMETOANYECKHE OCHOBbI
®OPMHUPOBAHHUA Y CTYAEHTOB-IOPUCTOB
HABBIKOB MUCbMEHHOH PEYU

AHHOTaUMA: B JaHHOM CTaTbe NPOBOAMUTCH COMOCTABUTENbHbIN aHann3 NMCbMEHHOM 1 YCTHOW (hOpM peuu,
060CHOBbLIBAETCA MHEHUE O HEOBXOAMMOCTN (DOPMUPOBAHNS Y CTYAEHTOB-IOPUCTOB HaBbIKOB MMCbMEHHOW peyn
C OMOPOV Ha rpaMMaTuKy. B cBs3u ¢ aTM npegnaratoTcs BUAbI YIPaXHEHUIN B COOTBETCTBUN C YPOBHSAMM A3bIKa.

KnioueBble cnoBa: rnucbMeHHasi U yCmHas pedb, HagblKu, MPUHUUMbI, KOMIIEKC YPaXHeHUU.

Annotatsiya: ushbu magolada nutgning yozma va og‘zaki shakllari giyosiy tahlil gilinib, yurist talabalarda yozma
nutq ko‘nikmalarini shakllantirish zarurligi haqidagi fikrlar asoslab berilgan. Shuningdek, maqgolada til darajalariga

mos ravishda mashq turlari taklif etilgan.

Kalit so‘zlar: yozma va og‘zaki nutq, ko‘nikmalar, tamoyillar, mashqlar to‘plami.

Annotation: this article provides a comparative analysis of written and oral forms of speech and substantiates
the opinion about the need to develop writing skills based on grammar among law students. In this regard, types
of exercises are proposed in accordance with language levels.

Key words: written and oral speech, skills, principles, set of exercises.

M3BeCTHO, YTO «NMUCbMEHHas peyb — NPOAYKTUB-
HbIi BUA, peYeBO OeSTENbHOCTU» ' U C TOYKM 3peHus
METOOUKM SBMSIETCS CIOXHBIM NPOLIECCOM, KOTOPOMY
yOenseTcs MeHblle BHMMaHus npu oby4eHnmn a3biky
Kak HepogHoMy. [TuCbMeHHas peyb Takke sBNAeTCs
CpencTBOM KOMMYHMKaLMU MeXy NoAbMM, Korga Heno-
cpencTBeHHoe (YCTHOE) obLLeHe He npeacTaBnsaeTcs
BO3MOXHbIM, T.€. KOrja OHN pa3gernieHbl NPOCTPaHCTBOM
N BpEMEHEM.

CxopcTtBO 06enx hopM peyn 3aknyaeTcsi B TOM,
YTO OCHOBY MX COCTaBIISAET NnUTEpaTypHbIN A3bIK. B
npakTuke obe hopmbl 3aHMMAOT NPUMEPHO paBHOE
MECTO MO CBOEW 3Ha4YMMOCTW, NPOHUKas BO BCe cipepsbl
YernoBeYvYeCcKoM XU3HeOeATeNnbHOCTH, BKoYas cdepy
npon3BoACTBa, ynpaBrneHus, obpasoBaHus, lopucnpy-
OeHUMn N T.4.

Mexay obenmm chopmamm Takke CyLLEeCTBYIOT pas-
nM4ns, KOTopble 3aKMYakTCs B ynoTpebneHnn cpencts
BbIpa)XXEHWS: yCTHas pedb CBsi3aHa C UHTOHaUuen un
OTHOCUTCS K Pa3aroBOpHOMY CTUMO. MNMUCbMEHHas peYb
ncnonb3yeT GykBeHHbIE, rpadmyeckme 0603Ha4YeHns
(Toukn, 3anaTble, TMPE, KOTOPbIE CAYXAT As YNeHeHNs
peyn n COOTBETCTBYHOT MHTOHALMOHHOW nay3e B YyCTHOW
peun) 1 UCNOoNb3YHOT Yallle KHUWKHbBIV S3blK CO BCeMU
€ro CTUIISIMM U 0OCOBEHHOCTAMM.

B nucbmeHHoM peyun 6onbluoe 3Ha4YeHe NMEET Mo-
PSIAOK CNoB, CTporasi nocnefoBaTtensHOCTb. [peanoxe-
HUWe, ABMSsICb OCHOBHOW e4MHULEN NMMCbMEHHOWN peyn,

BbIpa)kaeT NormKo-CMbICIOBbIE CBA3M MOCPELCTBOM
CUHTaKcuca, No3TOMY NMUCbMEHHOW PeYr CBONCTBEHHDI
CNOXHbIE CUHTAKCUYECKNE KOHCTPYKLMU, NPUYACTHbIE
1 geenpuyactHble 060pOThl, pacnpoCcTpaHeHHbIe onpe-
O€EneHns, BCTaBHble KOHCTPYKLMN 1 T.MN.; KaXabln ab3ay,
CTPOro CBsi3aH C npeaLecTBYOLWUM 1 NocreayoLwmm
KOHTEKCTOM.

B HacTosee BpeMs B CBSI3M C aKTUBHbBIM pa3Bu-
TMeM MeXAyHapodHbIX OTHOLLEHWI YCTHOe obLueHne
CTaHOBMWTCS MeHee akTyarbHbIM 1 BO3HUKAET pearibHas
noTpebHOCTb B NMCbMEHHON peun. CnegoBaTenkbHo,
B Lenax apdeKkTMBHON KOMMYHUKALMN HE TOSbKO B
ObITOBbIX CUTYaLMSX, HO 1 B NPOheCcCnoHanbHON aes-
TEeNbHOCTW ByayLMiA cneunanmcT JOMmKeH yMeTb MUCh-
MEHHO Bblpa)kaTb CBOIO peyb. B cBs3M ¢ 3aTMm nepeg
npenofasarenemM pycckoro si3blka Hedunonorn4ecknx
BY30B JorkHa BygeT noctaBneHa 3agaya nogrotoBuTb
CTYAEHTOB K MMCbMEHHOMY 00LeHuto B npodeccuo-
HanbHOW AEeATENIbHOCTM.

MeToamcTbl OTMEYaroT, YTO «Npu 0ByYEeHNM NUCbMEH-
HOW peyun BaXKHO NMpexae BCero ornpenereHve uenen
006yyeHuns. Lienm mHoroobpasHbl, Tak Kak onpeaensitoTcs
KOMMYHWKaTUBHbBIMWU NOTPEBHOCTAMMN ONpeaeneHHbIX
KOHTMHIEHTOB y4alLMXCA C y4eToM BO3pacTa, couun-
anbHOro cratyca, dopMbl 0ByYeHUs, HanNnU4ng unu
OTCYTCTBMS SI3bIKOBOW Cpeabi»?.

Llenbto oByyeHns NCbMEHHOW HOPUANYECKOW peyn
ABMseTca opMUpoBaHME HaBbIKOB AEeN0BON NUCH-

1 YecHokoBa, M.IN. MeToguka npenogaBaHuUsi pyccKoro sidbika kak MHOCTpaHHoro: y4e6. nocobue / M.IM. YecHokoBa. — 2 n3f., nepepab. — M.:
MAOW, 2015. — 132 c. ISBN 978-5-7962-0175-6. URL: https://lib.madi.ru/fel/fel1/fel15E327.pdf

2 YecHokoBa, M.IN. MeToauka npenoaaBaHns pycckoro sidblka kak MHOCTpaHHOro: y4e6. nocobue / M.IN. YecHokoBa. — 2 n3g., nepepab. — M.:
MAOW, 2015. — 132 c. ISBN 978-5-7962-0175-6. URL: https://lib.madi.ru/fel/fel1/fel15E327.pdf
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MEHHOW peyu Kak cpeacTBa dumKkcaumm nigpopmaummn B
cepe NpodheCcCnoHanbHOM KOMMYHUKaLUN U pas3BuTue
KOMMYHWKaTUBHOW KOMMETEHLMN.

B cBA3n ¢ 3TMM OCHOBHOW 3agayen 0byyeHuns CTy-
[AEHTOB-IOPUCTOB HaMUCaHMIO TEKCTOB MPOLEeCCyarbHbIX
OOKYMEHTOB siBNSieTCH POPMUPOBaHNE Y HUX HaBbIKOB
camocToATeNbHOro Bblbopa A3bIkOBOro Mmarepuana,
YTO 3HAYUTENBLHO NOBbLILWAET POfb NU3YyYEeHUs rpam-
MaTUYECKOW CUCTeMbI s3blka. VI3BeCTHO, YTO AaHHas
cucTtema — 9TO CIOXHbIV OpPraHnu3M, COCTOSALWMI 13
B3aVMMOCBSA3aHHbIX U B3anMOLENCTBYIOLLMX YacTen:
HOHETUKN, NEKCUKM, MOPAONOrnM, CUHTaKcKca, CTUNK-
CTUKK. [NoaTomy Anst AOCTMXKEHUS NOCTaBIEHHON Lienw
cnepyet paspaboTaTtb KOMMMEKC 3a4aHni 1 yrnpaxHe-
HWI, BKITHOYAKOLWMIA cneayoLwime 3agadu:

— 03HaKOMWTb CTYAEHTOB C OhmumansHO-4enoBbIM
CTUNeM peyun, CBoeobpasneMm feKCUKN, ynoTpedbneHmem
KOHKPETHBIX rPaMMaTU4eCKnX KOHCTPYKLMK;

— fatb npencraBrneHne 06 OCHOBHbIX CTPYKTYp-
HO-CUHTaKCNYEeCKUX OCOBEHHOCTSAX OpraHM3aLmnm TekcTa
npoLeccyarnbHbIX JOKYMEHTOB, €ro BHELLHel (oBnage-
HVME OCHOBHbLIMW XXaHpaMmn NMMCbMEHHOW PeYn U cooT-
HOLLEHME NX CTPYKTYPHbIX 3NEMEHTOB) U BHYTPEHHEN
(oBNageHue CTPYKTYPHO-CEMaHTUYECKOW OpraHnsaumm
TeKcTa, OCHOBHbIMMW KaTeropusiMu Tekcta (MHopma-
TUBHOCTb, CBA3HOCTb, MOAANbHOCTbL), TEM CaMbIM
BblpaboTaTb y CTyAEeHTOB HaBbIK JIMHIBUCTUYECKOIO
BUAEHUS TEKCTa;

— chopmumpoBaTh yMeHUs 0TBopa HyXHbIX S3bIKOBbIX
CpencTB (NEeKCUKO-rpaMMaTUYEeCcKme 1 CTUNMCTUYECKME);

— BblpaboTaTb HaBbIK 1 chopmMMpOBaTb YMEHUS
CaMOCTOSATENBbHOMO COCTaBNEHNsI TEKCTOB NPOLECCy-
anbHbIX JOKYMEHTOB onpeaeneHHon TemaTn4eckomn
HanpaBreHHOCTU, ONNPasiCb Ha 3HaHWE CTPYKTYp-
HO-CMHTaKCU4YECKOWN U CTPYKTYPHO-CEMaHTUYECKON
opraHu3aumm TekcTa.

B cogepxaHune oby4eHus NMCbMEHHOW peYn SOSMKHbI
ObITb BKITOYEHbI OCHOBbI CTUMNCTUKN, OCOBEHHOCTM
ohrLmanbHO-AEN0BOro PYHKLMOHANBHOIO CTUNSA peyn,
YTO UrpaeT onpeaensoLLyto Porb NPy UCMONb30BaHUN
A3blka B CUTyaUMsAX MMCbMEHHOTO AEMNOBOro 06LeHns
B cchepe npodheccrnoHanbHOM KOMMYHUKaLMN.

Mono6HbIN NoAX04 NO3BOMUI HAM NPEaNIOKUTL NPU
0By4eHnn A3bIKY npoLeccyarbHbIX JOKYMEHTOB Takown
KOMMMEKC yNpaKHEHWIN, KOTOPbIW, Ha HaL B3rnsa, by-
AeT cnocobcTBOBaTL LeneHanpasieHHOMY YCBOEHMIO
COOTBETCTBYIOLLEro MaTepuana.

PasymeeTcs, paspaboTaHHbI HaMM KOMMNMEKC
ynpaxkHeHU ByaeTt cny>xuTb Ans BblpaboTkM HaBbl-
KOB TOMbKO MMCbMEHHOW peyun. B ¢Ba3n ¢ aTum mas-
HOW 3adayen nNpy co3gaHum KoMnnekca obyyaroLmx
ynNpaXkHeHWN, ABMAETCH y4eT 0COBEHHOCTEN N3yYaeMoro
NOACTUNSA, AalOLWUN BO3MOXHOCTb CPOPMUPOBaTL Y
CTYOEHTOB HaBbIKM rPaMOTHOrO UCNOMNb30BaHNSA OTO-
BGpaHHOro A3bIKOBOrO MaTepuana.

O6yuyasi cTyqeHTOB PYCCKOMY A3bIKY Kak HEpOA-

HOMY, cnegyeT popmMuMpoBaTb W pa3BMBaTh Y HUX
yMeHue nonb3oBaTbCs B npodeccrnoHanbHon ge-
ATENbHOCTU HEe TOMNbKO YCTHOW, HO N MUCbMEHHOWM
dopmMon KOMMYHMKauMn. MNMpun 3TOM yynuTbiBaeTcs
BakHelLwas 0COBEHHOCTb MUCbMEHHOW peyn — OTCyT-
CTBME NnuUa-KOMMYHUKaHTa, T.e. nogpasyMmeBaeTcs
MOHONOrMYeckni xapaktep peyn. [pyron oTnmym-
TenbHOW 0COBEHHOCTBIO MMCbMEHHOW peyn aBnsaeTcs
NOTrMYHOCTb, CBA3HOCTb, MakCcMmarnbHas 4OCTYNHOCTb
ee NpegMeTHO-A3bIKOBOro cogepxaHus. NnucbmeH-
Has peyb npeactaBnseT cobon cambli CNOXHbIV BUA
pevyeBoun OeATeNbHOCTU U NpeanonaraeTt peleHne
opdorpaduyecknx, NyHKTYaUNOHHbIX, CTUIINCTMYE-
CKMX WM Opyrux 3agad.

B pelweHnn gaHHbIX 3a4ay BaXKHyH0 porib urpaet
KOMMMEKC 3afaHn 1 yNpaXKHEeHW, KOTOPbIA AOIKEH
CTPOMUTLCH C Y4ETOM MPEEeMCTBEHHOCTM, MOCTENEHHOIO
YCINOXHEHNS XapakTepa ynpaxHeHUn, NCronb30BaHns
pa3HoOobpasHbIX yNpaKHEHNN KOHCTPYKTUBHO-peYe-
BOro xapakTepa, HanpasneHHbIX Ha (hopMUpoBaHme
peyeBbIX AENCTBUMN.

YuunTbiBas ykazaHHble 0COBEHHOCTU MUCbMEHHOM
peyu, ynpaxHeHns MoXHo anddepeHumpoBaTh Ha
nekcunyeckue, cnosoobpasoBaTterbHble 1 Mopdoro-
rmyeckme, CMHTakcu4eckme, NyHKTyaLoHHbIE U CTU-
nnucTrUYecKkmne.

Haunbonee adheKkTMBHBIM CNOCOBOM SOCTUXKEHMS
NOMNoOXUTENbHOro pesyrnsrata 0byyYeHnss MMCbMEHHOM
peun S9BNAETCA Co3AaHne 1 opraHmsaLmsa KoMmnnekca
yrnpaKHeHun, T.e. nocnegoBaTernibHoe BbiICTpanBaHue
YMNpaKHEHNUIN KaX4oro ypoBHS.

WNTak, Mbl cyntaem, 4To B 0By4eHUn NMCbMEHHON
peyn NepBnYHbLIM NPEACTaBNAITCH YNPaXHEHNS NEKCU-
YeCKOro xapaktepa, cogepxaiune TepmuHel. A3yyvexne
TEPMUHOIOTMYECKOW NEKCUKM NP 0By4eHn pyccKkoMy
A3bIKY (C y4eTOM HeBONbLLOro KoNn4yecTsa 4Yacos, OTBe-
OEHHOro Ha yCBOeHMe si3blka B By3e) TpebyeTt YeTKoro
1 o60cHOBaHHOrO 0T6opa UMEHHO TEX TEPMUHOB, KO-
Topble ByayT Havbonee LeHHbIMY B KOMMYHUKaTUBHOM
OTHOLLEHUN.

Kpome TOro, ogHvM 13 npuHLMNOB 0TGOpa NEKCUKK,
CBsI3aHHON € Byayllen cneynanbHOCTbIO CTYAEHTOB,
ABMAETCA NPUHLUMN BbiBOpa eanHULL, KOTopble COOTBET-
CTBYOT KOMMYHMKATUBHBIM NOTPEOHOCTAM CTYAEHTOB.

Opyrum, He MeHee BaXKHbIM MPUHLMINOM CyYUTaeT-
cs npuHUMN Bolbopa Hanbornee ynoTpebuternbHbIX B
peyeBbIX CUTyaLuaX CpeacTs, C MOMOLLBIO KOTOPbIX
opraHusyetcsi obLieHre B y4ebHO-NpodheccnoHansHom
cchepe.

Jlekcmyeckre MUHUMYMBI MO cneumanbHOCTN AOMXK-
Hbl BbITb OPUEHTMPOBAHbI TaKXKe Ha NPUHUMMBI YacToT-
HOCTMW, TEMaTUYECKON LIEHHOCTU TEPMUHOB M MIIOTHOCTM
nx pacrnpegeneHus.

CnepyeT, Ha Haw B3rnsag, CornacuTbCs ¢ TeMu
crneymanucTamm, KOTopble CHMTalOT, YTO YCBOEHME
NEeKCUKN HEBO3MOXHO 6e3 n3y4eHns rpaMMaTnyeckoro
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mMatepuana, KoTopbli SBMSETCH €€ OCHOBOW.

Jlekcnyeckne ynpaxHeHnss — 3T0 OCHOBHOE Cpea-
CTBO YCBOEHMS NTEKCUYECKOro matepuana, paboty Hag
KOTOPbIM crieQyeT NPOBOAUTbL Kak 40 YTeHUS TeKCTa,
Tak 1 B npouecce YTeHud. 3ateM criegyeT BbINONHNUTb
pag ynpaxHeHUn Ans 3akpenneHus npes3eHTyemMo-
ro marepvana. BeinonHeHne nogobHbIX ynpaKHEHUN
CnocobCTBYET 3HAKOMCTBY CTYAEHTOB C HEOOXOAMMBIM
NEKCUYECKMM MUHVMYMOM, a TakKe PacLUMPEHNIO UX
CnoBapHoro 3anaca. Hanpumep:

1. O3HaKOMbTECH CO CrneumarnbHON NEKCUKON.

2. 3anoMHuWTe 3HaYeHWs CrOB M CMIOBOCOYETaHUN.

3. MepeBeaunTe Ha pycCcKUii A3bIK CreaytoLme criosa
1 CIOBOCOYETaHUSA.

4. 3anomHuTe 0bLLENPUHATBIE COKPAaLLEHUS CIOB.
HanuwwuTte cokpalleHHO BbiaeneHHbIe CrnoBa B aHHbIX
NpeanoxeHns.

5. MNpounTtas TEKCT, BbISACHUTE, NCNONb30BaHUE KaKNX
NEeKCUYECKNX eQUHNL, XapaKTepHO Ans KaKOow YyacTu
NMOCTaHOBIIEHNS.

YnpaxHeH/s CUHTaKCM4eCKOro Xxapakrepa Leneco-
06pasHo AaBaTb nocne Toro, kKak 0TobpaHbl yrnpaxHe-
HWS ABYX NpeablgyLwmnx ypoBHen. Ha gaHHOM ypoBHe
CTYAEHTOB Ba)XHO OBYy4YUTb CTPYKTYype NOCTPOEHUS
PYCCKOMN peyeBOr eAMHULbI — NPEeaIOKEHUs, TaK Kak
CTYOEHT, KaK NnokasblBaeT npakTuka, genas nepesos
C PYCCKOro s3blka Un COCTaBrss NpeasioxXeHne Ha
PYCCKOM 513bIKe, BbICTpanBaeT nNpeasoxeHme ¢ onopom
Ha pogHown (y3bekckuii) sa3blk. 34eckb cnegyer oTMe-
TUTb, YTO CUHTAKCUC PYCCKOrO N Y3BEKCKOro A3bIKOB
3aMeTHO pasnuyaeTcs. B ¢Bs3u ¢ 3TuM BO3HMKaOT
npobrnemMbl HenpaBUNbHOIO Nopsigka cro., YTO B pe-
3yrnbraTte NPUBOAMUT K MOTEPE CMbICHa NPEAnoXeHUs.
CTtyneHTy Heobxooumo OTHETNIMBO NpeacTaBnsTh cebe
CTPYKTYPY (CHa4ana npocToro) pycckoro npeanoxeHns
B COOTBETCTBMM C HOPMaMK NUTepaTypHoro a3bika. O6-
yYeHVe COCTaBIEHNIO CIOBOCOYETaHUI (CornacoBaHme,

ynpasneHue, npMmMbikaHue). B cooTBeTCTBUMN C 3TUM
YyNpaXXHEHNSI CUHTAKCUYECKOro 1 MOPdOrorn4eckoro
XapakTepa TeCHO B3anMoCBs3aHbl. Hanpumep:

1.CocTtaBbTe TEPMUHOMOTMYECKME CITIOBOCOYETAHUS,
ncnonb3ys, rae Heobxoanmo, Npeanoru.

2. BbinuwimTe 13 TekcTa npeanoxeHns ¢ npuyacT-
HbIM 06opoToM. 3agariTe K HUM BOMNPOCHI.

3. ObpasynTe OT rnaronoB NpuyacTusl, BCTaBbTe
NX BMECTO TOYEK.

4. TpaHchopMUpyrTe NPELNOXKEHUS C NPUYACTHBIM
0BopoTOoM B NpuAaTOYHbIE onpedenuTerbHbIe.

5. BoinuwwuTte n3 ct.cT. 161, 162, 163 YIK PY3 KoH-
CTPyKUMM € npeanorom npu+cyw+cyuy. B ..

[Mocne Toro kak 0ToBpaHbl yNpaxxHeHWs Tpex npeabl-
OYLLMX YPOBHEWN, MOXHO NEPENTN K YETBEPTOMY YPOBHIO,
B KOTOPOM BbIMOSTHAIOTCH YNPaXHEHWsi Ha YCBOeHMe
N 3aKpenneHne 3HaHu nyHkTyauun. U, HakoHew, no-
CriefHWn ypoBeHb — cTunuctnyeckmin. OH npegcraenser
CMOXHOCTb AN CTYQEHTOB rpynn C y30eKCKNUM S3bIKOM
oby4yeHus, N03TOMY B 3TOT YPOBEHb Takxke crnegyet
BKIHOYATb YNPaXXHEeHWs, HanpaBneHHble Ha (POPMUPO-
BaHWe YMEHMN NpaBuibHOMO BbIGOpa M NCNONb30BaHMs
B MUCbMEHHOW PeYn PasfnyHbIX S3bIKOBbIX CPEeaCTB.

Mpouecc ohopmMneHnst MbICNN B MUCbMEHHON peyn
CTYOEHTOB AOMKEH akTUBHO HanpaBnsaTbCH nNpeno-
nasartenem. HeobxogvMmo BoCnnTbIBaTh Yy CTYAEHTOB
CO3HaTeNnbHOEe OTHOLUEHME K NpoLecCy NMMCbMEHHOTO
0POPMIIEHUS MbICIN, YMEHMIO 064yMaHHO, NPOon3-
BOJSIBHO UM TLLATENbHO CTPOUTbL TEKCT, @ TakkKe pasBuTb
y HUX TpeboBaTenbHOe OTHOLLEHME K CBOEN peyn, He-
TOPONMNBOCTb M BOYMYMBOCTb Npu BbiIbope criosec-
HOW (bOpMYyNUPOBKK, CTPEMIIEHNE aHaANN3NPOBaTh U
yNyYLnTb CBON TEKCT. Y CTYAEHTOB AOMXKHO Bblpaba-
TbIBaTbCA YOexaeHue, YTo KynbTypa MMCbMEHHOW peyn
3aKmnyaeTcs B YyMEHUN TWwaTenbHO 1 ueneycrpem-
neHHo paboTaTb Hag TEKCTOM, co3daBas Haunyyee
Bblpa)keHNe MbICMW.

Ucnonb3oBaHHas nutepaTypa:

1. YecHokoBa M.I1. MeToguka npenogaBaHMs pyccKoro si3blka Kak MHOCTpaHHoro: yyeb. nocobue / M.I1. Yec-
HokoBa. — 2 n3g., nepepab. — M.: MAOW, 2015. — 132 c. ISBN 978-5-7962-0175-6. URL: https://lib.madi.ru/fel/fel1/
fel15E327.pdf

2. AsnzoBa C.M. ocobeHHOCTM NpodheCcCnoHanbHO-OPUEHTUPOBAHHOMO OBYYEHNST aHITTMNCKOMY S3bIKY CTYAEHTOB
topuanyeckoro npocpuns // Negarornyeckmn xxypHan. Ne 4. 2016. — C. 251-260.

3. AnTkasuHa T.T. OByyeHure pycCKON peyn CTYOEeHTOB IOPUANYECKNX PakynbTETOB B CMTyaumusax npodeccmo-
HanbHO OPUEHTUPOBaHHOTO obLeHns // CoBpeMeHHble npobrembl Haykun n obpasosaHmns. — 2014. Ne 3. URL: https//
www.science-education.ru/ru/article/view?id=13010

4. MaromepoBa T.U. PycckosasblyHasa npodeccrmoHarnbHas KOMMYHMKaTMBHAsA KOMMNETEHLUS CTYAEeHTOB opuan-
YeCKOro NPoduns: MoAernb 1 TEXHOMNOrMs (hOPMMPOBaHUS B yCNoBusAxX nonmaselumsa: MoHorpadusa. LAP LAMBERT
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BaneHTuHa XEFAW,
KaHOuOGam ¢busiorioau4eckux HayK, doyeHm
douyeHm Y36eKCKo20 eocydapcmeeHHO20 yHUsepcumema MupoBbIX S3bIKO8

CUCTEMHBIN CTUWINCTUYECKUU AHAJIN3
NYBJULIUCTUYECKOT'O TEKCTA

AHHOTaUMA: cTaTbs NOCBSLLEHAa CUCTEMHOMY MOAXOAY K NMPOBEAEHMI0 CTUIIMCTUYECKOrO aHanmnsa TekcTa Ha
PYCCKOM fA3blKe, MpUHaanexaluero K nyénuumctnyeckomy ctumno. CUCTEMHbBIV NOAXOA NO3BOMSET AOCTUYb B IH0-
6oV HayKe, B TOM Y/Che B MIMHIBUCTUKE, NpedenbHO BO3MOXHOW Ha JaHHOM 3dTarne pa3BuTUS cTeneHn ob6o6LLeHus.
Cu1CTEMHbI aHann3 OTHOCUTCS K AOCTAaTOMHO HOBbIM HayYHbIM AUCLMMNIMHAM, OH MOXET NPUMEHSITLCA B Mobow
npegmMeTHon o6nactn. CUCTEMHbIV aHanu3 B LUIMPOKOM CMbICIE 3aHMMaeTCs BOMPOCaMmn MoUcka onTMMarnbHOro
peLleHnst B yCnoBMsX HeobxoanMocT obpabaTbiBaTe 3HAUMTENBHOE KONMYECTBO MHAOPMaLIMN.

KnioueBble cnoBa: cucmeMHbil Modxo0, aHmpOonoUeHmMpUYHbIU NPUHYUM, cmuaucmuyeckul aHanus, nybmnu-
yucmuyeckuli OucKypc.

Annotatsiya: maqola jurnalistik uslubga tegishli rus tilidagi matnni stilistik tahlil gilishga tizimli yondashishga
bag‘ishlangan. Tizimli yondashuv har ganday fanda, shu jumladan tilshunoslikda, rivojlanishning ushbu bosgichida
mumkin bo‘lgan umumlashtirish darajasiga erishishga imkon beradi. Tizimli tahlil juda yangi ilmiy fanlarga tegishli
bo'lib, u har ganday fan sohasida go'llanilishi mumkin. Tizim tahlili keng ma’noda katta miqdordagi ma’lumotlarni
gayta ishlash zarurati sharoitida maqbul yechimni topish masalalari bilan shug‘ullanadi.

Kalit so‘zlar: tizimli yondashuv, antropotsentrik prinsip, stilistik tahlil, jurnalistik nutq.

Annotation: the article is devoted to the systematic approach to stylistic analysis of the Russian text belonging
to the journalistic style. The systemic approach allows to achieve in any science, including linguistics, the maximum
possible at this stage of development degree of generalization. System analysis belongs to rather new scientific
disciplines, it can be applied in any subject area. System analysis in a broad sense deals with the search for the
optimal solution in the conditions of the need to process a significant amount of information.

Key words: systematic approach, anthropocentric principle, stylistic analysis, journalistic discourse.

M. B. Bbicoukas n B. A. MapbsHunk: « O6o3Ha4mm Tpu
Hanbonee BaXHbIX MOMEHTA J4aHHOro NoAxo4a, Hemno-

BBegeHune
CoBpeMeHHbIE NIMHIBUCTbLI MPU3HAOT NepCneKkTu-

BOW CBOMX JalnbHENLNX U3bICKaHUI 0bbegnHeHne
CUCTEMHOrO Noaxoa K aHanmsy s3bIKOBbIX SBMEHNI
N @aHTPOMOLIEHTPUYHOrO NpUHUMNA, YYNTbIBaKOLLErO
yenoBeka B s3blke. Mo cnoBam E. B. PaxunuHon, «...
BCSKOE MOHATUE, NYCTb Aaxke 0003HavalLee HEKO-
TOPbI KOHKPETHbIN NpeaMeT, 0bsi3aTenbHO oTpaXxaeT
He NPOCTO 3TOT NPeaMET KaK TakOBOWN, a OTHOLLEHMNE K
HEMY YeroBekay, ... 4eroBeK JOCTaTOMHO TBOPYECKM
(meTadopudeckn) NCnornb3yeT SA3bIK Kak MHCTPYMEHT,
MM XK€ CO3[aHHbIN ON1s1 OTPaXXEHMS STOrO aHTPOMOLIEH-
TpuyHoro mupa» [1: 46-50]. O BaXXHOCTM yKazaHHOro
noaxoda B CTUNUCTUKE BblCKa3anucb nccregosatenm

CPEeACTBEHHO CBA3aHHbIX C pesynsratamy NpoBeAeHHO
paboTbl. Bo-nepBbix, peveBoe NoBefeHNE «3TanOHHbIX»
peydeBbIX IMYHOCTEN CTAHOBUTCS OPUEHTUPOM ASis
MacCcoBOM LeneBson ayantopuen, popmMmpys «a3bl-
KOBOW BKyC anoxu» (nepudpas B. B. Koctomaposa).
Bo-BTOphLIX, NpU3HaeTcs, 4TO Hanbonee adpPeKTUBHBI
Takme MexaHu3Mbl BO3eNCTBUS Ha agpecara, KOTo-
pble CMNOHTaHHO UMK CO3HATENbHO «BMOHTUPOBAHbLI»
B pevyeBOe NpousBefeHne, HO CKpbITbl 3a BHELUHEN,
dakTonornyeckon nHpopmauuen. B-tpetbux, moae-
nuposaHue nanoctunen» [2: 181]. B atom cmbicne
0COObIV MHTEpPEC ANst aHTPOMOLIEHTPUYHBIX UCCneno-
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BaHWI NpeacTaBnsieT CTUIMCTUYECKUIA aHanu3 TEeKCTa, TekcTa.
NMOCKOMbKY JIMYHOCTb €ro co3gaTens, CBA3aHHble C HeN
0COBEHHOCTU TeKCTa Ha YpOoBHe BbIGopa A3bIKOBbIX Pe3ynbTaThl 06CyxaeHus
cpencTsB 006sA3aTenbHO CKasblBalOTCS B NpoLecce Co3- [ns Toro, 4Tobbl NoKa3aTb BO3MOXHOCTb CUCTEM-
AaHnd TekcTa. Taknm obpasom, obbeguHeHue AByX HOro nogxoga K CTUNUCTUYECKOMY aHanmay TekcTa,
BOCTPEeBOBaHHbIX MOAXOO0B K U3YYEHUIO A3blKa — CU- npounsBeAeM CTUMNNCTUYECKUI aHanua nybnuuuctu-
CTEMHOIO M aHTPOMOLEHTPUYHOro — obycnosnusaet YecKoro TekcTa «TanaHT K 3aKkpydvBaHuIo raek» (CM.
aKkTyanbHOCTW TeMbl CTaTbW. MpunoxeHue), onnpasce Ha cxemy aHanusa, npeano-
Cratbs npecrniegyert Lenb onpegenntb CTUnmMcTnye- xeHHyto H.C. BonotHosonm [5: 70-72].
CKYt0 MapKMpOoBKY NyBbnuumcTn4eckoro Nnpom3BeaeHus 3aronoBoK TeKCTa SABNSETCS UHTEPTEKCTYanbHbIM,
8bI5I8UMb XapakmepHbie 0COBEHHOCMU agmopa TekcTa MMeLWnM B KadecTBe NpeLefeHTHOro TekcTa dpa-
B Bblibope cpeacTB A3blka, KOTOPbIE BbISABSIOTCS NPy 3€0M0rM3m 3akpyyumBaTb rakun (O3HavaeT «ycunmeaTb
CUCTEMHOM aHanmse CTUINCTUYECKNX 0COBeHHOoCTeN KOHTpOrb, NoBbiWwaTb TpeboBaHWs, HacTpamBaTb Ha
TekcTa. Bornee xecTkyto paboty unv Bosgencraner). MiHteptek-
He 6yaet nuwHMM 4o6aBuUTb, YTO CUCTEMHbIN NOA- CTyarnbHOCTb OTHOCUTCS K CaMbIM BOCTPebOBaHHbLIM 1
X0 npeanonaraeT U3yYyeHne Kak ero JJUHe8UCMUYeCKUX aKTyarnbHbIM CPEACTBaM BbIPaXXEHUSI AKCTIPECCUBHOCTY.
ocobeHHocmel, TaK U 3KCmparnuHa8uCMUYeCcKUX ¢hak- BblpasuTenbHbiM, «FTOBOPSLLMMY» SIBMSIETCA U NCEBAOHNM
mopos, B COBOKYNMHOCTU MO3BONSALLNX AnddepeHum- aBTopa denbeToHa — YCTOMbICMOB.
poBaTb (PYHKLMOHAMNbHbIE CTUIN PEYN. MpenctaBum pesynsraTbl CTUNMCTUYECKOIO aHanmnaa,
CnepnctBmeM aHTPOMOLIEHTPMYECKOro nogxoaa K YyKa3aHHOro Bbllle TeKcTa.
A3bIKYy CTano paclnpeHHoe NoHnMaHue yesnu ctu- 1. My6nMuMcTUYECKMIA CTUMNL: NOACTUNb: ra3eT-
NNCTUYECKOro aHanmsa TeKkcTa, BbI3BaHHOE TEM, YTO HO-NyBNULMCTUYECKNIA; XaHP: (DENbETOH.
«TEKCT — peyeBoe NpousBefeHne, 3a KOToOpbIM CTOAT 2. Obnactb NnpuMeHeHus: meauacdepa, B KOTOPON
He TOMbKO S3bIK08asi cucmemMa, HO U S3bIKogasi /1uy- NOOHMMALOTCS akTyarbHble NPobnembl NONNTUYECKON,
HOCMb», KOTOpYto nogpobHo onucan FO. H. Kapaynoe coumanbHON, 9KOHOMUYECKOW U AP. XU3HU; CUTyauuns
[3]. 3 aToro cnenyet pacwumpeHHoe NOHUMaHMe U obLweHuns: aBTop coobuiaeT 3noboaHEBHYO, 0OLLe-
€CaMoro CTUIMCTUYECKOro aHanmaa, KoTopbln SOIMKEH CTBEHHO 3HaYNMYH0 MHGOPMALMIO 1 BO3LENCTBYET Ha
onpeaenvTb He TOMbKO OTHECEHHOCTb TEKCTa K O4HOMY obecTBeHHOEe MHeHMe, YTOObI Bbi3BaTh Y agpecara
13 PYHKLMOHANbHBIX CTUIEN peyvn, HO U ocobeHHocmu onpegerneHHoe OTHOLLEHUE K OnucbiBaeMbliM Meauva-
uduocmusis asmopa 8 ebibope cpedcms s3bika, Ha- cobbITHAM.
LeLune oTpaxKeHne B TeKCTe. 3. UenenonaraHue: nHpopmaumoHHasa PyHKLUSA
= Taknm obpasom, Kaxgbl TEKCT CTUINCTUYECKN (CoOBLLMTL O NPUHATBLIX POCCUNCKUMU YNHOBHUKAMMU
MapKMpoBaH, YTO U BbISBISET €r0 CTUIUCTUYECKUIN peLLeHnsiX B coLmanbHon ccepe), BO3AencTBytoLLast
- aHanus, n Tem, 4YTo NO3MLUust aBTopa 0ba3aTenbLHO Npo- hyHKLMA (chopmmpoBaTh y agpecaTta MHEHME O NIo-
& SBMSIETCH B CaMOM pevyeBOM MPOU3BEAEHUN. «YXe XOM paboTe YNHOBHMKOB, HEOOCTATOYHO 3aLLMLLAIOLLNX
' caMm Bblbop obbekTa coobLeHns B maccmegna HocuT WHTEPeChl Hapoaa, YTO 4EMOHCTPUPYIOT NPUHATBLIE UMK
OLIEHOYHbIN XapakTep: Bblbupas Temy CBOero marepu- peLeHust). Kak 9To 1 CBOMCTBEHHO NyBnmumucTnyeckomy
ana, >XypHanucTt oueHMBaeT CobbITve Kak JOCTOMHOe CTUNIO peyn, npeobnagaeT PyHKUMS BO3OENCTBUS, Ha
obcyxaeHns, u HaobopoT, He ocBeLlas onpeaeneHHble KoTopyto paboTaeT Ucnornb3oBaHNe 3KCNPECCUBHbIX
COBbITUSA, XKYPHANNUCT Kak Bbl coobLuaeT untatensm ob CcpeacTB BCEX YPOBHEN A3bIKa.
NX He3HaunTensHocTu» [4: 215]. 4. Appecart: LWMpokas maccoBas ayautopus ans
obcyxaeHnsa obLeCTBEHHO BaXXHOW COLManbHO-3KO-
MaTtepuanbl n MeToabl uccrnenoBaHusA HOMWYECKON TEMBI.
B paboTte Hawwnm npyMeHeHne criegyoLime Metoap: 5. Tun mbiwneHna: 0606LLEeHHO-aHaNUTUYECKNIA.
— aHanUTUYECKUIA: NPY PacCMOTPEHNN COBPEMEH- ABTOp HaxoOWT AOCTAaTOYHO BECKME apryMeHTbI, YTOObI
HbIX HaYYHbIX MCCNegoBaHWn B 061acT CUCTEMHOTO 1 [AOKa3aTb OCHOBHOW TE€3WUC CTaTbW O HENPOAYMaHHbIX
CTUNUCTNYECKOro aHanusaa, CTUIIMCTUYECKNX PECYPCOB peLLeHNAX POCCUNCKUX YUHOBHMKOB, C KOTOPbIMU MO
A3bIKa; HaHeCeHHOMY Bpeay He MOTyT CPaBHUTLCH AaXe CaHK-
— 0600LWeHnst n cuctemaTnsaumm: ans obobLeHns unm npotme Poccuu.
1 cuctemaTmsauum B3rnsAoB pasnuyHbiX UCCreano- 6. dopma peuun: NMCbMEHHas; TUN PeYn: paccyxae-
BaTenew Ha NOHATUS CTUMUCTUKN TEKCTa, CUCTEMHO- HVe, KOTOpoe pa3BepTbIBAETCS OT OBLLEro K HaCcTHOMY.
ro CTUNMMCTMYECKOro aHanmsa, aHTPOonoLEeHTPUYHOro HayanbHbIn Te3nc TekcTa («HekoTopble ropsiumne ronosbl
noaxofa K A3biky; KOCTEPST HaLIMX YNHOBHUMKOB U1, CIy4aeTCst, NOAEN0oM»)
— HabnogeHns 1 onucaTernbHbIN: NPY BbIIBIIEHUM aBTOp NOAKPeNnNsaeT AoKasaTenbcTBamMu, ONNpasicb Ha
N XapaKTepUCTUKE NUHIBOCTUMNUCTUYECKNX N SKCTpa- KOHKpETHble (haKTbl, NOCNEACTBUSA NPUHATHIX YUHOBHU-
NVHIBUCTMYECKUX 0COBEHHOCTEN NyBrnMuUnCTnYecKoro KamMu peLueHnin); BUuA, peym: MOHOIOT.
b ‘:—&‘{\C"'If
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7. CTuneBble YepThbl aHaNM3npPyemMoro TekcTa
COOTBETCTBYIOT 0TMeYeHHOMY B. . KoctomapoBbim Ans
Ny6rnmMUMCTUYECKOro CTUNS NPUHLMNY «NEepenneTeHuns
3KCMpeccuun 1 ctaHgapTa»: «3deKT HOBU3HbI, AOKY-
MeHTanmaMm, gaktorpadMyHOCTb, NPOCTOTa, AOCTYM-
HOCTb, COBMpaTEnbHOCTb, CoLManbHas OLEHOYHOCTb,
NPU3bIBHOCTb. JTIOrMYHOCTL B COOBLLEHNM MHbOopMaLmK
coyeTaeTcs C IKCNPEeCCUEN A3bIKOBOTO BblpaXKeHUs»
[6: 108], oTpaxatoLyen 06eCcnokoeHHOCTb aBTopa Ae-
ATENbHOCTLIO POCCUNCKNX YNHOBHUKOB.

8. fAI3bIkOBble OCOGEHHOCTU TEKCTa.

Jlekcnyeckue cpepcTBa:

a) NCMNONb30BaHNE TOYHbIX CBEAEHMI OIS OTpaxe-
HUS JoKyMeHTanunsma («...B Mockse n Mockosckow 06-
nactu; ot Koeposa o Mypoma n obpatHo; «Bonro-Bat-
ckasi NpUropoAHas naccaxupckas KOMMnaHusi», ecTb
Takoe OAO; B3sanu n otmeHnnu atot noesn Ne 6468;
...Bnadumupckas obnadMuHucmpayusi ebidesnsina us
cgoezo brodxema cpedcmea Or1s KOMeHcauuu rnomepb
XKernesHoOOPOXHUKO8; b) yrnompebrieHue mepMuHOIIo-
euu rno coomeemcmesyrowielti meme («nOCTaHOBMNEHWE;
MecTa HasHaveHus; caHkumm; OAO; Tapudbl; BLOOXKET;
KoMMeHcauusi; KoMneHcalmsi; cTaTyCc-KBO; ABOMHas
3apnnarta; NbroTHUKN; (OOHAOBbLIV PLIHOK» U Ap.);

8) UCMOMbL308aHUE KHUXHbBIX CI108 110 KOHMpacmy ¢
pasz2o80pHbIMU Mpudaem meKcmy 3KCrpeccugHoOCMb
U oyeHo4YHocmb («8 MOAOBHbIX YMO3aKTHOHYEHUSIX, MO-
murnocepOcmeogams, cmamyc-Keo, coyuaribHble 065i-
3amernbcmea» U 8biuernpueedeHHbIe Cr108a);

2) 2azemu3mo8 npakmu4yecku Hem, 0OHO ecmpe-
muesweecs yrnompebrieHo UpOHUYeCcKU («cyabboHOCHOE
peLueHve»);

0) oburiue pa32080pPHbIX CI108, YMO XapakmepHO
0rg meduasi3bika («nodesioM, erie3arom, HakoOHey-mo,
criepsa, Kyda Hado, 3aapmadusiacb, 4e2o padu, Marno
TOrO...»);

€) ucrionib3o8aHuUe rPoOcmMopeYHoU fTIEKCUKU, KO-
mopas ripudaem rpedroXeHUsIM euie bonbWy 3Mo-
UUOHasIbHO-3KCPEeCCUBHYH OKpacKy («kocmepsim,
Kykosamb, Oapmoedbl, wapaxHym mak wapaxHymy);

)K) BOIbUIOE KOMMUYECMBO CI108 8 NEPEHOCHOM 3Ha-
YyeHuu, moxe pabomaroujux Ha 8blpa3umesibHOCMb
mekcma («rnmaod YUHOBHUYECKUX ycunul; npobKu,
6ombapdupyrom, 3a HUMU He yeHambCs, Haxo0umab
80 8CeM U Ceemiiyto CmopoHy; asmomobunucman,
rnapanu3o8aHHbIM»);

3) ucronb308aHUe aHMOHUMO8 Kak cpedcms 8bipa-
JKeHUST aHmume3sbl («Haspedsim — rpuHecym rosb3y;
00x00 — ybbImKu»);

u) npudarowue mekcmy ocobyro 8bipa3uMenbLHOCMb
pa32080pHbIe ¢hpaseosioaudmsl («Ma3ame YepHoU Kpa-
CKOU, 20psi4U€e 20/108bl; MOJIKY KaK Om KO3/1a MOJIOKa;
He obowiniocb 6e3 NoXKu 0eams, 3aKpyvyueamb 2aliku;
mornopHasi paboma»);

K) crnocobcmeyrouwue co3daHur UPOHUYHOCMU,
8blpaxeHUr ompuyamesibHolU OUeHKU 3rnumemal

(«cyObb0OHOCHOE rocmaHoseHue, Ceemiyto CMopPOHY,
u3obpemamernbHoOU ¢haHma3suel, npeKkpacHbIl OeHb,
om ux monopHoU pabomal, xankue nomyaus);

Mopdonormnyeckue cpencraa:

a) ynotpebneHo MHOro MeH COBCTBEHHbIX, Npn-
JaroLnX TEKCTY AOKYMEHTANbHOCTb, KOHKPETHOCTb,
dakTonornyHocTb («npomus Poccuu, 8 Mockse, 8
Mockosckou obriacmu, om Kosposa do Mypoma, C.fO.
Oprniosa, CeemnaHa KOpbegHa, «Bonzo-Bsamckas ...
KOMMaHusi»);

6) oepaHuU4YeHo ucronb3o8aHue npudyacmul u oee-
npuyacmulti («yOansdrowemycs asmobycy, napanu3oeaH,
rnapasnu3oeaHHbIM, 0Cmasuiuecs, 3Hasi noeadku);

CuHTaKcnyeckne ocobeHHOCTH:

a) ucnonb3oBaHne 060COBNEHHbIX YEHOB Npea-
JTIOXEeHNA, NO3BONALWNX BblPpa3nTb MbICI1b KOHLEH-
TPUPOBAHHO («3Has ux rnosadku, CO CMeXOM Yumaeuwlb
PO XKankue rnomyau amepukaHues unu esporelyes,
nMbiImarowuxcsi gecmu caHkyuu rnpomus Poccuu; 8
rpobKax, 803HUKWUX OM MHO204UC/IEHHbIX PEMOHMOS;
a Kakoeo rpuwiiocb asmomobunucmam, napanu3oeaH-
HbIM 1 Masi 8 MPObKax, B03HUKWUX OM MHO204UCIEHHbIX
PEMOHMO8 «OOPOXHOZO MOKPLIMUSI»»);

6) akTMBHOE ynoTpebrneHne BBOAHBLIX KOHCTPYKLIMNA,
NO3BONIAKLLNX aBTOPY BblpaXaTb CBOE OTHOLLUEHUE K
coAepXXaHuo TekcTa, BHOCUTb 00aBOYHbIE 3HAYEHUS
(«mor, briaco, criydaemcsi, HarpuMmep, rnpaesda, CKaxem,
8o0buwe, npedcmasnsgemey);

B) Ucrnonb3oBaHa BCTaBHas KOHCTPYKUuMs, obnagato-
waa Bblpa3nTENbHbIMA BO3MOXHOCTAMU, KOTOPbIE YCU-
inBaroTCA LI,BOVIHbIM Tpe BMECTO MNMPUBbIYHbIX KPYIIbIX
ckobok («Celiyac xe cosepueHHO fe2asibHO sre3aellb
¢ 08yxkonécHbim Opy2om 8 asmobyc u 6e3 Manelwux
ycunut — nedanu Kpymums He Hado — dobupaewbcs
00 mMecma Ha3Ha4yeHus»);

r) 4ns coeguMHeHns OaHOPOAHLIX YNEHOB Npeano-
XXEeHNA NCMNONb3YKTCA HE TONbKO CoOeaNHUTESNbHbIE, HO
N rpaiauMoHHble CO3bl, BblpaXatoLime OLEeHKyY («u
6e3dernbHUK, u 0apMoedbl; U MOXUbIX podumened, u
KpoweyHbIx 0emel; Masio mozo, Ymo He Haspedsm,
a rpuHecym nonb3y»);

,El,) MCNONb3YyTCA MOHONpeanKaTMBHbIE Npearo-
XEeHus, NnpenMyLLecTBEHHO OAHOCOCTaBHble: 0606-
LLIEHHO-NNYHbIE, BbIAENSOLNECS CBOEN IKCrpeccnen
(«3Hasi ux mosadku, coO CMexoM Yumaeulb rpo Xarnkue
rnomyau aMepukaHyes unu esponeluyes, rnbimarouuxcs
8secmu caHkyuu npomues Poccuu; Celyac xe cosep-
WEHHO rieearbHO eriesaellb ¢ 08YXKONeCHbIM OpyeoM 8
asmobyc u 6e3 manetiwux ycunut — nedasnu Kpymumb
He Hado — dobupaewbcsi 00 Mecma HasHadYeHUsI»);
3HA4YUTENbHOE KONMNYECTBO BE3NUYHbIX npenrnoxe-
HUIN, NO3BONSOLWMX NepeHeCcTn PoKyC BHUMaHNS C
cybbekTa Ha camo fenctene («Ho Hernb3s xe ma3ams
rnodpsi0 yepHou Kpackoul; HyxHo ymemb Haxodums 60
8ceM U C8emiyto CMopPoHy; A KaKkogo rpuwsioch as-
momobunucmam ...; [Npudem YUHOBHUKaM MPEeKPacHo

AT Rt

.‘1‘;"‘;;&

; 5Pl

Y
-
-

»

w\\ﬂ'
\l\

2025-yil 2-son _ 738

ES

e-mail: tilvaadabiyotuz@gmail.com




TN
g‘"
"
o T

T

-

L

|

i
" %

Til va adabiyot.uz

Tilshonoslik

u3eecmHo; Y nonymyukam npusimHo, PaHbuwe HyHO
bbir10 caBumbcs Ha eenocurned u exame Kyda Hado;
[atiku 3akpy4usamb moxe Hy>XHO ymemsl!»); Heonpe-
[AErNeHHO-NMYHbIEe TOXEe NoAvYepKMBatoT AeNCTBUE, a
AeNCTBYylOLLEE NULI0 OTOABUraeTca Ha 3aHUI NnaH
(«B3sinu u ommeHunu amom rnoe3d Ne 6468, Bdobasok
Ha ocmasuwuecs yeenuyunu mapugbi»);

€) BbIMNOMHAOT CBOK CTUNUCTUYECKYHO (DYHKLINIO
puTOpUYECKMe BOMPOCHI U BOCKNMUaHUA («Kmo xe
omkaxemcsi om nuwHux deHez?! Maliku 3akpy4yusamsb
moxe Hy)xHo ymems! Kpacomal»);

) 0coOylo Bbipa3nMTeNbHOCTb NPUAAT TEKCTY
NpeanoXeHns, y KOTOPbIX 3KCNpeccusi 3anoxeHa B
camomn cTpykType («Bom amo caHkyusi mak caHkyusi!
Te yx wapaxHym mak wapaxHym, a 8bl 208opume —
CaHKUuuu»);

3) JOBOMbHO aKTUBHbBIM BbIPa3UTENbHbIM CUHTaK-
CMYECKNM CpeaCTBOM B 9TOM TEKCTE BbICTYMaeT nap-
uennsaums: «lpasda, u 8 3mom rnode YUHOBHUYECKUX
yeunud He obowrnnock 6e3 foxku deamsi — 6onbuwe
00HO020 geriocuneda npoeo3ums Herb3s. Xomsi 06bIYHO
Hawu nodu bepym e dopoey o HeckornbKy; [Noamomy
Briadumupckasi obrnadmuHucmpauyusi ebidensia u3 ceo-
ezo 6rodxema cpedcmea 01 KOMIeHcayuu rnomepb
)Kerne3HoOOPOXHUKO8. A celilyac — nepecmarnaxr.

[1) OrpaHNYeHO UCMOSb30BaHNE CIIOXHbBIX NPEaIoxe-
HWU, YTO OOBSACHSIETCA CTPEeMIieHneM aBTopa npubnu-
3UTb CBOIO peyb K pa3roBOPHOW. TeM HE MEHEE CIOXHbIE
npeasioxkeHns B TEKCTE, ECTECTBEHHO, NPUCYTCTBYHOT
(«Hy u K020 OHU Hamnyaatom ceouMU CaHKUUSIMU, KOMO-
pbie HaM Mario Moeo, Ymo He Haspedsim, a npuHecym
nonb3y; lNpudem YUHOBHUKaM MPEeKPacHO U38ECMHO,
4mo 8 amom OeHb caMbll MI0MHbIU a8moMobUbHbIU
romok 8 200y; lNycme criepga noydyamcs y Hawux 4u-
HOBHUKO8, KaK criedyem Hakasbieamsb f1todeli»).

9. O6pa3 aBTOpa: aBTOP BblpaXkaeT 0OLEeCTBEH-

HOEe MHeHWe, OTpaXaloLLlee MHTepeChl CTpaHbl, U B TO
e BpeMms BbiCKa3blBaeT CBOE COBCTBEHHOE MHEHME.
Briagesa ctunuctnyeckummn pecypcamm ans cosgaHust
3KCNpeccum TekcTa, aBTop UCMONb3yeT X ANs Bbipa-
KEHNA COOCTBEHHOW MO3nLMK, CBOEro0 OTHOLLEHUS K
onncbiBaeMbIM MeanacobbITUsaMm.

Llenbto aBTOpa siBNsieTca cTpemneHne obpatutb
BHMMaHMe obLLEeCTBa Ha peLLeHns, KOTopble MPUHOCAT
Bped rocy4apcTBy M nogsam, nodyanTb Noaen Kputude-
CKM OTHOCUTBLCA K PELLEHMAM BacTu, NbITaTbCs BAUSATD
Ha NPUHATNE PeLLEeHNN.

10. Ocob6eHHOCTU MAnOCTUNA aBTopa: AN TeKCTa
XapakTepHa 3KCNunTHas, OTKpbITast OLEHOYHOCTb
coumanbHOro xapakrepa, YTo 4OCTUMraeTca gokasa-
TENbHbLIMU YTBEPXOEHUSAMUN aBTOPA O HErATUBHbIX
NnocneacTBMSX PeLUEeHUst KOHKPETHbIX COLNanbHO-3-
KOHOMMYecknx npobnem B cTpaHe. IHaMBuayanbHble
0COBEHHOCTN aBTOPCKOro CTUNS NPOSIBNAKOTCS B OT-
KpbITOM JOMWHUPOBAHWUM Pa3rOBOPHbIX CPEACTB Hag
KHWKHBIMW, B @KTUBHOM MPUBMEYEHNN SKCMPECCUBHbIX
CPEeLCTB A3blKa.

3akntoueHue

WTaK, CUCTEMHBIN CTURMCTUYECKUIA aHanu3 nyonu-
LIMCTUYECKOTO TeKCTa « TanaHT K 3aKpy4YnBaHUIO raeky»
BbISIBUIN €r0 JIMHIBUCTUYECKNE N SKCTPANIMHIBUCTU-
Yyeckne ocobeHHocTu. NocnegHee npegnoxexHve 3a-
MbIKaeT pamMOYHY0 KOHCTPYKLMIO TekcTa: TaraHm K
3aKpy4YueaHuro 2aek — laliku 3akpy4yusamb MOXe HYXHO
ymems! 3nobogHeBHas Tema enbeToHa u xenaHue
aBTOpa BO34eNCTBOBAaTbL Ha ayantoputo notpebosanu
OT HEro MakCMMaribHOro UCMONb30BaHNS CTUNNCTUYE-
CKMX CPeacTB si3blka. HaumMHas nekcmyeckum ypoBHEM
N 3aKaH4MBasi CUHTAKCUYECKUM, TEKCT HacCbILLEH 3KC-
NPeCcCUBHbIMU CpeacTBaMU.

Wcnonb3oBaHHas nuteparypa:
1. PaxvnuHa E. B. O koHUenTyaneHOM aHanuae u nekcukorpadgpum A. Bexxouukon // A3bik n KOTHATUBHAA Aes-

TenbHocTb. — M., 1989. — C. 46-51.

2. Beicoukas U. B., MapbsaHuuk B.A. MeTaTekcT n peyeBas macka aBTopa (Ha npuMMepe aHpa KOMNoHKu) //
BectHuk HIY. Cepus: Uctopus, dunonorus. T. 19. — 2020. — Ne 6: XXypHanuctuka. — C. 180-193.
3. Kapaynos 0. H. Pycckui s3blk 1 s3blkoBas nnyHocTe. — M.: Hayka, 1987. — 261 c.

4. Wvnuumna 1. KO, OueHka B npodeccnoHanbHbIX U rpaxaaHckux meama // BectHuk HITY. Cepus: Vctopus,
dunonorus. T. 18. — 2019. — Ne 6: XXypHanuctuka. — C. 212-223.

5. BonotHoBa H. C. dunonornyecknii aHanma tekcta: y4eb. nocobue / H.C. bonotHoBa. — M.: ®nuHTa: Hayka,
2009. — 520 c.

6. Koctomapos B. I'. Pycckuit s13blk Ha ra3eTHOWM nonoce: HekoTopble 0COBEHHOCTH A3blka COBPEMEHHOM FA3eTHOM
nyonuumctukn. — M., 1971. — 267 c.

lNpunoxeHue
3axap lNyctombicnoB. TanaHT K 3aKpy4YMBaHUIO raek
HekoTopble ropsymne ronoBbl KOCTEPAT HALLMX YMHOBHWUKOB U, criydaeTcd, nogenomM. Mon, n 6e3genbHuKn oHu, 1
Aapmoefbl, U OT UX TONMOPHOM paboTbl HUKAKOWM NoNb3bl, KPOMe Bpeaa. [ons NCTUHBLI B MOA0OHbBIX YMO3aKMO4YEeHNAX
nmeetcs. Ho Henb3s ke MmasaTtb nogpsig, YepHOM Kpackor. Hy>kHO yMEeTb HaxoamTb BO BCEM U CBETIYHO CTOPOHY. Bot
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cenyac, HanpvmMep, BblLMNo cyabOOHOCHOE NoCTaHoBMEHNe 0 ToM, 4To B Mockse u MockoBckor obnactu B aBTo-
Bycax MOXHO MPOBO3NTb Benocunepbl. ThiCA4M niogert B3AOXHYNN ¢ obneryeHmem — HakoHeL-TO! PaHbLLe HY>XHO
ObINo caguTbCs Ha Benocuneq n exatb kyaa Hago. Cenvac ke CoBepLUEHHO feranbHO Brie3aellb C ABYXKONECHbIM
apyrom B aBTobyc 1 6e3 Manenwmx ycunumn — neganuy KpyTuTb He Hago — Aobupaellbest 40 MecTa Ha3HavYeHus.
Kpacota! /I nonyTynkam npusTHO.

MpaBaa, 1 B 9TOM Mnoge YMHOBHUYECKUX yCUNuin He obolunock 6e3 noxkn aerta — 6onbLue ogHoro Benocuneaa
NPOBO3UTb HeMb3si. XOTS 00bIYHO HaLLK Moam GepyT B AOPOry No Heckornbky. [peacraensieTe, CKONbKO NoTeHumanb-
HbIX MaccaXxupoB C ABYyMS Bernocunegamm B pykax 6yayT nevarnbHO KyKoBaTb Ha OCTAHOBKE M C TOCKOW CMOTPETb
BCnen ygansiollemycs 6e3 Hux aBTobycy.

BoobLue Halm YNHOBHMKM 0BnagatoT nsobpeTtatensHon aHTasnen. IHocTpaHHbIM 3a HUMKW He yrHaTbes. B
YMEHUN HaBpeauTb MNIOASAM, Haka3aTb UX HE3HAMO 3a KaKue rpexv UM HeT paBHbIX. 3Has NX NOBaAKW, CO CMEXOM
YnTaellb NPO Xarnkue noTyru amepukaHueB UnNn eBponenLes, NbiTaloLWNXCS BBECTU caHKLMK npoTus Poccuu.
HakasaTb Hally cTpaHy 3a no3vumio B yKpamHCKon npobrneme. Hy 1 KOro oHM HanyratoT CBOMMU CaHKLUSAMU, KO-
TOpble HaM Maro TOro, YTO He HaBpeasAT, a NpuHecyT nonbay. [ycTb cnepBa NoyyaTcs encTBoBaTh Y HaLWX. Te
VXK LWIapaxHyT Tak WwapaxHyT. bepyT kakon-Hmbyab yaobHbIN noe3n, XxoamBLUMA, ckaxeM, oT KoBposa 4o Mypoma u
obpatHo. Obcnyxusana ero «Bonro-Batckas npuropogHas naccaxumpckas komnaHusi», ectb Takoe OAO. B oguH
npeKkpacHbIV AeHb KOMMNaHWS 3aapTavmnach 1 OTKasanacb o6cnyxmBaTb MypoMLUeB-koBpoBLEeB. Mon, yero pagu:
noesn oYeHb yAoOHbIN, HA HEM €30UT MHOrO foAen, B TOM YMCIE NbrOTHUKOB, NEHCMOHEPOB, OT KOTOPLIX TOSKY
Kak OT KO3na mMonoka. Hukakoro goxoaa, CniolHble yobITk. B3anu n oTmeHunu atoT noesq Ne 6468. A 3aoaHo
€LLé HecKomnbKo NonynspHbIX Noe3nos. Boobasok Ha ocTaBLuMecs yBenmymnm Tapuabi.

BoT 910 caHKkums Tak caHkums!

OT1n noesaa Bcerga 6biny youITouHbIMKU. [ToaTOMy Brniagmmumpckas obnagMuHucTpaums Bblgensna u3 cBoero
GloaxeTa cpeacTsa Ans KOMMNeHcaumm noTepb XenesHoAopOXKHNKOB. A cenvac — nepecrtana. Jlioan 6ombapaunpytot
rybepHatopa obnactu C. KO. OpnoBy npocbbamun 0 BOCCTaHOBMNEHMM CTaTyc-kBo. CBeTnaHa KOpbeBHa obeluana
nogymaTb O COXPaHEeHUW coumarbHbIX 0653aTensbCTB.

bnaro TyT eLwé ecTb K KOMy 06paTUTLCS. A KakOBO MPULLIIOCh aBTOMOBUNMCTaMm, napanv3oBaHHbiM 1 Masa B
npobkax, BO3HMKLLNX OT MHOTOYUCNEHHbLIX PEMOHTOB «4OPOXHOIO NOKPbITUAY. [prUyeM YMHOBHMKAM NPeKpacHo
M3BECTHO, YTO B 3TOT AE€Hb CaMbli NMNIOTHbIN aBTOMOOUIBbHBIN MNOTOK B rogy. Vim 6bl caenatb BbIXOAHOW, MOMU-
nocepacTBOBaTh: Xapa, MoAuW Be3yT 3a ropoA U NOXUNbIX POAUTENEN, N KPOLLEYHbIX AeTen. Bcé paBHO peMOHT
paccuuTaH Ha nonroga. Ho... 3a paboTy B npasgHuyHble OHU nonaraeTcsa ABoviHas 3apnnaTta. KTo xe oTkaxeTcs
OT NULIHKX aeHer?!

A Bbl roBOpUTE — CaHKUMN. AMeprKaHLbl HaM O6bABAT Takne CaHKUMMK, NOCIEe KOTOPbIX Pybrnb NOAHUMETCS B
ueHe, POHAOBbLIV PbIHOK YKPENUTCS, Mbl JOBOSbHbI. [TyCTb cnepBa noy4vaTcd y HalnxX YYHOBHUKOB, Kak criegyet
Haka3sblBaTb ntogen. [ankm 3akpyyunBaTb TOXE HYXHO yMeTb!
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Maxfurat OMONOVA,
Phd, Kashkadarya State University
Master student: Shokirova Shaxrizoda Shavkat qizi

APPROACHES AND METHODS
IN LANGUAGE TEACHING: CLT AND TPR

Annotation: this article explores two prominent language teaching methodologies: Communicative Language
Teaching (CLT) and Total Physical Response (TPR). CLT focuses on enhancing communicative competence
through real-life interactions, making it effective for intermediate and advanced learners. In contrast, TPR empha-
sizes physical engagement to aid language acquisition, particularly for beginners and young learners. Using a
mixed-methods approach, the study involved 50 teachers and 200 students of school N44 in Karshi city, utilizing
classroom observations, surveys, interviews and standardized tests to assess the effectiveness of both methods.
Results highlighted the strengths and limitations of each approach, underscoring the importance of aligning teach-
ing methods with learners’ needs. This article is a valuable resource for educators seeking to adopt contextually
appropriate methodologies for diverse learner groups.

Key words: CLT, TPR, classroom observations, surveys and interviews.

AHHOTauusA: B CTaTbe pacCcMaTpUBAKOTCA ABa OCHOBHbIX MeToAa NpenoAaBaHus S3bIKOB: KOMMYHUKATUBHOE
obyyeHune a3biky (CLT) n metoa non dusunyeckoro pearnposanud (TPR). CLT HanpaBneH Ha pasButue
KOMMYHVKaTUBHOWM KOMMETEHLMN Yepe3 B3anMoAeNCTBME B pearbHbIX CUTYaUuUsX, YTO AenaeT ero ocobeHHo
3 PEKTUBHBIM ASIS YHaALLMXCH CPEAHEro U NpoABMHYTOro ypoBHen. B To ke Bpemsa metoa TPR ncnonbayet
hM3NYECKYIO aKTMBHOCTb AN 0bneryeHns yCBoeHus s3blka, YT0 0COOEHHO NMONE3HO AN HAYMHAKLLMX U MOMOAbIX
yyawumxcs. ViccnegoBaHue, npoBeeHHOE C UCMONb30BaHMEM CMeLLaHHbIX METOA0B, BKMtoYano 50 yuutenen n 200
yyawumxcs wkonbl Ned4 B ropoge Kaplum. B pamkax nccnegoBaHus MCNonb3oBanuch HabnogeHns B Knaccax, onpocs,
WHTEPBbIO 1 CTaHAAPTU3MPOBAaHHbIE TECTbI AN OLEeHKM 3PheKTUBHOCTM 060MX NoaxodoB. PesynstaThl BbiABUMM
CunbHble 1 cnabble CTOPOHbI KaXaoro Metofa, NoAYepKMBas BaXXHOCTb UX adanTaumm K Hyxaam yyalumxcs. 9t1a
cTaTbsl SABMNSETCS LieHHbIM PECYPCOM Af15i MpenogaBaTenen, CTPEMSLLNXCA BHEAPUTb KOHTEKCTYyarbHO NOAXOAsLLMne
cTpaTterun oby4eHus Ans pasnuyHbIX rpynn yqaLimxcs.

KntoueBble cnoBa: CLT, TPR, HabmtodeHus 8 Kracce, 0Ofpochl, UHMepP8bIo.

Annotatsiya: mazkur maqolada ikkita asosiy til o‘gitish metodikasi — Kommunikativ Til O'qgitish (CLT) va Jismoniy
Reaksiya Metodi (TPR) ko‘rib chigiladi. CLT haqiqiy hayotiy muloqotlar orgali kommunikativ kompetensiyani rivoj-
lantirishga garatilgan bo'lib, u aynigsa, o‘rta va yuqori darajadagi o‘quvchilar uchun samaralidir. TPR esa jismoniy
faoliyat orgali tilni o‘zlashtirishni osonlashtiradi va bu usul boshlang‘ich va yosh o‘quvchilar uchun aynigsa foydalidir.
Qarshi shahridagi 44-maktabda 50 nafar o‘qituvchi va 200 nafar o‘quvchi ishtirokida o‘tkazilgan ushbu tadgiqotda
aralash usullar qo‘llanildi. Sinf kuzatuvlari, so‘rovnomalar, intervyular va standart testlardan foydalanib, ikkala
metodning samaradorligi baholandi. Natijalar har bir usulning kuchli va zaif tomonlarini ko‘rsatib, o‘quvchilarning
ehtiyojlariga moslashtiriigan metodlarni tanlash zarurligini ta’kidladi. Mazkur magola turli o‘quvchilar guruhlari uchun
kontekstual mos o‘qitish strategiyalarini joriy etishni istagan o‘gituvchilar uchun gimmatli manbadir.

Kalit so‘zlar: CLT, TPR, sinf kuzatuvlari, so‘rovnomalar, intervyular.

Introduction the theoretical foundations, classroom applications and

Language teaching has evolved significantly over
the years, with educators adopting various methods to
enhance learning outcomes. Two widely recognized
approaches are Communicative Language Teaching
(CLT) and Total Physical Response (TPR). CLT emerged
in the late 20th century as a response to the need for
learners to use language in real-life contexts. It empha-
sizes communication as the primary goal of language
learning, prioritizing fluency over accuracy. In contrast,
TPR, developed by James Asher in the 1960s, focuses
on the connection between physical movement and
language learning, making it especially effective for
beginners and young learners. This article examines

effectiveness of these two methods, comparing their
strengths and limitations.

Methods

To explore the impact of CLT and TPR, this study
employed a mixed-methods approach combining quali-
tative and quantitative data collection methods. Partici-
pants: The study involved 50 language teachers and 200
students aged 10-15 from diverse educational settings
at school N44 in Karshi city. Among the teachers, 25
used CLT and 25 implemented TPR in their classrooms.

Data Collection

Classroom Observations: lessons using CLT and
TPR were observed over four months to identify in-
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structional strategies and learner engagement levels.

Surveys and Interviews: teachers and students
were surveyed to gather their perceptions of each meth-
od. Follow-up interviews provided deeper insights into
challenges and benefits.

Pre- and Post-Tests: students’ language proficiency
was assessed before and after instruction using stan-
dardized tests to measure improvements in vocabulary,
listening, speaking, reading and writing skills.

Data Analysis: quantitative data from test scores
were analyzed using statistical tools to determine the
effectiveness of each method. Qualitative data from
observations and interviews were coded to identify
recurring themes.

Results: the findings revealed distinct strengths and
challenges for each method, influenced by learners’
age, proficiency level and learning preferences. The
results of this study highlighted the distinct advantages
and challenges of Communicative Language Teaching
(CLT) and Total Physical Response (TPR). These find-
ings are summarized below:

CLT Results.

1. Skill Development: students using CLT showed
a 35% average improvement in speaking and listening
skills, as measured by pre- and post-test scores. The
interactive nature of CLT enabled learners to practice
real-life conversational scenarios effectively.

2. Engagement: observation data revealed that
80% of students were highly engaged in pair and group
activities, such as role plays and debates. This participa-
tory environment promoted teamwork and confidence.

Discussion

The findings of this study underscore the significance
of tailoring teaching methods to learners’ needs, age
and proficiency levels. CLT’s emphasis on real-world
communication makes it particularly effective for inter-
mediate and advanced learners. The interactive nature
of CLT encourages students to use language sponta-
neously, fostering fluency and confidence. For example,
role plays, group discussions and problem-solving activ-
ities simulate real-life scenarios, preparing learners for
practical communication. However, CLT can overwhelm
beginners who lack sufficient vocabulary or grammar
knowledge, necessitating supplementary support like
pre-teaching vocabulary or simplified instructions. TPR
is rooted in the idea that language learning is most ef-
fective when paired with physical activity. This method
simplifies the learning process for beginners by reducing
cognitive load and anxiety. For example, commands
like “Touch your head” or “Open the door” allow learn-
ers to understand meaning through action, bypassing
the need for translation. The method also caters well
to young children, who naturally learn through move-
ment. However, TPR’s reliance on physical activities
limits its application for teaching abstract concepts or
advanced grammar.

Comparative Discussion: while CLT promotes
higher-order language skills such as speaking and
writing, TPR excels in building foundational listening
skills and vocabulary retention. A key takeaway is the
potential for a blended approach, combining TPR and
CLT to maximize learning outcomes:

Beginners Learners:

Intermediate Learners:

Advanced Learners:

Start with TPR to build a strong foundation
in listening and vocabulary.

Gradually transition to CLT to develop
fluency and communicative competence.

Focus primarily on CLT, incorporating role
plays, debates, and discussions.

3. Challenges: beginners experienced difficulties,
with 60% of them reporting struggles with limited vo-
cabulary during communicative tasks. Teachers noted
that CLT required extensive preparation and resources,
which posed challenges in under-resourced classrooms.

TPR Results:

1. Skill Development: learners in TPR-based class-
rooms demonstrated a 50% improvement in listening
comprehension and vocabulary retention. Younger
students, in particular, benefited from the method’s
focus on physical movement linked to language input.

2. Engagement: physical activities such as follow-
ing commands (e.g., “Stand up,” “Pick up the book”)
ensured 95% engagement, especially among younger
learners.

3. Challenges: advanced learners found TPR less
stimulating, with 40% expressing boredom due to repet-
itive physical activities. Abstract concepts and written
communication skills remained underdeveloped in TPR
classrooms, as observed by teachers.

2025-yil 2-son

Implications for Teachers and Classrooms Teachers
should be flexible and adaptive, selecting methods that
align with their students’ needs. In resource-limited
environments, TPR offers a low-cost, engaging solution
for teaching beginners. CLT, while resource-intensive,
is ideal for preparing students for real-world language
use. Combining the two approaches can create a more
inclusive and effective language learning experience.

In conclusion, the results highlight the importance
of understanding the unique strengths and limitations
of CLT and TPR. Educators who adopt a learner-cen-
tered approach, blending these methods, can achieve
better outcomes for diverse classrooms. Future re-
search should explore how these methods can be
adapted for digital or hybrid learning environments,
particularly with the growing emphasis on online ed-
ucation. CLT was more effective for intermediate and
advanced learners, promoting fluency and real-world
communication skills. TPR excelled with beginners
and kinesthetic learners, providing a solid foundation
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in listening and vocabulary acquisition. The results
underscore the importance of contextualizing teach-
ing methods based on learners’ needs and learning
objectives. CLT, with its focus on communicative
competence, is well-suited for learners who need
practical language skills for social or professional
contexts. However, its reliance on active participation
and interaction can be challenging for less confident

or less proficient learners. The limitations of each
method highlight the need for flexibility in teaching.
A blended approach that integrates the strengths of
both CLT and TPR could provide a comprehensive
learning experience. For instance, TPR can be used
in the initial stages to build vocabulary and listening
skills, while CLT can take over as learners progress
to higher proficiency levels.

References:
1. B.L. Henderson. A Dictionary of English Idioms. Blackwood, 1947
2. Rahmatullayev Sh. O‘zbek tilining izohli fraseologik lug‘ati. — T., “O‘gituvchi”. 1978, p 128
3. Sh. Shomagsudov. Sh. Shorahmedov. Hikmatnoma o‘zbek magollarining izohli lug‘ati. O‘zbek konsul ency-

clopedia Bosch ref ... — Tashkent. 1990, p 354.
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SHARLOTTA BRONTENING “JEYN EYR” ROMANIDA
[JTIMOIY HAYOT VA INDIVID O‘RTASIDAGI KURASH TASVIRI

Annotatsiya: mazkur maqolada Angliya adibasi Sharlotta Brontening “Jeyn Eyr’ romanining yaratilish tarixi,
undagi mavzu va g‘oyalar, asar ruhiyati hamda bosh gahramonlari psixologiyasidagi chizgilar talqgin etiladi. “Jeyn
Eyr” jahon adabiyotidagi “Andisha va g‘urur”, “Shamollarda golgan hislarim”, “Anna Karenina” va boshqa ko‘plab
ayol muhabbati aks ettirilgan asarlar kabi syujetida yolg‘iz yetim qiz Jeynning kurash va matonatga to‘la gismati
to‘g‘risida hikoya qgiladi. Ammo roman g‘oyasida yozuvchining ijodiy g‘oyasi umumbashariy, u bir nechta motiv va
janrlar orqali ingliz ayollarini ta’lim olishga, mustaqil fikrli va kurashuvchan bo‘lishga undaydi. Shuningdek, roman-
dagi mavzu va janrlar haqgida so‘z yuritiladi.

Kalit so‘zlar: roman, Jeyn Eyr, Bronte, feminizm, biografik, bildungsroman, motiv, kurash, nashr etmoq.

AHHOTauuA: B AaHHOW CTaTbe MHTEPNPETUPYIOTCS UCTOPUS CO3OaHUsa poMaHa «[xkernH Snp» aHrnmmmnckom
nucatenbHuupbl LLlapnoTTel BpoHTe, ero TemMbl U Maew, AyX NPOU3BEAEHNS Y IMHUN B NCUXOSOTMM FMaBHbIX repoeB.
«[xenH Arp» noBecTByeT 0 cyabbe [KenH, OAMHOKON AEBOYKN-CUPOTLI, MOMHOM 6GopbObI U YNOPCTBA, B CHOXKETaX
MUPOBOW NMUTEPATYpPbI, TAKNX KaK «[OpaoCcTb U ropaocTby», « YHECEHHbIE BETPOMY», «AHHA KapeHuHay. n MHormne
Apyrve npousBeaeHnst xxeHckol nobeu. Ho B 3ambicrie pomaHa TBopyeckas nges nucatens yHuBepcarnbHa, OH
Npu3bIBaeT aHrmMmMyaHokK nony4aTs o6pasoBaHue, NPOSIBIATL CAMOCTOATENBHOCTb M BOPOTLCS Yepe3 HECKONbKO
MOTUBOB U xaHpoB. OOCyxaatTcst TakKe TEMbI U KaHPbl B pOMaHe.

KnroueBble cnoBa: pomaH, [keliH 3lp, bpoHme, chemuHusm, buoepaguyeckudi, bildungsroman, momus,
bopbba, nybrukayus.

Annotation: this article analyzes the history of the creation of the novel “Jane Eyre” by the English writer
Charlotte Bronte, its themes and ideas, the spirit of the work, and the psychological lines of the main characters.
“Jane Eyre” tells the story of the fate of the lonely orphan girl Jane, full of struggle and perseverance, like “Pride
and Prejudice”, “Gone with the Wind”, “Anna Karenina” and many other works in world literature that reflect female
love. However, the author’s creative idea in the idea of the novel is universal, he encourages English women to
learn, to be independent-minded and courageous through several motifs and genres. The themes and genres of
the novel are also discussed.

Key words: novel, Jane Eyre, Bronté, feminism, biographical, bildungsroman, motif, struggle, publish.

Angliya adabiyotida alohida o'rin tutuvchi “Jeyn Eyr”
(“Jane Eyre”) romani ilk bor 1847-yili Karrer Bell (Currer
Bell) taxallusi bilan nashr etilgan bo‘lib, asar angliyalik
iste’dodli adiba Sharlotta Bronte (Charlotte Bronte)
galamiga mansubdir. Romanning rus tilidagi tarjima-
lari ilk bor 1849-yilda “Djenni Ir”, so‘'ngra “Djeyn Eyr,
Karrer Bell romani” nomida, so‘ngra 1857-yilda “Djenni
Eyr yoki muallimaning kundaligi” sarlavhasi bilan chop
etiladi. 1893-yilda “Lederle va Ko” nashriyoti tomonidan
“Lovudlik yetim giz Jenni Eyrning avtobiografiyasi” nomi
bilan nashrdan chigadi. Bir nechta tarjima va nashrlarga
garamay, asarning to'liq tarjimasi 1950-yili “Djeyn Eyr”
nomi bilan mukammal tarzda chop etiladi.

Sh.Bronte ijodida “Jeyn Eyr” asaridan bo‘lak yana
bir gator romanlar o'rin olgan bo‘lsa-da, mazkur roman-
ning ahamiyati va shuhrati yozuvchining boshqa ijodiy
mabhsullaridan ayricha farq giladi. Dastlab, romanning
yozilish tarixiga nazar soladigan bo‘lsak, asar gisman
biografik hisoblanadi. Hatto kitobda tilga olingan joy
nomlariga qadar Brontening yoshlik chog‘larida tahsil

olgan joylar nomi bilan bog'ligligining guvohi bo‘lamiz.
Bu faktlarning barchasi Sharlottaning dugonasi yozuvchi
Elizabet Gaskellning “Sharlotta Bronte hayoti” (“The
life of Charlotte Bronte”, 1857) nomli asarida bayon
etilgandir.

“Jeyn Eyr” romani ayol ijodkor tomonidan nafis ruhda
yozilgan o'ta sentimental, bir tomondan juda falsafiy,
ayrim o'rinlarda ilohiylikka daxldor, ruhiyat bilan tutash-
gan o‘zgacha asar hisoblanadi. Kitobda ayol galbining
vulgondek isyoni, matonati, muhabbati va hijronli damlari
tabiat ruhiyatiga uyg‘un holda tasvirlanadi. Asarda ilo-
hiylik, ehtirosli ishqiy suhbatlar, ayol sevgisining yashirin
azoblari bot-bot galamga olinib, o‘quvchini hayajon va
gayg‘uga soladi. Shuningdek, romanda bir gator motiv
va ramzlar, turli adabiy unsurlar galamga olingandir.
Jumladan, romanning ko‘p o‘rinlarida gotik asarga xos
jihatlardan ko‘p bora foydalanganligini ko‘ramiz, yoki
bosh gahramon Eduard Rochesterning va uning agldan
ozgan telba xotini Berta Antuanettaning Bayronga
xos obrazlar ekanligini, yoki ayrim joylarda Bibliyada
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keltirilgan allyuzik holatlarni, ingliz ertagi “Piligrim sa-
fari”ga xos jihatlarni, yana Valter Skottning “Yo‘qotil-
gan jannat” asariga o‘'xshash tomonlarini farglaymiz.
Qolaversa, Bronte Jeyn va uning jon berayotgan xolasi
o‘rtasidagi suhbat jarayonida Viktoriya davri romaniga
monand ruhiyatni ham aks ettirib o‘tadi.

“Jeyn Eyr” asari gisman bildungsroman (bildungs-
romane) hisoblanadi. Adabiyotda mazkur janr asar
gahramonining bolalik chog'laridan to voyaga yetgunga
gadar bosib o‘tgan hayotini, bu hayot davri mobaynida
gahramon ruhiyatida yuzaga keladigan o‘zgarishlarni
aks ettiruvchi roman turi bo'lib, bildungsroman termini
nemischa Bildung (ta’lim-tarbiya) ma’nosini ifodalovchi
so‘zdan olingandir.

Bosh gahramon Jeyn darhagigat, go‘yo gismatning
olis va uqubatga to‘la safariga yolg‘iz bir o‘zi otlanadi va
u yo'lida uchragan har ganday qattiq harsangtoshlarni
yakka o‘zi olib tashlashga jahd qiladi. Aslida esa Jeyn-
ning ozurda galbida hamisha o‘tkir his-tuyg‘ular, kuchli
e’tigod, sadogatli muhabbati olovdek gurillab yonadi.
Bildungsroman qoidalariga ko‘ra, bu turdagi romanlar,
odatda, erkak gahramonlarning asar davomida rivoj-
lanishini tasvirlasa, ayol ijodkorlar bu odatni gisman
buzgan holda, adabiyotga ayol obrazlarning ham ruhiy,
ham aqgliy kamolotini aks ettirgan holda, bu roman janrini
biroz o‘zgartirdilar. Asar o‘n yoshli Jeynning shafqatsiz
xolasi va uning tarbiyasiz bolalari bilan bo‘ladigan zid-
diyatli va xor-zorlikdagi bolaligi tasviri bilan boshlangan
bo‘lsa, roman yakunida nihoyat kurashlarga to‘la safar
so‘nggida o'z baxti-igbolini topgan o'ttiz yoshli kamolotga
yetgan ayol Jeynni ko‘ramiz. Demak, bildungsroman
janriga muvofiq bosh gahramonning hayot solnomasi
davrlarida ko‘rgan-kechirganlari Sh.Bronte mahorati
bilan to‘la-to‘kis yaratildi. Jeynning o‘ychan va sofdil
janob Rochesterga turmushga chigquniga gadar bosh-
dan o‘tkazgan jismoniy va ruhiy azoblari, moliyaviy
giyinchiliklari uning mustagil va irodali shaxs bo'lib ye-
tishishiga alohida turtki beradi. Zotan, Jeyn hech kimi
yo'q bir yesir qiz edi, u hamisha atrofdagilar tomonidan
tahgirlangan, kamsitilgan, uning orzu-xayollari fagat
uniki, uni fagat yolg‘iz o‘zi eshitgan, u hatto aytarli chi-
royli ham emas, bo'yi past, haddan tashqari ozg‘in va
cho'rtkesar, biroq uning fe’lidagi keskinlik, qat’iylik va
mardonavorlik uncha-muncha ayollarda, hatto ayrim
erkaklarda ham uchramaydigan noyob fazilatlar edi.
Shuning uchun hammaga ham ko‘nglini ochavermay-
digan kamgap va tajribali, yoshi girgdan oshgan, katta
mulk egasi bo'lishiga garamay, yuragi hasrat va armon-
ga to‘la janob Rochesterning muhabbatini gozonadi.

Bronte romanida bir gator mavzular o‘rin olgan,
jumladan, ijtimoiy sinflar, feminizm, irqchilik va hokazo.

Romandagi mavzular: ayol mustaqilligi; tarbiyaviy
idrok; oila va garindoshchilik; sevgi va ilohiylik.

Har bir ayolning o'z orzu-maqsadlariga erishishga
hagqi bor. Birgina sevgi uchun bor erkini, huquglarini
poymol etishi nojoiz. Ayolning o‘rni fagat uy, eriga tobelik

va bolalariga fidoyilikdangina iborat emas. Rochester-
ning telba bo‘lsa-da, gonuniy xotini borligini bilgan Jeyn
uydan bosh olib ketadi, u hatto bir umr yolg‘iz o‘tishga,
aslo turmushga chigmaslikka ahd qiladi. Zotan, u bir
o'zi ham yashay oladi, uning bilimi va irodasi mustah-
kam, shuning uchun bir o‘zi xatarli safarga otlanadi.
Norasta Jeyn ota-onasiz o‘sgan bo'lishiga garamay,
u juda tarbiyali, tushungan va sog‘lom xarakterga ega
giz bo'lib voyaga yetadi. Bunda yozuvchi ko‘pincha
Jeynning mutolaaga bo‘lgan muhabbatini sabab qilib
ko'rsatishga harakat qiladi. Ta’lim-tarbiya mavzusi oila
va oilaviy muhit mavzusi bilan chatishib ketadi. Xola-
vachchalari tomonidan tahgirlanayotgan Jeyn kelajakda
ularning hayotini xor-zor va musibatda tugaganligining
guvohi bo‘ladi. O‘zidan yigirma yosh katta erkakka
ko‘ngil bog‘lagan Jeyn o'z sevgisini hamisha e’tiqod
bilan uyg‘unlashtiradi.

Garchi asarda hech ganday siyosiy g‘oyalar kel-
tirlmagan bo‘lsa-da, Rochesterning ruhiy xasta xotini
Bertaning cherdakka gamab qo'yilishi bir qator tan-
gidchilar tomonidan salbiy baholanadi. Ya’ni, Bronte
bu obraz orqali go‘yo ayollarni kamsitishga, toifalar-
ga bo‘lishga harakat gilgan, go‘yo Jeyn ma’lumotli, u
muallima, u o'z hag-huquqini himoya qila oladigan fikrli
ayol, biroq Berta yuqori tabagali xonadonda o'sganiga
garamay, ongi buzugq, ruhan tajovuzkor, u hatto o'z
gadrini toptaydigan maxluq kabi tasvirlanadi. Ammo
yana bir guruh adabiyotchilar fikricha, Bronte aynan
shu obraz tufayli roman ahamiyatini oshirgan, u asarda
go‘rginchli lavhalarni aks ettirarkan, kitobiga biroz mistik
va allyuzik ruhiyatni qo‘shishni niyat gilgan.

Ayrim manbalarda Bronte Berta obrazining prototopi-
ni ingliz yozuvchisi Uilyam Tekkereyning xasta xotinidan
olgan bo'lib, janob Rochesterning o'zi esa Tekkereyning
aynan o‘zidir, deb keltiriladi. O'z navbatida U.Tekkerey
ham “Shuhratparastlik vasvasasi” romani bosh gahra-
monining prototipi sifatida Sh.Bronteni gavdalantirgan
degan farazlar ham mavjuddir.

Romanda ko‘tarilgan mavzulardan yana biri bu ye-
timlikdir. Yozuvchi jamiyatdagi ijtimoiy toifalarni kulguli
va ayanchli holatini galamga olarkan, xolasi garamog‘ida
golgan yesir giz Jeynning Lovuddagi maktabga “tarbi-
yasi og'ir” o‘quvchi giyofasida yuborilishida Angliyadagi
tuzumning ganchalar noto‘g‘ri yo'l tutishini ochib beradi,
holbuki, Lovudda aqli raso va tarbiyali gizlar to‘plangan,
ammo ular arzimas bolalarcha giliglari uchun ham qgattiq
jazolanadilar, bu esa tarbiyaning hech bir usuliga to‘g'ri
kelmasligini Bronte asar boblarida birma-bir bayon etib
boradi:

“Yotog'‘imizga kirib ulgurmay, miss Sketcherdning
ovozi eshitildi. U stolning tortmalarini titkilab, uning
tartibsiz ekanini aniglab turgan payt ekan. Elenni ko‘rib
jazavaga tushdi. Ertagayoq jazo tarigasida tartibsiz tax-
langan buyumlarini bittama-bitta bo‘yniga ilib qo‘yishini
aytib po‘pisa qildi... Ertasi kuni miss Sketcherd karton
parchasiga katta-katta harflar bilan “fohisha” degan
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s0‘zni yozib, Elenning aq| ufurib turgan keng peshonasi-
ga yopishtirib qo‘ydi. U mana shu yorliq bilan kechgacha
yurdi. Sabr bilan muloyimgina bo‘lib yurdi...”

Lovud maktabidagi bu kabi holatlar bir necha bor
takrorlanadi. Jeyn Elen kabi itoatkor emasdi, u hamisha
dovyurak, o'z hagini anglaydigan, garchi hech kimi
bo‘lImasa-da, g‘ururini toptaydiganlarga bo‘sh kelmay-
digan gaysar va erkin giz edi. Birgina Jeyn Eyr timsolida
Sh.Bronte ayollarning erkli, irodali, mustahkam fikr va
garorga ega, xorlikka garshi isyonkor ruhda bo‘lishga
da’vat etadi. Yana Jeyn obrazida sevgiga sadoqat, oila-
ga e’tigod, ta’lim-tarbiyada fidokorlik kabi ulug* xislatlar
ham aks ettiriladi:

“Qo‘lingizni bu ahvolda ko‘rish men uchun og'ir,
ma’yus ko‘zlaringizga bogish ham oson emas, mang-
layingizda ham kuyishning izlari golgan, eng yomoni
shuki, bularning barisi battar sizga gattiq bog‘lashga
undaydi...”

Romandagi eng mashhur ibora 38-bob boshida
keltiriladi:

“Muhtaram o‘quvchim, anglagan bo‘lsangiz, men
uning umr yo‘ldoshiga aylandim”.

Asliyatda esa undan-da sodda va ta’sirli: “Reader,
I married him”. Ko‘plab adabiy tangidchilar bu jum-
ladan qattiq ta’sirlanganliklarini yozadilar. Liana Moriarti

o'zining “To‘qqiz qusursiz begonalar” kitobida ushbu
jumlani alohida muhokama qgiladi. 2016-yilda chop etil-
gan “Reader, | married him: Stories inspired by Jane
Eyre” antologiyasi noshiri Trezi Cheveler ham mazkur
jumladan alohida ilhom olganligini e’tirof etadi.

Umuman olganda, opa-singil Brontelar ijodida ro-
mantik janrni gotik roman hamda Elizabetta davri dra-
masi ruhiyati bilan uyg‘unlashtirgan holda aks ettirishni
nihoyatda yuqori aks ettirganlar.

Sh.Brontening mashhur “Jeyn Eyr’ romanida tahlil-
ga tortiladigan juda ko‘p misollar bor, asardagi har bir
mavzu va obraz alohida tadgiqotga molik jihatlardir.
Ushbu magqgolada biz asardagi umumiy mavzu va bosh
gahramon ruhiyatidagi ayrim chizgilarning tahlili bilan
chegaralandik. Lekin Sh.Bronte uslubi va uning ijodiy
g‘oyalari birgina romani orqaligina anglashilmaydi.

Xulosa ofrnida shuni aytish mumkinki, Sh.Bronte
Jeyn Eyr timsolida qullik va zulmga tobe ingliz ayol-
larini mardonavor kurash va isyonga, ruh erkinligiga,
ta’lim-tarbiya olishga da’vat etadi. Qolaversa, insoni-
yatga xos ulug’ fazilatlar — muhabbatga vafo, sevgiga
sadogat, yaratganga e’tiqod, ko‘ngildagi mugaddas
tuyg‘ularga e’tiqod kabi tushunchalarni yuqori o'rinlarga
ko‘taradi.
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Sobira TIRKASHEVA,
ToshDO'TAU
Masofaviy ta’lim kafedrasi o‘gituvchisi

ZAMONAVIY NASRDA ISMLAR POETIKASI
(Ulug'bek Hamdam ijodi misolida)

Annotatsiya:zamonaviy o‘zbek adabiyotida ismlar poetikasi - bu adabiyotshunoslikda muhim va gizigarli mav-
zulardan biridir.Bugungi kunda o‘zbek adabiyotida ismlar va ularning poetik ma’nolari ko‘plab mualliflar tomonidan
tadqiq etiimogda. Ushbu magolada Ulug‘bek Hamdam ijodi misolida ismlar poetikasining ba’zi asosiy jihatlarini
ko‘rib chigamiz.

Kalit so‘zlar: ismlar simvologiyasi, emotsional renessans, ismlar evolutsiyasi, milliy ramz, ismlarda qahramon
psixologiyasi.

Annotation: poetics of names in modern Uzbek literature is one of the important and interesting topics in literary
criticism. Names and their poetic meanings in Uzbek literature are studied by many authors. In this article we will
consider some of the main aspects of the poetics of names on the example of the creativity of Ulughbek Hamdam.

Key words: symbolism of names, emotional renaissance, evolution of names, national symbol, psychology of
heroes in names.

AHHOTaLMA: NO3TMKA UMEH B COBPEMEHHOWN Y36EKCKON nuTepaType ABMAETCS OQHOWN U3 BaXHbIX N MHTEPECHbIX
Tem B nuTepartypoBedeHun. ViMeHa 1 nx NosTnyeckme 3Ha4eHns B y3b6eKCKow nurepaTtype n3yyarTcs MHOMMMMN
aBTOpamu. B gaHHON cTaTbe Mbl paCCMOTPUM HEKOTOPbIE OCHOBHbIE acnekTbl MO3TUKM MMEH Ha NpUMepe TBopYecTBa
Ynyrbeka Xamgama.

KnioueBble cnoBa: cuMeosiuka UMeH, 3MOUUOHarbHbIU PEHECCAHC, 380/TIOUUS UMEH, HaUuUOHallbHbIlU CUMEOTT,

[ICUxo0siocus eepoes 8 UMEeHax.

1.Ismlar va ularning simvologiyasi.

O‘zbek adabiyoti o'z tarixida inson va uning ichki dun-
yosini ifoda etishda turli badiiy usullarni shakllantirdi. Shu
jarayonda gahramonlarning ismlari ham alohida poetik
vazifa bajarib, ularning xarakterini ochish, mazmunni
boyitish va asar magsadini ifodalashda muhim vosita-
ga aylangan.Zamonaviy o‘zbek nasrida ismlar poetikasi
yanada murakkablashib, chuqur ramziy ma’nolarni ifoda-
lash imkoniyatiga ega bo‘ldi. O‘zbek adabiyotida figura va
simvol sifatida ishlatiladigan ismlar ko‘pincha muallifning
ifoda etayotgan g‘oyalari hamda rejalariga bog'liq bo‘ladi.
Ular asarlarga chuqur ma’no va mazmun beradi. Masalan,
gahramon nomlarining tanlanishi ularning xarakteri va
hayotdagi o'rnini anglatadi. Abdulla Qodiriyning “O‘tkan
kunlar” romanida Kumush ismi sof va begunoh muhab-
batni ifodalasa, Otabek ismi erksevarlik va fidoyilik ramzi
sifatida talgin qilinadi.

2. Milliy an’analar va ismlar.

O‘zbek adabiyotida milliy an’analar ismlar orqali ifo-
dalanadi. Ular ko‘pincha ma’lum bir tarixiy yoki madaniy
kontekstdagi ahamiyatga ega. Ismning o'zi millat tarixini,
urf-odatlarini va an’analarini aks ettirishi mumkin. Misol
uchun, “Dilshod”, “Gulbahor” kabi ismlar o'zbek madaniyati-
da o'ziga xos bir o'rin tutadi.Yozuvchilar tomonidan gadimiy
yoki diniy mazmundagi ismlarning tanlanishi badiiy uslubni
boyitadi va asar mazmunini chuqurlashtiradi. Tog‘ay Murod-
ning “Ot kishnagan ogshom” asarida gahramonlar ismlari
xalgona va arxaik uslubda tanlangan bo'lib, bu o‘zbek
gishlog hayoti va an’analarining poetik ifodasini beradi.

Zamonaviy o‘zbek adabiyotida yozuvchilarning ismlar

e-mail: tilvaadabiyotuz@gmail.com

poetikasiga yondashuvi muhim mavzulardan biridir.Ism-
lar poetikasi, asosan, asar gahramonlarining ismlarini
tanlash va ularni badiiy kontekstda qo‘llash orgali ma’no
va mazmunni kuchaytirish bilan bog‘liq. Bu yondashuvda
quyidagi jihatlar e’tiborga olinadi:

1. Ismlarning semantik vazifasi

Yozuvchilar gahramonlarga ismlar berishda ularning
xarakteri, jamiyatdagi o‘rni yoki ichki dunyosini aks etti-
rishga harakat gilishadi. Masalan: Ulug‘bek Hamdam asar-
larida ismlar milliy merosga xos gadriyatlarni aks ettiradi.
Isajon Sulton ijodida ismlar orgali gahramonlarning ruhiy
kechinmalari va ichki konfliktlari ochib beriladi.

2. Milliy va tarixiy kontekst

Ko'p hollarda ismlar milliy qadriyatlar va tarixiy davrni
aks ettirish uchun ishlatiladi. Masalan, o‘zbek adabiyotida
milliy ruhni saglash uchun Shargona va gadimiy o‘zbek
ismlari keng qollaniladi, bu orgali yozuvchi gahramonning
ijtimoiy va madaniy kontekstini belgilaydi. Erkin Azam
ijodida esa ismlar ichki syujet va dramatik holatlarni aks
ettiruvchi vosita sifatida namoyon bo‘ladi.

3. Ismlarning o‘zbek folklori va diniy merosga aloga-
dorligi

Ko'plab zamonaviy yozuvchilar folklor va diniy man-
balardan foydalanib, gahramonlarga ma’naviy boylik va
chuqur ma’no yuklaydi.Bu o‘quvchiga ismlar orgali asarning
ma’no gatlamlarini tushunishda yordam beradi.

Ushbu kichik tadgigotimiz orgali bugungi kunda o‘zbek
adabiyotida 0’z o‘rniga ega bo‘lgan Ulug’bek Hamdamning
nasriy asarlarida go‘llanilgan ismlar poetikasini tahlilga
oldik.
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Ulug‘bek Hamdam — o‘zbek adabiyotining zamonaviy
yozuvchilaridan biri bo‘lib, uning asarlarida tahlil va po-
etik uslub, jumladan, ismlar poetikasi katta ahamiyatga
ega. Ulug‘bek Hamdam o'z asarlarini yozishda faqat
badiiy tasvirlar, syujet yoki ichki konfliktni emas, balki
har bir gahramonning ismi orgali uning mohiyati, jami-
yatdagi o‘rni, hayotdagi magsadi va psixologik portretini
taqdim etadi. Ismlar nafagat shaxsiyatni, balki jamiyatdagi
o‘zgarishlarni, garama-garshiliklarni, milliy va madaniy
gadriyatlarni aks ettiradi.

Ulug'bek Hamdam asarlarida ismlar poetikasining
o‘ziga xosligi.

1.Ismlar va xarakterlarning o‘zaro bog‘lanishi.

Ulug‘bek Hamdam asarlarida ismlar har doim ma’no va
ramz sifatida ishlatiladi.U asaridagi har bir ismni aynan o'sha
gahramonning ichki holatini, shaxsiyatini, turmush tarzini
yoki ijtimoiy o‘rnini aks ettirish uchun tanlaydi. Ismlar orgali
u nafagat gahramonlarning xarakterini, balki jamiyatning
o‘zgarishlari va dunyoqarashini ham aks ettiradi.

Masalan:

2. Xalq va ijtimoiy o'rin.

Ba’zi ismlar orgali Ulug‘bek Hamdam o‘z asarida
0'zbek xalqining ijtimoiy va igtisodiy holatini aks ettiradi.
Ismlar o'rtasidagi farglar orqgali yozuvchi gahramonlarning
ijtimoiy gatlamdagi o‘rnini yoki kelajakka bo‘lgan intilish-
larini ko‘rsatadi. [1. “Muvozanat” romanidagi Yusuf obrazi
misolida.]

3. Ismlar va milliylik

Ulug‘bek Hamdam o'z asarlarini yozishda ismlar orqal
milliy gadriyatlarni, an’analarni yoki tarixiy xotiralarni ham
yoritadi.Ismlar, ba’zida, ma’lum bir tarixiy kontekst yoki
milliy ramz sifatida xizmat qiladi.Masalan, ba’zi gahra-
monlarning ismlari o'zbek xalgining gadimiy tarixiga ishora
giladi, bu esa kitobxonga jamiyatdagi o‘zgarishlarni, ke-
lajakdagi istigbolini yoki o‘tmishni qayta tiklash g‘oyasini
yetkazadi.

Masalan, ismlar orgali 0‘zbek xalgining gadimiy tarixida-
gi buyuk shaxslar yoki muhim vogealarni xotirlash mumkin.
Ba’zi ismlar (masalan, Yusuf ismining keltirilishi ham Yusuf
payg‘ambarimizning xarakter xususiyati va hayoti tarixiga
ishora) va an’anaviy o‘zbek ismlari yordamida jamiyatda
mustahkam o'rin tutgan qadriyatlar aks ettiriladi.

4. Ismlar va ijtimoiy o‘zgarishlar

Ulug‘bek Hamdamning asarlarini o'qish orqali, ismlar
orqgali ijtimoiy-siyosiy o‘zgarishlarni, jamiyatdagi yangi
g‘oyalarni ko‘rish mumkin.Ismlar, aynigsa, o‘zgarishlarni
aks ettirishda muhim rol o‘ynaydi. Asarlarning ko‘pida ismlar
orgali eski va yangi, an’anaviy va zamonaviy, o’zgaruvchan
jamiyatdagi ijtimoiy o‘zgarishlar tasvirlanadi.

5.Ismlar evolyutsiyasi.

Ba’zi gahramonlar ismlaridan ma’lum bir jamiyatning
o‘zgarishlari va dunyoqarashdagi yangiliklarni ko‘rsatadi.
Eski va yangi ismlar o'rtasidagi farg, ular orqali jamiyatdagi
o‘zgarishlarni aks ettiradi.Misol uchun, eski ism “Muham-
madjon” yoki “Yusuf’ kabi an’anaviy ismlar eski, o'zgarishga
garshi turayotgan gahramonlarni anglatadi, zamonaviy
ismlar esa o‘zgarishlarni gabul gilgan, zamon bilan ham-
nafas gahramonlarni aks ettiradi.

7. Ismlar va psixologik holatlar.

Ulug‘bek Hamdam asarlarida ismlar, shuningdek, gah-
ramonlarning ichki psixologik holatini ifodalashda ham
muhim vosita bo‘lib xizmat qiladi.lsmlar orgali yozuvchi
gahramonning tashqi ko'rinishi yoki xatti-harakatlarini
emas, balki uning ruhiy holatini, ichki muammolarini va
o‘zgarishlarga bo‘lgan munosabatini tasvirlaydi.

Psixologik analiz: ismlar yordamida Ulug‘bek Hamdam
gahramonlarning ichki muammolari yoki ularning psixologik
holatini aks ettiradi.Masalan, ismlar ichki ziddiyatlar yoki
o‘zini anglash jarayonini tasvirlashda xizmat qiladi.Ba’zi
gahramonlar ismlari orqali o‘zgarishlarga qarshi turayot-
gan yoki 0‘zini anglashga intilayotgan obraz giyofalanadi.
[1.2. “Muvozanat” romanidagi Muhammadjon aka obrazi
misolida.]

Ulug‘bek Hamdam asarlarida ismlar poetikasi — bu
yozuvchining oziga xos uslubiy yondashuvi bo'lib, u gah-
ramonlarning xarakterini, jamiyatdagi o‘rnini, ijtimoiy va
psixologik holatlarini yoritishda juda katta rol o'ynaydi.
Ismlar Ulug‘bek Hamdamning asarlarida o'ziga xos ram-
zZlar, simvollar sifatida ishlatiladi, ular orgali insonning ichki
dunyosi, jamiyatdagi o'ri va hayotiy magsadlari ko‘rsatiladi.
Ismlar nafagat xarakterlarni ifodalaydi, balki asarlarning
chuqur ma’nolarini va jamiyatdagi o'zgarishlarni ta’kidlaydi.
Bu poetik yondashuv U.Hamdam asarlarini yanada boy
va ma’naviy jihatdan boyitadi, ularning chuqur ijtimoiy va
psixologik qatlamlarini o‘gishga undaydi.
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Ro‘zixon MAVLONOVA,

Farg‘ona viloyati O‘zbekiston tumani faxriy ustozi,
Javlonbek MAVLONOV,

Mustaqil tadqiqotchi, magistr

“HUSN BOGT” - QADD-U QOMAT RAMZI YOXUD
“HUSN BOGINING BO‘LUR ERMISH NIHOLI O‘ZGACHA”

(Adabiyot muallimlari e’tiboriga taqdim)

A.Navoiy tavalludining 584 yilligiga bag‘ishlaymiz

Annotatsiya: ushbu magolada Alisher Navoiyning “Xazoyin ul-maoniy” kulliyotining birinchi devoni “G‘aroyib
us-sig‘ar’dagi 371-g‘azali tahlilga tortilgan. Boshqga navoiyshunos ustozlarimizning tahlillariga qo‘shimcha tarzda

yangi fikrlar ham qo'shildi.

Kalit so‘zlar: bog‘, bog‘bon, xazon sipohi, bog* tomi, ignadin tikan.
AHHOTaUus: B 3TOW CTaTbe NpuBoanTcs aHanus 371-1 razanu B “cTpaHHOM yc-curape”, nepBoM AeBU3e KynnmMoTa
Anvwepa HaBoun “xasavH ynb-MaoHun”. B gononHeHne k aHanuay gpyrx Halimx HacTaBHUKOB-HABOMCTOB Obinv

nobaBneHbl HOBbIE UAEN.

KnroueBble cnoBa: cad, cado8HUK, cal08HUK, cadosasi Kpbiua, UeHaOUH MEPH.
Annotation: in this article, Alisher is drawn into the analysis of the 371st ghazal in the first Devonian of Nawai’s
“Khazoyin ul-maoniy” Kulliyat “Wonder us-SIGAR”. In addition to the analysis of our other nautical teachers, new

ideas were also added.

Key words: garden, gardener, gardener, garden roof, ignadine thorn.

Assalomu alaykum, aziz yosh hamkasblar. Mana
bugun — «G‘aroyib us-sig‘ar» devonining 371-g‘azali
yuzasidan olib borayotgan navbatdagi suhbatimiz. Agar
hagigatan ham avvalgi suhbatlarimizni tushunib yetgan
bo‘lsangiz, biz Sizning bu intiluvchanligingizdan juda
mamnunmiz. Stolingiz ustidan «Navoiy asarlari uchun
gisqacha lug‘at» kitobi, qog‘oz va galam o‘rin olgan
bo‘lsa, bugungi mashg‘ulotimizni ham boshlaymiz.
Suhbat mavzusi quyidagi bayt:

Xazon sipohiga, ey bog‘bon, emas mone’,

Bu bog‘ tomida gar ignadin tikan qilg‘il.

Ushbu bayt mutaxassis-navoiyshunoslarning
ta’kidlishicha “Qaro ko‘zum” g‘azalining lirik cheki-
nishi ekan. Biz kuzatayotgan syujetga ko‘ra oshiq
yor jafosi, umr safosi hagida so‘zlab shikoyatlar qilib
borayotib edi, kutimaganda shoir hayot ibrati, umr va-
fosi masalasiga faylasufona yuz buradilar. Hayotiy
lavhalardan o‘gitiy mazmun kashf etishga o‘tadilar. TAN
“bog‘bon”i turmushidan ibratli epizod so‘zlaydilar. Umr
kuzi manzaralarini berish uchun bog‘ — balog‘at fasllari,
inson tanasi; bog‘bon — shu “gulshan”ning murabbiysi,
tan egasi (oshiq yo ma’shuqa), xazon sipohi — qarilik,
inson umrining quvvatsizlanib, yuzlar sariq tus olib umr
zimistoniga kirib borish pallasi; bog‘ tomi — inson aqli
va tafakkuri, ignadin tikan — muhofazakorlik hamda
ehtiyotkorlik, gadar va gazoga garshi bormaslik singari
ramziy-timsoliy tasvirlar chizadilar...

Endi bu gal boshgacha yo‘nalish olamiz. Shu o‘gitiy
“lirik chekinish’ga boshga olimlarimiz bergan sharhlarni
birgalikda kuzatamiz va so‘ng xulosalaymiz. Filolo-
giya fanlari doktori Ismatilla Abdullayev tahlilidan.

e-mail: tilvaadabiyotuz@gmail.com

(“Toshkent ogshomi” gazetasi, 1975- yil 20- oktabr soni)

“Ey bog‘bon, sen, bog‘ingga hech kim tushmasin
va uni payhon gilmasin deb, uning tom va devorlariga
ignalardan tikan sanchib qo‘ygan bo‘lsang ham, quritish
lashkarlari (xazon sipohi) uchun bu tikanlaring mone’lik
gilolmaydi, ya’ni baribir quritish lashkarlari bog‘ingni
quritib yuboradi”.

Endi filalogiya fanlari doktori, professor
Najmiddin Komilov ustoz sharhidan: (“Yoshlik” jur-
nali, 1987-yil 2-son.) “G‘azalning murakkab ma’noli
tagdor baytlaridan. Shoir ishg-u oshiglik, sevgi-sadogat
hagida yozib kelib birdaniga dunyo va uning ishlari,
umr, hayotning o‘tkinchiligi to‘g‘risida falsafiy musho-
hadaga beriladi... Yor jamoli vasfi, sadoqat izhorining
xushholiklaridan keyin buni ganday tushunish mumkin?

“Xazon sipohi” — kuz lashkari, xazonrezgi payti.
Tikan, igna orqgali lashkarning nayzalari ham giyosga
olingan: son-sanogsiz qo‘shin qo‘lidagi uchli nayzalar
uzogdan osmonga garatib terilgan ignalarday ko‘rinadi...
Navoiy o'z davrida keng targalgan yana bir odat — bog*
va hovlilarning devori ustini tikanli butalar bilan o‘rashini
nazarda tutgan. Bog‘dagi mevalarni zararkunanda hay-
von va o‘g‘rilardan qo‘riglash uchun shunday qilingan.
Shoir shunga ishora qilib deydiki: “Ey bog‘bon, sen
bog‘ing devorlarinigina emas, uning tomi ustini ham
hatto ignadan tikanlar yasab, berkitib chigsang-da,
uni xazondan saqglab qololmaysan, baribir kuz keladi,
daraxtlar bargi xazon bo‘ladi”. Baytning mazmuni: “Ey
bog‘bon, bu bog* tomini ignadan tikanlar gilib yopib
chigsang ham, kuz qo‘shinining hujumiga mone’lik
gilolmaysan”. Chunki inson falak aylanishi, zamonlar-
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ning o'‘tishi, tabiat qonunlariga garshilik gilishga ojiz.
Shunday bo'‘lgach, yor vasliga intil, g‘animat damlarni
behuda o‘tkazmay, umr shodliklaridan bahramand bo'l.
Bunda dunyoga mehr qo‘yish, olam-olam qo‘shin yig‘ib
jahongirlik qilish, mol-u mulk yig‘ishga qarshi fikr ham
mujassam, zero, gancha mehr qo'yma, dunyo baqosiz,
fagat ilohiyot abadiy, o‘shaning yodida yasha. Ma’lum
bo‘ladiki, bayt ohangida hazinlik sezilsa-da, lekin botiniy
ma’no xulosasi hayotsevarlikka hidoyat etadi va shu
asosda oldingi baytlarga bilvosita bog‘lanadi.

Endi tadgiqotchi Vohidjon Qodirov fikirlari bilan
tanishaylik: (“Sharq yulduzi” jurnali, 1991-yil 9- son).

“Bu baytni tushunish uchun “bog’, “bog‘bon” so‘z-
larining tasavvufiy ma’nosini aniglab olish zarur. Bog'-
daraxtzor, mevali daraxtlar maydoni. Daraxt tasavvufda
inson naslini bildiradi. (Qaysi lug‘atga asosan? M.O.)
Inson naslining bog‘boni ham odamning o‘zi. Chun-
ki bog‘bon yangi nihollarni o'stirgani kabi, kishi ham
o'zidan nasl qoldirib tarbiyalab, uni voyaga yetkazadi.
Bunda dunyoviy hayot ramzi sifatida berilmogda. Xazon
sipohi — xazonrezgilik, inson hayotining oxiri, keksa-
lik davri. Bayt ma’nosi: Ey inson, agar sening umring
oxirlab, keksalik davri kelsa, ganchalik harakat gilmagin,
unga hech narsa mone’ bo‘lolmaydi, chunki bu olam
o‘tkinchi dunyo. Bu gisga davr davomida poklanishga
ulgurish, vujudi mutlagqga yetishga erishish kerak. Bu
bayt yoqoridagi baytlarda ifodalangan oshigning zor-
intizorligi, cheksiz giynoglari va besabr intilishlarining
sababini tushuntirgandek bo‘ladi”...

Endi akademik Alibek Rustamovning shu bayt
sharhiga bag‘ishlangan mulohazasi: (“Adiblar obo-
bidan adablar”. — T., 2003) “Bu baytda kuz izg‘irinining
bog‘ni xazon qilishi — yopirilib shahar darvozasidan
oshib kelib, u yerni vayron qiluvchi sipohga o‘'xshatilm-
oqgda. “Tom” so‘zining ma’nosi devordir. Sho‘x bolalar
devordan oshib bog‘ni payhon gilmasliklari uchun
devor ustiga tikan o‘rnatish odat bo‘lgan. Shoir kuz
kelgach, devorning tikanini ignadan qilsang ham, uni
xazon ta’siridan saqlab bo‘lmaydi, deydi. Nega shun-
day deydi? Navoiy ikkinchi baytda aytilganidek, inson
yuzining guli va uning gaddi niholidan vujudga kelgan
ko‘nguldagi ma’naviy bog‘ abadiy, unga fasllarning ta’siri
yo‘q, lekin moddiy bog‘ muvaqqat narsa, demoqchi.
Muvaqqgat narsaga ishq qo‘yib bo‘imaydi, shu tufayli
o'zga kishilarga zarar yetadigan ishlarni qilib bo‘Imay-
di. Moddiy narsalarni insondan aziz deb bilish kishini
haqgiqat yo‘lidan ozdiradi.”

Endi kaminaning izohi: (“O‘gituvchilar gazetasi”,
1996-yil 7-fevral soni)

“...bog'bon kuz fasli yaqinlashayotganini bilib, bo‘g‘ini
Qo‘qon devor bilan ofrab chiggan, ustiga tikan-butalar
ham gadab qo‘ygan ekan. Kim ham o'z bog'ini sap-sa-
rig rangda ko'rgisi keladi. Vodarig’, baribir kuz boqqga
kiribdi. Bu nimasi? Bu abadiy va azaliy hukm. Bu sun’
nagqoshi charxni mana shunday tilsimli yaratgan. Axir,
inson umrining ham fasllari bor-ku. Shu sabab lirik parda

ortida yor borligi, uning umr fasliga ham kuz kirishi
mumkinligi, bunga bog‘bon kabi qarshilik ko‘rsatish be-
foyda ekanini, gadar va gazo azaliy ekanini eslatmoqda.
Demak, Yor va oshigning galdagi imkoniyati navbatdagi
faslga tayyorgarlik ko'rib qo‘yish, umrni bekorchi hoy-u
havaslarga sarf etmaslik ekan. Nega kuz, gish emas?
Umrning gishida kechikish mumkin. Kuzda olam sa-
riq rangga burkanadi. Sarig rang — ayriliq, ishq azobi,
oshigning g‘amzada yuzi. U so‘nggi sinovdan darak”...

Keyinroq yana bir maqolamda esa bunday tahlil
qgilganman: (“Til va adabiyot ta’limi” jurnali, 1998-yil
4-son.) “Bu yerda tom — so‘zini devor, to‘siq, qo‘ra,
g‘ov ma’nolarida anglash mumkin, yana uni — tom,
ya’'ni uyning ust gismi — tomi ma’nosidagi tepasini,
ustini mazmunida ham anglash mumkin. Shunda u
2-baytda bayon gilingan inson yuzi guli va gaddi niholi
yodidan vujudga kelgan Ko‘ngil ravzasi (bog‘i) nomli
ma’naviyat gulshani va chamanzorining aksi bo‘lgan,
muvaqggat va moddiy (foniy) bog‘ning ustini bildiradi. Bu
bog' har gancha berkitiimasin, baribir azaliy va abadiy
hukm nizomi ostida kirib keluvchi vogeliklar mavjud.
Biri — kuz, biri esa shabnam (shudring)dir. Kuz o'zi bilan
xazonrezgilik boshlanishini ham yetaklab kelib bog‘ni
gish uyqusiga hozirlaydi. Shu kabi inson umrining ham
fasllari bor. Bahor ayyomi bilan xushnud, ey ruxsor.
Navbatda sening kuzing ham bor. Ko‘p noz-u ishva
gilavermay oshiglaring niyozmandligiga ham imkon
ber, “demoqdalar”...

Meni ma’naviy qoniqgtirgan, mulohazalaridan ichim
chiggan eng so‘nggi sharh filologiya fanlari nomzo-
di Ismoil Bekjonov ijodiga mansub: (“O‘zbekiston
adabiyoti va san’ati” gazetasi)

“Ma’shuganing oshigni kuydiradigan nozlaridan biri
— uning o‘z husniga bino qo‘yishi, go‘zallik faslining
ham intihosi borligini anglamasligi yoki anglasa-da,
imkon qgo‘lida bor chog‘ida oshigni sinab ko‘proq giynab
golishga urinishidir... Shuncha azob chekayotgan
oshig bunga ham chidashi mumkin, albatta. Lekin u
bu hagigatni suyuklisi esiga solib go‘yish bahonasida
yana bir bor dardini to'kib solmoq istaydi. Oshiq goh
faylasuf bo'lib tabiat gonuniyatlaridan, umr zavoli; kuz
daraxtlarni so‘ldirishi, shirin mevalardan asar ham qol-
masligi, bog‘ endi o'z fayz-u tarovatini qo‘ldan berajagi
kabi vaqt har ganday go‘zallikka nisbatan o‘z hukmi va
zug‘umini o‘tkazishi, uni hech ganday yo'l, vaziyat bilan
to'xtatib qolish mumkin emasligini anglatish va uqti-
rish yo'li bilan ma’shuqani bu bahor damlarini g‘animat
bilishga chagirmogda. Shoir o'z fikrini bo‘rttirib vahimali
ko‘rsatish uchun xazonli kuz kelish manzarasini, qahr-
li dushman lashkarlarining shahar qal’asiga bostirib
kirishi, istehkomlarni vayron, aholisini talon-taroj qilish
voqgeasiga o‘xshatadi”...

Ko‘ryapsizki, bayon qilish usuli har xil bo‘lsa-da,
obyekt yagona bo‘lganligi sababdan olib boradigan
manzili o'xshash, chigarilgan o‘gitiy yakunlari umumiy
bo‘lgan sharhlar ekan...
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Endi baytdagi bog‘ mavzusiga gaytsak, bizningcha
bu bog‘ Yor va Oshiq jism-u tanasi, vujud-u joni
timsoli. Hozir o‘zingiz igtiboslarni kuzatib shu garorga
kelasiz:

o‘z fitna-yu ishvang, noz-u istig‘nongni ozaytirib
mardumafkandlig‘ (mardlik) gilib, mardumkushlik
(oshiqgotillik)dan tiyilib, mardumdorlik (muloyimlik)
shevasini tutsang bo‘lardi. “Bahor ayyomi besh kun

cok Yilda besh-o'n kun o'ldi nihol uzra gul, valek g‘animat angla”b o‘zingni me’yorsiz kerakli gilish-
;;..; Gul keldi to‘rt faslda qadding niholida (ey Yor). dan xorimadingmiki, bu husn bog‘i tomida igna-yu
l':?\\\.' Husn bog‘inda ko‘rub zulfu gadingni bog‘bon tikan (aql va tafakkur choralari)dan “devor” qursang
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(oshiq)

Chekti xijlat sunbulu sarvi xiromoni birla. (11-563-g°.)

Bog‘ naxling qadingdek boshida gul butmamish,

Husn bog‘ining bo‘lur ermish niholi o‘zgacha.
(11-549-g".)

Chun husn(bog'i)davri vafosizdur, ey guli ra’no,

Qil iltifot gohi andalib(oshiq)lar sori. (11-605-g°.)

Jamoli kozgusi ichra sorig‘ yuzum aksi,

Ajab: xazoni ayon aylamish bahor ichra. (11-562-g°.)

Tugandi ashki gulgun, emdi qolmish za’faroni yuz,

Falak zulmi badal qildi xazon ila bahorimni. (lI-
656-9°.)

Xazon faslida ul oy jismi ruxsorini ko'rgan chog' .

Degaykim: bir quruq shox uzra golmish sorig’
yafrog”. (11-297-g".)

Qadam qo‘yma adabsiz bu xazon ko‘rgan chaman
ichra,

Ki bor gulrang yuzing safhasidadur har sorig’ yafrog'.

Bog‘ (qomating) aro ruxsori gadding jilvasin to
ko‘rdilar,

Bo‘ldi obi tobsiz gulbargi ham,shamshodi ham.
(11-408-g°.)

G‘azallaridan ma’lumki shoir fors-tojik, arab-u turk,
hind-u ozar mumtoz adabiyotida qo‘llangan barcha
ramziy obrazlarni o‘z g‘azallarida keng qo‘llaganlar.

TP

Hatto, muxlis tushunmay qolmasin deb “yuz guli”, “g‘am
tuni”, “ishq vodiysi®, “firoq tog'i”, “husn bog'i” kabi tash-
beh — iboralarni gisqartirib istiora shaklida qo‘llashdan
tiyilganlar. Shu sabab bunday baytlardagi “bog‘bon”
va “bog‘”’ so‘zini ham o'z ma’nosidagi bog‘ egasi (sa-
dovnik, sad) deb emas, balki ramziy bog‘ egasi (boy
giz, ma’shuqa) yoki ayrim o‘rinlarda shu yosh (nihol —
boy giz)ni tarbiyalab oluvchi oshiq (lyubovnik) ma’no-
sida anglash va tushunish sharhni to‘g‘ri yechimga
olib keladi. Menimcha, bu holatlarni yugorida berilgan
dalil-sitatalardan anglab yetdingiz...

Qomatingdek bog‘i husn ichra yo‘q sarvi ravon,
(gqomat — bog‘i husn)

Orazingdek xud goni sarv uzra arg‘uvon. (l1-444-g".)

Bu baytda yor gaddini sarvga, yuzini arg‘uvon
guliga oxshatib, manzurning shunday qomati niho-
li ulg‘ayayotgan “o‘rin”i HUSN BOG‘i ekanligi
aytilmoqda ... Shu bog‘i husn: tana, vujud, qomat,
jism, jussa bog‘boni esa mantigan manzura (qgiz) yo
oshigning o‘zi bo‘ladi-da, shubhasiz...

Ana endi yuqgoridagi igtiboslarga asoslanib 6-baytdan
chigib keluvchi nasriy bayon, bizningcha, shunday: “Ey
umrining bahor faslida davron surayotgan noza-
nin! Endi oshiqglarning niyozmandligini tan olib,

ham, qadar va qazo hukmini hal etolmaysan. Chunki
kajraftor falak... Husn bog‘ingdagi xazon yellaridan
nasim esganida, shu husn bahoring intihosidan firib
yeb, nadomatlar tortib golmagin”. Shunda afsus-la:

Ko'p osig‘ umrum bahorin mevasidin istadim.

Mevaga yetmay xazon bo‘ldi bahorim ne osig’, —
deb golma” deyaptilar hazrat. (11-302- g'.)

Navbahori husn(ng)idin topma firibé, ey
sho‘xkim,

Charx davri navbahor o‘tmay xazonin yetkrur.
(-1449'.)

Demak, yuqoridagi igtiboslarni kuzatish jarayoni
bizni shunday xulosaga boshlamoqdaki, “Qaro ko‘zum”
g‘azalining 6-baytidagi bog‘ moddiy bog‘ mevazor-u
gulzor emas, inson tanasi — vujudi va ko‘ngil olamini
ifodalovchi ma’naviy-ramziy bog‘ni ifodalar ekan... Uni
shoir misralaridagi ishoralar sabab Yor jismi — “husn
bog‘i” (qomat) deb anglasak va shunday qabul qgilsak,
shunda bu baytni lirik chekinish deyishga ham aslo
hojat yo‘q. U o‘z-o‘zidan g‘azal syujetining tarkibiy
qismi sifatida o‘zining tabiiy-azaliy haqli o‘rnini
“bizningcha” gayta to‘liq egallaydi...

Ushshoq ashkidin su ichib bar jafo berur,

Yo Rabki, qomating ne ajoyib nihol erur?!

Gap “Qaro ko‘zum” asari hagida borar ekan, bu
g‘azal tahlili, uzoq yillardan buyon umumiy o‘rta ta’lim
maktabi dasturida asosan, 8-sinf adabiyot darsligi-
da berib kelindi. Sakkizinchi sinf o‘quvchisi bu 15-16
yoshlardagi o'spirin. Bu yoshdagi o‘'smirga, umuman,
Navoiyning oddiy o‘rtamiyona dunyoqarashga ega
muxlisiga bu g‘azalning badiiy jihatlarini ochishga qa-
ratilgan chuqur tahlillar yoxud g‘azalning tasavvufiy
mazmunini batafsil ochish niyatlangan: sofilik suluki
silsilasiga (tajalli nazariyasiga), Navoiy tasavvufidagi
visol onlariga, yuksak orzulangan botiniy yor — Haqqa,
ilohiy ma’shuq lutf-u ehsoni tajallisiga, asl moya bilan
birlashish — vahdadi vujud istagiga, tasavvuf nazariyasi-
ga asoslangan akademik sharh, ya’'ni oddiy navoiyxon
muxlisga mazmuni o‘ta labirint bo‘lgan akademik
talginlarga, aslo hojat yo‘q. Bu yoshdagi ospirin navoiy-
xon yoshlarga va shoirning oddiy ixlosmand muxlis-
lariga, bizningcha, g‘azalning qgiz va yigit (oshig va
ma’shuga) o‘rtasida ro‘y berayotgan insoniy tuyg‘ular
in'ikosi mahsuli bo‘lgan sevgi kechinmalari va iztirob-
larini ochib berishga qaratilgan oddiy, kitobxonning
boshini qotirmaydigan sodda sharhlar zarur. Chunki
ular filolog, adabiyot muallimlari, adabiyotshunos yoki
til-adabiyot bo‘yicha respublika olimpiadasi g‘oliblari
emas, ular oddiy o‘rtamiyona qarashli ixlosmand muxlis.
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Demak, sharh saviyasi ham shunday auditoriya vakil-
lariga muvofiq bo‘Imog’‘iga asosiy e’tiborni qaratishga
to‘g'ri keladi. Bunday ommabop tahlilni esa professional
navoiyshunos emas, biz singari oddiy muxlis navoiyxon
gilgani o'rinliroq bo‘lsa kerak...

Xulosa shuki, kuzatilgan iqtibos-dalillardan, shoir
ijodiy laboratoriyasi tajribalaridan kelib chigib shoir
g‘azallarida go‘llangan bog‘ — inson tanasi, vujud-u
jismini ifodalovchi, she’riyatda “husun bog‘i” birikmasi
bilan ifodalanuvchi bir ramziy obraz ekan. Sinchkov
muxlis uchun hammasi oddiy, hammasi sodda: shun-
chaki navoiyona tashbeh va tasvirlar ekanligini sodda
qgilib yetkazish lozim bo‘ladi.

Kular, ey bog‘gon, (oshiq) har g‘uncha go‘yo-

Ki: g‘ofildur xazon(o‘lim)din guliston(husn bog‘)
ing!

Chekma boshkim emin emassan XAZON (o'lim)
yag‘mosidin,

Bu chaman (husn bog‘i) ichra agar savsan, agar
shamshod bo'l. (I-384-g°.)

Chu tuzung HUSN BOG IN, uzor-u gadni qilding:

Birin(uzor) — gulbarg ra’no, birisin(gad) — sarvi
cholok. (Il -322-g".)

Ushbu sharhiy mulohazalarimizdan kelib chiquvchi
so‘nggi yakuniy xulosa shuki, biz “Qaro ko‘’zum”
g‘azali tadqiqi tarixida hali birorta shorih bayon qil-
magan, biroq: shoir lirik igtiboslari oydek ravshan
isbotlab turgan bir garash: ya’'ni bu g‘azal 6-bayti
12-misrasidagi BOG* so‘zi mevazor moddiy bog‘ni
emas, inson jussasini ifodalovchi, kishi tanasi — HUSN
BOG'| atalmish odam umri fasllari bilan bog'liq foniy-
ma’naviy “bog‘’ni bildirmogda ekan. Yuqorida biz
bu iddaomizni lozimicha igtibosiy dalillar bilan isbot-
lashga urindik. Shoir ijodiy laboratoriyasiga tayanib
yuqorida keltirilayotgan she’riy iqtiboslarga asoslanib
ushbu baytdagi bog*‘ so‘zi: bog‘i husn atalmish in-
son vujudi (figurasi) ekanligi toliq ayonlashayotganini
shorihlar, navoiyshunoslar va shoir ixlosmand muxlislari
tomonidan to'liq e'tirof etilsa, bu baytni lirik chekinish
deyishga ham aslo hojat yo‘q. Shundan so‘ng bu bayt
0'z-o‘zidan avtomatik tarzda g‘azal mazmuniy silsilaviy
syujetidan uning tabiiy va tarkibiy gismi sifatidagi o‘z
“gonuniy” haqli o'rnini egallaydi. Bu bilan g‘azal ilk ijodiy
yaratilish davridayoq ushbu tana bog‘boni(oshiq yo
ma’shuga)ning tabiiy jussasi ma’nosida bo‘lgan bog*
s0'zi esa 0'zining azaliy va abadiy goim o‘rnini adolatli
gayta egallashi orgali ushbu bayt uzoq yillar davomida
gatog‘onga uchragan yetim boladek o‘gay nomi bo‘Imish
— lirik chekinish atalmish asrandi ismidan forig‘ bo'lib,
nihoyat, mutloq istiglolga erishadi... Natijada, akademik
fikrlovchi shorihlarimiz tomonidan uzoq yillar davomida
ushbu bayt peshonasiga adabiy mahbus sifatida urilgan
tamg‘a — lirik chekinish nomli badiiy ayblov hukmidan va
nihoyat ozod bo‘ladi. Va ushbu g‘azal ma’noviy-mazmu-
niy maydonida mustagil so‘z sifatidagi o‘z erkin shaxsiy

ma’ni gatlami o‘zanidan oz o‘rnini gayta to‘liq egallaydi.
Bir adabiy mahbusning achinarli taqdiri sabab muxlisona
tadqigotlarimiz davomida advokat singari hayajon va
ehtiroslarga berilgan bo‘lsam, hazratning sodiq fanat
muxlislaridan uzr so‘rayman. Nihoyat, adabiy mahbus
Ne 6-b 12-m badiiy ayblov hibsxonasidan ozod etildi.
Yashasin ma’noviy Erk, mazmuniy Ozodlik!

Ul kishi umri bahoridin terar gulbargi aysh,

Kim kafida lolagun may birla bo‘lg‘ay sog‘ari. (ll-
640-g'.)

Demak, yuqorida bizni quvvatlash uchun keltirilgan
dalil-igtiboslarning umumiy xulosaviy motiviga asoslanib
bu baytni quyidagicha: xazon sipohi (qarilik lashkar-
lari: g‘am, dard, yo‘qchilik, tajribasizlik, quvvatsizlik va
olim)ga, ey tan Bog‘boni (ma’shuqga, ba’zan oshiq),
bilki hech narsa aslo to‘siq bo‘loimaydi. Chunki bu umr
fasllari mana shunday galma-gal kechish asosiga qu-
rilgan. Qadar va gazo lavhi mahfuz bitigi. Unga ming
muhofazakorlik gilgin imkonsiz. Inson falakning ilohiy
gonunlariga garshilik gilolmaydi. Xazon(qgari)rezgilik
fasli umr fasllarining tabiiy-mantigiy bosgichi ekanligini
ma’rifiy angla!

Bu Husn bog'i tomi(tafakkuring, onging , miyang,
dunyoqarashing)ga igna(turli o‘ylar, kutiimagan ye-
chimlar, agliy hozirjavobliklar)dan to‘siqg qo‘ymoq is-
tovchi allomayi zamon bo‘lsang-da, bu ishing befoyda.
Chunki ilohiy hukm — nizomlari oldida sening odamiy
hukm choralaring chikora? Ularni o‘ylayversang bu
bog‘ (jussa) tomi ketib qoladi... Eng yaxshisi ilmiy-
mantigiy gonunlarga bo‘ysunib, unga moslashib havosini
olvolib tan gayiq(vujud)da ogim bo‘ylab suzib o‘tmoq
joiz, deyilmoqgda ekan.

Umrining bahor ayyomida o‘z chiroyiga bino qo'yib
husn shohi jamol sultonbegimi bo‘lgan badmehr, mar-
dumlig’ shevasidan yiroq bir dilozor pari paykarning
imkon qo'lida pallasida g‘amzada oshiglar boshiga jahon
ayvonida mavjud barcha azob-u uqubatlarni gasddan
solib bisyor sinashga uringan Yorning ushbu go‘zallik
fasli bog‘i tomiga o‘zicha igna-yu butadin “to'siq” yasab
uni bor jon-u jahoni bilan saglab qolishga tirishgan, bu
ishg xonining umr kuzida gazo-yu gadar bitigi sabab shu
husn bog‘i tomiga tushgan xazonrezgi(qgari)lik to‘fon-
laridan keyingi: “Tugandi ashki gulgun emdi golmish
zafaroni yuz”, — deya zorlanayotgan holatini shoir o'z
misralarida quyidagicha sharhlaydi:

Xazon faslida ul oy jismi ruxsorini ko‘rgan(ing)
chog'.

Degay(san)kim:bir qurug shox uzra qolmish sorig’
yafrog‘.

Demak, baytda kelayotgan “ey bog‘bon” undal-
masi mevazor-u gulzorning egasi(sadovnik)ni emas,
odam vujudini parvarishlovchi, insonning o'z tanasi va
ma’shuqa jussasiga bo‘lgan murabbiyligini bildiruvchi,
husn bog'i “bog‘boni” ma’nosidagi istiorali sozni ifodalab
kelgan ekan.
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Tumyp AIOMNOB,

u. o doyeHma Kaghedpbl meopuu pyccKo20 A3biKa U qumepamypbl
KokaHOckoeo NocydapcmeeHHO20 nedaz2o2u4ecko20 uHCmumyma,
Nynbuexpa OJABIIATOBA,

kaHOulGam neda2o2uyecKux Hayk, npogheccop kaghedpb! pycckol chuonoauu
®epeaHcKo20 20cydapcmeeHHO20 yHU8epcumema
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XY/I0XKECTBEHHBIU CTHJIb, KAK CIIOCOB
KOHCTPYUPOBAHUA PEAJIbHOCTHU B POMAHE PAHHEI'O
INEJIEBUHA «HAITAEB U ITYCTOTA»

AHHOTaLMA: B JaHHOW CTaTbe pacCMaTpMBaEeTCH XyA0XKeCTBEHHas peanbHOCTb paHHero MeneBnHa, B YaCTHOCTM
aHanusmpyertcsa pomaH «4anaeB 1 nyctata». OTO NO3BOMNSAET HAM paccMaTpuBaTb CErMEHT B TBOPYECTBE PaHHEro
MeneBunHa, Kak He-NOCTMOAEPHUCTCKUN XYOOXKECTBEHHbIN TEKCT Y MPUMEHWUTb MPY €ro UCCreA0BaHUN TPaANLIMOHHDBIN
nuTepaTypoBeayecKUin NOAX0A, 3a4acTyro Mano3ddEKTUBHbLIN NPY aHanM3e NOCTMOAEPHUCTCKOrO TEKCTA, HO He MeHee
3HAYMMBbIN NpY OBLLEM UCCIEA0BAHNN.

KntoueBsle cnoBa: B. O. [lenesuH, 033H-6y00u3m, Ho8amopcmeo, Mmycmoma, mpaouyuu, 080emMupue, UHmMepmexcm,
2Ho3uc, medumauusi, yumamea!.

Annotation: this article examines the artistic reality of early Pelevin, in particular analysing the novel ‘Chapaev and
Pustata’. This allows us to consider a segment in the work of early Pelevin as a non-postmodernist artistic text and to
apply a traditional literary science approach to its study, which is often ineffective in analysing a postmodernist text, but
no less significant in general research.

Key words: V. O. Pelevin, Zen Buddhism, innovation, emptiness, tradition, dichotomy, intertext, gnosis, meditation,
quotations.

Annotatsiya: ushbu magolada ilk Pelevinning badiiy haqigati, xususan, “Chapayev va Pustata” romani tahlil gilinadi.
Bu bizga ilk Pelevin ijodidagi segmentni postmodernistik bo‘lmagan badiiy matn sifatida ko'rib chigishga va uni o‘'rganishda
postmodernistik matnni tahlil gilishda ko‘pincha samarasiz bo‘lgan, ammo umumiy nuqgtayi nazardan kam ahamiyatli
bo‘Imagan an’anaviy adabiy yondashuvni go‘llashga imkon beradi. o‘rganish.

Kalit so’zlar: V. O. Pelevin, Dzen buddizmi, yangilik, bo’shlik, an’analar, dual dunyo, intertekst, gnosis, meditatsiya,
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B ctatbe «Cnocobbl peanusaumm NHTEPTEKCTYarb-
L HocTu B nupuke A. C. MywkmHa» A. A. MrxeeB Ha3Ban
" ocobeHHoCTbo Bykepa-97 oTceveHne haBopuTa yxe Ha
paHHeM aTane. N Buktop lNeneBnH AeNCTBUTENBHO Obin
rMaBHbIM NPETEHAEHTOM Ha Harpagy, Cyasi o MHOMoYMC-
NEHHBbIM YNMOMWHAHUSIM €70 UMEHMN B NPECCe U LUMPOKON
NonynspHOCTM pomMaHa «4Yanaes v nyctota». Ho noHaTue
«aBoOpUTY», Kak HaM nokasanocb, A. MuxeeB ynotpeburn
He B CMbICI€ «TOT, KTO JOIMKEH BbIUrPaTh», HO — «TOT, KTO
AOCTOUH BbiMrpatb». O JOCTOMHCTBAX 1 NONAET peYb.
BblaBMXeHNE Ha COUCKaHNE NPECTMKHOW NpeMunm
camo o cebe ABMSEeTCS 3HaKOM TOro, YTO TEKCT Bblaep-
XMBaET onpeaeneHHbli Ka4eCTBEHHbIN ypoBeHb. Cob-
CTBEHHO, MPEeMMpPOBaHMe B ropa3no bonbluen cteneHn,
YeM HOMUWHaUWs, 3aBUCKT OT cryyas 1 T. n. [Nocne Toro
kak [NeneBunHa «o6aenunny», axmnoTax BOKPYr ero MMeHu
yeunurics, v crniegytowlero «bykepay oH, oymato, MomyyuT.
HaHHas cTaTbs ecTb 3ano3ganas nonbiTka npegoTspa-
TUTb Hen3bexHoe. [leno B TOM, YTO Heganeko OT croBa
«NpemMusi» pacrosnaraeTcs CroBo «LlefeBp», a TaMm py-
KoW nopgatb Ao yvyebHuka nutepatypbl. Ho 060 Bcem no
nopsiaKy.
Ha nepBbIi B3NS4, Ha3BaHWe poMaHa COCTOMT 13 ABYX

YyacTen. PearnbHo e TakoBbIM SBMAETCA N haMunms
repost aHeK4OTOB, @ COBCTBEHHO TEKCT YMECTUIICH MO Ty
CTOPOHY COH3a «M», MOTYLLEro, BNpO4YeM, COUTU 1 3a
3HaK paBEHCTBA. TaK YTO KaXKZOMY, KTO B3511 3HAMEHUTYHO
KHWUIYy B PYKW, MPULLIOCH NPOYECTb e ABaXObl, MpUYem
noapsi4. YTo Hu roBopu, a HebbIBanbI Cryyan B UCTOpUA
nuTepatypbl. ymaete, s yTpupyto? lNocmoTtpum.
«CTunb — 310 Yenoseky, — ckasan XXopx-Iym Jleknepk
ae broddoH. [lonyctm, oH Bbin npaBs. Kakoe oTHOLLEHNE
UMeeT CTUNb K poMaHy «Hanaes n nyctota»? Camoe
npsmoe. Y lNeneBnHa ecTb CTUIb. ATO CTUMb LLKOITBHOIO
counHeHns «Kak g nposen neto». ABTOpY He MeLuano
Obl noyuntbcst y Obrnomoea, kotoporo M. A. lToH4yapoB
3acTaBuUT My4aTbCsl M3-3a COCTaBSIEMOrO NMCbMa, NOTOMY
4YTO B HEM BbIXOOWMO «4Ba pa3a cpsdy 4To, a Tam ABa
pasa KoTopbIny. YTobbl CTaTh Nucatenem, HegoOCTaToOuHO
NpoOCTO 3HaTb cnosa, a B. [eneBnH 1 cnoB-To, NPsMO
CKakeM, 3HaeT COBCEM He MHOro. Y cKy#oCTb ero crosap-
HOro 3anaca ferde BCcero noka3aTb Ha MpyMepe rmarona
«BbITb», KOTOPbIM K/LIAT CTPaHMLbl poMaHa «4anaes un
nycToTay». ViHave Kak C ero noMOLLbI aBTop, BUAUMO, He
B COCTOSIHUM OCYLLECTBIATbL NpoLeaypy onncaHus. Bot
ab3al, COCTOSILLMIA BCErO U3 TPEX NPeasioKeHNN:
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«Y Hee bbina OnuHHasi cepebpsiHasi PyKosimb, MOKPbI-
masi pe3bbol, — Ha Heli bbinu usobpaxeHbl 08e MMuUUpbI,
mexdy KomopbiMu 6bir1 Kpy2 ¢ cudswuM 8 Hem 3aliyem.
Pykosimb KoH4anace HeghpumosbiM HabandalwHUKOM,
K Komopomy 6bi1 npuesi3aH KOPOMKUU morcmail WHYP
8UMO20 wWesiKa ¢ /1us1080U KUCMbHo Ha KoHue. Neped
pyKkosimkoU bblna Kpyanasi 2opda u3 4epHo=20 Xeresa,
ceepkarowjee re3gue bbirio ONUHHBLIM U Yymb U302HY-
mbiM — cobcmeeHHO, amo bbina Oaxe He wawkay [5.
c. 91-92].

W aTo He nckntoveHune, a npasuso. lNnoc ko Bcemy
HEeBEepPOSITHOE KONMMYECTBO IMAaBHOTO rriarofia BO BCEM €ro
pa3Hoobpa3uy Hanpoyb ONpPOBepraeT 3asiBreHne aBTopa
0 TOM, YTO «JeWCTB1e poMaHa npovcxoguT B abcontoT-
Hom nycToTe». Ho Tak, HaBepHoe, Gbino 3agymaHo, Beap
OH — caMa napagoKcarnbHOCTb.

MPUMUTMBHOCTb A3bIKa, ELLe OTYETIIMBEE CTaHOBUTCS
Ha (hoHe PMNOCOCKON U NPOYEN TEPMUHOIOMMM, 3HAKO-
Mo [NeneBuHy Ha ypoBHe hoHeTnYeckon 0bonouku.
NPUMUTVYBHOCTb 3Ta — HE KOHLENTyarlbHa, @ €CTECTBEHHA,
aBTOP €€ 1 He 3aMeYaET, yBNeYEHHbIN NoneToM haHTasum.
[nsa nsobpaxeHns nepemeHbl BHYTPEHHETO COCTOSIHNSA
reposi lNeneBuH NCMOMb3yeT He YTO MHOE, KaK KNuLLe, a,
TOYHee, OHO ucnonb3yeT NenesuHa:

«51 80pye 3amemur», «MHe 80pye cmaso cmpauwiHoy,
«51 830pO2HyI1 OM HeOXXUGaHHOCMU», «80PY2 MEHSI KOIb-
Hys10 cmpaHHoe rpedyyscmeues, «Mbiciu 80pye cmasnu
0asambCsi O4EeHb MSKEO», «MHE 80pYy2 8CITIOMHUIIOCH,
«MHe 80pye rnpuWIIo 8 20/108Y», KMHE 8 20108y fpuwiia
HeoxuOGaHHasi MbICI1b», «HEOXKUOAHHO Ha MeHs1 0bpy-
wurnicsa yenbil 8auxpb Mbicrieli», «8 e20 ara3ax 8opye
MesibKHYra KaKkasi-mo ucry2aHHasi MbIC/b», «U 80pye
MHe cmario CO8EPUWEHHO SICHO» U T. ., U T. M.

Ecnu Bbl nonaraete, YTo 51 NpMAMparoCh, Bbiaeprieato
untatel (LUTATDI ewe Bnepeam 1), Toraa otkponTte
Hayrazg nobyto cTpaHuuy pomaHa, v Bbl HalAeTe Tam
BCE TO, O YeM S TOBOPIO, @ nocrie 06s3aTenbHO NPoYn-
Tante cnegytoLlyto, Aabbl yéeautbcsa B UX TOXOECTBE,
yuTam — nycToTe.

Cnasa bory, yto y [NeneBunHa Bpoge Bbl HET NPETEH3WI
Ha 3CTETV3M, HO TaM, I OH BCEe-TaKM MNbITAETCs NOpasnTb
yuTaTensi BUPTYO3HOCTbIO NCbMa, BO3HUKAKOT CemaH-
TUKO-3CTETUYECKME Ka3yCbl BbICLLENO NOPSIAKA, KaK-TO:

«W TOrZja CTaHOBWIUCh 3aMETHbI KOPOTKWUE MIHOBEHWS
TULLNHBI Mexay 3Bykammuy [5. ¢. 81], «s yenun 8 nuyo, Ho
8 rnocriedHUl MOMEeHM Kakoe-mo cmpaHHoe yernomyopue
3acmasurio MeHsl OMKIIOHUMb cmpyro 8HU3» [5. . 154],
«Kasabama cmompen Ha annapam, He WeeessiCb U He
MeHSIS ro3bi» [5. ¢. 223], «esne crblWHbIM Wernomom
Mamepunuch 0e8yWKU... HO HUYE20 U3 UX py2aHu Hellb-
351 661710 pazobpamby [5. ¢. 223], «3anoxus 3a 201108y
CIIOXKEHHbIE PyKU, ycmasursicsi 8 nomoriok» [5. c. 336].

Hawunock nycroe Mecto 1 Ans crnegytowwmx KOHCTPYK-
LMN:

«4mobbl eoccmaHosumb ObixaHue, 51 cOenai Obixa-
mernbHoe yripaxHeHue [5. c. 19], «— He 3Haro daxe, ymo

cKaszamb, — cKkasar OH» [5. ¢. 222], «omkpbig 08epsb, 5
cern Ha cudeHbe psidom ¢ HUM» [5. c. 387].

He 3aBansnuce nsbutble BblpaXxeHus Tuna:

«semep cyObbbl Hec MeHs Kyda-mo» [5. c. 25], «He-
8bIHOCUMOEe bpemsi amoli Xu3Hu» [5. ¢. 57], «komHama
oceemusachb MpPayHbIM C8EmMoM 3aHUMaKU,e20Cs roxa-
pa» [5. ¢. 363], «mo, ymo 5 yauderi, bb1510 nodobuem cee-
msweeocs ecemu ygemamu padyau nomokay [5. c. 367].

WNHTepecHbl dmnsmorHommyeckme HabnogeHuns lNe-
nesuHa:

«E20 nuyo 6bir10 04eHb UHMeIU2eHMHbIM» [5. C.
256], «4epmbl e20 fuya Obiiu 8NoIHe UHMeu2eHm-
Hbl» [5. ¢. 331].

Kak roBoputcs, 6e3 kommeHTapreB. Obrnomos, Mexay
NpoYnM, NUCbMO CBOe 3abpocui. A K Knaccuke XO0Tb UHO-
raa CTouT npucnywmeaTtbhes. Yem xe xopou lNenesuH?
Yem Gepet untatens? BoobpaxeHnem? Ectb y H. B.
['orons Ha 3TOT CYET OAHO CyLLECTBEHHOE 3amMeyaHne
NPUMEPHO CrEeAYyILEro cogepkaHus: nucartens uMeet
npaBo Cka3aTb, YTO Ha AGNOHEe pacTyT 30M0Tble A6MOKK,
Ho s6noku, pactywme Ha Bepese, — yxxe nepebop. Ka-
Kne TONbKO rmbpuabl He CO3AaeT Ha NnaHTaumsax CBOero
pomaHa MuyypuH oT nuTepaTypbl. Bce nogBnacTtHo ero
TBOpPYECKOMY reHuto! MaHOBEHMEM pyKM OH CKpeLumBaeT
TapaHTnHO ¢ ApucTtoTtenem (rmaea 5, anu3opg B pecrto-
paHe) u MNapmeHnaa ¢ «[xeHTnbMeH-woy» (rnasa 8), a
okkasnoHanuamy Ebanvwaga [5. c. 275] nosasugosan
6b1 cam XKak [eppuga. He 6ega, 4o B pesynsrare no-
MNY4nNoCh HEYTO paBHOE Mo KadecTBy «[loxoxaeHnsam
Ltmpnuuay, 3ato kakoe nobouile auckypcos! TyT Bam
n cTéb (HabmBLUMI OCKOMUHY), U cBETCKas bGeceaa (Ha
ceHoBane). [la Heyxenun BepLUMHON BoobpaxeHus cne-
ayet cuntatb pasy «Kpacoma docmuxxuma, HO MosibKO
cama 8 cebe, a mo, 4yeeo uwem 3a Hell OrnbsIHEHHbIU
cmpacmeio pa3ym, Mpocmo He cywecmayemy [5. ¢. 343],
NPOM3HOCKMYIO repoeMm B NPOLIECCE COBOKYMIEHNS C re-
pouHen?! U BolgaeT B 9TOM Crlyyae Hallero poMaHucTa
Jaxe He siBHasl HaAyMaHHOCTb 3Nn304a, a KOMNbSHEHHbIN
CTpacTbio pasymy». Ewle npumep: «[ge-To ganeko Ha ynu-
Le 3apxxana nowagpb, 3ateM JoneTen NpoTsXXHbIA KPUK
BO3HWLbI. OauH 13 odmLepoB, HAaKoHeL,, nonan 1rnow B
BeHy». Kakasi HoTa B 3TOM OTpbIBKe camast anblumsasn?
Hy KOHEYHO >xe, «MPOTSKHBIN KPUK BO3HULbI»!

Wcxons v3 BblllenepeyrcneHHoro, nadpoc pomaHa
«YanaeB u nyctota» s 66l 0603HaYMN Tak: yamen-A-Hue
C KPUTUYECKUM YPOBHEM 0TCED-A-TWHBI. B 9TOM CMbICne
[MeneBuH No AyXxy v NPETEH3UsM, Ha MOV B3NS4, UMeeT
npsiMoOro npepLlecTBeHHuka — JleoHnaa AHgpeesa. A
Jaxe nofymar, He eCTb N OH penHKkapHaums AHgpeesa?
Wnun oHun gpyr apyry cHatca? Keratu, kputuka Hadana
BEKa He UCMbITbIBana HUKaKUX UMmo3uii OTHOCUTENbHO
asTopa «Myabl VickapuoTa». CTo net Hasag ymenu oT-
OensiTb 3epHa OT NenNeBUHbIX.

Moem panblue. Yxe B npoLecce 03HaKOMMEHUsI C npe-
OMCIOBKEM CTarno SCHO, YTO aBTOP — APKO BbIPAKEHHbIN
nHTepTekcTyan. lNpuctpacTue BNonHe 06bACHNMOE U
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Adabiyotshunoslik

NPOCTUTENBHOE, MOCKOMbKY HUKTO HE B curnax u3bexarb
nuTepaTypHon Yymbl XX Beka. /I noctMogepHUCTCKON
opueHTaumm NeneBrH He CKpbIBaET, a HA0boPOT, HacTa-
MBaET Ha HeW, MOHUMas, No BCEW BUOMMOCTU, MPUBU-
NerMpoBaHHOCTb TaKOro cTatyca — BedAb TEPMUH LABHO
npuoBpen LEHHOCTHYH OKpacky. XOTS €CTb Y HErO C 3TUM
nuTepaTypHbIM HanpaBreHNEM CyLLLECTBEHHbIE pa3Ho-
rnacus. MNeneBuH OTKPbITO CTPEMUTCHA BO YTO Obl TO HU

CKa>Ky, YTO YMTaTENo «BMECTO MKPbI MOACYHYIN KITHOKBY,
BOHSIIOLLIYIO pblBon». Hapsioy ¢ MHTEPTEKCTYanbHOCTbIO
pomaH nponuTaH pednekcnen. ABTop «npaYveTcs» B
Hee, nonarasi, 4T0 TaKMM CMOCcCOBOM eMy yAaeTcs OCBO-
6oanTbesa oT 6aHana. dparmeHThl TekcTa, rae NenesuH
Ha4MHaeT oroBapmBaTbCs (onpasabiBaThCs), bonee Bcero
OVCKPEANTUPYIOT €ro HaMepPEHWs.

«5 nogyman o ToM, Hackonbko 6esbicxofHa cyapba

cTano gokasatb, YTO He «BCe ckasaHoy. YKenaHue-To
noxearneHoe, a 1 MbICMb BEpHas, HO NEPEBO Ha PYCCKMIA
A3bIK NPUTYM 0 YxyaH-U3bl 1 6abouke, BbINOMHEHHbIN B
COCTOSIHUM HAPKOTMYECKOTO OMNbSIHEHUS, 3TO, COrNacuTeCh,
He COBCEM TO, YTO HYXXHO.

BoobLue-To cTunb pomaHa «4Hanaes 1 nyctoTay nopo-
1N BO MHE HEKOTOPbIE COMHEHUSI. A HE OCYLLECTBNSETCSA
v MNeneBnHbIM B TEKCTE NPOCTO-HANPOCTO MHTEHCUBHOE
camoumTupoBaHue? Pa3oBbeM CBOK MbICTb. MoXeT BbiTb,

XyOOXHVKa B 9TOM MUpe. OTa MbIChb, AOCTaBUBLLAA
Ham crepBa Kakoe-TO ropbkoe HacraxaeHue, Bopyr
nokasanacb HeBbIHOCUMO (hanblumBon. [eno 6bino He
TOMbKO B ee 6aHanbHOCTK, HO...» [4. c. 11]. 3geck akT
CaMOCO3HaHWs1 (Bbl HU 3@ YTO MEHS HE NoMMaerTe) eLle
CuInbHee NoaYepKnBaET HaMBHOCTb MHTENMEKTYanbHbIX
N 9CTETMYECKUX NOTYr. A cam TepMuH pedrekcus, He
pa3 nporoBapuBaeMbIin aBTopom (6ecco3HaTensHO?) Ha
CTpaHuLax pomaHa, BO3BOAUT B Ky6 9Ty HauBHOCTb U
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OH MeHs, Kak untatens, «kngaet»? MoxeT ObITb, Bce
3TO caenaHo cneumansHo? [MocpeacTseHHas aHTasus,
ofHoobpasHas Ao 6e306pasns 06pasHOCTb, BbIMYYEHHbIE
A3bIKOBbIE UIPbl, HABA3LMIN Ha 3yHax CrieHr— He BONnso-
LLieHne nn 3To 3apaHee nNpogymaHHoro nnaHa? lMocta-
BWTb LIENbIO COTBOPEHME MIIOXOr0 pOMaHa — yCTaHOBKa,
[AOCTONHAas MCTUHHOIO nocTMogdepHucTa. Ecnu s npas, 1o
3ajaya OenNCTBUTENBHO BbinonHeHa bnectsawe! MycToTa,
uutupytoas camy cebs! becnpeueneHTHO!

Ho BepHeMcs K NeneBUHCKON UHTEPTEKCTYanbHOCTH.
ABTOp He BpesryeT 3aMmcTBOBaHMAMU. MucTudeckuin
3MNeMeHT poMaHa 3acTaBnsieT BCNoMHUTL bynrakosa.
OueBungHa cBa3b Yanaera-HKOHrepHa ¢ BonaHgom u ero
cBuTOW. Ta xe cuTyaums u ¢ napannenbHbIMU Mypa-
MU. PuHan AeBSITOM rMaBbl NEPECEKAETCH CO CLEHOM 13
«Mactepa n MaprapuTbl», B koTopor BonaHg nokmgaet
Mocksy. MNonet Mapum co LLBapueHerrepom — Mapraputa,
oTnpaenswoLascs Ha waball. Hy n, koHe4yHo, catupa,
npaega, ABadLuaTb BTOpomn ceexecTn. He octasneH 6e3
BHMMaHus 1 HabokoB. A nmeto B Buay «[purnawexHve Ha
KasHby, re TOT TLaTenbHO pa3xesar TeMy Mupa-CHOBM-
AeHus. Hekotopble MecTa pomaHa «Yanaes n nyctotay
HacTomnbKo 6rnm3ku k TekcTy HabokoBa (CMOTPY KOHLIOBKM
0601X POMaHOB), YTO HAYMHAET NonaxmeaTtb NrarnaToMm.
Yem v aBnstoTcs wectas n BocbMasi masbl. OpurnHan —
«Mocksa-lletyLkmy. Vcnonbaysa obpasHocTs NenesuHa,

CTaHOBMTCS 3NIEMEHTOM OYEPENHOrO KIKLLE: «S cTapar-
Cs He pecbriekcMpoBaTth MO 3TOMY MOBOAY», «CO3HaHNE
NPOAOIMKano pearmpoBaTtb Ha PasapaxXuTenu, HUKaK He
pedrniekcupys no nx nosody». Elle oguH 3asop — nepe-
xop, oT cTeba K UCKPEHHEN Cepbe3HOCTU, B YaCTHOCTU, B
rmaBe BOCbMOW (KaK Yy>xe 0TMeYanoch BblILLE, CMMCAHHOM
y BeHeaunkra EpodeeBa), koraa nocne nsobpaxeHus
HapKOTUYECKON OPrumn HOBBIX PYyCCKMX leneBuH ctaBuT
O[HOTO M3 HKX, TaK CKa3aTb, B «MPOCBET ObITUA»: «OH Ha
CeKyHay NogHSN K 3Be3aHOMY Heby nmuo, koTopoe nNprob-
peno mMeyTaTtenbHOE 1 BO3BbILLEHHOE BblpaXeHue, 1 TUXO
B3AOXHyN» [5. ¢. 321]. MNoyemy-To B 3TOM MecTe [lenesuH
3abbiBaeT (onATb 6eccosHaTenbHO?) 0 pednekcumn. Ha
TaKoro poga «ynukn» Hatblkaelbcs B «danaes v [ycTo-
Ta» NoBCEMECTHO. [NaHumMpb NCeBAO- NOCTMOAEPHUCTCKON
WPOHUW CKPbIBAET BbIMMPAKOLLMIA NPU KaxaoM yao6HOM
cny4ae pomaHTuam JleHckoro. Tak OH nMcan TEMHO n
BSAMO, YTO NOCTMOAEPHOM Mbl 30BEM, XOTb MOCTMOAEPHA
TYT HUMano He BuXy 4. «[ns MNenesnHa okpyxaroLwmni
MUpP — 3TO Yepeaa UCKYCCTBEHHbIX KOHCTPYKLMNA, roe
Mbl 0BpeyeHbl BeYHO BnyaaTb B HanpacHbIX NOMCKax
«CbIPOMY, U3HaYanNbHON AEeNCTBUTENBHOCTMY, — LIUTUPY-
eT B. KypuupiH A. lTeHnca B ctatbe «Benvkue mndbl n
CKPOMHbIE OEKOHCTPYKUMm». [1. ¢. 233] A no mMHe, ecnu
[MeneBvH ooKa3sbIBaET, UTO «ChIPONY AENCTBUTENBHOCTU
HEeT, 3HauMT OHa ecTb!
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TANQIDIY TAFAKKURNI ANGLASH

TEXNOLOGIYASI:
— TAJRIBA VA MULOHAZALAR

Annotatsiya: adabiy ta’'limda yangicha yondashuvlar o‘sib kelayotgan avlodning ijodiy idrokiga rag‘bat berish,
o'z kuchiga ishonch hissini uyg‘ota bilishni vazifa qilib qo'ymoqgda. Mazkur maqgolada o‘quvchi tanqidiy tafakkurini
rivojlantirishning yangicha yondashuvga asoslangan usullardan ayrimi tahlil etilgan.

Kalit so‘zlar: sun’iy idrok, tanqidiy tafakkur, emotsional intellekt, kognitiv daraja, konstruktivizm, mantiqiy xulosa.

AHHOTaUms: HOBble NOAXOAb! K NUTEpaTypHOMY 06pa3oBaHWIo HanpaBfeHbl Ha CTUMYMPOBaHE TBOPYECKOTO
BOCNPUSITUSA NOAPACTAlOLLEro NOKOMEHUS 1 MPUBUTUE YYBCTBA YBEPEHHOCTM B cebe. B cTaTbe aHanuampyoTcs
HEKOTOpble MeToAbl, OCHOBaHHbIE Ha HOBOM MOAXOAE K PasBUTUIO KPUTUHECKOTO MbILLIEHMS yYaLLUXCS.

KnroueBble cnoBa: UCKYyCCmMBeHHbIU UHMesIeKm, Kpumu4yecKoe MbiwieHue, IMOUUOHarbHbIU UHMesiekm,
KO2HUMUBHbIU YpO8eHb, KOHCMPYKMUBU3M, 11028U4eCKUll 8bI800.

Annotation: new approaches to literary education are aimed at stimulating creative perception of the younger
generation and instilling a sense of self-confidence. The article analyzes some methods based on a new approach

to the development of critical thinking in students.

Key words: artificial intelligence, critical thinking, emotional intelligence, cognitive level, constructivism, logical

inference.

Jahon miqyosdagi globallashuv, integratsiyalashuyv,
zamonaviy texnologiyalarning shiddat bilan rivojlanishi,
sun’iy idrokning tabiiy idrok o‘rnini egallashga bo‘layot-
gan tendensiyalar yoshlarning hayotga munosabatining
keskin o‘zgarishiga, ulardagi emotsional intellektning
zaiflashuviga zamin yaratmogda. Bugun jamiyatimizdagi
axborot xurujlari o‘quvchi-yoshlarning ongi, tafakkurini
to‘g’ri shakllantirish, ularda yot g‘oyalarga qarshi kuchli
immunitet hosil qilish, atrofida sodir bo‘layotgan vo-
gealarga tanqgidiy munosabatda bo‘lish ko‘nikmasini
shakllantirish ta’limning muhim vazifalaridan biridir. Mus-
taqil, ijodiy va tanqidiy fikrlash ko‘nikmalari shakllangan
o‘quvchi ongli ravishda o'z kelajagiga, qolaversa, millat
kelajagiga ochiq ko‘z bilan garab, kelgusi hayot yo'llarida
oldiga go‘yilgan vazifalarni muvaffaqiyatli amalga oshira
oladi. Bunday mas’uliyatli vazifaning asosiy qismi esa
adabiyot darslari zimmasiga tushadi. Adabiyot o‘gituvchi-
laridan katta izlanish, yangicha ta’lim texnologiyalarini,
jahon pedagogikasining ilg‘or usul va yondashuvlarini
o‘rganib, darslarda qo'llab ko'rish talab etiladi. Mazkur
maqolada adabiyot darslarida badiiy asarni tahlil gilish
orqgali kitobxon javobi reaksiyalarini yuzaga chigarish,
ularning mustaqil va tanqidiy fikrlariga rag‘bat berish
asosiga qurilgan konstruktivizm ta’limotiga xos texnologi-
yalar, usullar o‘tkazilgan tajribalar asosida yoritib beriladi.
O*quvchini ta’lim jarayonining subyektiga aylantirish,
darsda muammoni qo‘ya olish va uni yechishda o‘quv-
chining hayotiy hamda kitobxonlik tajribalariga tayanib
badiiy asarlarning turli xil talginlarini yaratish, asar va
uning gqahramonlarini tanqidiy baholash, badiiy asar

2025-yil 2-son —

yuzasidan mustagil garorlar gabul gila olish ko‘nikmasini
hosil gilishga alohida urg‘u berilgan.

Bugun O‘zbekiston uchinchi renessans davriga
poydevor qo‘yayotgan bir pallada adabiy ta’lim ham
yangicha fikrlash, izlanish, o‘quvchilarning milliy ta-
fakkurini shakllantirishni talab etmoqda. Ta’lim tizimida
olib borilayotgan islohotlar, aynigsa, yoshlarning ijodiy
harakatlariga rag‘bat berish, o'z kuchiga ishonch hissini
uyg‘ota bilish aniqg magsad qilib qo‘yilmoqgda. Adabiy
ta’limda badiiy asarni o‘gitishga yangicha yondashish
yangi avlod kitobxonini shakllantirishga xizmat qiladi.
Buning uchun esa adabiy ta’limning nazariy asoslarini
yaratishda bir gator konseptual masalalarga e’tibor
garatish lozim bo‘ladi:

— o‘quvchilarning ijodkorlik, faollik, fikrlash, mustaqil
ishlash gobiliyatini yuzaga chiqarish va rivojlantirishga
garatilgan yangi zamonaviy metodlardan foydalanish;

— o‘quvchilarni darslikdagi yozuvchilar umr yo‘llari-
ga oid sanalarni quruq yodlash bilan band etmasdan,
ijjodkor hayotini asarlarining yaratilish tarixi yoki asar
mazmuni bilan bog'liq jihatlarnigina o‘rgatish;

— ta’lim jarayonida ma’lum bir ijodkorning asarlarini
tanlab o‘qish uchun o‘quvchilarga imkon berish;

— tahlilga tortilgan asarning tayyor talginini berishdan
chekinib, o‘quvchini fikrlashga chorlaydigan savol va
topshiriglar asosida o'z talginini yaratishga, muloha-
zasini erkin bayon qila olishga erishish;

— badiiy asar tahlilida o‘quvchi hayoti bilan aloga-
sini ta’'minlash, o‘quvchining adabiyotni shunchaki fan
sifatida emas, balki hayotiy ehtiyoj sifatida qarashga
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E;“ asoslangan metodlarni ishab chigish.
3 Mohir rus pedagogi Ye.N.llin yozganidek, “Adabiyot
8] darsi yuqori sinf o'quvchilarini an’anaviy, bir xil qolipdagi
.. savollar bilan emas, balki “aniq bitta yechimga ega
cok bo‘imagan” axlogiy muammolarni muhokama qilish
F'H. orqali asar muallifi va uning gahramonlari bilan faol
N munosabatga kirishishga undaydi™. Yuqgoridagi fikrdan
*+  shuni anglash mumkinki, badiiy asar tahlilini o‘tkazish
%ﬂ, jarayonida o‘qituvchi tomonidan tanlanadigan dars
= turi, metod va usullar, qolaversa, tuziladigan savol va
5-: topshiriglar o‘quvchi tanqidiy tafakkurini charxlashga,
mustaqil tarzda yangi bilimlarni egallashga va shu orgali
badiiy asar ummoniga sho‘ng‘ish va uning gahramonlari
bilan yaginroq munosabatga kirishiga asos bo‘ladi. Tan-
qidiy tafakkurni rivojlantirish bu, avvalambor, ta’limning
yo'l xaritasida o‘qitish strategiyalarini to‘g‘ri tanlashni
ifodalaydi. Ya’'ni texnologiyaning adabiyot o‘qgitishga
tatbiq etilishi o‘quvchilarni badiiy asar ustida tahliliy
fikrlashga undaydi. Mazkur texnologiyaning ta’lim oluv-
chi va ta’lim beruvchi uchun afzalliklarini quyidagilarda
kuzatish mumkin.

Bu esa, 0z navbatida, o‘gituvchining o'z faoliyatini
mudom tahlil qilib borishni talab etadi. Tanqidiy tafak-
kurni anglashga garatilgan texnologiya quyidagi besh
jihatga e’tibor garatadi:

O'zaro
munosabatlar
asosida yangi

bilimlarni
yaratish

Tanqidiy tafakkur texnologiyasining afzalliklari

Ta’lim oluvchi uchun afzalliklar

Ta’lim beruvchi uchun afzalliklar

Bilim olishning samarali va interaktiv usullari
yordamida dars jarayonida faol bo‘lish

Ta'lim jarayoni va o'rganilayotgan asarga nisbatan
qgizigtiruvchi muhit yaratish

Asar yuzasidan qo‘yiladigan muammoga turli rakursdan
g garab yechim izlash malakasiga erishadilar

Ofquvchilarda sinchiklab o'qish, tahlil qilish, solishtirish,
ijodiy fikrlash ko‘nikmalarini hosil giladi

O‘quvchi o'z mulohazalarini ifodalash-da tengdoshlarining
yondosh fikrlarini tinglash, murosaga kirishish va o'z
X navbatida taftish gilish ko'nikmalarini egallaydilar

Asar tahlili jarayonida o‘quvchilarda bahs-munozara
muhitini yaratish asosida tanqidiy fikrlash,
baho berishga erishadilar

Olingan bilimlarni hayot bilan bog'‘lash, tengdosh bir-
biriga o'rgatish va o'rganish, jamoa oldida xato gilishdan
cho‘chimaslik, erkin fikr bildirish, dadillik ko‘rsatish
imkoniyati vujudga keladi.

Sinfda samarali hamkorlik muhiti asosida sog‘lom raqobat,
o‘zaro hurmat, bir-birini qo‘llab-quvvatlash,
jamoa a’zolari jipsligiga erishadi. Sinfdagi o‘quvchilarning
barchasi ushbu jarayonga jalb etiladi.

Shu tariga tanqidiy tafakkur texnologiyasi ta’lim
jarayonida ta’lim oluvchilarning tanqidiy fikrlashini rivoj-
lantirish, axborotni idrok etish samaradorligini oshirish,
0‘z-0‘ziga baho berish, asardan olgan taassurotlarini
tizimlashtirishda muhim ahamiyat kasb etadi. Maz-
kur texnologiyani dars jarayonida to‘g‘ri tashkil etish
va o‘quvchilarni unga yo‘naltirish ta’lim beruvchidan
ham katta mehnat va hozirlikni talab etadi. O‘qituvchi
darsni oldindan loyihalashtirishi, texnologiyaning har
bir bosqichi uchun mos usulni tanlashi, o‘rni kelganda
tanlangan usullar bir sinf uchun samarali bo‘lsa, boshga
sinf o'quvchilarining kognitiv darajasiga mos kelmaslik
holatini yodda tutgan holda har bir sinf uchun individual
yondashuv qilishi lozim.

e-mail: tilvaadabiyotuz@gmail.com
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Tanqidiy tafakkurni anglash texnologiyasi

Tangqidiy fikrlashga asoslangan darsda har bir o‘quv-
chi boshgalardan fargli o‘laroq oz g‘oyasi, o'z bahosi
va o'z falsafasiga ega bo'ladi;

Aynan tanqidiy fikrlash orqali bilish jarayoni yanada
mazmunli, samarali bo'lib, har bir o‘quvchi 0z haqiqatini
kashf etadi;

Tanqidiy fikrlash to‘g'ri savol berish hamda yechim
topish lozim bo‘lgan muammoni to‘g‘ri tushunishdan
boshlanadi;

Keltirilgan har ganday dalil asosli va mantigli maz-
munga ega bo'lishi lozim;

Tanqidiy tafakkur ayni paytda ijtimoiy tafakkur shakli
sifatida ham namoyon bo'lib, jamoaviy topshiriglarda,
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kichik guruhlar bilan hamkorlikdagi ishlarda, o’zaro muhoka-
malarda o‘quvchi kitobxonlar bir-biri bilan bahsga kirishadilar,
fikr-mulohazalar bilan o'rtoglashib, o'z shaxsiy pozitsiyalarini
mustahkamlab oladilar.

Tanqidiy fikrlay oladigan o‘quvchi vogelik yoki biror bir
muammoni turlicha talqin gilish va baho berish layoqatiga
ega bo'lib, u matnda ziddiyatni hosil gilgan jihatlarni aniglay
olishga, nafagat mantigga, balki sinfdoshining g‘oyalariga
tayanib, 0z nugtayi nazarini asoslashga qodir bo‘ladi.

5-sinf adabiyot darsida L.Hyuzning “Rahmat sizga,
xonim” hikoyasini tanqidiy tafakkur texnologiyasi asosida
o‘rganish magsad qilib olinganda o‘quvchilardagi bilimlar
va tajribalarni faollashtirish uchun ularga savollar bilan
murojaat qilindi.

1. Rahmat degan so‘zni odatda gachon aytamiz?

2. Eslab ko'ringchi, so‘nggi kunlarda kimga minnat-
dorchilik bildirib rahmat degansiz?

3. Qaysi ishlaringiz uchun siz rahmat eshitgansiz?

4. Biror marotaba nojo‘ya ish qilib qo‘yganingizda ya-
ginlaringiz sizni ganday tartibga chagirishgan?

5. Nima deb o'ylaysiz, nega bunday vaziyatda ular
sizni jazolashmagan?

6. Sizga tartib-intizomga chaqirishning qaysi usullari
ko‘proq yoqadi?

“Ko‘ring, fikrlang, hayratlaning”(KFH) strategiyasi
quyidagi bosqichlardan iborat:

Ko‘rish bosgqichida o‘quvchilar ko‘rayotganlarini
diggat bilan kuzatadilar va qo‘llariga berilgan jadval-
ning birinchi ustuniga qator yozib boradilar. Bu bosgich
xulosalar va sharhlarsiz ma’lumot to‘plashdan iborat
bosqich sanaladi.

Fikrlash bosgqichida o‘quvchilar o'z kuzatishlari
asosida mushohada yuritadilar, ya'ni ko‘rganlari orasi-
dagi bog'liglik yuzasidan farazlar qiladilar. Eng muhimi,
ko‘rish bosqgichidagi har bir so‘z fikrlash bosgichida
izohlanishi kerak. O‘quvchining hech kimda takror-
lanmaydigan, original javoblari o‘qituvchi tomonidan,
albatta, e’tiborga olinib borilishi shart.

Hayratlanish bosgqichida o‘quvchilar ko‘rganlari va
izohlaganlari hagida savollar tuzishadi. Aynan mana
shu bosqichda kitobxonning tanqidiy tafakkuri sarhad-
lariga erkinlik beriladi. O‘quvchilar o'z savoliga o‘zi
javob izlashga harakat qiladi, aloga o‘rnatish va yangi
xulosalar chiqarishga yordam beradi. Natijada endi
o‘giladigan asarga gizigish yanada ortadi.

Mazkur strategiyada vaqt gat’iy belgilanib, har bir
bosqich 2 dagigaga mo‘ljallanishi lozim.

“Ko‘ring, fikrlang, hayratlaning”(KFH)

Rasmda nimalarni ko‘ryapsiz?

Nimalar hagida o‘ylandingiz?

Nimalar hayratlantirdi?

O‘quvchilarning savollarga bergan javoblari rang-
barang bo'lib, ular orasida kutilmagan, bir-birini tak-
rorlamaydigan javoblar ham uchraydi. Bajargan ishlari,
bergan yordamlari uchun eshitgan rahmatlarini eslashdi,
0‘z navbatida so‘rogsiz gilgan harakatlari uchun ota-
onalaridan tanbeh eshitgani, shaxsiy gadjetlarni ishlatish
bilan bog'lig turli xil cheklovlar tariqasida jazolanishini
ham yoki oilaning keksa avlodlari tomonidan nasihat
yo'li bilan tushuntirilishini ham ochiq ifodalay olishdi.

Dars loyihasida ko‘zda tutilganidek “Ko‘ring,
fikrlang, hayratlaning”(KFH) strategiyasidan foy-
dalanish mumkin. Mazkur strategiyani o‘rta va yuqori
sinflarda 5-6 kishilik kichik guruhlar yoki yakka hol-
da o‘tkazish samarali natija ko‘rsatadi. O‘quvchilarga
yo‘naltiriigan ushbu yondashuv vizual (san’at asari,
rasm, surat, kitob mugovasi,..) vositalarni tahlil gilish
orgali o‘quvchilarning tanqidiy ko‘nikmalarni rivojlanti-
rishga yordam beradi. Buning uchun hikoyaga ishlangan
rasmdan foydalaniladi. Ekranga qo‘yilgan rasm guruhlar
e’tiboriga havola etiladi. Har bir guruh yoki o‘quvchiga
to'ldirib borish uchun jadvallar tarqgatiladi.

2025-yil 2-son —

Tavsiya etilgan ushbu usul o‘quvchi tafakkurini
yo‘naltirish, o‘zining fikrlarini anglab yetishda yo'l
ko‘rsatish uchun yaxshi vosita bo‘lib xizmat giladi.
O‘quvchining notanish asar haqidagi farazlarini harakat-
ga keltiruvchi bunday yondashuvlar ularning matn bilan
tanishishga bo‘lgan qizigishini oshiradi. Bu jarayonda
ular gilingan prognoz (bashorat)larining to‘g‘riligiga
ishonch hosil qilishi yoki aksincha noto‘g‘ri faraz ekan-
ligiga amin bo'lishadi.

Dars so‘nggida Luella xonimga maktub yozish top-
shirig'i kitobxonning asardagi vogeaga munosabatini,
bo'lib o‘tgan ishda xonimning harakatini o'z nugtayi
nazaridan kelib chigib baholashi lozim bo‘ladi. Luel
xonimga aytar so‘zlarini yozib goldiradi. Ular Luel-
la xonimga xat yozishda quyidagi ikki jihatga e’tibor
berishlari kerak bo‘ladi:

1. Luella xonimning o‘g‘ri bolani uyga olib kelish
sabablari;

2. Xonimning harakatlarida sizga magbul bo‘lgan yoki
magbul bo‘lmagan jihatlarini, sabablarini so‘rang kabi
talablar maktub matnining asosini tashkil etishi lozim.
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Tajribada kuzatilganidek, o‘quvchilar Luella bola ham yaxshi kiyinishga haqi bor-ku!,” “Sizday
xonimga “Nega Rojerni politsiyaga topshirmadin- insonlar jamiyatda ko‘paysa, bolalar bezorilik, o‘g'rilik
giz?”, “Siz yoshligingizda ganday yomon ishlarni yo‘liga kirmaydi”, “Rojerga yaxshi gap bilan xatosini
gilgansiz?”, “Siz Rojerga rahmingiz kelganidan uni anglatganingiz menga yoqdi, endi u uyalganidan ham
uyga olib keldingizmi?”, “O‘g‘ri bolani jazolamay pul bu ishni boshqa takrorlamaydi” singari garama-qarshi
berib yuborib, to‘g‘ri ish qildim, deb o‘ylaysizmi?”, munosabatlarni ifodalashgan. Bu esa o‘quvchilarda
“Xonim, bu harakatingiz bilan siz atrofda qora tan- o‘rganilgan ma’lumotlarni tahlil gilish, ijodiy qayta
li odamlarga munosabatni o‘zgartira olaman, deb ishlash va sharhlash ko‘nikmalarini rivojlantirishga
o‘ylaysizmi? ” kabi e’tirozli murojaatlar bilan birga xizmat qilishini ko‘rsatadi.
“Luella xonim, siz Rojerga pul berib xato qildingiz, Xulosa qilib aytganda, “Tanqidiy tafakkur” texnologi-
uni o‘g‘rilik gilmasligiga kim kafolat beradi?!” yoki yasi o‘quvchilarni faol fikrlash, tahlil gilish, muhokama
“Luella xonim, siz juda to‘g'ri yo'l tutdingiz, Rojerga gilishga o‘rgatish, mulogotda kirishimli bo‘lish malakasini
xatosini tushunib yetishi uchun imkon berdingiz”, rivojlantirishda, sog‘lom ragobatga asoslangan tafak-
“Sizning harakatlaringiz menga yoqdi, axir qora tanli kurni shakllantirishda muhim texnologiyadir.

Foydalanilgan adabiyotlar
1. Yoldosh Q., Yo‘ldosh M. Adabiyot o‘qitish metodikasi.— T.: G'afur G‘ulom nomidagi nashriyot-matbaa ijodiy
uyi, 2022.
2. Mirzayeva Z., Jalilov K. Adabiyot o‘qitish metodikasi (An’anaviylikdan zamonaviylikka). — T., 2020.
3. Husanboyeva Q., Niyozmetova R. Adabiyot o‘gitish metodikasi.— T.: Innovatsiya-Ziyo, 2022.
4. Wartanosa H.I. A3byka koHCTpykTUBHOrO 06y4eHns. — K.: OO0 Hay4yHO-MHHOBaUMOHHbLIV LeHTp, 2011.
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MULOQOT JARAYONIDA TINGLAB TUSHUNISH
KO‘NIKMASINI MASHQLAR SISTEMASI ORQALI
TAKOMILLASHTIRISHNING AHAMIYATI

Annotatsiya: ushbu maqola mulogot jarayonida tinglab tushunish ko‘nikmasining ahamiyatini va uni takomil-
lashtirishda mashglar tizimining o‘rnini o‘rganishga bag‘ishlangan. Tadqgiqotning dolzarbligi zamonaviy mulogotning
o'ziga xos xususiyatlari, tinglab tushunish ko‘nikmasining muhimligi va uning yetarli darajada rivojlanmaganligi
bilan belgilanadi. Maqolada tinglab tushunish ko‘nikmasining ta’rifi, komponentlari, mulogotdagi o‘rni va ahamiyati
yoritiladi. Shuningdek, turli xil mashglarning tinglab tushunish ko‘nikmasini takomillashtirishdagi o‘rni va ahamiyati,
mashgqlar tizimini tuzish tamoyillari va ularning samaradorligini baholash mezonlari aniglanadi. Ishda tinglab tushunish
ko‘nikmasini rivojlantirishga qaratilgan turli xil mashqlar turlari va ularning mulogot jarayonidagi amaliy go‘llanilishi
o‘rganiladi. Tadqigot natijalari mulogot jarayonida tinglab tushunish ko‘nikmasini takomillashtirish bo‘yicha amaliy
tavsiyalar ishlab chigishga yordam beradi. Magolada lingvodidaktik va psixolingvistik nazariyalar asosida mashqlar
tizimining samaradorligi asoslanadi va tinglab tushunish ko‘nikmasini o‘gitishda mashqglarning ahamiyati chuqur
tahlil gilinadi. Ushbu tadqigot o‘gituvchilar, metodistlar va til o‘rganuvchilari uchun muhim manba hisoblanadi.

Kalit so‘zlar: muloqot, tinglab tushunish ko‘nikmasi, mashqlar tizimi, mulogot ko‘nikmalari, lingvodidaktika,
psixolingvistika, til o‘rgatish metodikasi, o‘quv jarayoni, tinglash strategiyalari.

AHHOTaLUMA: CTaTbs MNOCBSILLEHA U3YHEHNIO 3HAYEHNS HABbIKOB ayAMpOBaHWs B mpouecce obLeHNst 1 ponu
CUCTEMbI YNPaXKHEHWU B NX COBEPLUEHCTBOBAHMM. AKTYanbHOCTb UCCNEAOBaHNS Onpeaensercs 0cobeHHOCTAMU
COBPEMEHHON KOMMYHUKaLMN, 3HaYMMOCTbIO HaBbIKOB ayAUPOBaHNSA Y X HEOOCTAaTOYHOM CHOPMUPOBAHHOCTbIO.
B ctatbe paccmatpuBatoTca onpeaeneHme, KOMNOHEHTbI, POSib U 3HAa4YEHNE HaBbIKOB ayAMpOBaHUS B OOLLEHMN.
Takxke onpenenstoTcsa porb U 3HAYEHWE Pa3NUYHbIX YNPaXXHEHU B COBEPLLEHCTBOBAHNM HABbIKOB ayanpOBaHus,
MPUHLMMBI MOCTPOEHNS CUCTEMbI YNPaXHEHUIA U KPUTEPUM OLIEHKUN X adhdekTnBHOCTU. B pabote paccmatpusatotcs
pasnunyHble BUAbI YNPaXHEHWI, HanpaBieHHblE Ha Pa3BUTUE HABLIKOB ayAMPOBaHUSA U UX NPaKTUYeckoe NpuMeHeHne
B npouecce obLieHus. Pedynbrathl CCneaoBaHus NoMoryT pa3paborarb NnpakTuyeckme pekoMmeHgauum no
COBEPLLEHCTBOBAHMIO HABbIKOB ayAMPOBaHMs B npoLiecce obuieHns. B ctatbe 060cHOBbIBaeTCs 3hheKTUBHOCTb
CUCTEMbI YNPAKHEHUIA HA OCHOBE NIMHIBOANAAKTUYECKMX 1 NMCUXONMHIBUCTUYECKUX TEOPUI, a Takke AaeTcst rybokui
aHanm3 3Ha4eHUs ynpaxHeHun B 00y4eHUN HaBblkaM ayAMpoBaHus. ATO UCCNeAoBaHVE SABNSETCH BaXXHbIM PECYPCOM
Onsi npenogasaTene, METOAMNCTOB U U3yYatoLLMX S3bIKK.

KnoueBble crnoBa: KOMMYyHUKayusi, HasblKu ayoupogaHusi, cucmema yrnpaxHeHul, KOMMYHUKamUu8HbIe HasbIKU,
nuHeeodudakmuka, ricuxonuHegucmuka, Memoouka rpernodasaHusi s3blKa, npoyecc oby4yeHus, cmpameauu
ayouposaHuUs.

Annotation: this article is devoted to studying the importance of listening comprehension skills in the communi-
cation process and the role of the exercise system in improving it. The relevance of the research is determined by
the specific features of modern communication, the importance of listening comprehension skills and their insufficient
development. The article covers the definition, components, role and importance of listening comprehension skills
in communication. It also identifies the role and importance of various exercises in improving listening comprehen-
sion skills, the principles of constructing a system of exercises and the criteria for assessing their effectiveness.
The work studies various types of exercises aimed at developing listening comprehension skills and their practical
application in the communication process. The results of the research help to develop practical recommendations
for improving listening comprehension skills in the communication process. The article substantiates the effective-
ness of the exercise system based on linguodidactical and psycholinguistic theories and deeply analyzes the role
of exercises in teaching listening comprehension skills. This study is an important resource for teachers, method-
ologists, and language learners.

Key words: communication, listening comprehension skills, exercise system, communication skills, linguistic
didactics, psycholinguistics, language teaching methodology, learning process, listening strategies.
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Mulogot inson hayotining ajralmas qgismi bolib,
unda tinglab tushunish ko‘nikmasi alohida o'rin tutadi.
Zamonaviy dunyoda ma’lumot ogimining tezlashishi,
xalqaro alogalarning kengayishi, turli sohalarda mulo-
gotning ahamiyatini oshirmogda. Muloqotning samarali
bo'lishi uchun tinglab tushunish ko‘nikmasini takomil-
lashtirish muhim ahamiyatga ega. Tinglash orqgali biz
boshgalarning fikrlarini, his-tuyg‘ularini va niyatlarini
tushunamiz, muloqotda faol ishtirok etamiz va o‘zaro
tushunishga erishamiz (Brown, 2001).

Tinglab tushunish ko‘nikmasi til o‘rganish jarayoni-
ning muhim komponentlaridan biri bolib, u nafagat tilni
o‘rganishda, balki real muloqot jarayonida samarali
mulogot qilish uchun ham asosiy ahamiyat kasb etadi.
Zamonaviy mulogotning murakkabligi va tinglab tushu-
nish ko‘nikmasining yetarli darajada rivojlanmaganligi
uni o‘gitishda innovatsion yondashuvlarni talab giladi

Tinglab tushunish ko‘nikmasi — bu o‘zga nutqini
gabul qilish, tushunish va unga munosabat bildirish
gobiliyatidir. U faqat eshitish emas, balki nutgning
mazmunini tushunish, ma’lumotni gayta ishlash, aso-
siy g‘oyani ajratib olish va xulosa chiqarishni ham oz
ichiga oladi (Lund, 1990). Tinglab tushunish ko‘nikma-
si nutgning fonetik, leksik va grammatik darajalarini,
shuningdek, madaniy va ijtimoiy kontekstni ham o‘z
ichiga oladi. Shu bilan bir qatorda tinglab tushunish
lingvistik va psixolingvistik jarayonlarning birligidan
iborat. Til o‘rganishda bu jarayon semantik, sintaktik
va pragmatik ma’nolarni to‘g‘ri idrok etish bilan bog'liq
(Chomsky, 1965). Ushbu ko‘nikma mulogotning asosiy
komponentlaridan biri sifatida garalib, undan samarali
foydalanish kommunikativ kompetensiyaning rivojla-
nishini ta’minlaydi (Vygotsky, 1978).

Tinglab tushunish ko‘nikmasini o‘rganishga oid
tadqiqotlar lingvistika, psixolingvistika, didaktika va
kommunikativ tadqgiqotlar sohalarida olib borilgan
(Tashpulatova, 2023). O‘zbek tilshunosligida muloqot
va tinglab tushunish ko‘nikmasi masalalari bo‘yicha
bir qator tadqiqotlar mavjud (Yo‘ldoshev, 2020). Rus
tilshunosligida tinglab tushunish ko‘nikmasi masalasiga
L.S. Vygotskiy (1982) va boshqa olimlarning asarlarida
e’tibor garatilgan. Ispan olimlari (masalan, R.M. Sole,
2002) til o‘rgatish metodikasida tinglab tushunish ko‘nik-
masini rivojlantirishning muhim jihatlarini o‘rganganlar.
Dunyo migyosida D. Nunan (1989), H.D. Brown (2001)
va boshga olimlarning ishlari bu sohaning rivojlanishiga
katta hissa qo‘shgan.

O‘zbekistonlik olimlarning ta’kidlashicha, tinglab
tushunish ko‘nikmasi faqat lingvistik bilimlar bilan che-
garalanmasdan, madaniyatlararo mulogotni ham gam-
rab olishi kerak (Tashpulatova, 2023). Bu ko‘nikma,
aynigsa, chet tillarni o‘rganayotgan talabalar uchun
hal giluvchi ahamiyatga ega. Q. Hasanov (2018) o'z
tadgiqotlarida multimodal materiallarning o‘quvchilarning
tinglab tushunish ko‘nikmasini rivojlantirishda samarali
vosita ekanligini ta’kidlagan. Shuningdek, Mahmudov

(2019) tomonidan olib borilgan tadgiqotlarda interfaol
mashglardan foydalanish nafagat talabalar faoliyatini
faollashtirishi, balki ularning mustaqil ravishda fikrlash
gobiliyatini ham oshirishi gayd etilgan.

Tinglab tushunish quyidagi tarkibiy gismlardan tashkil
topgan:

1. Fonematik idrok: bu bosgichda o‘quvchi talaffuz
va intonatsiyaga asoslangan holda so‘zlarni tanlaydi.

2. Semantik tahlil: tinglovchi ma’lumotni mazmunli
gayta ishlaydi.

Pragmatik talqgin: kontekst asosida ma’lumotning
amaliy ahamiyatini tushunadi (Anderson, 1995).

Tinglab tushunish ko‘nikmasini rivojlantirish uchun
mashglar tizimi muhim rol o‘ynaydi. Mashglar talaba-
larga turli xil tinglash strategiyalarini o‘rgatadi, e’tiborni
jamlashga yordam beradi, nutgni gayta ishlash gobiliya-
tini oshiradi va o‘ziga ishonchni shakllantiradi (Richards
& Renandya, 2002). Mashglar turlari quyidagilarni oz
ichiga olishi mumkin:

» Tinglab mazmunni aniqlash: matnni tinglab,
uning asosiy g‘oyasini va tafsilotlarni aniglash.

 Tinglab xulosa chiqarish: matnni tinglab, undan
xulosa chiqarish va fikr bildirish.

* Tinglab javob berish: savollarga javob berish yoki
matnni tinglab keyingi harakatlar bo‘yicha ko‘rsatmalar
olish.

» Tinglab tanlash: matnni tinglab mos keladigan
rasm, matn yoki javob variantini tanlash.

Mashglar tizimi o‘quv jarayoniga mos ravishda re-
jalashtirilishi va talabalarning darajasi, gizigishlari va
ehtiyojlarini hisobga olgan holda tuzilishi kerak. Mashg-
lar sistemasi orqgali tinglab tushunish ko‘nikmasini ta-
komillashtirish quyidagi afzalliklarga ega:

» Talabalarda motivatsiyani oshiradi.

» O‘quv materialiga bo‘lgan qizigishni oshiradi.

» O‘ziga ishonchni mustahkamlaydi.

* Mulogot ko‘nikmalarini rivojlantiradi.

e Turli xil nutq vaziyatlariga moslashuvchanlikni
shakllantiradi.

Mashglar tizimi til o‘rgatishda tinglab tushunish
ko‘nikmasini rivojlantirishda muhim vositadir. Mashg-
lar tizimining samaradorligi uning lingvodidaktik
tamoyillarga mosligi bilan belgilanadi. Ushbu tamoyillar
quyidagilarni o'z ichiga oladi:

Kontekstual moslik: mashqglar real hayotiy
vaziyatlarga asoslanishi kerak (Gonzalez, 2015).

Interfaol yondashuv: o‘quvchini faol ishtirokchi
sifatida jalb etish.

Avtentiqlik: mashqlar tabiiy mulogot muhitini yara-
tishi lozim (Richards & Rodgers, 2014).

Tinglab tushunish ko‘nikmasini rivojlantirishda mashg-
lar quyidagi asosiy tamoyillar asosida tuzilishi kerak:

Progressivlik: mashqglar murakkablik darajasiga
ko‘ra ketma-ket tashkil etilishi lozim (Fernandez, 2020).

Kontekstualizatsiya: mashqlar real vaziyatlarga
asoslanishi talab qilinadi (Pérez, 2017).
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Qiziqarli bo‘lish: o‘quvchilarning qizigishini oshi-
ruvchi mashglarni tanlash zarur.

Tahlil va gayta aloga: mashglarni tahlil qilish va
natijalar asosida o‘quvchini rag‘batlantirish muhimdir
(Smith, 2019).

Ushbu tadqigot davomida talabalarga turli darajadagi
tinglab tushunish mashqlari tagdim etildi. Eksperimentda
gatnashgan talabalar uch guruhga bo'lindi: interfaol
mashglardan foydalangan guruh, autentiq materiallardan
foydalangan guruh va an’anaviy usullarda ta’lim olgan
guruh. Natijalar shuni ko‘rsatdiki, interfaol va autentiq
mashgqlar asosida ishlagan talabalar 25% yuqoriroq
natijalarga erishgan.

Mashglar turlarining tahlili:

Ovozli matnlar asosida mashqlar: talabalar real
hayotdagi vaziyatlarni idrok etishni mashq qilishdi.

Dialog va suhbatlarga asoslangan mashgqlar:
mulogot jarayonida giyinchiliklarni yengishga garatilgan.

Video va multimediadan foydalanish: multimodal
materiallar yordamida til o‘rganish jarayoni osonlashgan
(Garcia, 2018).

Mashglar tizimi mulogot kompetensiyasini rivojlan-

oshirishga, balki talabalarga o'z bilimlarini amaliyotda
go‘llashga yordam beradi (Tashpulatova, 2023). Shu-
ningdek, tinglab tushunish mashglarining madaniyat-
lararo muloqot kompetensiyasiga ijobiy ta’siri kuzatildi
(Pérez, 2017).

Tadqiqgot natijasidan quyidagi amaliy tavsiyalar kelib
chiqdi:

Tinglab tushunish mashglari real hayotiy vaziyatlarga
asoslanishi kerak.

O‘quvchilarning ehtiyojlariga mos mashglarni ishlab
chiqish lozim.

Mulogotga yo‘naltiriigan multimodal materiallardan
keng foydalanish tavsiya etiladi.

Xulosa. Muloqot jarayonida tinglab tushunish
ko‘nikmasi muhim ahamiyatga ega bo‘lib, uni mashg-
lar sistemasi orqgali takomillashtirish zarur. Mashqlar
talabalarning tinglash qobiliyatini oshiradi, ularni mulo-
gotga tayyorlaydi va o‘zaro tushunishni osonlashtiradi.
Yuqoridagi fikrlar shuni ko‘rsatadiki, tinglab tushunish
ko‘nikmasini rivojlantirishga yo'naltirilgan mashglar tizimi
til o'gitishda muhim ahamiyatga ega. Ushbu yondashuv
o‘quvchilarning mulogotga bo‘lgan ishonchini oshiradi va
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tirishda hal giluvchi rol o'ynaydi. U nafagat til bilimlarini ularning kommunikativ kompetensiyasini rivojlantiradi.
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Zebo AZIZOVA,
Shahrisabz shahar 22-umumiy
o'rta ta’lim maktabi o‘qituvchisi

SINFDAN TASHQARI O‘QISH DARSLARINI INNOVATSION
TEXNOLOGIYALAR ASOSIDA TASHKIL ETISH MEXANIZMLARI

Annotatsiya:ushbu magola mazmunida boshlang‘ich sinf o‘quvchilari uchun o‘qgish darslarini innovatsion usulda
tashkil etish va undan ko‘zlangan maqgsad haqgida so‘z yuritilgan bo'lib, boshlang'ich sinf o‘quvchilari uchun o‘gish
darslarini turizm shaklida tashkil etish orgali ta’lim jarayoniga innovatsion texnologiyani olib kirish mexanizmi hagida
fikr bildirilgan.

Kalit so‘zlar: sinfdan tashqari ishlar, sinfdan tashqari o‘qish darsi, sinfdan tashqari ommaviy ishlar, sinfdan
tashqari to‘garak ishlari, sinfdan tashqari mustaqil ishlar

Annotation:the content of this article talks about the organization of reading lessons for elementary school
students in an innovative way and the purpose of it, organizing reading lessons for elementary school students in
the form of a tour. Opinion about the mechanism of bringing innovative technology into the educational process is
expressed through

Key words: extracurricular activities, extracurricular reading lesson, extracurricular mass work, extracurricular
final work, extracurricular independent work

AHHOTaUusA: B COAEPKaHUM AaHHOW CTaTby roBOPMTCS 06 opraHu3aLmm ypokoB YTEHUSI ANS yYaLLMXCs MaaaLwmx
KrnaccoB MHHOBALMOHHBIM CMOCOOOM M Lieny 3TOro, a Takke OpraH1M3aLuuy YpoKoB YTEHUS ANS yYaLLMXCA MNaAaLLImMX
KrnaccoB B (hopMe 3KCKYpCUU Yepes MeXaHU3M BHEAPEHNS MHHOBALMOHHbIX TEXHOMOMMIA B y4eOHbIN npoLiecc.

KnioueBble crnoBa: gHekaccHas paboma, eHeknaccHbil y4ebHbIl ypoK, 8HeKaccHas obwecmeeHHas paboma,
gHeknaccHoe domauwHee 3adaHue, BHeKIaccHasi caMocmosimesibHasi paboma.

Sinfdan tashqari ishlar — umumiy o‘rta ta’lim
tizimining, ya’ni maktabda amalga oshiriladigan o‘quv
tarbiyaviy ishining muhim tarkibiy gismi bo'lib, u o‘quv-
chilarning bo‘sh vaqtini mazmunli tashkil etish shakl-
laridan biridir.Sinfdan tashqari ishlar o‘quvchilarning
maktabda olgan nazariy bilimlarini mustahkamlash bilan
bir qatorda ularning barkamol shaxs sifatida shakllanishi
va hayotga unumli tayyorlanishida keng imkoniyatlar
yaratadi. Sinfdan tashqari ishlarga o‘quvchilar bilan
o'tkaziladigan va ularga tarbiya hamda bilim berishga
garatilgan turli xil mashg‘ulotlar tizimi kiradi. Bunday
mashg‘ulotlar pedagogik jamoa, sinf rahbari, yoshlar
tashkilotlari rahbarligi va bolalarning o‘z-o0'zini boshqa-
rish tashkilotlari tomonidan darsdan tashqari vagtda
uyushtiriladi.Boshlang‘ich sinf o‘quvchilarning sinfdan
tashqari ishlarni tashkil etishda o‘quvchilar saroylari,
yosh texniklar, yosh tabiatshunoslar, yosh sayyohlar
klubi va maktabdan tashqari boshqa muassasalar katta
yordam beradi.

Sinfdan tashqari ishlarning asosiy shakllari sifatida
quyidagilarni ko‘rsatish mumkin:

—ommaviy tashkil etiladigan ishlar (maktab klublari-
dagi tadbirlar, badiiy kechalar, munozara va muzo-
karalar, turli tanlovlar, viktorinalar, ko‘rgazmalar uy-
ushtirish, tabiat qo‘yniga sayr, maktab va muzeylarga
ekskursiyalarga chiqish) va boshqalar kiradi.

— to‘garak shaklida tashkil etiladigan ishlar (o‘quv-
chilarning turli to‘garaklari, sport seksiyalari, ansambl-
lardagi gatnashishlar),

— mustaqil tashkil etiladigan ishlar (o‘quvchilarning

e-mail: tilvaadabiyotuz@gmail.com

sinfdan tashqari o‘qgishi, kolleksiya to‘plashi, texnikaviy
ishlar, musiqa, tasviriy san’at, chizmachilik) ni ko‘rsatish
mumekin.

Boshlang'‘ich sinfda sinfdan tashqari o‘qishga kichik
yoshdagi o‘quvchilarni ona tilini puxta o‘zlashtirishga
tayyorlashning ajralmas qismi sifatida ta’lim jarayonida
ularni axloqiy-estetik tarbiyalashning muhim vositasi si-
fatida turizmni alohida ajratib ko‘rsatish mumkin. Turizm
boshlang‘ich sinf o‘quvchilari uchun nafaqat sayohat,
balki dars hamdir. Chunki ularning badiiy tasavvurlarga
boy dunyosini turizmning turli shakllari orqali yanada
go‘zallashtirish, balki bilimlarini ham boyitish mumkin.
Endi turizmning o‘qish darslariga ganchalik alogasi
bo'lishi mumkin degan savolga quyidagicha javob berish
mumkin. Boshlang‘ich sinflar uchun yaratilgan maktab
darsliklarining barcha mavzularini va chorak sifatida
umumlashtiriladigan mavzularni turizmning barcha
turlari yordamida mustahkamlash mumkin.

Turizm (fransuzcha four — sayr, sayohat) sayyohlik
— sayohat (safar) qilish; faol dam olish turlaridan biri
demakdir.Turizm deganda jismoniy shaxsning doimiy
istigomat qilib turgan yashash joyidan sog‘lomlashtirish,
ma’rifiy, kasbiy-amaliy yoki boshqa magsadlarda boshqa
bir joyga yoki mamlakatga haq to‘lanadigan faoliyat bi-
lan shug‘ullanmagan holda uzog'i bilan 1 yil muddatga
jo‘nab ketish ya’'ni sayohat qilishi tushuniladi. Turizm
faoliyatining tarixiga nazar tashlaganimizda uning asl
paydo bo'lish vaqti XIX asr boshlariga borib tagaladi.
Dastlab turizmning paydo bo‘lishi 1815-yilda uyushgan
bir guruh sayyohlarning Angliyadan Fransiyaga sayohat
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mamlakatlarida ommaviy tus olgan.Odatda, turizm tash-
kilotlari orgali turizm marshrutlari bo‘yicha uyushtiriladi.
Turizmning juda ko'p turlari va shakllari mavjud (ichki,
xalgaro, havaskorlik turizmi, uyushgan turizm, yagin

gilishidan boshlangan deyish mumkin. Turizmning
asoschisi hisoblanmish ingliz ruhoniysi Tomas Kuk
1843-yilda 1-temir yo'l sayyohligini tashkil gildi. Shun-
dan so‘ng u o‘zining xususiy turistik korxonasini tuzdi

A e

va 1866-yilda dastlabki sayyohlik guruhlarini AQShga joyga sayohat, uzoqqa sayohat, bilim saviyasini ken- B3
jo‘natdi. Sharqda arab sayyohi Ibn Battuta 21 yoshida gaytirish maqgsadidagi turizm, toqga chigish, suv turizmi, ;..;7
sayohatini boshlab, deyarli barcha Sharg va Shimoliy avtoturizm, piyoda yuriladigan turizm, sport turizmi i

va boshqalar). Quyida biz ularning ba’zilariga alohida
to'xtalib o‘tamiz.

Sarguzasht turizmi sayohatchilar kutiimagan hodi-
salarni kutishlari mumkin bo‘lgan uzoq joylarni o‘rga-

Afrika mamlakatlarini piyoda kezib chiqdi. Boshqa so-
halarda bo‘lgani kabi turizm sohasida ham bir nechta
asosiy mazmun kasb etuvchi tushunchalar bor, biz
har gal ularga duch kelganimizda turizm sohasining

¥

S

X

ajoyibotlarini his eta olamiz.

Turizm — jismoniy shaxsning vaqtincha yashash
mamlakatidagi joyidan boshqga bir joyga manbalar-
dan daromad olish bilan bog‘liq bo‘lgan faoliyat bilan
shug‘ullanmagan holda jo‘nab ketishi, ya’ni sayohat
gilishi tushuniladi.

Turist — vaqgtincha yashash mamlakatidagi joyidan
manbalardan daromad olish bilan bog‘liq bo‘lgan faoliyat
bilan shug‘ullanmagan holda vaqgtincha 24 soat-
dan ketma-ket 12 oygacha bo‘lgan davr mobaynida
yoki vagtincha bir kecha tunab goluvchi jismoniy shaxs.

Gid (gid-tarjimon) — axborotga oid va tashkiliy xiz-
matlar ko‘rsatish, turistlar va ekskursantlarni vagtincha
yashash mamlakatidan olib chiquvchi turistik resurslar
bilan tanishtirish uchun kasbiy jihatdan tayyorgarlik
ko‘rgan, O‘zbekiston Respublikasi rezidenti bo‘lgan
jismoniy shaxs.

Turizm sohasi bo‘yicha Sharqgiy davlatlar tarixi ham
tarixiy manbalarga boy deb bemalol aytishimiz mumekin.
Jumladan Movarounnahrda ilk sayyohlarning safarlari
Amir Temur va Temuriylar davrida faollashgan. Amir
Temur o'z davrida fransuz qgiroli Karl VI va ingliz giro-
li Genrix IV bilan doimiy aloqada bo‘lgan va ular o'z
elchilarini boshga davlatlarga tez-tez yuborib turgan.
1403-yili Parijga elchi bo'lib kelgan Ispaniyalik Klavi-
xoning "Buyuk Temurning hayoti va faoliyati” nomli kito-
bida Movarounnahrdagi ijtimoiy hayot Temur davlatiga
bo‘ladigan sayohatlarning asl sababi bo‘lgan.

Hozirgi davrda turizm dunyoning juda ko‘p

nishni o'z ichiga oladi.Bu yangi madaniyat yoki yangi
landshaft bilan bog‘lanishni va ayni paytda jismoniy
faollikni o'z ichiga oladi. Sarguzasht turizmining ba’zi
turlari kunduzgi yurish, ryukzak, zip astar, erkin tushish,
rafting, tog‘ velosipedi, chang'‘i va snoubordni o'z ichiga
oladi.

Agroturizm yoki agroturizm odatda, fermer xo'ja-
liklarida olib boriladi. Bu sayohatchilarga qishlog hayotini
boshdan kechirish, mahalliy taomlarni tatib ko‘rish va
turli dehqonchilik vazifalari bilan tanishish imkoniyatini
beradi.Ushbu turdagi turizm ltaliyada fermer xo'jaligi deb
ham ataladi. Agroturizmning ba’zi turlari to‘g‘ridan-to‘g'ri
bozor agroturizmi, tajriba va ta’lim agroturizmi va tadbir
va dam olish agroturizmidir.

Yuqorida nomlari qayd etilgan turizm yo‘nalishlari-
dan biz alohida eng ta’sirli va uzoq tarixiy ahamiyatga
ega bo‘lgan yo‘nalishni, ya’'ni madaniy turizmni alohida
gayd etamiz va uni yanada rivojlantirish bizning asosiy
vazifalarimizdan biri ekanligini ta’kidlaymiz.

Xulosa sifatida aytishimiz mumkinki, boshlang'‘ich
sinf o‘quvchilari uchun o‘qish darslarini turizmning
madaniy, sport, diniy, eko, arxeologik va hattoki
gastronomik turizm orqali integratsiyalashgan tarz-
da tashkil etish hagigatdan ham ta’lim jarayoni uchun
balki boshlang‘ich sinflar uchun haqigiy innovatsion
texnologiya bo‘la oladi. Boshlang‘ich sinf o‘quvchilari
uchun madaniy turizm namunasi bo‘lgan har ganday joy
va unda amalga oshirilgan ishlar eng avvalo ularning
milliy ruhiyatiga ta’sir etmasdan golmaydi.

Foydalanilgan adabiyotlar
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Mashrabxon UMAROVA,
Toshkent amaliy fanlar universiteti
Boshlang'ich ta’lim kafedrasi dotsenti v.b

BOSHLANGICH SINFLARDA INTERFAOL METODLARNI
QO‘LLASH ORQALI SAMARADORLIKKA ERISHISH

Annotatsiya: ushbu maqolada boshlang‘ich sinf o‘quvchilarida samara beradigan interfaol metodlar va ularning
ishlatilish holatlari hagida ma’lumot berilgan. Pedagog-o‘qgituvchilar tomonidan bu metodlarni gqo‘llash orqali o‘quv-
chilardan ganday natijalar kutilishi, natijalarning samaralari aniq yozilgan.

Kalit so‘zlar: metod, fan, “davom ettir”, “tushunchalar tahlili”, o‘yin.

Annotation: this article provides information about effective interactive methods for primary school students
and their application cases. It also specifies the expected outcomes for students through the use of these methods
by teachers, as well as the effectiveness of these results.

Key words: method, subject, “continue”, “concept analysis”, game.

AHHOTaUMA: B aHHOW cTaTbe NpeacTaBneHa nHpopMaums 06 ahpekTUBHbIX UHTEPAKTMBHBLIX MeToAax Ans
yyaLLMXCcsa HavanbHOW LUKOSbI U cryyasix X MpUMeEHeHust. Takke yKkasaHbl oXugaemble pesynsrathl 4N yYaLmMxcs
npv MCNorb30BaHWUM 3TUX METOAOB Negaroramu, a Takke ahEeKTUBHOCTb 3TUX Pe3yrLTaToB.

KnroueBble cnoBa: Memoo, npedmem, «rnpo0o/KuUy, «aHanu3 noHImudy, uspa.

O‘quv jarayonida o‘quvchilarga shaxs sifatida qa-
ralishi, turli pedagogik texnologiyalar hamda zanonaviy
uslublarning go‘llanilishi o‘quvchilarni mustaqil, erkin
fikrlashga, izlanishga, har bir masalaga ijodiy yondashish,
mas’uliyatini his qilish, tahlil gilish, ilmiy adabiyotlardan
unumli foydalanishga, eng asosiysi o‘gishga, mustaqil ish-
lash va erkin bayon etishga, fanga va ozi tanlagan kasbi-
ga bo‘lgan gizigishlarini kuchaytiradi. Bunday vazifalarni
amalga oshirishda interfaol uslublar va pedagogik tex-
nologiyalar juda qo‘l kelishini ta’lim muassasalarida tad-
gigotchilar tomonidan o‘tkazilayotgan pedagogik tajribalar,
natijalari tasdiglamoqda. O‘quvchilarga ta’lim-tarbiya
berishda ko‘proq samaraga ega bo'lish uchun o‘tmish
ajdodlarimizning g‘oya va qarashlaridan foydalangan
holda innovatsion va axborot texnologiyalarni go‘llashi
zarur va bugungi o‘zgarishlar shuni talab etmoqgda. Tex-
nologiyalardan umumiy shaklini olgan holda o‘zlarining
dars texnologiyalarini yaratishlari, berilgan pedagogik
texnologiya va interfaol metodlarni to‘liq yoki ularni ba’zi
bir bosgichlari elementlarini gqo‘llashlari mumkin. lig‘or
pedagogik texnologiyalarni amaliyotga tatbiq etish davr
talabidir. Bugungi o‘quvchilarga ta’lim berish, ularni tar-
biyalash o‘qgituvchi zimmasiga katta mas’uliyat yuklaydi.
Bu esa pedagogdan talabchan, o'z ustida ishlash, ijodiy
yondashuv asosida faoliyat yuritishni taqozo etadi.

Pedagogning faoliyat shakllari darsni amaliy
mashg‘ulot, hikoya, suhbat, savol-javob, bahs-munozara,
darslarda namoyon bo‘lib undan unumli va o‘rin-
li texnologiyalarni qo‘llashni talab qiladi. O‘quvchilar
zamonaviy dars jarayonlarida o'ziga nisbatan talabchan-
likni oshiradi, muammoni esa yechimini, oson, qulay
usullarini topishni, taqggoslashni, giyoslashni o‘rganadi.
O'tilgan mavzuga mustaqil munosabat bildirish malakasi
oshadi. Har bir o‘gituvchi darsda qaysi usulni qo‘llashi-
dan qat’i nazar talabchanlikka, faollikka, mustaqil fikr
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yuritishga erishishni magsad qilishi kerak. O‘gituvchi-
ning nutq madaniyati ham dars jarayonini muvaffaqgiyatli
bo‘lishiga yordam beradi. Notiglik mahorati faolligini
oshirib, ishga ijobiy yondashuvini ta’'minlaydi. Dars
davomida zamonaviylikka erishishda barcha usullardan
o'rinsiz, ko‘p foydalanish ham yaramaydi. Zamonaviy,
noan’anaviy dars shakli va uni tashkil etishdan mag-
sad o‘quvchilarning bilish faoliyatini kuchaytirish, o‘quv
mashg‘ulotlarida samarali natijalariga erishish yo'llaridan
biri hisoblanadi. Pedagogik texnologiya o‘quv jarayonlari-
ni harakatga keltiradi. O‘gituvchi belgilangan magsadga
erishmoqchi bo‘lgan yo‘lidan og‘ishmay borishi undan
kuchli kasbiy mahorat talab etishi hammamizga ma’lum.
“Tushunchalar tahlili” metodi orqali o‘quvchilarga
so‘zlarning ganday ma’nosi va u nimani anglatishi o‘rgatib
boriladi. Ya’ni tushunchalarning mazmuni va aksincha,
berilgan mazmundan tushunchani anglab olishga o‘rgatadi.
Rasmlar berilganda o‘quvchilar mazmun yoki tushunchaga
go‘yilgan rasmlarga garab, ularni aniglab to‘ldiradi. Bunda
o‘quvchilar bitta so’zda mazmunini yoritishi mumkin. 1-sinf
uchun mevalar yoki nima so‘rog‘iga javob bo‘lgan so‘zlarni
o‘rgatishda qo‘llash mumkin. Mevalar rasmiga garab uning
nomini yozish mumkin. Bu metodda mazmunda berilgan
izohi asosida kerakli tushunchani yozishlari ham mumekin.
Yoki chizma, belgilar, formulalar, rasmlar berilishi orgali
ham tushunchalarni aniglash, yozish, chizish mumekin.
Masalan:

Tushunchalar

Bahor

Mazmuni
Fasl, unda gullar ochiladi, qorlar eriydi,
onalar bayrami bo'ldi, ekinlar ekiladi
Meva giladi, gullaydi, soya beradi,
yog'och olinadi

Daraxt

Bundan tashqari 1-sinflarda ona tili va o‘gish savod-
xonligi darslari tarkibiga kiruvchi “Alifbe” darslarida savod
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chigarish uchun “Kubik-rubik” metodi orqali samarali
natijaga erishish mumkin. Bu metodda o‘qgituvchi tomoni-
dan o‘n dona kubik-rubik tayyorlanadi va uning har bir
tomoniga turli harflar yoziladi. O‘quvchilar kubik-rubikni
aralashtirib tashlaydi. Yuqorida turgan harflar yordamida
turli bo‘g‘inlarni hosil giladi. Turli bo‘g‘inlar yordamida
har xil so‘zlarni hosil giladi. Bu metod orgali o‘quvchilar-
ning fikrlash salohiyati oshiriladi. O‘quvchilarda xotirani
mustahkamlab, so‘z boyligi oshirilishiga yordam beradi.

Shuningdek, boshlang‘ich sinf darslarida “Assesment”
texnikasidan foydalanish mumkin. Bu usul ham o‘quvchi-
larga o‘z-o'zlarini tagdimot gilish imkonini beradi. Unda
o‘quvchilarning yosh xususiyatlarini hisobga olib 3 ta
yoki 4 ta chizmadan iborat topshiriglar berish mumkin.
Bu usul orgali ham boshlang‘ich sinf o‘quvchilari o‘zlarini
baholab shu bilan birga xatolarini ko‘rib boradilar, mus-
taqil ishlashga o‘rganadilar. Undan mustahkamlash va
nazorat gilish hamda bo‘shliglarni to‘ldirishda foydalanish
mumkin. Barcha darslarda go‘llasa bo‘ladi. Mustaqil,
yakka holda, ba’zan guruhlarda ham bajarish mumkin.
Avval, savol varianti beriladi, so‘ng tegishli javoblar yozib
borilgandan so‘ng javoblar varianti beriladi. (Uni moni-
torda yoki tayyor ko‘rgazmada ko‘rsatish, shuningdek,
o‘qgituvchi o‘qgib boradi, o‘quvchilar esa o'z javoblarini
kuzatib tekshirib borishi mumkin.) O‘quvchi o'zining
javoblariga o'qituvchi to‘g‘ri javobiga qarab ball qo‘yishi
mumkin. Har bir topshiriq tegishli ball bilan baholanishi
belgilab tagsimlab go'yiladi.

“Kim chaqgqgon?” ta’limiy metodidan o‘quvchilar
savodxonlik darslarida foydalanishi orinli hisoblanadi.
Buning uchun quyidagi jadval ko‘rinishida alifbodagi bar-
cha harflar 4 yoki 5 tadan turli joylarga yozilgan bo‘ladi.
O'quvchining vazifasi esa berilgan vaqt ichida o‘tilgan
harfni belgilab katak ichini bo'yashi lozim. Birinchi tayyor
bo‘lgan 5 yoki 10 nafar o‘quvchi g‘olib hisoblanadi.

Masalan, o‘quvchilar “M” harfi bilan tanishgan bo‘lsa-
lar, berilgan vaqt ichida shu harfni topib yashil rangga
bo‘yashadi. Shu tarzda har darsda o‘quvchilar tanish-
gan harflarini turli ranglarga bo‘yab borishadi. Bunday

Ao [NG[E]D[RIN]T]UTS
iI({p|lOoTX|V|CAF|J|K|OQ
Pls|{u|v|p|Z R CH
L|wW|cH| G -/T clG|Y]|B
R F[E[c|[ A c|u| k8l
BIR|V su|lL|[x|o|w]|c]|1
vlz|c|r|[1][prp|[c|rR|P NG
Jlsulo|vY|[v|c|su|kn| vy |z
X NG| clolen e[ a]y
Fla|lT|s|plulun|Y|[N]|E

targatmalar har bir o'quvchiga alohida berilishi kerak’.

1-rasmda ko‘rsatilgan jadvaldagi harflar yordamida
o‘quvchilar o'rgangan harflarini birlashtirib, yangi so‘zlarni
hosil qilishi kerak. Bunda o‘quvchilarning fikrlash qobi-
liyati ham o'stiriladi.

Savod chigarishda yuqoridagi metodlardan tashqari
yana “O‘xshash halqgalar”, “Faol bo‘lamiz”, “Javobini
bilasanmi?”, “Mazmuniy davom ettir” kabi metodlardan
ham foydalanish magsadga muvofiq bo‘ladi.

O‘quvchi “O‘xshash halqgalar” orgali xususiylik va
umumiylikni halgalar ichiga to‘ldirishi kerak. Bunda, bir
xil harflar bilan boshlangan so‘zlar yoki bir so‘z tarkibida
o‘xshash harflarni topishi kerak. “Mazmuniy davom ettir’
— bir so'zni tarmoglashni, ya’'ni so‘zdagi harflarni boshga
harflar bilan davom ettirishi, natijada yangi bo‘g‘in va
so‘zlar paydo bo‘ladi. “Faol bo‘lamiz” orqali ijod qilish
s0‘z va gaplarni o‘zaro bog‘lab to‘ldirishni o‘rganadilar.

O‘qituvchi magsadga erishish va yaxshi natijalar
olish uchun texnologiya yoki metodni gay birini tanla-
masin ikkala tomonning natijasiga qaratiladi. Bunda
o‘quvchilar salohiyati, intilishlari, guruh tabiati, sharoit
va o‘gituvchining yetkaza olish mahoratiga bog'‘liq holda
tanlanadi. Natijalar texnologiya va metodlarni tanlashga,
har bir sinf o'gituvchisi reja va darsliklar asosida undan
o'rinli, anig, mahorat bilan samarali qo‘llashiga bog‘liq.

1 Umarova M. va boshgalar. O‘gituvchi kitobi. (o‘quv go‘llanma). — Toshkent, 2023.
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Ug‘iloy QULDOSHEVA,
TISU 2-kurs magistranti

SINFDAN TASHQARI ISHLARDA BOSHLANG‘ICH
SINF O‘QUVCHILARINI ONA TILIGA
QIZIQTIRISHNING METODIK IMKONIYATLARI

Annotatsiya: ushbu maqola sinfdan tashgari ishlarda boshlang'‘ich sinf o‘quvchilarini ona tiliga gizigtirishning
metodik imkoniyatlari hagida

Kalit so‘zlar: sinfdan tashqari ish, boshlang'‘ich sinf, ona tili, metodika, imkoniyat

AHHOTaUMA: B JaHHON CTaTbe peyb MAET O METOANYECKNX BO3MOXHOCTAX (DOPMUPOBAHMSA UHTEPECA YYaLLMXCH
HavarnbHbIX KNacCoB K POAHOMY 53blKy BO BHEKINACCHOW AeATENbHOCTY.

KnioueBble cnoBa: gHekaccHasi paboma, Ha4yarnbHas wkomna, poOHOU A3biK, MemoouKa, 603MOXHOCMb.

Annotation: this article is about the methodical possibilities of getting primary school students interested in their
mother tongue in extracurricular activities.

Key words: extracurricular work, elementary school, mother tongue, methodology, opportunity

Kirish. Boshlang‘ich sinf o‘quvchilarining ona tiliga
giziqtirish, ularning til o‘rganishdagi faoliyatini motivat-
siya qilish va tilga bo‘lgan gizigishni oshirish, o‘quv
jarayonining samaradorligini ta’minlashda muhim
ahamiyatga ega. Bu jarayonda turli metodik imkoniyatlar
yordamida o‘quvchilarni ona tili bilan tanishtirish va ular-
ni til o‘rganishga jalb gilish mumkin. Quyidagi metodik
usullarni ko‘rib chigish mumekin.

USULLAR VA ADABIYOTLAR TAHLILI

O‘yin usullari: o‘yinlar orgali til o‘rganish jarayoni
qgizigarli va interaktiv bo'lishi mumkin. Masalan, “So‘zlar-
ni to'g’ri joylashtirish”, “So‘zlar ketma-ketligi”, “Rasmga
asoslangan so‘zlarni tuzish” kabi o‘yinlar o‘quvchilarning
tilni tez va samarali o‘rganishlariga yordam beradi.

“So'z topish” yoki “So‘zlar zanijiri” kabi o‘yinlar orqali
o‘quvchilar tilning turli jihatlarini o‘rganadilar.

Interaktiv mashglar: fikrni ifodalash va tahlil gilishga
garatilgan interaktiv mashqlar yordamida o‘quvchilarning
ona tiliga bo‘lgan gizigishini oshirish mumkin. Masalan,
hikoya yozish, she’r yozish yoki rasm asosida hikoya
yaratish.

“Savol-javob” va “Dialoglar o'tkazish” metodlari orqali
o‘quvchilar turli vaziyatlarda ona tilida to‘g‘ri va aniq
so‘zlashga o‘rganadilar.

Eshitish va ko‘rish: audiovizual materiallar, masa-
lan, ona tilidagi hikoyalar, she’rlar, ertaklar yoki gisga
filmlar orgali tilni o‘rganishning giziqarli usullarini taklif
gilish. Bu o‘quvchilarning eshitish va tushunish ko*nik-
malarini rivojlantiradi.

O‘quvchilarni turli ona tili shoirlar va yozuvchilar-
ning asarlari bilan tanishtirish, ular orqali tilni sevish
va qadrlashga undash.

e-mail: tilvaadabiyotuz@gmail.com
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ljodiy faoliyat: o‘quvchilarga ijodiy vazifalar (masa-
lan, “Yangi ertak yaratish” yoki “O‘z hikoyangizni yozing”)
berish orgali ona tiliga bo‘lgan gizigishni oshirish mum-
kin.

Leksik boylikni kengaytirish va grammatika
goidalarini o‘rganish uchun kreativ mashqlar (masalan,
“So‘zlar bilan yangi jumlalar tuzish” yoki “Fikrni turli
usullar bilan ifodalash”) berish o‘quvchilarning ona tili
bilimlarini chuqurlashtiradi.

Ko‘rgazmali vositalar: ona tilini o‘qitish jara-
yonida ko‘rgazmali vositalardan (plakatlar, kartoch-
kalar, diagrammalar, rasmlar) foydalanish orqali
o‘quvchilarning qizigishini oshirish mumkin. Bu ular-
ning ongida til elementlarini yanada yaxshi anglash
imkonini beradi.

Guruhli ishlash: o‘quvchilarga guruhlarda ishlashni
taklif qilib, ularga o‘zaro mulogot qilishga imkon yaratish,
ularning tilga bo‘lgan qizigishini oshiradi. Guruhlarda
muhokama, fikr almashish va o‘zaro fikr bildirish o‘quv-
chilarning mulogot ko‘nikmalarini rivojlantiradi.

Madaniy va tarixiy kontekstda ishlash: o‘quv-
chilarga ona tilining madaniy va tarixiy ahamiyatini
tushuntirib berish, ularni ona tili orgali milliy madaniyat,
adabiyot va san’atga qiziqtirishga yordam beradi.

Ushbu metodik imkoniyatlar yordamida boshlang‘ich
sinf o‘quvchilari ona tilini o‘rganishga ko‘proq qiziqish
bildirishlari mumkin, bu esa o'z navbatida ularning til
o‘rganish jarayonini samarali va qiziqarli giladi.

TAHLIL VA MUHOKAMA
Boshlang‘ich sinf o‘quvchilarining ona tiliga bo‘lgan
qgizigishini oshirishning boshga metodik imkoniyatlarini
ko'rib chigamiz:
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1. Hikoya qilish va so‘zlashni rivojlantirish:

Tashabbusli hikoya yaratish: o‘quvchilarga rasm,
s0‘z yoki mavzu berib, hikoya yoki ertak yaratishni taklif
gilish. Bu metod o‘quvchilarning ijodiy qobiliyatlarini
rivojlantiradi va tilni ishlatishga undaydi.

Boshga mavzudagi hikoyalar: o‘quvchilarga
ma’lum bir mavzu asosida (masalan, “Do’stlik”, “Tabiat”,
“Hayvonlar”) hikoya yaratishni so‘rash. Bu ularni o'z
fikrlarini anig va tushunarli ifodalashga o‘rgatadi.

2. Turli xil adabiyotlar bilan tanishtirish:

Ertaklar va afsonalar: o‘quvchilarga xalq ertaklari,
afsonalar va dostonlar orgali ona tili hagida tasavvur
shakllantirish. Ushbu adabiyotlar o‘quvchilarga tilning
boyligi va go‘zalligini tushunishga yordam beradi.

She’rlar va qo‘shiqlar: O‘quvchilarga oson va qisqa
she’rlar yoki qo‘shiglar o‘rganish, ularni yodlab, qo‘shiq
aytish, shuningdek, she’rlarni ifodalash va tushunishga
yordam beradi. Bu, o'z navbatida, nutgni yaxshilashga
yordam beradi.

3. O‘qgish va yozish bo‘yicha faoliyatlar:

O‘qish mashgqlari: o‘quvchilarga gisqa matnlar,
ertaklar yoki she’rlarni o‘qib, ularni tahlil gilish, mazmuni
hagida savollar berish orqali ular bilan muloqot gilish.
O‘qish jarayoni o‘quvchilarning tushunish qobiliyatini
va she’r yodlashni oshiradi.

Yozish mashgqlari: o'quvchilarga kichik hikoyalar,
esselar yoki mijozi bo‘lgan hikoyalar yozishni taklif qilish.
Bu, o'z navbatida, grammatika va leksikaning rivojla-
nishiga yordam beradi.

4. Kreativ va didaktik o‘yinlar:

So‘zlar va iboralar bilan o‘yinlar: “So‘zlab berish”,
“So‘z topish”, “Iboralar qurish” kabi o‘yinlar orgali o‘quv-
chilarning til gobiliyatini rivojlantirish. Bu o'yinlar ularning
ona tiliga bo‘lgan qizigishini kuchaytiradi va mantiqiy
fikrlashni rivojlantiradi.

So‘zlarni o‘zgartirish va tuzish: masalan, o‘quvchi-
larga berilgan so‘zlardan yangi iboralar yoki jumlalar
tuzishni so‘rash, bu ularning ijodiy fikrlashini rivojlantiradi.

5. Badiiy faoliyat va qo‘llanmalardan foydalanish:

Vizual materiallar bilan ishlash: Rasm, plakat yoki
diagrammalar orqali til o‘rganish. Bu o‘quvchilarning
diggatini jamlashga yordam beradi va tilni tushunishni
osonlashtiradi.

Badiiy tasvirlar va mashqlar: Masalan, rasm yoki
tasvir asosida so‘zlar tuzish, hikoya yoki esselar yozish,
bu o‘quvchilarning tilga bo‘lgan qizigishini oshiradi va
ijodiy imkoniyatlarini kengaytiradi.

6. Nutqni rivojlantirishga yo‘naltiriilgan mashgqlar:

Muloqot va munozaralar: O‘quvchilarga ona tili-
da so‘zlash va fikr bildirishni o‘rgatish. Munozara yoki
bahs-munozara o'tkazish, ularning nutqini ravonlash-
tirishga yordam beradi.

Jumlalarni to‘g‘ri tuzish: o‘quvchilarga tuzilish
jihatidan murakkabroq jumlalarni tuzishni o‘rgatish, jumla
turlari va grammatikani o‘rganish orqali tilni gizigarli va
samarali o‘rganish mumekin.

2025-yil 2-son

7. Onlayn resurslardan foydalanish:

Interaktiv dasturlar: kompyuter va smartfon orqali
ona tili bo‘yicha interaktiv o‘yinlar, dasturlar yoki ilova-
lar orqali o‘quvchilarni jalb gilish. Masalan, til o‘rga-
nish uchun onlayn o‘yinlar, video darsliklar, lingvistik
mashglar.

Boshlang'ich sinf o‘quvchilarining ona tiliga gizigishini
oshirish va ularni ona tili bilimlarini rivojlantirishga ga-
ratilgan metodik yondashuvlar, turli pedagogik usullar,
texnikalar va faoliyatlar asosida amalga oshiriladi. Quyi-
dagi metodik yondashuvlar orqali o‘quvchilarda ona
tiliga bo‘lgan gizigishni oshirish va ularning til bilimlarini
chuqurlashtirish mumkin.

Interaktiv metodlar:

Suhbat va munozaralar: o‘quvchilarga ona tiliga
oid turli mavzularda erkin suhbatlar o‘tkazish. Bu metod
o‘quvchilarni fikr bildirishga undaydi va ularning tilni
to'g'ri ishlatish ko‘nikmalarini rivojlantiradi.

Savol-javob usuli: o‘quvchilarga turli mavzularda
savollar berib, ulardan javob olish. Bu metod o‘quv-
chilarning tilga bo‘lgan gizigishini oshiradi va ularning
faol ishtirokini ta’minlaydi.

O‘yin metodlari: Til o‘yinlari: Masalan, “So‘z to-
pish”, “Iboralarni to‘g'ri tuzish” yoki “Rasmga asoslangan
hikoya yaratish” kabi oyinlar yordamida o‘quvchilarning
tilni o‘rganish gizigishini oshirish. O‘yin jarayonida o‘quv-
chilar tilni amaliyotda qo'llab, tilga bo‘lgan gizigishni
kuchaytiradilar.

Rol o‘ynash: O‘quvchilarga turli vaziyatlarda rol
o‘ynashni taklif qilib, ularni nutq va mulogotga jalb
gilish. Bu usul ularning kommunikativ gobiliyatlarini
rivojlantiradi.

ljodiy ishlar: Hikoya va ertak yozish: O‘quvchilar-
ga rasm yoki mavzu asosida hikoya yoki ertak yozishni
topshirish. Bu ularni ijodiy fikrlashga undaydi va tilni
go‘llashga bo‘lgan gizigishni oshiradi.

She’r va qo‘shiq yozish: O‘quvchilarga she’rlar
yoki qo‘shiglar yozishni taklif gilish, bu esa ularning
tilga bo‘lgan qiziqishini oshiradi va nutgni ifodalashda
ijodiy yondashuvni rivojlantiradi.

Texnologiyalarni qo‘llash: Multimedia va
audiovizual materiallar: O'quvchilarga turli audiovizual
materiallar (multfilmlar, video darsliklar, audiokitoblar)
orgali ona tilining go‘zalligini va boyligini ko‘rsatish. Bu
metod o‘quvchilarga tilni o‘rganish jarayonini gizigarli
va interaktiv tarzda tagdim etadi.

Onlayn platformalar: Interaktiv dasturlar yoki o'yin-
lar yordamida o‘quvchilarni tilni o‘rganishga jalb gilish.
Onlayn resurslar yordamida o‘quvchilar til ko‘nikmalarini
rivojlantirishlari mumkin.

Boshlang‘ich bilimlarni mustahkamlash: Leksik
va grammatik mashgqlar: O‘quvchilarga so‘z boyligini
kengaytirishga yordam beruvchi mashqglar (masalan,
so‘zlarni sinonimlari bilan almashtirish, antonimlarni to-
pish) berish. Bu ularning tilga bo‘lgan gizigishini oshiradi
va grammatika ko‘nikmalarini rivojlantiradi.
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Jumlalarni to‘g‘ri tuzish: o‘quvchilarga murakkab rivojlantirishga garatilgan metodik yondashuvlar; ko‘plab
jumlalarni tuzishni o‘rgatish, bu ularni tilni to‘g‘ri ish- innovatsion va kreativ usullarni o'z ichiga oladi. Ush-
latishga o‘rgatadi. bu metodlar o‘quvchilarning ona tili bilimlarini yanada

Xulosa. Boshlang‘ich sinf o‘quvchilarining ona mustahkamlash, ularga tilning boyligini va go‘zalligini
tiliga gizigishini oshirish va ularni ona tili bilimlarini tushuntirishda samarali yordam beradi.
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Haprusa IUEPOBA,

cmapuwutl npernodasamerib kKaghedpbl y36eKCKo2o

U pyCCKO20 513bIKO8 (haKynibmema mypusma

TawkeHmMCcKo20 2ocydapcmeeHHO20 3KOHOMUYECKO20 yHU8epcumema

OBPA30OBATEJIbHBIE TEXHOJIOI'MH ITPEINIOJABAHUA
PYCCKOI'O A3bIKA B HE®HUJ/IOJIO'MYECKHX BY3AX

AHHOTauMA: B JaHHOW CTaTbe NpeacTaBrneHa nHhopmauus 06 obpasoBaTenbHbIX TEXHONOMMUSX, UCMOMNb3yeMblX
B NpoLiecce NpenogaBaHus PyccKoro sidblka B HeUIonormyecknx Bysax. [4nsa noBbileHns 3pekTMBHOCTH 13y-
YEeHUs1 PYyCCKOro A3blka PaccCMaTpMBalOTCH COBPEMEHHbIE Negarormyeckre noaxoabl, Takue Kak MynsTUMeanHbIe
CpeAcTBa, OHMavH-NNaTopMbl, METOAb! FPYMNOBOM N KOMaHAHOW paboThl. Takke NOAYEPKMBAETCSH, YTO NOAO0OHbIE
TEeXHOMOorMu cny>art Ang Toro, Ytobbl caenaTb npouecc obyveHus 6onee MHTEPaKTUBHBIM U MHTEPECHBIM ANS
yyalmxcs, a Takke co3gaTb BO3MOXHOCTb NMPUMEHSTh A3bIKOBbIE HaBblKM Ha NMPaKTUKe.

KntoueBble cnoBa: pycckull A3bIK, Heghusionoaudeckue 8y3bl, y4ebHbIl Mpouecc, UHmepakmueHbie 0bpasogamerib-
Hble rnamgopmbl, medacoeuyeckue Nodxoobl, UHMEPHEM-PECYPChI, NPaKmuka, s3biK, 0bpaszogameribHble MEeXHOI02uu.

Annotatsiya: ushbu magolada nofilologik oliy ta’lim muassasalarida rus tilini o‘qitish jarayonida go‘llaniladigan ta’lim
texnologiyalari hagida ma’lumotlar berilgan. Rus tilini o‘rganishning samaradorligini oshirish magsadida multimedia
vositalari, onlayn platformalar, guruhli va jamoaviy ishlash metodlari kabi zamonaviy pedagogik yondashuvlar ko'rib
chigiladi. Shuningdek bunday texnologiyalar talabalar uchun o‘gish jarayonini yanada interaktiv va gizigarli gilishga,
shuningdek, til ko‘nikmalarini amaliyotda qo‘llash imkoniyatini yaratishga xizmat gilishini ta’kidlaydi.

Kalit so‘zlar: rus tili, nofilologik oliy ta’lim muassasalari, ta’lim jarayoni, interaktiv ta’lim platformalari, pedagogik
yondashuvlar, onlayn resurslar, amaliyot, til, ta’lim texnologiyalari.

Annotation: this article provides information about educational technologies used in the process of teaching the
Russian language in non-philological higher education institutions. In order to improve the effectiveness of learning
the Russian language, modern pedagogical approaches such as multimedia tools, online platforms, group and
team work methods are considered. It also emphasizes that such technologies serve to make the learning process
more interactive and interesting for students, as well as to create an opportunity to apply language skills in practice.

Key words: russian language, non-philological higher education institutions, educational process, interactive
educational platforms, pedagogical approaches, online resources, practice, language, educational technologies.
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BeepeHue

OB6yueHmne pycckomy A3biKy B HEUITONOrMYeCKnX
BYy3aXx ABMSIETCS HEOTbEMITEMON YacTbio COBPEMEHHOIO
obpasoBaTenbHOro npouecca. AToT npouecc Tpedyet
NCMOMNb30BaHWS PasnnyHbIX Neaarornyecknx nogxonos
N TEXHOMOTNI C LIeNbio NOBbILLEHNS 3WEKTUBHOCTM
0ByyeHnsi pycckoMy A3bIKy yyalumxcs. BaxxHocTe obpa-
30BaTerbHbIX TEXHONOrU B 06y4YeHNM pyCCKOMY A3bIKY
3aKnyaeTcsd B TOM, YTO OHU MOMOratoT caenaTb npo-
Liecc oby4eHus bonee MHTEPaKTUBHBIM U MHTEPECHBIM.
K TakMum TexHOnornam OTHOCATCA MynbTUMEeOUHbIE
WHCTPYMEHTbI, OHMaNH-NNaTopMbl, CUMYIALUN 1
Urpbl, a Takke MeToAbl rpynnoBoOv 1 KOMaHAHOW pa-
00Tbl. TN Noaxoabl NobyxaatT CTYAEHTOB akTUBHO
y4acTBOBaTb, BblpaxaTb CBOW MbICIIN U UCMONb30BaTb
A3bIK Ha NpakTuke. [3]

OcHoBHas 4YacTb

Mpw npenogaBaHUKM PycCKOro A3blka B HeduUno-
NOrMYECKNX BbICLUNX YY4E€OHbIX 3aBeeHUAX MyrbTU-
MeOunHble cpeacTBa, Takme Kak BUAeo- 1 aygmoma-
Tepuanbl, Oka3blBaloT CTygeHTaM 60MbLUy0 MOMOLLb
B U3YYEHMU PasfiMYHbIX acrneKkTOB PYCCKOro A3blka.
Bnarogaps aTum matepuanam CTyAeHTbl OCBamBaloT
A3blK HE TONbKO TEOPETUYECKU, HO U NPaKTUYECKMN.
C nomMmoLblo BUAEOYPOKOB U NMHTEPAKTUBHBIX UTP
CTYOEHTbI NPoABNAT 60MbLIYI0 3aMHTEPECOBaH-
HOCTb M MOTMBALMIO B NpoLEeCcCce N3y4yeHuns A3blka.
OHnarH-nNnaTopMbl TakXKe UrpatoT BaXKHYHO Ponb B
0ByyeHun pycckomy a3biky. [1]

OHu npepocTaBnsAwT CTyaeHTaM yaobHble u 6ec-
nnaTHble BO3MOXHOCTU 0by4eHusi. Hanpumep, ¢ nomo-
LLbIO Pa3NNYHbIX OHITaNH-KypcoB, BEOMHAPOB U UHTe-
PaKTUBHbIX 3aHATUIN CTyAEHTbl MOryT camu BbibupaTtb
Bpems U MecTo. JTOo Aenaet npouecc obydyeHusa 6onee
rMBKMM 1 3P PeKTUBHBbIM. Takke B 06y4eHMUM pyCccKo-
MY A3bIKy BaXXHbl FpynnoBble U KOMaHAHbIE METOAbI
paboTbl. PaboTas BMecTe, CTyAeHTbl y4aTca opyr y
apyra, obMeHvBaloTCs naesamMmm n UMeroT BO3MOXHOCTb
NCNOonb30BaTh A3bIK HA NPaKkTVKe. STOT NOAXOA Takke
romMoraeT pasBmBaTh coumarnbHble CBA3N cpeau CTyaeH-
TOB. cnonb3oBaHve obpasoBaTenibHbIX TEXHOMOM B
npouecce npenogaBaHns PyCCKOro sidbika B Heduno-
forMyeckmx By3ax noMoraeT caenartb U3yveHue a3blka
Bonee NHTEPECHbIM 1 3D(EKTUBHBIM ANA CTYOEHTOB.
Takve nogxofpl, B CBOK OYepeb, NOBbILLAOT 3HAHUA
CTYAEHTOB, pa3BMBaIOT UX A3bIKOBbIE HABbLIKM U CO3AAI0T
OCHOBY A5 9¢PPEKTUBHOIO MCMNOMb30BaHMS PYCCKOro
A3blka B MX byayLien npodeccmoHanbHon AedTenbHo-
ctu. B uenom obpasoBaTternbHble TEXHONorm npenoga-
BaHWSI PyCCKOTO A3blKa CO34at0T HOBbIE BO3MOXHOCTM
N MHTEPECHbIN ONbIT HE TOMBKO ANg NpenogaBaTenen,
HO 1 Ans yvawmxcs. STOT npouecc, B CBOK odepeb,
CnocobCTBYET NOBLILLEHUIO KAYeCcTBa N3y4eHus pyc-
CKOrO 513blKa 1 NOBbLILLEHNIO KOHKYPEHTOCMOCOBHOCTH
CTYOEHTOB Ha COBPEMEHHOM PbIHKE Tpyaa.

O6cyxpeHune n pesynbraTthbl

ObpasoBarenbHble TEXHOMOrMKU, UCNomnb3yeMble B
npouecce npenogaBaHns PyCCcKOro A3bika B Heuno-
MNOrMYECKMX By3axX, UrpatoT BaXKHYIO POrib B TOM, YTO-
Obl caenaTtb n3yyeHue s3bika 6onee apHEKTUBHLIM U
WHTEPEeCHbIM AN CTYOAEHTOB. [5]

CoBpeMeHHble negarornyeckme noaxoabl, B TOM
yucne MynsTMMeaUnHbIE UHCTPYMEHTbI, MHTepaKkTuB-
Hble MeToAbl 00yYeHMs1 1 OHNaNH-NNaTOpPMbI, Cro-
COBCTBYIOT aKTUBHOMY OBLLEHWNIO U COTPYOHUYECTBY
mMexay ctyaeHTamu. C MOMOLLbIO TaKUX TEXHOMOrMIN
npenogasaTeny MoryT peanv3oBaTb MHONBUOYarbHbIN
noaxon K oBy4YeHuto pycckomy S3bIKy, MOBbICUTb UHTE-
pec yyalmxcs u co3gatb BO3MOXHOCTb UCMOMNb30BaTh
CBOM 513bIKOBbIE HaBbIKM Ha MpakTuke. Vicnonb3oBaHne
WHTEpPaKkTUBHbLIX METOAOB B NpenofaBaHum pycCcKoro
A3blka B HEUITONOrMYECKMX By3ax BaXXHO AN TOro, YTo-
6bl caenatb y4ebHbin npouecc bonee aphekTMBHBIM U
MHTEepEeCHbIM. Takve MeTodbl MOMOraloT akTUBM3MPOBaTb
yyalumxcs, pasBmBaTb UX KOMMYHUKaTUBHbIE HaBbIKN
1 CTUMYNMpoBaTb B3aumogencTeue. Vcnono3osaHue
WHTEePaKTUBHbLIX METOAOB B NpoLecce npenogasaHuns
PYCCKOro si3blka B HE(PMIONOrnyeckmx By3ax, Npexae
BCEro, CTUMYNUPYET CTYAEHTOB K aKTUBHOMY Yy4acTUIO
B y4ebHOM npouecce. bnarogaps aTum metogam CTy-
OEHTbl MMEIOT BO3MOXHOCTb BblpaXaTb CBOE MHEHME,
3agaBaTb BOMNPOCHl 1 y4acTBOBaTb B AMCKyccusX. Ha-
npvmMep, NOCPeaCTBOM POMEBbIX UIP, rPynnoBbIX 06-
CY>XOEHUA 1 MOAEnMpoBaHus, yvalimecs passmnBaoT
HaBbIKN PYCCKOro obLeHus.

[MopobHble 3aHATMA faloT BO3MOXHOCTb MCNOMb30-
BaTb A3bIK Ha NpakTuKe 1 AenarT npouecc obyyeHus
Bonee nHTepecHbIM. IHTepakT1BHbIE METOAbLI Takke
CNocobCTBYIOT B3aUMOAENCTBUIO MeXay CTyAEHTaMu.
MpenogasaTenu opraHM3yloT rpynnbl U NOOLPSAIOT
yyalumxcst obmeHmBaTbCS naesMu Apyr ¢ Apyrom, ne-
peHumaTh OMbIT 1 BMECTe peLuaTtb Npobrnemsl. 3To no-
MOraeT yKpenuTb coLmarbHble CBS3M 1 pa3BUTb HaBbIKM
KomaHaHon paboTbl cpeaun cTygeHToB. Kpome Toro, ¢
MOMOLLLbIO MHTEPAKTMBHbBIX METOLO0B Npenogasatenu
MUMEIT BO3MOXHOCTb peanu3oBaTb NHAMBUAYaNbHbLIN
noaxof, B COOTBETCTBUM C MX NOTPeBHOCTAMU. Kaxkapbin
CTyaeHT obnagaeTt yHuKanbHbIMU CNOCOBHOCTAMM U
cTunem oby4eHus, n NocpenCcTBOM UHTEPAKTUBHbIX
3aHATMI NpenogasaTterns y4YuTbiBaloT 3TU pasnmyns
N CO34al0T BO3MOXHOCTW ANsi NPefoCTaBeHnsi CooT-
BETCTBYHOLLEro 00y4eHns kaxxgomy yvaiiemycs. 370,
B CBOI o4vepeab, cnocobcTByeT ycnewHomMmy oby4e-
HUIO 1 CaMOopasBUTUIO CTYAEHTOB. HTepakTuBHbIE
MeToAbl TaKkKe AaloT BO3MOXHOCTb MCNOMb30BaTb CO-
BPEMEeHHbIe TexHornorum B y4ebHom npouecce. C no-
MOLLLbIO OHMAaNH-NNaTgOPM, MOBUINBHBIX NPUNOXKEHUI
N MyNbTUMEOUNHBIX MHCTPYMEHTOB npenogasartenu
MOryT NPeaocTaBUTb CTyAeHTam 6onee nHTepecHsble
n adpdhekTMBHbIE MaTepuanbl Ans 0By4YyeHnss pyccko-
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My A3blKy. DTO AenaeT npouecc nx obyyeHus bonee
YyAOBHBIM 1 3P EKTUBHBIM. [6]

Vcnonb3oBaHne MHTEPaKTUBHbLIX METOA0B B yyeb-
HOM MpoLecce Takke CTUMYNUPYET CTYAEHTOB K OLEHKe
CBOWX 3HaHWIM N cCaMoaHanuady. 3To NOMOoraeT UM pas-
BMBATbCS U CO34aET BO3MOXHOCTb B3aVMHOro obmeHa
naesmum B npouecce obyyeHms. B uenom ncnonb3osa-
HVE MHTEPAKTBHBLIX METOA0B NPenofaBaHns PyccKOro
A3blka B He(pMnonormyecknx By3ax noMoraeT caenarb
obpasoBaTernbHbIn npouecc 6onee aPdPEKTUBHbLIM U
WHTEPECHbIM. 3TN METOAbI aKTUBU3NPYIOT NpoLecc
00y4yeHus CTYAEeHTOB, Pa3BMBaOT UX KOMMYHUKaTUB-
Hbl€ HaBbIKM U NOOLLPSAT B3anmoaencTeme. B pe-
3ynbTare OHM MOryT Gonee yCcrneLuHo n3yyatb pyCcCKui
A3bIK U UMETb BO3MOXXHOCTb B ByayLiem adeKTUBHO

NCNONb30BaTh 3TOT A3bIK B CBOEN NPOdEeCCHOHanbHON
OEesATENbHOCTU.

3aknro4veHue

B pesynbrate npouecc 0by4yeHns pycckoMy A3bIKy
B Hechmnonormyecknx By3ax CTaHOBUTCS BaXKHbIM He
TONbKO A9 COBEPLUEHCTBOBAHUS S3bIKOBbIX HABbLIKOB,
HO 1 4Nsi NOArOTOBKM CTYAEHTOB K ByayLen npodec-
CUoHanbHOW AesaTenbHOCTU. icnonb3oBaHne NHHOBa-
LIMOHHbIX TEXHONOMNN B y4eBGHOM npouecce NOBbICUT
WHTEPEC YYaLLMXCSA K PYCCKOMY S3bIKY M Pa3oBbeT UX
KOMMYHWKaTMBHbIE HaBblk1. Takum obpasom, moaep-
HM3aLMs U COBEPLLUEHCTBOBaHME npouecca obyyeHust
PYCCKOMY SA3bIKY MPUBOAUT K NOBbLILLEHNIO KayecTBa
obpasoBaHus.

Ucnonb3oBaHua nutepaTtypa
1. Madpyposa H.LU (2020). «IHHOBaALMOHHbIE OO6pa3oBaTENbHbIE TEXHOMNOMMU: TEOPUS U NPaKTUKa». TalLKeHT:
[ocynapcTBEHHbIN Negarormyecknii yHuBepcuTeT Y3bekncraHa.
2. Oxanunosa [.A (2019). «MHTepakTuBHbIE MeTOAbI OOYyYEeHUs: TPUMEHEHKE B y4ebHOM npouecce». TallKeHT:
HaumoHanbHbI yHMBEPCUTET Y30ekncTaHa.
3. Mamatkynosa C.l (2021). «CoBpeMeHHble 06pa3oBaTenbHble TEXHOMNOMMN N UX BRnsSIHNE Ha obpasoBa-
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7. KOcynosa PA (2020). «/cnonb3oBaHne NHTEPaKTUBHbLIX METOAOB B 0OyYEHNW: TEOPETUYECKUIA U NPaKTUYECKNI
; acnekTbl». TawkeHT: [ocygapCTBEHHbIN MHCTUTYT UCKYCCTBA M KyrnbTypbl Y3bekucrtaHa.
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LaskaT HULLAHOB,

cmapuwul npernodasamersb kaghedpbl MEMOOUKU

npenodasaHusi s13bIKO8 U coyuarbHbIX rnpedmemos

LDkusakckoeo obnacmHo20 yeHmpa rneda2o2u4eckoao macmepcmea

BOIIPOCHI O IMHI'BOANAAKTUYECKHUX
OCHOBAX ®OPMHWPOBAHHUA
NMPOPECCUOHAJIbBHOW KOMIIETEHIIUU
BYAYIIUX YYUTEJIEU PYCCKOI'O A3BIKA

AHHOTaUuA: JaHHas CTaTbsl NOCBSLLEHa aHanMay JIMHIBOAMAAKTUYECKNX OCHOBaxX (hOpMUpOoBaHUs npodec-
CMOHaNbHOW KOMMETEHLMN ByayLImMX yYuTenemn pycckoro s3blka B HaUMOHarbHbIX LWKonax Y3bekucraHa. Ocoboe
BHMMaHVe yaeneHo cneuundurke NMHrBoanaakTUYeCKMX KOMNETEHLUNIA KaK aNeMeHTOB NpodecCcMoHanbHON KOM-
neTeHUMn NpenogaBaTensi Pycckoro sidblka. ABTOP paccMaTtpuBaeT pasnuyHble AeuHULMN NpodeccuoHanbHom
KOMMNeTeHLUMM ByayLLEero y4nTens pyccKoro A3blka, KOHKPETU3UPYET CTPYKTYPHbIE KOMMNOHEHTLI (heHoMeHa, AenaeT
aKLEHT Ha BO3MOXHbIX OpraH13aLyOHHO-TEXHOMOMMYECKMX acnekTax LieneHanpasneHHoro popMmpoBaHns 4aHHOM
KOMMNETEHLUW B YCIOBUAX HaLMOHAIbHbIX LLKOM Y30eKMcTaHa.

KniouyeBble croBa: KOMIemeHmMHOCMb y4umeris, npogheccuoHaabHas KOMIemeHyus, npogheccuoHanbHo-Me-
moduyeckas nodzomoska, fluH2eo0udakmuka, (hopMuposaHue, HagbiKu, 0by4eHue.

Annotatsiya: ushbu magola O‘zbekistonning milliy maktablarida bo‘lajak rus tili o‘gituvchilarining kasbiy
kompetensiyasini shakllantirishning lingvodidaktik asoslari tahliliga bag‘ishlangan. Rus tili o‘gituvchisi kasbiy
kompetensiyasining elementlari sifatida lingvodidaktik kompetensiyalarning o‘ziga xos xususiyatlariga alohida e’tibor
beriladi. Muallif bo‘lajak rus tili o‘gituvchisi kasbiy kompetensiyasining turli ta’riflarini ko‘rib chigadi, hodisaning tarkibiy
gismlarini aniglaydi va O‘zbekiston milliy maktablari sharoitida ushbu kompetensiyani maqgsadli shakllantirishning
mumkin bo‘lgan tashkiliy va texnologik jihatlarini ta’kidlaydi.

Kalit so’zlar: o‘gituvchining kompetensiyasi, kasbiy kompetensiya, kasbiy va uslubiy tayyorgarligi, lingvodidaktika,
shakllantirish, ko‘nikma, tayyorgarlik.

Annotation: this article is devoted to the analysis of linguodidactic bases of formation of professional competence
of future teachers of the Russian language in national schools of Uzbekistan. Particular attention is paid to the
specifics of linguodidactic competencies as elements of professional competence of a teacher of Russian. The author
considers various definitions of professional competence of a future teacher of Russian, specifies the structural
components of the phenomenon, emphasizes possible organizational and technological aspects of targeted formation

of this competence in the conditions of national schools of Uzbekistan.
Key words: teacher competence, professional competence, professional and methodological training,

linguodidactics, formation, skills, training.

MHOro4McneHHble coumarnbHble U3MEHEHWNS!, BXOX-
OeHune Y3bekncTtaHa B MupoBoe obpasoBaTernbHoe
NMPOCTPaHCTBO, NePe0CMbICIIEHNE LiENeBbIX 06pa3oBa-
TENbHbLIX OPUEHTUPOB 0OYCNOBUNM BbIABKEHME paaa
HOBbIX TpeboBaHU K NPOdECCUOHANbHOM NOArOTOBKE
OyoyLLmMX cneumanmcToB, B TOM Y1CIIE YYUTENEN pyCCKo-
ro s3blka. B gaHHOM Krtoye Ha CMeHy TpaauLMOHHOMY
nogxogy B 06pasoBaHuM NpuvLLIEN KOMNETEHTHOCTHBIN
NMOAXOopn, HAUENEeHHbIM Ha obecrneyeHe HOBOTO Kade-
cTBa NpodeccuoHarnbHON NOArOTOBKW, ONTUMarbHOM
N pe3ynbTaTUBHOM C TOYKM 3PEHNSI COBPEMEHHOW 00b-
E€KTVBHOW pearibHOCTU.

CornacHo KOMMETEHTHOCTHOMY MOAXOAY B Ka4ecTBe
MarncTpanbHOro pesynsraTa BbiCLLero obpasoBaHus
paccmaTpuBaeTcst NpodeccuoHarnbHas KOMNEeTeHT-
HOCTb CreluanucTa B OpraHnYHOM eQNHCTBE ee CTPykK-
TYPHbIX KOMMOHeHTOB [1]. [MpvHMMas BO BHUMaHue
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0COBEHHOCTUN NpenogaBaHns MHOCTPAHHOTO A3biKa, B
HaLLeM cry4an pycCKOro si3blka, MOXHO C YBEPEHHOCTbLIO
yTBEPXAATb, YTO METOAMYECKMI KOMMOHEHT BXOANT B
CTPYKTYpY NpocheccrmoHanbHoM KOMNETEHTHOCTM Byay-
LLIero y4mTens pycckoro siblka B Kraccax ¢ y30eKCKUM
A3bIKOM 00y4eHNsi. AKCMOMATUYHO, YTO KOMMETEHTHBIN
yuntenb PKW fomkeH oTnnyatbesi He TOMNbKO BbICOKUM
YPOBHEM MHOSA3LIYHOM KOMMYHUKATUBHOW KOMMETEHLMN,
HO 1 3HaTb, Kak 3EKTUBHO OPraHN30BaTb NPOLECC
00y4eHUs B pasnnyHbix TMnax obpasoBaTerbHbIX yu-
PeXOeHU B yCNOBUAX rMobanbHbIX NepemMeH, T.e. 06-
nagaTb METOOUYECKOW KOMMNETEHLMEN.

[MpuHMMas BO BHUMaHUe BCHO BaXXHOCTb METOAMNYE-
CKOWM KOMMNETEHLIMMN YYUTENS PYCCKOTO si3blka Heobxoaum
paLumoHanbHbIv BbIGOP NyTel 1 cpeacTs ee opMmpo-
BaHMS B YCMOBUSAX HALMOHAarbHbIX LKON Y3bekncra-
Ha. [enctBuTenbHO, NPOLECC OBNadeHUs A3bIkOM B
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Yy4EOHbIX YCNOBUSIX ABMSETCHA NPegMETOM MHTEPECOB
NCUXOOroB, NCUXONMUHIBUCTOB, JIMHIBUCTOB U METOAU-
cTOB. B TO Xe Bpems nogonTh K OCMbICIIEHMIO 3TOMO
npouecca nuib ¢ NO3ULUN TOW NN UHOW OTAENbHOM
OVCLUMMNANHBI 3HAYUT HE NOMYYUTb NOMTHOW KapTUHbI,
nokasblBalLLEel MEXaHM3M YCBOEHMS s3blka B y4eb-
HbIX Lensx [3: 71]. CoenaTb 9TO NO3BONSAET TOMNbKO
NUHrBOANAAKTUKA, MO0 OHa, ABNAACH MHTErPaTUBHON
HayKoW, Npu3BaHa aTb Kak onMcaHue MexaHu3MoB
YCBOEHMS A3bIKa, Tak U cneundurky ynpaBneHns aTuMmm
MexaHn3mMamMu B y4ebHbIX YCrIoBUSAX.

B ocHOBe 3TOM KOHLIENUMN NEXUT naes O CyLLecTBO-
BaHMM TPEX CaMOCTOATENMbHbLIX U BMECTE C TeM B3au-
MOCBSI3aHHbIX HAY4YHbIX AUCLMMIINH, COCTaBNSAOLLINX
TEopUo 0by4YeHNs1 MHOCTPAHHBIM SI3bIKaM:

TEopWKn OBNALEHUA ONOAKTUKM
A3bIKOM, UK MHOCTPaHHOro
JINHIBOAUAAKTUKM; A3bIKa;

\\

METOAUNKU 06yHeHMﬂ
—
\ KOHKPETHOMY A3blKY, UAn
‘ > YaCTHOM MEeTOAMKM.

OOGLLHOCTb Ha3BaHHbIX BhILLE HayYHbIX AUCLMNINH
obycrioBrieHa TeMm, 4YTO B LEHTpe Ux nccnegoBaHnd
HaxoguTCs CNOCOBHOCTb YeroBeKka Nonb30BaTbCs A3bl-
KOBbIM KOAOM B LieNnsix KoMMyHukauunu. Cpasy oro-
BOPMMCS, YTO BbIABMXKEHNE CMOCOBHOCTN YernoBeka
OCYLLEeCTBNATb peyeBoe obLLeHne B paHr LeHTpanbHOM
KaTeropmm Has3BaHHbIX BbILLE HayK SABMSETCS BeCbMa
NPOrpeccmMBHbIM, TaK KaK TOMNIbKO B 3TOM CryyYae MOXHO
roBOPUTb O TOM, YTO NPEAMETOM UHTEPECOB YYEHbIX,
3aHMMaIOLWUXCA MHOrOaCNeKTHbIMY nNpobnemamu 06-
YYEHMS1 MHOCTPAHHbLIM si3blkaM, CTAHOBUTCS S13bIKOBast
nYHOCTbL [2:268]. B cBOlO 04epedb, AnaakTyKa sa3blka
NOHMMAaETCH Kak Hay4yHas obnacTb, 3aHMMaroLascs
nccnegosaHveM npobnem otbopa n opraHnsaummn co-
aepxaHus obyyeHusi, pa3paboTkn cpeacTB obydeHus.

Bo-nepBbiX, AnaakTvka B MOHMMaHUM HaLLnX 3apy-
BexHbIX konner ectb Hayka 06 obydyeHun PKU, TouHee,
Hayka, KoTopasi 3aHUMaeTCs TeopeTU4eCcKnM 0BoCHO-
BaHMEM Lienen npenogaBaHust N U3y4YeHUs S3blKOB,
oT6opOM M1 opraHMsaumen cogepxaHust obydeHus,
paspaboTkon cpeacTs n MeToaoB 0byyeHus nodomy

e-mail: tilvaadabiyotuz@gmail.com

A3bIKY B NIOObIX MMNOTETUYECKM BO3MOXHbIX Y4EOHbIX
cuTyaumsx. Kak OygeT nokaszaHo HUXKe, Takoe NoHU-
MaHue npegMeTa Hay4Hou 0bnacTu, Kak «anaakTuka
A3blka», COOTHOCUTCH C UccnenoBaTenbCKon npea-
METHO-0OBEKTHON 006NacTblo OTEYECTBEHHOM ObLLIen
METOANKON 0ByYeHUs A3bIKY.

Bo-BTOpPbLIX, NMMHrBOAMAAKTUKA S3blka, UK obLlas
MeToAMKa 00yYeHUs s3bIKy, UHTEPECYET He npoLecc
nepegayun yyalmmMcsl MHOSA3bIYHbIX 3HAHWI, HABbLIKOB
N YMEHWIA, a NpoLecc OBrnafeHus s3blkoM, T. €. Cro-
COBOHOCTbL YernoBeka OBMafeTb s13bIKOM, €€ MexaHu3-
Mbl, BHYTPEHHME CTPYKTYPHO-06pasytoLLme npoLecchi
OBIafileH1s A3bIKOM B Y4EOHbIX YCIOBUSX, s3bIK Kak
0ObEKT YCBOEHMSI B Pa3fNYHbIX CUTYaUUsix, U npexae
BCero B y4ebHbIx ycroBusax[1].

Teopusa obyyeHus A3bikaM pasBmBanacb cHavana
Kak camocTosiTeNlbHasi OTpacsib, O4eHb CKOPO OHa Bbl-
LUa Ha TECHbIMA KOHTaKT C AMOAKTUKOM sA3blka. OCHOB-
HOW Hay4YHO-UccreaoBaTensCckon cheporn 3TN Teopum
SABMNAETCA MHCTUTYLMOHANBHO yNpaBnsieMbli npoLece
0By4yeHuns/oBnageHns/ycBOeHNs PyccKoro A3blka.

McxogHblM Te3ncom B 060CHOBaHMM NpegMeTHON
obnacTtv Teopumn 0by4eHUst 3bikaM NOCHYXXUIO NONoXe-
HVe O NPUHUMMMANbHOM OTAMYMKM MpoLIecca YCBOEHMS
A3blka B yCroBusax obyyeHns ot npouecca osnage-
HUS A3bIKOM B €CTECTBEHHbIX YCINOBUSIX €ro (s3blka)
ObiToBaHNA [2:269]. OCHOBHbIE NONOXEHUS TEOPUU
oby4yeHuns a3bikam B 0600LLEeHHOM Brae MOryT ObiTb
npencTasrieHbl cregyowmm obpasom:

BO-NEpPBLIX, AaHHAs Hay4YHas oTpacsib MMEEeT caMo-
CTOATENbHbIN UCCNEQoBaATENbCKUI CTaTyC B OTNNYME OT
TEOopWM OBMafeHNs BTOPbIM S13bIKOM, KOTOpasi pa3BuBa-
€T MCUXONMHIBMCTUYECKME 1CCrefoBaHns B obnactum
OBMnafeHnsi poAHbIM SI3bIKOM NMPUMEHMTENBLHO K OBMaae-
HMIO BTOPbIM $I3bIKOM B €CTECTBEHHOW S3bIKOBOW Cpeae.
Taknm obpasoM, Teopusa obyveHus a3bikam nccneayet
npoLecc ynpasnsaeMoro yCBOeHus (M3y4eHuns) a3bika.
Cneuudpmka atoro nporecca obycrnosneHa AeNCTBUEM
haKkToOpOB Kak CyOLEKTUBHOMO XapakTepa, CBsI3aHHbIX C
JNINYHOCTSIMM HEMOCPEACTBEHHO Y4aCTBYOLLMX B 3TOM
npovecce CyGbeKTOB, Tak 1 hakTOPOB BHELUHETO, 06b-
€KTUBHOIo CBOWCTBA, BbI3BaHHbIX HEOOXO4MMOCTbIO
WHCTUTYLMNOHAamNbHO yNpaensaTb U OpraHn3oBbIBaTb
3TOT NPOLECC;

BO-BTOPbIX, LEHTPasbHbIM NOHATUEM TEOPUM 0OBY-
YeHUs A3blkaM SIBMSIETCS NOHATUE «yYeHMEe/U3yveHne»
a3blka. M3yyeHune s3blka ecTb NPOLECC, KOTOPbI 3aBu-
cuT oT obyyaemoro. OgHOBPEMEHHO 3TO U pe3ynsraTt
obyyatoLLmMx A4eCTBUIN N3BHE — AeATENbHOCTU YYUTens,
a TaKke Ucnonb3yemblx 00yyatoLwmnx CpeacTs;

B-TPETbUX, BblaeneHne Teopum obyyeHns s3sikaM B
CaMOCTOSTENbHYIO Hay4HY0 OTpacrb He npeanonaraet
KaTeropmyeckoro otkasza OT OCHOBHbIX MOSOXKEHWUIA Te-
opun oBnageHns BTopbiM s3bikoM. OgHako peyb nget
B J@HHOM Cly4ae He O TOM, YTO JOIMKHO ObiTb B3ATO
13 BTOPOW Teopun B NepByto. BaxkHo onpenenntb, Kak
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Te UMW UHbIE NONOXEHNUS TEOPUN OBNAAeHNs BTOPbIM
A3bIKOM MOTYT U AOMKHbI BbITb NCMOML30BaHbI B TEOPUK
oby4yeHus a3bikaM. Hanpumep, kak 6bino nokasaHo
BblLLe, naest 0 NOCNefoBaTeNbHOCTN €CTECTBEHHOIO
OBMnageHuns A3blKOM, BbIABMHYTasA B nocrnegHune rogpl
NCUXOMUHIBMCTaMU, MOMOraeT NpeacTaBUTb NpoLecc
0by4yeHunsa PKU kak npouecc pa3sutus 1 B3anmoaen-
CTBWS OnpefeneHHbIX cTpaTerni obLeHus, ctpaTerni
y4ebHoW OesaTenbHOCTM N0 OBMNafeHUIo S13bIKOM B y4eh-
HbIX YCINOBUAX BHE €CTECTBEHHON S3bIKOBOW CUTYaLuK;
B-4YETBEPTbIX, Teopns 0byveHus A3blkam nccnegy-
€T Ha MexXAMCUUNIIMHapHOM YpOBHE yNpaBrsieMblii
NpoLecc YCBOEHNS PYCCKOro sidblka. B ueHTpe atoro
npouecca Haxo4uUTCsa YYEHUK, NO3ITOMY Ha NepBbIn
nnaH BbIXOAAT NPobrnembl, CBA3aHHbIE C U3YYEHUEM
haKkTopOB, BO3AENCTBYIOLNX HA MEXAHWU3M YCBOEHUS
A3blKa, a He C NPOBEPKON 3PPEKTUBHOCTN BO3MOXHbIX
dopm, cpeacTs u npuemMoB 00yyeHus. B ¢BA3n ¢ aTum
BbIABUIaeTCsi MOMOXEHNE O HENPaBWUbHOCTY NMOCTAHOB-
KM 3HaKa paBeHCTBa Mexay Teopuen 0byyeHust s3blkam
N NPUKITaAHON NMHIBUCTUKOW, C OQHOW CTOPOHBI, a C
ApYyron — mexay Teopuen obyyeHns A3blkam n MeTo-
ankon. C 9TUM NonoxeHnem TpyaHO He COrnacuTbCs,
MOCKOMbKY NpUKNagHas NMMHIBUCTUKA, Kak U3BECTHO,
3aHMMaeTCs NPUKNaaHbIMN acnekTaMu fIMHIBUCTUYe-
CKMX MCCrnegoBaHuii, a MeToauka — npobrnemamm ckopee
TEXHOMOMMYECKOro (B LLMPOKOM NMOHUMaH11) CBONCTBA,
CBSA3aHHbIMM ¢ 06oCcHOBaHMEM cnocobos, cpeacTs
1 NpuemMoB 3P PEKTUBHOIO OBNageH s yvyalmMmncs
copepxaHuemM oby4eHnss pycckomy S3biKy.
OcTaHoBuMMCS, Npexae BCero, Ha MHTepnpeTauum
deHoMeHa «NNHrBOAMAAKTUYECKME KOMNETEHLUNY.
OTmeTUM, 4TO B NUTEpaType NMEIOTCS NNLLb Pas3oBble
YNOMUHAHUA O JaHHbIX KOMNeTeHuusax [3:72], nx cyu-

HOCTb, CTaTyC M POrb HUKaK He MHTepnpeTupytoTcs. B
nccnegoBaHnsX, NOCBSALLEHHbIX KBanvdukauum npeno-
Aasatens / yantens PKW, B ocHOBHOM ynop genaetcs
Ha MeTOANYECKON COCTaBnSoLWEN ero NogroToBKy.
MeTtogmyeckas KOMNeTEHUMA paccMaTpmMBaeTCs Kak
CnoxHoe obpasoBaHue, BKkNovatoLee B cebs uenbin
PS4 COCTaBMSAOLLMX:

Mcxoas ns ckasaHHoOro, oMeBMOHON CTaHOBUTCS
CYLLLHOCTb MNWHIBOAMAAKTUYECKUX KoMneTeHunn. OHn
obecneynBatoT CNOCOBHOCTbL 1 FOTOBHOCTL Npenoaa-
BaTens PyCcCcKOro sidblka Ha MeXNpPeaMeTHOM U MeX-
Hay4YHOM ypOBHe peanu3oBaTb obpasoBaTeribHble
(neparornyeckme, NCUXoNOrnyeckne, MetTognyeckmne)
cTpaTerum B Lenax hopMmpoBaHng y obydaroLmxcs
(HauunoHarnbHbIX WKON Y36eknctaHa) MexXKyrnsTypHON
KOMMeTeHUnN.

[MpunsHaBas BaXxxHOCTb NPOBEAEHUS NIMHIBOANAAKT M-
YeCKMX UCCrefoBaHW MO yKa3aHHbIM BbiLLe Hanpasne-
HUSIM, HEMb3S HE OTMETUTL OLUMBOYHOCTL YBS3blBaHNS
NNHIBOOMAAKTUKN UCKITIOYNTENBHO C NIMHIBUCTUKON.
HecmoTps Ha TO, YTO UMEHHO NIMHIBUCTUKA SABMSIETCA
TEeM CyLLEeCTBEHHbIM (DaKTOPOM, KOTOPbIN cocTaBnseTt
cneumnduky metoamkm obyverus PKU, Henb3sa copachkl-
BaTb CO CHETOB MHOIOMYHKLMOHANbHOCTb U MHOroa-
CNeKTHOCTb npouecca obyveHus npegmety. 1o csoemy
COEepPXXaHWIo 3TN KOMMETEHLMW BCTYNAOT B TECHENLLEE
B3aMMOOencTBre C APYrMMN KOMNETEHLUMSMM, BKIO-
YyaeMbIMW Pa3fINYHBbIMU YYEHBbIMW B KOMMOHEHTHbIN
cocTaB npodeccnoHanbHON KOMMETEHTHOCTM Npeno-
AaBaTens MHOCTPaHHOIo A3blka. Ecnun B3sTb 3a OCHOBY
paccMOTPEeHUs 3TUX 3aBUCMMOCTEN HOMEHKNAaTypbl
KOMMOHEHTOB Npo¢eCCNOHANsHON KOMNETEHTHOCTU
npenogasartens pPyccKoro A3blka, npeanaraemble yYeH-
HbIMU-MeToanCcTaMm[2:269]:

npeameTHble
MeToguYecKkue
3HaHMA

yMeHMUA
TEeXHO/I0rM4YecKom
NeaTeNbHOCTU

NPOEKTUBHO-
MeToauYeckue
yMeHuA

meToaonorn4yeckme
3HaHUA

nccnenoBaTesibCkme
YMEHUA

KOHTpOAUpYtOLLME
yMeHUs

npo¢deccnoHanbHO-
KOMMYHMKaTUBHbIE
YMEHMUsA

yMeHuUA
NpaKTUYecKomn
OEeATEeNbHOCTU

MOTUBMPYIOLLME
yMeHuA
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— NMHIBOAMAAKTUYECKME KOMMETEHUMM — obpasoBa-
HVs Bonee BbICOKOro NopsiaKa, OHW 3aHNUMAtoT BbICLUNN
YPOBEHb Mepapxum No CPaBHEHWIO C KOMMYHUKaTUBHON,
00LeKyNsTYPHOM, OUNONOrMyeckom KoMNeTEHLUUAMM,
OHV BOMpaloT B cebs NnpegMeTHble MeToanYeckue 3Ha-
HYS, METOZ0NOMMYEeCcKMe 3HaHNS, YMEHNS NPaKTU4eCKon
AeATENbHOCTU, YMEHUS TEXHONOrMYECKOW AeATeNbHO-
CTW, nccrnegoBaTenbCckue ymeHus, npogeccnoHanb-
HO-KOMMYHUKaTUBHbIE YMEHUS;

— NIMHrBOOMAAKTUYECKNE KOMMETEHLMN ABMSOT-
cs1 o6LenpeaMeTHbIMM KOMNETEHUMAMMN U 3aHUMaLOT
BTOPOW — MPOMEXYTOYHbIN YPOBEHb B CTPYKTYpE Mpo-
deccrmoHanbLHON KOMNETEHTHOCTU NpenogasaTens
PYCCKOro A3bIKa;

— NMHrBOAMAAKTUYECKME KOMMETEHLMM NO YPOBHIO
0606LLeHHOoCTN Brn3km obLlenegarornyeckmm Komne-
TEeHUMSAM, KOTOpble, B CBOIO o4epedb, Takke SBNstTCS
obLe npeaMeTHbIMK; crnegoBaTenibHO, MMHIBOAMAAKTY-
Yyeckme KOMMNeTeHUMM, BCTynas BO B3aMMo4encTBne ¢
obLenefarornyeckMMm KOMNETEHLMAMU, COCTaBNSAOT
obLenpegMeTHbIN YPOBEHb NPOdECCUOHANbHON KOM-
NeTEeHTHOCTM nNpenogasaTens pycCcKoro s3blka;

— Byayun obwenpegMeTHbIMW, NUHIBOAMOAKTNYE-
CKMe KoMneTeHuMn npussaHbl obecnednsaTtb HyXbl
Lenoro cnekTpa gMcumMninH n obpasosaTtenbHbIX 06-
nacrten, KOHKPETHO OPMEHTUPOBAaHHBIX Ha Npodeccu-
OHarbHO cneumnduyeckoe cogepxaHne oesaTenbHOCTY;

— NWHrBOAMAAKTUYECKUE KOMMETEHLMN NPU3BaHbI
OpraHn3oBaTb Ha rOPU3OHTaNbHOM YPOBHE MHTErpaLimnio
B3aVMOENCTBYIOLLMX N0 €€ «NOKPOBUTENBLCTBOMY
AVCLUMMIUH, peanu3ysi Ha obLLeHay4YHOM YPOBHE CBSA3U
Mexay HUMW;

— NMHrBOAMAAKTUYECKNE KOMNETEHLMN 3adatoT
METOAONOrMYECKNA YpOBEHb A5 onpeaeneHuns / KoH-

KpeTusaunn cogepXaHus NpeaMeTHbIX KOMMNeTEeHLNN,
OPUEHTUPYS X Ha hopMumpoBaHne y ByayLmX BbINyCK-
HVKOB He YacCTHbIX, N30NMPOBaHHbIX NpodeccmoHarb-
HbIX CNOCOBHOCTEN, a8 0606LLEHHbIX YMEHUN peLuaTb
CnoxHble NpobrnemHbie NpodeccruoHanbHble 3agayu;

— NNHrBOAMAAKTUYECKME KOMMETEHLMN KaK BaXXHbIN
CUCTEMHbIN (B paMKkax npodeccuoHarnbHOn KoMne-
TEHTHOCTM) N CUCTEMOOOPA3yHOLLNIA (MO OTHOLLEHUIO K
nNpegMeTHbIM KOMMNETEHLUAM) KOMMNOHEHT NOArOTOBKM
npenogasaTens PyCCKOro s3blka AOMMKHbI ObITb BKIO-
YeHbl B 0bpasoBaTernbHy0 nporpaMmMmy Kak Lienesow
N pe3yrnbTaTUBHBIN €e KOMMNOHEHTbI; 3TO OnpeaenseT
HeobxoQuMOCTb nepecMoTpa: a) hOPMYNUPOBKN Lie-
newn NoaroToBKU NpenogaBaTernien PyccKoro s3blka;
©) cogepxxaHnsa aTon NOArOTOBKK; B) TpeboBaHUM K
WMTOroBOW aTtTecTauunm BblMYCKHUKOB; ) TEXHOMOMN
npouecca oby4eHus.

CnepoBatenbHO, akTyanbHOCTb NIMHIBOANAAKTNYE-
CKMX uccnegosaHui obycrnosneHa He0BXoaMMOCTbIO
CO30aHNA OObEKTUBHOM HAy4YHON OCHOBbLI 4151 OLIEHKM
3(PHEKTMBHOCTM METOAO0B OBYyUEHMS 1 NX JarbHENLLEro
pa3BuTYS, METOOOB, B OCHOBE KOTOPbIX NEXUT Npexae
BCero nges o opMmnpoBaHUn S3bIKOBOW JIMYHOCTM.
OTO NULLb YacTb BbIBOAOB U 3aKIMOYEHWUN, K KOTOPbIM
MO>XHO MPUNTU B XO4€ UcCcneaoBaHnn cneumdukm
NVHrBOANOAKTUYECKNX KOMMNEeTeHUMR. Hamn nuwb 3a-
sBneHa npobnema v NpeanoxeHo ee nccrnegoBaHue
Ha ypoBHe BbISiBNEHMS NOAXOAOB K Knaccudukaumm,
WHTepnpeTaunm rpynn KOMneTeHUUn, HeobxoanmbIx
npenoaaBaTento Pycckoro A3blka, Ha YpoBHE onpeae-
NeHNs cneumguK MUHIBOANAAKTUYECKUX KOMMETEHLIMIA
C TOYKM 3pEHUst MX MecTa U ponu B cocTase npodec-
CVMOHanbHOW KOMMNETEHTHOCTMW.
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THE BENEFITS OF USING INTERACTIVE TECHNOLOGIES IN
THE HIGHER AND SECONDARY EDUCATION SYSTEM

Annotation: the integration of modern technology into the secondary education system has revolutionized the
teaching and learning process. This article examines the various ways in which technological tools and platforms
have enhanced educational experiences, focusing on digital resources, e-learning, interactive tools and the role
of artificial intelligence. It explores the benefits, challenges and future potential of these technologies in fostering
academic achievement, skills development and lifelong learning in secondary schools.

Key words: modern technology, secondary education, digital tools, e-learning, student engagement, interactive
technologies, gamification, artificial intelligence, adaptive learning, classroom management, digital divide, teacher
training, virtual reality, augmented reality, learning outcomes, educational equity, technology integration, online
platforms, collaboration, educational resources.

AHHOTaUMUA: MHTErpaLms COBPEMEHHbIX TEXHOMOMMI B CUCTEMY CpeAHEro obpa3oBaHuWsl Npov3Bena PEBOSIOLMI0
B Mpouecce npenogaBaHus n obyvyeHus. B aTon cTatbe paccmaTpyBaloTCs pasnmyHble CnocoObl, C MOMOLLbIO
KOTOPbIX TEXHOMOrMYECKNEe MHCTPYMEHTbI U NNaTtdopMbl yny4dllaroT obpasoBaTenbHbIv OMbIT, yaenss ocoboe
BHYMaHWE LIMPPOBbLIM peCcypcaM, SrEKTPOHHOMY 00y4EHUIO, MHTEPAKTUBHBLIM MHCTPYMEHTaM M PONN UCKYCCTBEHHOTO
WHTennekTa. B HeM nccnenytoTcs npenMyLLecTsa, Npobnembl 1 ByayLLmi NoTeHUman aTMx TEXHONOMIA B COAeNCTBUA
aKkagemMmn4yeckon ycneBaeMoCTu, Pa3BUTMIO HABbIKOB 1 0OYYEHUIO Ha MPOTSXKEHUM BCEW XU3HU B CPEeOHMX LLUKONax.

KntoueBble cnoBa: cospemMeHHbIe mexHoIo2uU, cpedHee obpasosaHue, Uughposble UHCMPYMEHMbI, 3IEKMPOHHOE
oby4eHue, 8os/ieHeHUEe yYaljuXxcsl, UHMepaKmuUBHbIe MexHOoI02uu, 2elMucbukayusi, UCKYCCMBEHHbIU UHMEsIekm,
adanmueHoe oby4eHue, yrpasreHue Krnaccom, yughpoeol paspele, mod2omoska yyumeried, aupmyarsrbHas
peanbHOCmb, OOMO/IHEHHas peanlbHOCMb, pe3yibmambl 06yYeHus, paseHcmeo 8 0bpa3ogaHuU, UHmMezpayusi
mexHonoaud, oHnatH-rnIamgopmMsbi, compydHU4ecmeo, obpazosameribHble PecypChl.

Annotatsiya: O'rta ta’lim tizimiga zamonaviy texnologiyalarning integratsiyalashuvi o‘qgitish va o‘qgitish jarayonini
tubdan o‘zgartirdi. Ushbu magola texnologik vositalar va platformalar ragamli resurslar, elektron ta’lim, interaktiv
vositalar va sun’iy intellektning roliga e’tibor qaratib, ta’lim tajribasini oshirishning turli usullarini o‘rganadi. U umum-
ta’lim maktablarida o‘quv yutuglari, malaka oshirish va umrbod ta’lim olishda ushbu texnologiyalarning afzalliklari,
muammolari va kelajakdagi salohiyatini o‘rganadi.

Kalit so’zlar: zamonaviy texnologiyalar, o'rta ta’lim, ragamli vositalar, elektron ta’lim, o‘quvchilarning faolligi,
interfaol texnologiyalar, gamifikatsiya, sun’iy intellekt, adaptiv ta’lim, sinfni boshqarish, raqamli tafovut, o‘qituvchilarni
tayyorlash, virtual haqgiqat, kengaytirilgan haqiqat, ta’lim natijalari, ta’lim tengligi, texnologiya integratsiyasi, onlayn
platformalar, hamkorlik, ta’lim resurslari.

Introduction

The rapid advancement of technology has signifi-
cantly altered various sectors, with education being one
of the most profoundly impacted. In secondary educa-
tion, the advent of digital tools, online platforms and
interactive technologies has transformed how students
learn, how teachers teach and how institutions operate.
The use of technology in education is no longer a sup-
plementary tool but an integral part of the curriculum,
with the potential to foster student engagement, improve
learning outcomes and prepare young individuals for
an increasingly digital world. This paper aims to explore
the role of modern technology in secondary education,
focusing on its impact on teaching methodologies, stu-
dent learning and educational equity. The use of digital
tools in the secondary education classroom has been
among the most significant changes in recent years.
Digital textbooks, educational apps and multimedia
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resources provide students with more diverse learning
experiences. These tools facilitate visual and auditory
learning, helping to engage different learning styles.
For instance, apps like Google Classroom, Kahoot!
and Quizlet allow students to access resources, submit
assignments and engage in quizzes and interactive
lessons that deepen their understanding of the subject
matter. Interactive whiteboards (IWBs) and projectors
also enable teachers to present content dynamically,
combining text, videos and images in a way that is more
engaging than traditional chalkboard teaching. The
ability to immediately access online resources further
enriches the educational process, allowing teachers
to pull real-time information, current events and multi-
media content into their lessons. The rise of e-learning
platforms has reshaped secondary education, offering
flexibility and expanded access to learning. Platforms
like Coursera, Khan Academy and edX offer students
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the opportunity to learn subjects beyond their standard
curriculum, helping to enrich their education. E-learning
allows for the integration of asynchronous learning,
where students can engage with content at their own
pace, contributing to personalized learning.

Methodology

This study employed a mixed-methods research
approach to investigate the usage of modern technology
in the secondary education system. The methodology
was designed to capture both quantitative and qualita-
tive data on how technology impacts teaching, learn-
ing outcomes and student engagement. The following
steps outline the research process. A descriptive and
exploratory research design was chosen to understand
the various applications of technology in secondary
schools. The study sought to examine how digital tools,
online platforms, gamification, Al and interactive tech-
nologies are being integrated into the curriculum. The
study focused on secondary schools in urban and rural
areas to ensure a diverse representation. A total of
50 secondary schools were selected, with 30 schools
located in urban areas and 20 in rural areas. These
schools were chosen based on their willingness to
incorporate technology into the classroom and their
access to necessary technological resources. A struc-
tured questionnaire was developed to gather quantita-
tive data from 500 secondary school students and 100
teachers. The survey aimed to assess the frequency of
technology use, types of technologies utilized and the
perceived impact on learning and teaching outcomes.
b. Interviews: semi-structured interviews were con-
ducted with 20 teachers and 10 school administrators.
The interviews aimed to explore deeper insights into
the challenges and benefits of using technology in the
classroom. c. Classroom Observations: observational
data were collected in 10 classrooms (5 urban, 5 rural)
where teachers were actively integrating technology
into their lessons. The aim was to examine how tech-
nology was used in real-time, the types of interactions
between teachers and students and the level of student
engagement. The survey data were analyzed using
statistical methods such as descriptive statistics, fre-
quencies and cross-tabulations to identify patterns and
trends. The data were also analyzed using correlation
tests to examine the relationship between technology
usage and student performance or engagement. The
interview transcripts and classroom observation notes
were analyzed using thematic analysis to identify key
themes and patterns related to the experiences of teach-
ers and students in using technology in the classroom.

Results

The results of this study are divided into two main
sections: the impact of technology on teaching and
learning and the challenges and limitations encoun-

tered during its integration. According to the survey
results, 85% of students reported feeling more en-
gaged during lessons that incorporated technology
compared to traditional teaching methods. Interactive
tools such as multimedia presentations, digital quizzes
and educational games were particularly popular, with
72% of students indicating that these tools helped
them understand the subject matter better. Teachers
noted that students using digital resources, such as
e-learning platforms and interactive textbooks, demon-
strated higher retention rates and faster completion
of assignments. 78% of teachers stated that students
who used technology performed better in tests and
projects. Both students and teachers emphasized the
role of technology in fostering collaborative learning.
Tools like Google Classroom and Microsoft Teams
allowed for seamless collaboration between students,
with 65% of students indicating they participated more
actively in group projects when technology was in-
volved. Teachers observed that students worked to-
gether more effectively when using digital platforms
for sharing resources, ideas and feedback. One of the
most significant challenges identified was the digital
divide. In rural areas, only 58% of students had access
to personal devices, compared to 92% in urban areas.
Furthermore, 40% of rural students reported inconsis-
tent internet access, which hindered their ability to fully
engage with online learning resources. This disparity
in access resulted in a gap in learning outcomes be-
tween students from different geographical regions.
While 80% of teachers expressed a willingness to
integrate technology into their lessons, only 55% had
received formal training in using digital tools effectively.
Many teachers reported that, while they were familiar
with basic technologies, they lacked the knowledge
to fully utilize advanced tools like Al-based learning
platforms or interactive whiteboards. As a result, the
potential of these technologies was often underused
in the classroom.

Discussion

The results of this study indicate that the use of
modern technology in secondary education has a
positive impact on student engagement, academic
performance and collaborative learning. However,
significant challenges remain, including the digi-
tal divide, the need for teacher training and issues
with classroom management. To fully realize the
potential of technology in secondary education, ad-
dressing these challenges is critical, with a focus
on ensuring equal access, continuous professional
development for teachers and creating strategies to
minimize distractions The use of gamified platforms
such as Classcraft and Kahoot! was highly effective
in motivating students. 74% of students indicated
that gamified elements, such as earning points and
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competing in quizzes, made learning more enjoyable.
Teachers noted that gamification encouraged active
participation, particularly in subjects that students
traditionally found difficult or boring, such as mathe-
matics and science. VR and AR were used in several
classrooms to teach complex concepts. For example,
3D simulations of historical events and virtual field
trips to remote locations allowed students to experi-
ence concepts in an immersive way. While only 20%
of schools had access to these technologies, 90%
of students who experienced VR lessons reported
a greater understanding of the material. Teachers
emphasized that technology facilitated personal-
ized instruction, allowing them to cater to the diverse
needs of students. However, they also expressed
concerns about the increasing workload associated
with incorporating technology, particularly in terms of
preparing and maintaining digital content. Students
overwhelmingly supported the use of technology, with
80% agreeing that it made learning more interactive
and enjoyable.

Conclusion

Modern technology has dramatically reshaped sec-
ondary education, offering transformative tools and
methods to enhance learning and teaching. From digital
tools and interactive platforms to Al and gamification,
technology has the potential to foster engagement, equi-
ty and innovation in education. However, the successful
integration of these technologies requires addressing
challenges such as the digital divide and the need for
teacher training. By overcoming these obstacles, the
future of secondary education promises to be more
inclusive, personalized and aligned with the needs of a
rapidly evolving digital society. The integration of modern
technology into secondary education offers numerous
benefits, such as Interactive and multimedia-rich con-
tent engages students more effectively than traditional
methods. Adaptive technologies enable a tailored ap-
proach to learning, catering to individual strengths and
weaknesses. Technology allows students from diverse
backgrounds and regions to access quality education,
bridging gaps in educational equity.
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Musallam ORTIKOVA,
Toshkent davlat texnika universiteti
Amaliy ingliz tili kafedrasi katta o‘qituvchisi

OILADA O‘'SMIRLARDA XORIJIY TILLAR ASOSIDA
TOLERANTLIKNI RIVOJLANTIRISH MEXANIZMLARI

Annotatsiya: mazkur maqolada oilada o‘smirlarda xorijiy tillar yordamida tolerantlik ruhini tarbiyalashning
ijtimoiy-pedagogik mexanizmlari yoritilgan. Shuningdek, O‘zbekistonda tolerantlik, insoniy fazilatlar, komil inson
tushunchasi bag‘rikenglik, muloyimlik, ziddiyatlarsiz hayot kechirish, kechirimli bo‘lish kabi xislatlarni ardoglash va
farzandlar xarakterida shakllantirish ham xorijiy tillar asosida ro‘yobga chiqishi kabi masalalar ham o‘z aksini topgan.

Kalit so‘zlar: oila, o'smir, tolerantlik, oilaviy qadriyat, munosabat, ota-ona, komil inson fazilati, burch, tinchlik,
an’ana.

AHHOTaLMA: B CTaTbe pacCMaTpMBaKOTCS CoLManbHO-NEAArornyecke MexaHu3mbl BOCMUTaHWS Aiyxa TOlepaHTHOCTH
y NOAPOCTKOB B CEMbE MOCPEACTBOM MCMOMb30BaHUS MHOCTPAHHbIX A3bIKOB. AHANOMMYHO B Y30eKMcTaHe Takke
Haxo4sAT OTpaXkeHWe Takue BOMPOChI, Kak TONIepPaHTHOCTb, YerioBEeYEeCKMEe KauecTBa, MOHATNE MaeanbHOro YenoBeka,
: TaKMe Kak TePNMMOCTb, MATKOCTb, XXM3Hb 6€3 KOH(PNNKTOB, NPOLLEHNE, a Takke OPMUPOBaHME XapakTepa AeTen
OCYLLIECTBSIETCS HA OCHOBE UHOCTPaHHbIE A3bIKM.

KniouyeBble cnoBa: cembsi, MOOPOCMOK, mosepaHmMHoCmp, ceMeliHble UeHHOCMU, 83aUMOOMHOWEHUS,
podumenu, udearnbHas Yernosevyeckass 00bpodemersib, 0osie, Mup, mpaduyusi.

Annotation: this article discusses the socio-pedagogical mechanisms of educating the spirit of tolerance in
adolescents in the family using foreign languages. In addition, in Uzbekistan, issues such as tolerance, human
qualities, the concept of a perfect person, such as tolerance, gentleness, living without conflicts, forgiveness, and
the formation of children’s character are also reflected in foreign languages.

Key words: family, teenager, tolerance, family values, attitude, parents, perfect human virtue, duty, peace, tradition.
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Necha ming yillik tarixga ega bo‘lgan diyorimizda
“oilaviy munosabatlar — oliy qadriyat” deb hisoblanadi
va uning ijtimoiy maqomi baland. Bugungi kunda oila
o‘smir ta’lim-tarbiyasida eng muhim vazifalarni bajaradi.
Chunki aynan oilada o‘smirning individual qobiliyatlari,
shaxsiy, kasbiy qiziqishlari, axlogiy me’yorlari shaklla-
nadi. Dunyo migyosida oilada o‘smirlarda tolerantlikni
ijtimoiy-ma’naviy gadriyat sifatida shakllantirish va uning
pedagogik imkoniyatlarini kengaytirishning nechog'lik
ahamiyatli ekanligi ilmiy tadgiqotlarda nazariy jihatdan
asoslab berilgan. Chunki xorijiy tillar asosida oilada
o‘smirlar o‘sha millat va xalglar to‘g‘risida ko‘pgina
ma’lumotlarga ega bo'lish bilan birga ularga nisbatan
mehr-shafgatli bolish, hurmat tuyg‘usi bilan qarash va
hamijihat bo‘lishni o‘rgatadi.

Oilada o‘smirga beriladigan to‘g‘ri ta'lim va tarbiya
uning aqgliy, ijodiy qobiliyatlarining to‘g'ri rivojlanishiga
sabab bo'ladi. Prezidentimiz Sh.Mirziyoyevning 2022-yil
Oliy Majlisga yo‘llagan murojaatnomasida ham “Millati,
tili va dinidan gat’i nazar, O‘zbekistonni o‘zining Vatani
deb biladigan, uning ravnagi uchun hissa qo‘shib ke-
layotgan har bir fugaro bundan buyon ham davlatimiz
va jamiyatimizning e’tibori va ardog‘ida bo‘ladi. Millat-
lararo do'stlik, diniy konfessiyalar o‘rtasidagi hamjihatlik,
ijtimoiy bag‘rikenglik muhitini yanada mustahkamlash
uchun bor kuch va imkoniyatlarimizni safarbar etamiz™
deya ta’kidlab o‘tganlar.

Xorijiy tillar asosida oilalarda o'smirlarda tolerantlikni
rivojlantirish, bu jamiyatda ijtimoiy barqarorlik va in-
son huquaglariga ehtiromni shakllantirish uchun muhim
ahamiyatga ega. Bu jarayinda ijtimoiy-pedagogik
mexanizmlarning to‘g‘ri va samarali joriy etilishi, o‘zga-
ruvchan dunyoda tinchlik va mo‘tadillikni ta’minlashga
yordam beradi.

O‘zbekistonda tolerantlik bilan alogador bo‘lgan
hamda uning zamonaviy mazmuniga kiritilgan ko‘plab
insoniy fazilatlari gadimdanoq tarannum etilgan. O'zbek
oilasida milliy gadriyatlar tarkibida tolerantlik o‘zining
ma’lum bosgichini o‘tagan bo‘lib, komil inson tushun-
chasi bag‘rikenglik, muloyimlik, ziddiyatlarsiz hayot
kechirish, kechirimli bo‘lish kabi xislatlarni ardoglash va
farzandlar xarakterida shakllantirishga yo*naltiriigan. Shu
bois ham, O‘zbekistonda tolerantlik tafakkurni oilada
o‘smirlarda shakllantirish jarayoni o‘zining tarixiy-ijtimoiy
hodisa ekanligini namoyon giladi hamda o'z ildizlari
bilan gadimgi davr va islom madaniyati davrlariga borib
taqaladi.

Tolerantlik oilaviy muhitda farzandlarning e’tiqod-
irodasini poklovchi ajdodlar merosi bo'lib, axloqiy fazi-
latlarning milliy an’ana va qadriyatlarda mehnatga,
tadbirkorlikka ixlos, milliy g‘urur tuyg‘usi va tarbiyaning
uzviylik omillariga tayanadi?. Xorijiy tillar asosida oilada
o‘smirlarda tolerantlikni shakllantirish asosiy unsur-
laridan biri muayyan bilimlar zamirida shakllanadigan

1 O'zbekiston Respublikasi Prezidenti Shavkat Mirziyoyevning Oliy Majlis va O'zbekiston xalqiga Murojaatnomasi. 20.12.2022.
2 Typaxymnos D., Paxumos C. AGy Paiixon bepynuit (pyxust Ba Tabium Tapoust xakuna). — T.: “Yiurysun” 1992. — b. 34.
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gadriyatlar tizimidir. Bilimlar ganchalik obyektiv va
chuqur bo'lsa, uning zamirida yuzaga keladigan
gadriyatlar ham shunchalik mustahkam bo‘ladi. Sa-
babi bilimsiz, malakasiz insonlar va millatlar o‘rtasida
mehr-oqibat yo‘qolib, tushunmovchiliklar yuzaga kelishi
juda ko‘p kuzatilgan.

Oilada tolerantlik tushunchasi shakllangan o‘smir-
larda turli xil axborotlarni gabul gilish va ularni obyektiv
o'zlashtirish ko‘nikmasi rivojlanadi. Buning uchun esa,
oilada o‘smirlar orasida ishchan muhit yaratilishi kerak.
Tolerantlik tarbiyasida har bir oiladagi o‘smirlarning
alohidalik, o‘ziga xoslik, bag‘rikenglik tushunchalarini
o‘zlashtirishga moyilligi, ijodiy fikrlashga odatlanish
darajasini aniglagan holda, pedagogik chora-tadbirlarni
go'‘llash tavsiya qilinadi.

Tolerantlikni xorijiy tillar asosida shakllantirishni
o‘zga xalq va millatlar gadriyatlariga hurmat bilan mu-
nosabatda bo‘lish sifatida ko‘rsatish mumkin, chunki
bu turli xil etnik guruhlar o‘rtasidagi tolerantlik alogasi
boshgalarni o‘rganish bilan bog‘lig madaniyatlar va
ularga kirish uchun asosdir. Tolerantlik fenomenini xo-
rijiy tillar asosida o‘rganishning asosiy uslubiy asoslari
bu mavjud prinsiplarga gat’iy amal qilishdir. Demak,
tolerantlik kompetensiyasi xorijiy tillarni o‘rganish bilan
chambarchas bog'lig.

Tolerantlikni an’anaviy tushunish bilan, uni
zamonaviy talqgin etishda juda katta ilmiy va information
farqg mavjud. Agar oilalarda tolerantlik ko‘proq an’anaviy
xususiyatlar va axlogiy me’yorlarning shakllantirilishiga
asoslansa, bugungi davr talabi mana shu an’anani
takomillashtirib, tolerantlikning zamonaviy mazmuniga
doir bilim va malakalarni ham oila tarkibiga olib kirishni
dolzarb vazifaga aylantiradi.

Tolerantlik ham oilaning yurish-turish madaniyati,
an’analari, gizigishlari, rivojlangan ma’naviy ehtiyoj-
larida tarbiyalanadigan tuyg‘udir. Shu o‘rinda o‘smir-
larda xorijiy tillar asosida tolerantlikni rivojlantirish ham
muhim masalalardan biri. Bu oilada yosh avlodni boshqa
madaniyatlar va tillarga hurmat, muloqgot va bag‘rikenglik
ruhida tarbiyalashga qgaratilgan metodlar, usullar va
vositalarni ifodalaydi. Bu jarayon yoshlarning dunyo-
garashini kengaytiradi, ularni turli madaniyatlar bilan
tanishtiradi, o‘zaro hurmat va tushunishni rivojlantira-
di. Oilada o‘smirlarda xorijiy tillar asosida tolerantlikni
rivojlantirish uchun foydalanilishi mumkin bo‘lgan quy-
idagi ijtimoiy-pedagogik mexanizmlarni keltirish mumkin:

1. Xorijiy tillarni o‘rgatish orqali madaniy axborot
almashinuvi.

Xorijiy tillarni o'rgatish o‘smirlarni boshga xalglarning
madaniyatlari, an’analari va qadriyatlari bilan tanishti-
radi. Madaniyatlararo tushunishni rivojlantirish, o‘zaro
hurmat va bag‘rikenglikni shakllantiradi. Masalan, o‘smir-
larga ingliz, fransuz, nemis kabi xorijiy tillar ogitilganda,
ular fagat tilni o‘rganish emas, balki shu tilni gapiradigan
xalgning madaniyati, san’ati, tarixi va urf-odatlari hagida
ham bilimlarga ega bo‘ladilar.

2025-yil 2-son

2. Madaniyatlararo muloqotni rag‘batlantirish.

Oilada xorijiy tillarda kitoblar o‘qgish, filmlar ko‘rish va
turli xil xalgaro tadbirlarda ishtirok etish orgali o'smirlar-
ga madaniyatlararo mulogotning ahamiyatini tushuntirish
mumkin. Masalan, birgalikda chet tillarida yozilgan
kitoblarni o‘qish va o'gilgan asar hagida muhokama
qilish, o‘smirlarni o‘zaro mulogotga jalb gilish va madani-
yatlararo tushunishni rivojlantirishga yordam beradi.

3. Xorijiy tilda mulogot qilishga undash.

Oilada xorijiy tilni o‘rganayotgan o‘smirlarni tilni
amaliy ravishda ishlatishga rag‘batlantirish muhimdir.
Masalan, xorijiy tilni biladigan oila a’zolari bilan doimiy
ravishda muloqot gilish yoki xorijiy tilni o‘rgatishda
o‘smirlarni guruhlarga ajratib, amaliy mashg‘ulotlar
o‘tkazish, bu tilni ijtimoiy kontekstda ishlatishni rivoj-
lantirishga yordam beradi. Bu o'z navbatida boshqa
madaniyatlar bilan tanishishni va ularni gabul qgilishni
osonlashtiradi.

4. O‘smirlar uchun madaniyati va tiliga asoslan-
gan interfaol treninglar.

Madaniyatlararo muloqgot va tolerantlikni rivojlan-
tirish uchun o‘smirlar bilan turli xil interfaol treninglar
o‘tkazish mumkin. Bunday treninglar, masalan, xorijiy
tillar o‘rganilayotgan davlatlar madaniyatiga oid o'yin-
lar, ro‘yxatlar, simulyatsiyalar va rasmiy va norasmiy
vaziyatlar asosida muloqot gilishni o'z ichiga oladi.
Bu treninglar o'smirlarning madaniyatlararo muloqot-
ga nisbatan ochigligini oshirishga va bag‘rikenglikni
kuchaytirishga yordam beradi.

5. Xorijiy tildagi ijtimoiy muhitni yaratish.

Oilada o‘smirlarning xorijiy tilni o‘rganish jarayonini
ijtimoiy faoliyatlar bilan go‘llab-quvvatlash muhimdir.
Masalan, o‘smirlarga xorijiy tilda ijtimoiy tarmoqda mu-
loqot qilish, xalqaro forumlarga qatnashish yoki o'z
fikrlarini xorijiy tilda ifodalash imkoniyatlarini yaratish
mumkin. Bu ularga o'z fikrlarini boshqa madaniyatlar
vakillari bilan almashish imkonini beradi va tolerantlikni
rivojlantirishga yordam beradi.

6. Xorijiy til o‘qituvchilari bilan hamkorlik.

Oilada xorijiy til o‘gituvchilari bilan hamkorlik qilish,
o‘smirlarni o‘qgitishda faol ishtirok etishga jalb gilish
muhimdir. O‘qgituvchilar o'smirlarga boshqa mada-
niyatlarni, xususan, ularning gadriyatlari va urf-odatlarini
tanitish orqali tinchlik, bag‘rikenglik va o‘zaro hurmatni
rivojlantirishga xizmat giladi.

7. Interkultural ta’lim.

O‘zbekistonda madaniyatlararo o‘zaro hurmatni
rivojlantirish uchun interkultural ta’limni joriy qilish zarur.
Bunda o'smirlar chet tillarini o‘rganish jarayonida, bir
vaqtning o‘zida, o‘zgalar madaniyatini o‘rganadilar,
bu esa ular orasida bag‘rikenglik va tinchlikni qo‘llab-
quvvatlashni kuchaytiradi. Bunday ta’limni oila ichida
ham, jamiyatda ham amalga oshirish mumkin.

8. Millatlararo o‘zaro bag‘rikenglikni tarbiyalash.

Xorijiy tillarni o‘rganish, shuningdek, millatlara-
ro o‘zaro bag‘rikenglikni tarbiyalashga qaratilgan
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madaniy farglarni gabul gilishni o‘rgatadi.

Zero, prezidentimiz Sh.Mirziyoyev tashabbusi bilan
ishlab chigilgan 2022-2026-yillarga mo‘ljallangan Yangi
O'zbekiston Taraqgiyot strategiyasi®ning 74-maqsadi
diniy bag‘rikenglik va millatlararo totuvlikni ta’minlash
sohasiga garatilgan. Unga ko‘ra “Jamiyatda millatlara-
ro totuvlik va dinlararo bag‘rikenglik muhitini mustah-
kamlash” zarur.

Tadgiqotlar vl <

=%
R
ijtimoiy-pedagogik mexanizm sifatida xizmat gilishi mum- Xulosa qilib aytganda, o‘smirlar orasida xorijiy til- t\ ~
kin. O'smirlarni boshga xalglarning tarixiy va madaniy lar asosida tolerantlikni rivojlantirish oila a’zolarining 'f,”
merosini o‘rganishga undash, ular orasida milliy va birgalikdagi sa’y-harakatlarini talab etadi. Oilada xo- e
rijiy tillarni o‘rganish va madaniyatlararo tushunishni v

rivojlantirish uchun pedagogik mexanizmlar, masalan,
interfaol treninglar, madaniyatlararo muloqot, ijtimoiy
faoliyatlar va xorijiy tilda amaliy mashg‘ulotlar o‘tka-
zish o‘smirlarning tolerantligini oshirishga katta hissa
go‘shadi. Bu jarayon o'z navbatida jamiyatda ko'p mil-
latli va bag‘rikeng muhitni yaratish uchun zarur bo‘lgan
ijtimoiy va madaniy qadriyatlarni shakllantiradi.

3 O'zbekiston Respublikasi Prezidenti Shavkat Mirziyoyev. 2022-2026 yillarga mo‘ljallangan Yangi O‘zbekistonning Taraqqiyot strategiyasi.
V-bo'lim, 74- magsad.
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JON ERNEST STEYNBEK ASARLARIDA
“ONA” TUSHUNCHASI TAVSIFI

Annotatsiya: maqolada Jon Ernest Steynbek asarlarida “ona” tushunchasining ramziy va ijtimoiy ma’nosi
o‘rganiladi. “O‘rkachli uzumlar” va “Sharqiy bog‘lar’ kabi asarlarida onalik obrazlari oilaviy bargarorlik va insoniy
bardosh ramzi sifatida tahlil gilinadi. Maqola Steynbek ijodidagi onalikning ijtimoiy ahamiyatini va inson tabiatini
ochib berishdagi rolini yoritadi.

Kalit so‘zlar: Jon Ernest Steynbek, ona tushunchasi, Ma Joud, onalik, “O‘rkachli uzumlar”, “Sharqiy bog‘lar’,
ijtimoiy ahamiyat, ramziy ma’no, oilaviy barqarorlik, insoniy bardosh.

Annotation: the article examines the symbolic and social meaning of the concept of “mother” in the works of
John Ernest Steinbeck. In works such as “Orkachli Uzumlar” and “Oriental Gardens” images of motherhood are
analyzed as a symbol of family stability and human endurance. The article highlights the social significance of
motherhood in Steinbeck’s work and its role in revealing human nature.

Key words: John Ernest Steinbeck, concept of mother, Ma Joud, motherhood, “Grounded Grapes”, “Oriental
Gardens”, social significance, symbolism, family stability, human endurance.

AHHOTaUMA: B CTaTbe paccMaTpMBaETCA CUMBOMMYECKOE U CoLManbHOe 3Ha4YeHre KOHLeNnTa «MaTb» B TBOP-
yecTBe [xoHa OpHecTta CteriHbeka. B Takmx npousBeneHusix, kak «Opkaynbl Yaymnap» n «BoctouHble cagbl»,
aHanuMaupyTcs obpasbl MaTepMHCTBA Kak CMMBOSa CEMEVHON Cusbl U YenoBe4YyHOCTU. B cTatbe packpbiBaeTcs
coumarnbHasi 3HauMMOCTb MaTepuHCTBa B TBopyecTBe CTENHOEK 1 ero posib B packpbITUM YENOBEYECKON MPUPOAbI.

KntoueBble cnoBa: [JxoH OpHecm CmelHbek, koHuenuus mamepu, Ma XKy, mamepuHcmeo, «[louyea suHoz2pad-
HoU 5103bl», «BocmoyHble cadbl», coyuanbHas 3Ha4uMocmb, CUMBOIIUKA, cmabubHOCMb CeMbU, Yerogedeckast

8bIHOC/TUBOCMb.

Kirish.Jon Ernest Steynbek — XX asr adabiyotining
ulug’ namoyondalaridan biri bo‘lib, 0‘z asarlarida inson
tabiatining chuqur gatlamlarini, jamiyatdagi ijtimoiy va
igtisodiy muammolarni yoritishda o‘ziga xos uslubni
go‘llagan. Uning ijodi Amerika jamiyatining eng og'rigli
davrlarini, xususan, buyuk depressiya yillaridagi ijtimoiy
tengsizlik, gashshoqlik va oilaviy inqgirozlarni tasvirlashga
bag‘ishlangan. Steynbekning asarlarida oila va undagi
onaning o‘rni asosiy mavzulardan biri bo'lib, ularning
jamiyatdagi roliga alohida e’tibor qaratilgan.

“Ona” tushunchasi Steynbek asarlarida faqatgina
biologik yoki an’anaviy ma’noda emas, balki
insoniyatning ijtimoiy va ma’naviy tayanchi sifatida
tasvirlanadi. Aynigsa, “O‘rkachli uzumlar’ romanidagi
Ma Joud obrazi va “Sharqiy bog‘lar” asaridagi Keti
Trask obrazlari orgali yozuvchi onalikka nisbatan turli
garashlarni aks ettiradi. Ma Joud oilaning birlashtiruvchi
kuchi va bardoshlilikning timsoli sifatida gavdalanadi,
Keti esa 0z manfaatlarini ustun qo‘yuvchi noan’anaviy
ona obrazidir.Ushbu yondashuvlar orgali Steynbek
jamiyatdagi onalikka oid stereotiplarni muhokama
giladi va insoniylikning murakkab tomonlarini ochib
beradi. Ushbu maqola Steynbekning ijodida “ona”
tushunchasining ramziy ma’nosini va uning asarlardagi
0‘ziga xos tasvirini o‘rganishga bag‘ishlanadi. Magola
davomida onalikning ijtimoiy va ma’naviy ahamiyati,
shuningdek, uning Steynbek asarlaridagi keng gamrovli

tasviri tahlil gilinadi. Mazkur tadqgiqot yozuvchining
asarlarida aks etgan insoniy gadriyatlarni yanada
chuqurroq tushunishga yordam beradi.

Adabiyotlar tahlili va metodologiya. Jon Ernest
Steynbek asarlarida “ona” tushunchasi muhim o‘rin
tutadi va bu mavzu atrofida ko‘plab ilmiy izlanishlar olib
borilgan. The Grapes of Wrath (“O‘rkachli uzumlar”)
romanida Ma Joud obrazi oilaning birlashtiruvchi kuchi
sifatida tasvirlanadi. Tadqiqotlar shuni ko‘rsatadiki, Ma
Joud faqat onalik vazifalarini bajaruvchi emas, balki
oila a’zolarining ruhiy va ma’naviy tayanchi hamdir.
Benson (1984) ushbu obrazni insoniy birdamlikning
ramzi deb ataydi.

“Sharqiy bog‘lar’ romanida Keti Trask obrazi esa
Steynbekning onalik tushunchasiga garama-garshi
yondashuvini aks ettiradi. Tadqigotchilar (Lisca, 1978;
Shillinglaw, 2014) Keti obrazi orqali yozuvchining
onalik va ayollikka oid an’anaviy stereotiplarga tanqidiy
garashlarini ko‘rsatganini ta’kidlashadi. U mazkur obrazni
insonning o‘z manfaatlarini ustun qo‘yishidan kelib
chigadigan inqirozni tasvirlash uchun ishlatgan.

Adabiyotlarning ko‘pchiligi Steynbekning onalikni
ijtimoiy mas’uliyat va psixologik bardoshlilik ramzi
sifatida tasvirlashiga e’tibor qaratadi. Shillinglaw (2014)
yozuvchining gahramonlari orqgali jamiyatning ijtimoiy
muammolarini yoritishga intilganini qayd etadi. Bu
tadqigotlar Steynbekning asarlarida onalikning nafaqat
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oilaviy, balki ijtimoiy va ramziy ahamiyatga egaligini
ochib beradi [3].

Metodologiya. Tematik tahlil: The Grapes of Wrath
va East of Eden asarlarida onalik mavzusi chuqur tahlil
gilindi. Har bir asarda onalikning ramziy va ijtimoiy
jihatlari aniglab chiqildi (Steinbeck, 1952) [5].

Qiyosiy yondashuv: Ma Joud va Keti Trask obrazlari
bir-biriga giyoslanib, ular orgali onalikning ijobiy va salbiy
jihatlari, shuningdek, jamiyatdagi stereotiplarga ta’siri
tahlil qilindi (Benson, 1984) [1].

Kontekstual tahlil: Steynbek asarlaridagi ijtimoiy
muammolar va onalikning davrga xos talginlari o‘rganildi.
Asarlar yozilgan davrdagi Amerika ijtimoiy muhitiga
asoslanib, yozuvchining g‘oyalari va nuqtayi nazari
aniglandi (Lisca, 1978).

Metodologik yondashuvlar orqgali Steynbek
asarlaridagi onalik tushunchasining murakkabligi va keng
gamrovli ma’nosi ochib berildi. Bu, xususan, onalikni
nafagat biologik, balki ijtimoiy va ma’naviy hodisa sifatida
ko‘rsatdi.

Natijalar va muhokama. ljtimoiy bargarorlik ramzi:
The Grapes of Wrath romanidagi Ma Joud obrazi
onalikning ijtimoiy mas’uliyatni amalga oshirishdagi rolini
o‘rnak qilib ko‘rsatadi. U oilaning igtisodiy qiyinchiliklar
va ijtimoiy bosimlarga bardosh berishida hal qgiluvchi
omil sifatida namoyon bo‘ladi. Benson (1984) Ma Joud
obrazini “insoniy birdamlik va ijtimoiy adolatning yorgin
timsoli” sifatida baholaydi. Ushbu gahramon o‘zining
ruhiy mustahkamligi bilan boshqa oilalar uchun ham
umid ramzi bo‘lib xizmat qiladi.

Onalikning murakkab jihatlari: East of Eden romanida
esa Keti Trask obrazi orgali onalikning salbiy tomonlari
ko‘rsatilgan. Keti nafagat o‘z farzandlariga, balki
jamiyatga nisbatan ham zarar yetkazuvchi sifatida
tasvirlanadi. Lisca (1978) bu obrazni insoniy nugsonlarni
va onalikning stereotipik qarashlaridan chetda bo‘lgan
aspektlarini tadqiq qilishga xizmat gilganini ta’kidlaydi.
Steynbek Keti obrazi orqgali onalikni 0‘z-o‘zidan ijobiy
tushuncha sifatida gabul qilishga tanqidiy yondashadi [2].

Psixologik bardoshlilik va yetakchilik: Ma Joudning
gahramonligi uning oilasi va jamiyatidagi yetakchilik
sifatida namoyon bo‘ladi. Shillinglaw (2014) bu obrazni
inson ruhining eng og'ir sharoitlarda ham kuch topa olish
gobiliyatining ifodasi sifatida ko‘rsatadi.

Onalik va insoniy huquglar himoyasi: Steynbek
asarlarida onalik tushunchasi keng gamrovda, fagatgina
oilaviy doirada emas, balki ijtimoiy masalalar bilan
chambarchas bog‘langan. Ma Joud obrazida u, masalan,

ijtimoiy adolatni himoya gilish, go‘'shma harakatni tashkil
etish va zaif gatlamlarni qo‘llab-quvvatlashda hal giluvchi
rol o‘ynaydi (Steinbeck, 1939) [4].

litimoiy va tarixiy kontekstda onalik: Steynbekning
asarlari Amerikaning igtisodiy tushkunlik davrida yozilgan
bo'lib, unda onalik tushunchasi fagat oilaviy institut
sifatida emas, balki ijtimoiy va tarixiy fenomen sifatida
ham ko'riladi. Tadqiqot natijalari shuni ko‘rsatadiki,
yozuvchi onalikni ijtimoiy o‘zgarishlarning markaziy
elementi sifatida talgin gilgan (Benson, 1984).

Onalikning stereotipik va noan’anaviy talqini:
The Grapes of Wrath romanida Ma Joud onalikning
stereotipik ijobiy tomonlarini ko‘rsatgan bo‘lsa, East of
Edenda Keti Trask onalikni jamiyatning noan’anaviy
va negativ jihatlari orgali talgin giladi. Ushbu ikki
obraz bir-biriga garama-garshi bo‘lsa-da, ular orqgali
Steynbekning onalikni murakkab va ko'p qirrali hodisa
sifatida ko‘rsatishga bo‘lgan intilishi ko'’zga tashlanadi
(Lisca, 1978).

Onalikning ijtimoiy ahamiyati: Ma Joud obrazi orqali
Steynbek ayollarni jamiyatning axloqgiy asosini saglab
goluvchi kuch sifatida tasvirlaydi. Shillinglaw (2014)
ta’kidlaganidek, Steynbekning asarlari insonning boshga
odamlarga nisbatan ma’suliyatini eslatadi.

Xulosa. Jon Ernest Steynbekning asarlarida “ona”
tushunchasi ko‘p qirrali va murakkab tarzda tasvirlangan.
U onalikni nafaqgat biologik, balki ijtimoiy, psixologik va
falsafiy nugtayi nazardan ham o‘rganadi. Steynbekning
The Grapes of Wrath va East of Eden kabi asarlaridagi
onalar turli ijtimoiy va axlogiy rollarda namoyon bolib,
ular jamiyatning axloqiy asosini saglash va barqgarorligini
ta’minlashda muhim ahamiyatga ega. Ma Joud
obrazidagi onalik, ijtimoiy birdamlik va bargarorlikni
go‘llab-quvvatlashda o'z o‘rniga ega bo‘lsa, Keti Trask
obrazi onalikning salbiy qirralarini, ya’ni egoizm va
shaxsiy manfaatni ustun qo'yishni ko‘rsatadi. Steynbek
onalikni ijtimoiy kontekstda ko‘rib chiqib, uning fagat
oilaviy ahamiyatga emas, balki insoniyat va jamiyatdagi
mas’uliyatni anglashga xizmat gilganligini ta’kidlaydi.
Shuningdek, uning asarlarida onalikning tasviri orqali
ayollarning turli rollarini va jamiyatdagi o‘rinlarini
ko‘rsatuvchi chuqur ijtimoiy va falsafiy tahlillar mavjud.
Ushbu tahlil Steynbekning “ona” tushunchasiga bo‘lgan
murakkab va ko'p jihatli yondashuvini o'zida aks ettiradi.
Yozuvchi onalikning nafagat ijobiy, balki salbiy jihatlarini
ham organishga bo‘lgan gizigishini namoyon qiladi, bu
esa uning adabiy merosida “ona” tushunchasining yangi
talginlarini yaratadi.
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QORAQALPOGISTONDAGI ETNONIM, OYKONIM, FITONIM,
ZOONIM KOMPONENTLI NEKROTOPONIMLAR

Annotatsiya: magolada Qoraqalpog‘iston Respublikasidagi ethonim, oykonim, fitonim, zoonim komponetli

nekrotoponimlar tahlil gilingan.

Kalit so‘zlar: toponim, etnonim, oykonim, fitonim, zoonim, nekrotoponim.
AHHOTaums: B cTaTbe NpoaHanv3vpoBaHbl STHOHNMbI, ONKOHUMbI, (PUTOHUMBI, HEKPOTOMOHUMbI C 300HUMUYECKMM

KomnoHeHTamu B Pecnybnuke KapakannakcTtaH.

KnroyeBble crnoBa: mornoHUM, 3mMHOHUM, OUKOHUM, (QbUMOHUM, 300HUM, HEKPOMOMOHUM.
Annotation: the article analyzes necrotoponyms with ethnonyms, oikonyms, phytonyms, and zoonyms in the

Republic of Karakalpakstan.

Key words: toponym, ethnonym, oikonym, phytonym, zoonym, necrotoponym.

Kirish. Nekrotoponimlar ham toponimlarning boshqa
turlari kabi xalgning tarixi, hayoti, kasb-kori, turmush tar-
zi, uni qurshab turgan tabiat, atrof-olamning xususiyatlari
haqgidagi ma’lumotlarni kumulyatsiya qiladi. Ularning
ma’nolarini o‘rganish orqali biz ajdodlarimizning kim
bo‘lganligi, ganday hayot kechirganligi, ganday kasblar
bilan shug‘ullanganligi va boshga shu kabi ko‘pchilik
ma’lumotlarga ega bo‘lamiz. Markaziy Osiyoning bosh-
ga hududlari kabi Qoragalpog‘iston Respublikasi ham
“Buyuk Ipak yo'li” o‘tgan hududda joylashganligi bois,
bu yerda ham insoniyatning necha ming yillik tarixlari
yashiringan.

Adabiyotlar tahlili. Hozirgi davrda Qoraqalpog‘is-
tonda yuzga yaqin millat va elat vakillari istiqgomat
giladilar. Ular bir xil ijtimoiy tuzumda, bir xil sharoit-
da yashasalar ham, millat sifatida o‘zlarining qadimgi
an’analariga, diniy agidalariga ega. Shu bois ular vafot
etganlaridan keyin ham o‘zlarining an’analariga muvofiq
dafn qilinadilar.

Tadgiqot metodologiyasi. Islom dinida ham mu-
sulmonlar o'z gabristonlariga dafn gilinganligi sababili,
g‘ayridinlar u yerga qo‘yilmagan. G‘ayridinlar uchun
alohida gabristonlar barpo qilishgan.

Tahlil va natijalar. Mavjud yuzga yaqin xalglar-
ning xristian dini vakillari uchun “Xristianlar” nekroto-
ponimi Nukus shahrining “Shig‘is” MFYda joylashgan.
Ma’lum bo'ladiki, ularning bu hududlarga kelib joyla-
shishi ko‘proq sobiq ittifoq davriga to'g‘ri keladi. Ularning
ko‘pchiligi Nukusda yashagan. Vafotidan keyin alohida
gabristonga qo‘yilganlar.

Xristianlar ham o‘z ichlarida katoliklar, protestantlar
va provaslavlarga bo‘linadi. Dunyoda eng ko'p uchray-
diganlari katoliklar bo'lib, 1mird. 250 min.dan ortiq kishini
tashkil qiladi. Ikkinchi o‘rinda protestantlar bo‘lib, ular
hozirgi kunda 800 min. dan ortiq kishini tashkil qgilsa,
uchinchi o'rinda turadigan provaslaviar 300 min.dan ortiq

2025-yil 2-son _ o

hisoblanadi. Hozirgi kunda provaslavlar, asosan, Ros-
siya, Ukraina, Belorussiya, Moldaviya, Gruziya, Gretsiya,
Serbiya va boshga davlatlarda yashaydilar. “Provaslav”
nekrotoponimi hozirda Taxiatosh tumanining “Nayman-
ko‘l” OFYda joylashgan. Sobiq ittifoq davrida Taxiatosh
shahri zavodlar, turli ishlab chiqarish korxonalari joy-
lashgan shahar edi. O'sha davrlarda ko‘pchilik mutax-
assislar kelib shu yerda yashagan. Vafotlaridan keyin
o'z udumlarga muvofiq alohida gabristonga qo'yilgan.

Hozirgi statistik ma’lumotlarda Qoraqalpog‘iston
hududida 7000 ga yaqin koreyslar istiqomat gilayot-
ganligi hagida ma’lumot bor. Ular ayrim o‘rinlarda jips
istiqgomat qilishadi. Ular Nukus shahrida ham ko‘pchilikni
tashkil qgilishadi. Ular dastlabki paytlari vafot etganlarini
“Shorsha baba” gabristoniga alohida qilib dafn gilganlar.
Keyingi vagtlarda u yerda har xil millat vakillari qo‘yil-
gan. “Koreyslar” nekrotoponimi Beruniy tumanining
“Do'stlik” OFYda joylashgan. Bu yerdagilar asosan
koreyslardan iborat.

Turkiy xalglardan biri bo‘lgan galmoq xalqgi haqidagi
ayrim ma’lumotlar goragalpoq xalq dostonlarida, xusu-
san “Alpomish”da ham uchraydi. Shunisi e’tiborliki,
“Qalmaq qo‘yimshilig” nekrotoponimi Mo‘ynoq tumani
“Talli o'’zak” MFYda joylashgan. Lekin gaysi davrlarda
galmoglar bu yerda jips yashashgan. Qanday qilib,
ular alohida gabriston tashkil gilishgan? Bu masala
kelajakda aniqlik kiritishni talab giladi.

Qozoglar mustagillikkacha bo‘lgan davrda Qoraqa-
Ipog'iston aholisining 30% ga yagqinini tashkil gilar edi.
Hozirgi kunda mustaqillikdan keyingi migratsiya jara-
yonlari natijasida ular ancha kamayib qoldi. Shunday
bo‘lsa ham, ular jips yashaydigan hududlarda alohida
gabristonlar tashkil gilingan: “Qozoq” nekrotoponimi
To'rtko’l tumanining “Ko'xna To'rtko’l” OF Yda joylashgan.

Rus millatiga mansub kishilar ham mustaqillikdan ke-
yin ancha kamayib qolishdi. Lekin ular ko‘pchilik paytida
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Tadgiqotlar

Nukus shahrida va ba’zi tumanlarda ruslar jips yashay-
digan o'rinlarda ular vafot etganlarini alohida gabriston-
ga qo'yishgan. Shu tafayli bir necha nekrotoponimlar
paydo bo‘lgan: “Rusmozor” nekrotoponimi Beruniy
tumanining “Do’stlik” OFYda joylashgan. “Rusmozor”
nekrotoponimi Beruniy tumanining “Xorazm” MFYda
joylashgan. “Rus gabristoni” nekrotoponimi Mo‘ynoq
tumanining “Mo‘ynaq” OFYda joylashgan.

Qoraqalpoq xalqgining tumanlarda joylashishi ham
bir xil emas. Ularning ba’zi urug‘lari ayrim tumanlarda
ko‘p yashashadi. Shunday joylarda nekrotoponimlar
ham ular nomiga qo‘yiladi. Quyidagi urug‘lar nomi bilan
ataladigan nekrotoponimlarni kuzatish orgali urug‘larning
gaysi tumanlarda ko‘p yashashini bilib olish mumkin:

“Aranshi” nekrotoponimi Kegeyli tumanining “Abat”
OFYda joylashgan.

“Arsari” nekrotoponimi Chimboy tumanining “Baxtli”
APJda joylashgan.

“Beksiyiq” nekrotoponimi Taxtakopir tumanining
“Atakol” APJda joylashgan.

“Bessari” nekrotoponimi Chimboy tumani Tazg‘ara
APJda joylashgan.

“Irg‘aqli” nekrotoponimi Taxtako‘pir tumanining
“Qaraoy” APJda joylashgan.

“Jamansha” nekrotoponimi Chimboy tumanining
“Baxtli” APJda joylashgan.

Oronekrotoponimlar. Ba’zan oronimlar, ya’ni tog,
tepa, qum va shu kabi yerning tabiiy geografik xususiyat-
larini bildiruvchi so‘zlar ham nekrotoponimlar tarkibida
uchraydi. Ularning ayrimlari oykonimlar hisoblanib,
aholi yashash joylarini ifodalaydi. Nekrotoponim mazkur
oykonim hududida joylashganligi bois, nekrotoponimlar
ham oykonimlar nomi bilan ataladi.

a) oronimning rangini bildiradi:

“Agkesek” nekrotoponimi (Kegeyli tumani
Juzimbog‘ OFYda), “Aqqum” nekrotoponimi (Chim-
boy tumani Kenges APJda),

b) sonini bildiradi: “Egiz qum “ nekrotoponimi
(Qorao‘zak tumanining “Quralpa APJda),

v) xususiyatini bildiradi: “Lavzanqum” nekroto-
ponimi (Taxtako‘pir tumanining “Qarateren” MPJda
joylashgan);

g) tegishlilik, xoslikni bildiradi: “Qaraqshiqum”
nekrotoponimi (Nukus tumani “Taqirko‘l” OFYda),
“Qaraning qumi” nekrotoponimi (Qorao‘zak tumani
“Berdaq” OFYda),

taw (o‘zbekcha tog‘) komponentli: “Quo‘ntaw”
nekrotoponimi (Qorao‘zak tumani “Qorao‘zak” OFY-
da), “Porlitov” nekrotoponimi (Bo‘zatov tumanining
Qusxanatov ovulida),

tas (o‘zbekcha tosh) komponentli: “Taslaq” nekro-
toponimi (Taxtakopir tumanining “Atakol” APJda), “Tas-
mo’la” nekrotoponimi (Amudaryo tumani Nazarxon

OFYda),

Tebe (0zbekcha tepa) komponentli: “Shubartebe”
nekrotoponimi (Bo‘zatov tumani Erkindaryo ovulida
joylashgan).

Jar komponentli: “Qizijar” nekrotoponimi (Taxta-
ko‘pir tumanining “Qaraoy” OFYda joylashgan). Shun-
ingdek, ushbu nomdagi oykonim ham mavjud bo'lib,
shunday izohlangan: “Qizijar — Moynaq rayonindag'bl
awil, Bozataw rayonindag'i jer. Jar — o‘zenning jag‘as-
ining tik bo‘lip opirilip qalg‘an jeri, yag‘niy sol jerding
(topbiraqting) reni gizil bolg‘an”™.’

gblir (o‘zbekcha qir) komponentli: “lytqiri” nekroto-
ponimi (Bo‘zatov tumani Aspantay ovulida joylashgan).

Oykonekrotoponimlar. Nekrotoponimlar asosan
oykonimlar atrofida joylashadi. Odamlar vafot etgan
yaqinlarini dafn gilish uchun qulay joy tanlaydilar. Borib
ziyorat qgilish, xabar olib turish magsadida aholi manzili-
ga yaqin joylashadi. Ba’zan aholi yashash manzilining
nomi bilan ham oykonimlar nomlanishi mumkin. Bun-
da odamlar gap oykonim yoki nekrotoponim haqida
ekanligini darhol anglab oladilar. Hududda bir nechta
nekrotoponimlar oykonimlar nomi bilan atalgan:

“Arazqal’a” nekrotoponimi (“To‘rtko’l tumanining
“Kalta minor” OFYda), “Aydosgqal’a” nekrotoponimi
(Taxtako'pir tumanining “Ozbekiston” MPJda),

“Qalashiq” nekrotoponimi ham uchraydiki, buning
tarkibidagi — shiq gqo‘shimchasi so‘z yasovchi qo‘shim-
cha hisoblanadi. Qadimda -ak, - chiq kabi qo‘shimchalar
toponimlarga qo‘shilib, “kichik” ma’nosini ifodalagan.
“Qalashiq” toponimi “kichik gal’a” ma’nosini bildiradi.
“Qalashiq” nekrotoponimi (Kegeyli tumani “Aqto‘ba”
OFYda joylashgan).

To'rtko‘l tumani hududida “Sho‘raxon” degan ovul
bor. Unga lug‘atda shunday izoh beriladi: “Sho‘raxon”
— Tertkyl rayonbindag’el ao‘bil. Bul jerde Shura degen
rus adamesl basshbl bolg‘an, sol sebepli Shuraxan,
Shoraxan dep atalg‘an”.2 Mazkur hududda joylashgan
nekrotoponim ham “Sho’raxon” deb nomlanadi.

Diniy bino va inshootlar nomi bilan bog'liq nekroto-
ponimlar. Masjid, madrasa va boshga shu kabi inshoot-
lar nomi bilan atalgan nekrotoponimlar ham mavjud.
Masalan, “Tosh madrasa” nekrotoponimi Amudaryo
tumani Besh tom MFYda joylashgan. Ruslar Marka-
ziy Osiyoni bosib olishlaridan oldin Amudaryo bo'yida
madrasa joylashgan bo'lib, u pishiq g‘ishtdan qurilgan.
Shuning uchun “Tosh madrasa” deb nomlangan. O‘z
davrida nufuzli madrasa bo‘lgan. Ruslar madrasani
buzdirib, uning g‘ishtlarini Nukusga tashitib, u yerda
harbiy garnizon qurilishiga ishlatgan. Madrasa buzilib
ketgandan keyin aholi u yerning atrofiga vafot etgan
kishilarni dafn qilishgan. Shu bois bu nekrotoponim
“Tosh madrasa” deb nomlanadi.

O‘simlik va daraxt nomlari bilan bog‘liq

1 MaxpatamHos K., Abuwes I'. KapakannakctaH TonoHUMEpUHUH ce3nurn. —Hekuc: KapakannakctaH, 2021. — b. 46.
2. NaxpatguHos K., Abuwes . KapakannakctaH TonoHUMnepuHuH cesnurn. —Hekuc: KapakannakctaH, 2021. — B. 77.
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nekrotoponimlar. Ba'zi nekrotoponimlar mahalliy fi-
tonimlar bilan bog'liq bo‘ladi. Hududda ko‘p zsgan yov-
voyi o‘tlar yoki daraxtlar nomi bilan ataladi. Masalan,
“Aqbasli” nekrotoponimi Nukus shahari Altinjag’is
MFYda joylashgan. Ushbu hududda ko‘p uchraydigan
yovvoyi 0‘t qoraqalpoq tilida “agbas” deyiladi. Shu bois
nekrotoponim “Aqgbasli” deb atalgan.

Qoragalpoq tilida “daraxt” ma’nosida “terek” lek-
semasi ishlatiladi. U barcha turdagi daraxtlarning
umumiy nomi hisoblanadi. Ushbu nom bilan mevali
va manzarali daraxtlarning barcha turlari anglanishi
mumkin: “Jalg‘iz terek” nekrotoponimi (Kegeyli tu-
manining “Jalpaqgjap” OFYda),

Zoonekrotoponimlar. Hududdagi ba’zi nekroto-
ponimlar zoonimlar, ya’ni qushlar va sudralib yuruvchi
hayvonlar nomlari bilan bog‘liq paydo bo‘lishgan: Qus-
xana nekrotoponimi Nukus shahrining “Jayxun” MPJda
joylashgan bo'lib 2-3-asrlarga taallugli hisoblanadi.
Qusxana gabristoni Nukus shahridan tashqgari boshga
tumanlarda ham mavjud. Jumladan, Bo‘zatovda Qusxa-
na deb nomlanuvchi tog‘ va qabriston bor. lkkalasi ham
Qusxana deb nomlanadi, ikkalasi ham tarixiy yodgorlik
hisoblanadi. Keyinchalik bu hududda draxtlar va baland
goldiglar bo‘lganligi sababli qushlar ko‘p kelib yashaydi
shu sababli ham qusxana deyilgan Ma’lumot: Qusxana
gabristoni imomi. O‘serbay Genjimovdan NDPI magis-
tranti San’at Yusupov tomonidan yozib olindi.

Jilanh nekrotoponimi Taxtako‘pir tumanining
“Atakol” APJda joylashgan. Xalq orasidagi og‘zaki
ma’lumotlarga garaganda oldin bu yerda ilonlar ko‘p
bo‘lgan. Keyin esa qabrlar qo‘yilib, Jilanli gabristoni
deya atalib kelinmoqda.

Ayrim nekrotoponimlarning ma’nolari vaqt o‘tishi
bilan xiralashgan. Ularning nima ma’no anglatishi, nima
uchun bunday nomlanganini aniglash giyin. Mahal-
liy aholi vakillari bilan suhbatlashganimizda ular ham
buning ma’nosini bilmasligini aytib o‘tishgan. Masalan:
“Amanda” nekrotoponimi (Taxtako'pir tumani Ag‘itay
Adilov ovulida), “Bayet” nekrotoponimi (Chimboy
tumanining Baxitli makan APJda), “Gulek” nekro-
toponimi (Chimboy tumanining Qo‘sterek APJ da),
“Guret” nekrotoponimi (Chimboy tumanining Qo‘sterek
APJda),

Shuningdek, quyidagi nekrotoponimlarning ham
dastlab ma’nolarini tushunish giyin bo‘ldi. Qo‘shimcha
izlanishlardan keyin ularning ma’nolarini aniglashtirishga
erishdik: “Estek” nekrotoponimi (Kegeyli tumanining

“Jangabazar” OFYda joylashgan). Estek qoragalpoq
millatining urug‘ining nomi bo‘lib, bu gqabristonga shu
urug‘ga mansub insonlar dafn qilinadi. Shu sababli ham
bu qabriston Estek gabristoni deb nomlanadi.

1-diagramma

42,95%

3,21%
1,07% ™ 4,91%

®"Ota" komponentli
@"Bobo" komponentli
@"Avliyo" komponentli

O"Eshon" komponentli

"Ohun" komponentli
@"Xo0'a" komponentli
W "Maxsim" komponentli

® Etnonimlar, oykonimlar.fitonimlar, zoonimlar va boshqalar

Xulosa. Bu guruhga kiruvchi nekrotoponimlarning
umumiy soni 201 ta bo‘lib, umumning 43% ini tashkil
qgiladi.

Nekrotoponimlarning golgan gismini mahalliy geo-
morfologik xususiyatlar, zoonimlar, fitonimlar va boshqga
xususiyatlar bilan atalganlari tashkil giladi. Ba’zilarining
hatto ma’nolarini hozir aniglash murakkab bo‘lganlari
ham mavjud. Ularning ma’nolari xiralashgan bo'lib,
ularning etimologiyasini qo‘shimcha tadqiq gilish zarur.
Bularni quyidagi diagramma orgali ko‘rish mumkin.
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Tadgiqotlar

Zebo UMAROVA,
Termiz davlat universiteti o'qituvchisi

INGLIZ TILIDA TURIZMGA OID
LEKSIKANING RIVOJI VA O‘'RGANILISH TARIXI

Annotatsiya: ingliz tilida turizmga oid leksikaning rivoji va o‘rganilish tarixi hagida ushbu magqola, tilshunoslik
va turizm sohasidagi so‘nggi yutuglarni yoritadi. Ingliz tilidagi turizm leksikasi XX asr oxiri va XXI| asr boshlarida
kengayib, globalizatsiya va texnologiyalarning ta’siri ostida o‘zgarib bordi. Magolada bu leksikaning o‘zgarishlari,
yangi atamalar va ularning tilshunoslik va amaliy turizmdagi o‘rni ko‘rib chigiladi. Ingliz tilida turizmga oid so‘zlar,
ularning semantikasi, konteksti va kommunikativ rolini tahlil gilish orgali, bu sohaning tilshunoslikdagi o‘rni va rivoji
tushuntiriladi.

Kalit so‘zlar: ingliz tili, turizm leksikasi, rivojlanish, o‘rganish, atamalar, globalizatsiya, texnologiya, tilshunoslik,
kommunikatsiya, semantika.

AHHOTaUMsA: faHHasi CTaTbsl MOCBALLEHA PA3BUTUIO U U3YYEHMIO TYPUCTUYECKOW NEKCUKM B @HITIMACKOM SA3bIKE.
B cTaTbe paccmaTtprBatoTCsl UISMEHEHWS B NTEKCMKE aHIMUACKOTO S3blka B koHLEe XX 1 Hadane XXI Beka, BblI3BaHHbIE
rno6anvsaumen 1 pasBUTUEM TEXHOMOMMI. AHaNM3NPYHOTCS U3MEHEHWS B NIEKCUKE, MOSBIIEHNE HOBbIX TEPMUHOB,
MX 3HA4YeHUe 1 posb B TYPUCTUHECKON NPAKTUKE U JIMHIBUCTUKE.

KnroueBble cnoBa: aHenutickull A3bIK, mypucmuyeckasi fIeKkcuka, pasgumue, usyyeHue, mepMuHsbl, 2rnobanusayusi,
mexHoIo2uu, UH28UCMUKa, KOMMYHUKauusi, ceMaHmuka.

Annotation: this article discusses the development and historical study of tourism-related vocabulary in the
English language. The expansion of English tourism lexicon at the end of the 20th century and early 21st century,
influenced by globalization and technology, is examined. The article analyzes the changes in this lexicon, the emer-
gence of new terms, and their role in both linguistic and practical tourism contexts. By analyzing English tourism
vocabulary, its semantics, context, and communicative function, the article highlights its significance and evolution
in linguistics.

Key words: english language, tourism lexicon, development, study, terms, globalization, technology, linguistics,
communication, semantics.
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Kirish. Ingliz tilida turizmga oid leksikaning rivoji
va o‘rganilish tarixi, turizm sohasining global migyosda
kengayishi va iqtisodiy jihatdan ahamiyat kasb etishi
bilan bevosita bog‘lig. XX asrning oxiri va XXI asr bosh-
larida globalizatsiya, internet va texnologiyalarning
rivojlanishi bilan turizm sohasidagi so‘zlar va iboralar
kengayib, yangi atamalar paydo bo‘ldi. Ingliz tilida turizm
leksikasi, aynigsa, transport, mehmonxona xizmatlari,
sayohatlar, madaniy tajribalar va marketing sohalaridagi
terminlar bilan boyidi.

Turizm sohasidagi inglizcha atamalar, ularning
semantikasini va kontekstual ishlatilishini o‘rganish,
tilshunoslar uchun muhimdir. Misol uchun, “ekotur-

izm”, “madaniy turizm”, “sostenible turizm” kabi yangi
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atamalar atrof-muhitga bo‘lgan e’tiborning ortishiga
va sayohatlarning mas’uliyatli tarzda olib borilishiga
garatilgan. Shuningdek, internetning o'sishi bilan “on-
layn rezervatsiya”, “e-turizm”, “mobil ilovalar” kabi yangi
atamalar ham paydo bo‘ldi.

Turizm leksikasini o‘rganish nafaqat tilshunoslik
nuqtayi nazaridan, balki turizm biznesining rivojlanishi
va sayohat qilish madaniyatining o‘zgarishlarini tahlil
gilish uchun ham zarur. Bu leksika, global sayohat
sohasidagi o‘zgarishlar va yuksalishlarni aks ettirib,
ijtimoiy va iqtisodiy kontekstni yoritadi. Ingliz tilidagi
turizmga oid atamalar, ularning semantik jihatlari va
o‘zgarishlari, global migyosda til va madaniyat o‘rtasi-
dagi bog'liglikni ko‘rsatadi.
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The English-language word ourist was used in
1772 and tourism in 1811. These words derive from
the word tour, which comes from OIld English turian,
from OId French torner, from Latin tornare — “to turn
on a lathe”, which is itself from Ancient Greek tornos
(répvog) — “lathe™ [Ingliz tilidagi turist so‘zi 1772- yilda,
turizm so‘zi 1811 - yilda ishlatilgan. Bu so‘zlar gadimgi
inglizcha turian, gqadimgi fransuzcha torner, lotincha
tornare — “tornani yoqish” so‘zlaridan kelib chiggan
tur so‘zidan kelib chiggan bo‘lib, uning o‘zi. Qadimgi
yunoncha tornos (tornos) - tornal.

The custom flourished from about 1660 until the
advent of large-scale rail transit in the 1840s and gen-
erally followed a standard itinerary. It was an educa-
tional opportunity and rite of passage. Though primarily
associated with the British nobility and wealthy landed
gentry, similar trips were made by wealthy young men
of Protestant Northern European nations on the Conti-
nent, and from the second half of the 18th century some
South American, US, and other overseas youth joined
in. The tradition was extended to include more of the
middle class after rail and steamship travel made the
jJourney easier, and Thomas Cook made the “Cook’s
Tour” a byword. [Odat taxminan 1660-yildan 1840-yillar-
da keng ko'lamli temir yo'l tranziti paydo bo‘lgunga gadar
gullab-yashnagan va odatda, standart marshrutga amal
gilgan. Bu tarbiyaviy imkoniyat va o‘tish marosimi edi.

Tahlil va natijalar. Asosan, ingliz zodagonlari va
badavlat yer egalari bilan bog‘liq bo‘lsa-da, shunga
o‘xshash sayohatlar git'ada protestant Shimoliy Yevropa
xalglarining boy yigitlari tomonidan amalga oshirilgan va
18-asrning ikkinchi yarmidan boshlab Janubiy Amerika,
AQSh va boshqga chet ellik yoshlar ham qo‘shilgan.
Temir yo'l va paroxod sayohati sayohatni osonlashtir-
gandan so‘ng an’ana ko‘proq o‘rta sinfni gamrab oldi
va Tomas Kuk “Oshpaz sayohati” ni so‘zga aylantirdi.]

In 1936, the League of Nations defined a foreign
tourist as “someone traveling abroad for at least
twenty-four hours”. Its successor, the United Nations,
amended this definition in 1945, by including a maximum
stay of six months’[1936 yilda Millatlar Ligasi chet ellik
sayyohni “chet elda kamida yigirma to‘rt soat sayo-
hat qilgan kishi” deb ta’rifladi. Uning vorisi, Birlashgan
Millatlar Tashkiloti 1945-yilda ushbu ta’rifni o‘zgartirib,
maksimal olti oy qolishni o'z ichiga olgan].

In 1941, Hunziker and Kraft defined tourism as “the
sum of the phenomena and relationships arising from
the travel and stay of non-residents, insofar as they

do not lead to permanent residence and are not con-
nected with any earning activity? [1941-yilda Hunziker
va Kraft turizmni “norezidentlarning doimiy yashash-
ga olib kelmaydigan va daromad olish faoliyati bilan
bog'lig bo‘lmagan sayohatlari va qolishlari natijasida
kelib chigadigan hodisalar va munosabatlar yig‘indisi”
deb ta'rifladilar].

Yuqoridagi ilmiy manbalarda keltiriigan ma’lumot-
lardan ma’lumki, turizm leksikasining shakllanishi uzoq
tarixga borib tagaladi. Shu bilan birga, turli izohli lug‘at-
larda bu leksemaga berilgan ta’riflarni ko‘rib chigsak.

Ingliz tilining nufuzli Collins English Dictionary online
lug‘atiga ko‘ra: Tourism is the business of providing
services for people on holiday, for example hotels,
restaurants, and trips®.

Ingliz tilining mashhur Cambridge Advanced Learn-
er’s Dictionary & Thesaurus online lug‘atiga ko‘ra:
Tourism the business of providing services such as
transport, places to stay, or entertainment for people
who are on holiday: Tourism is Venice’s main industry.
These beautiful old towns have remained relatively
untouched by tourism. We must ensure that tourism
develops in harmony with the environment. The island
is being destroyed by the relentless march of tourism.
It is unclear how to mitigate the effects of tourism on
the island. Service industries such as tourism have
become more important in the post-industrial age. The
region’s reliance on tourism is unwise*.

Ingliz tilining mashhur Oxford Advanced Learner's
Dictionary online lug‘atiga ko‘ra: Tourism the business
activity connected with providing places to stay, ser-
vices, and entertainment for people who are visiting a
place for pleasure:The area is heavily dependent on
tourism. the tourism industry?®.

Ingliz tilining mashhur Merriam-Webster Dictionary
online lug‘atiga ko‘ra: Tourism the practice of traveling
for pleasure or the business of encouraging and serving
such traveling®.

Ingliz tilining mashhur Longman Dictionary of Con-
temporary English online lug‘atiga ko‘ra: Tourism the
business of providing things for people to do, places
for them to stay while they are on holiday’

Encyclopaedia Britannica” (“Britannika ensiklope-
diyasi”) da berilgan ta’rifga ko‘ra: Tourism the act and
process of spending time away from home in pursuit of
recreation, relaxation, and pleasure, while making use of
the commercial provision of services. As such, tourism
is a product of modern social arrangements, beginning

1 Griffiths, Ralph; Griffiths, G.E. (1772). “Pennant’s Tour in Scotland in 1769”. The Monthly Review, Or, Literary Journal. 46: 150.

Retrieved 23 December 2011.

2 Theobald, William F. (1998). Global Tourism (2nd ed.). Oxford [England]: Butterworth—Heinemann. pp. 6-7. ISBN 978-0-7506-4022-

0. OCLC 40330075.

Https://dictionary.cambridge.org/dictionary/english/tourism
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https://www.merriam-webster.com/dictionary/tourism

Hunziker, W; Krapf, K (1942). Grundri® Der Allgemeinen Fremdenverkehrslehre (in German). Zurich: Polygr. Verl. OCLC 180109383.
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in western Europe in the 17th century, although it has
antecedents in Classical antiquity®.
Xulosa. Ingliz tilida turizm terminologiyasining soha
bilan shakllanib borishi quyidagi davrlarga ajratilgan®:
Antik davrdan XIX asr boshigacha bo‘lgan davr. Bu
paytda inglizlar sayohatining asosiy magsadi savdo,

8 https://www.ldoceonline.com/dictionary/tourism#
9 https://www.britannica.com/topic/tourism

ziyorat, ta’lim, davolanish kabilar bo‘lgan.

Ayni shu bosgichda harakatlanish vositalari, yashash
sharoitlariga doir tushunchalarni ifodalovchi terminlar
to‘planishi kuzatilib, ular umumadabiy tildagi migdor-
an uncha ko‘p bo‘lmagan leksik birliklar asosida hosil
bo‘lgan: carriage.
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Madina UMIRQULOVA,
Toshkent tibbiyot akademiyasi o‘qituvchisi
Ozbek va Xorijiy tillar kafedrasi
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TIL VA MADANIYAT O‘RTASIDAGI O‘’ZARO ALOQALAR

Annotatsiya:ushbu magolada muallif til va madaniyat o‘rtasidagi o‘zaro aloqalarni o‘rganadi. Asarda tilning
madaniyat shakllanishidagi roli, shuningdek, til orqali madaniy identifikatsiya ganday amalga oshirilishi haqgida fikrlar
keltirilgan.Muallif tadgiqot jarayonida etnolingvistik usullardan foydalangan va turli ijtimoiy guruhlar orasida til va
madaniyat o‘rtasidagi bog'liglikni o‘rganish uchun so‘rovlar o‘tkazgan. Natijalar shuni ko‘rsatadiki, til va madaniyat
o'rtasidagi alogalar insonlarning dunyoqarashini va ijtimoiy munosabatlarini shakllantirishda muhim o‘rin tutadi. Ushbu
magqola tilshunoslik va madaniyatshunoslik sohalarida yangi nazariyalar va fikrlarni rivojlantirishga xizmat giladi.

Kalit so‘zlar: til, madaniyat, etnolingvistika, ijtimoiy guruhlar, madaniy identifikatsiya, o‘zaro aloqalar, tilshunoslik,
madaniyatshunoslik, tahlil, tadgiqot usullari.

AHHOTaLUmA: B JaHHOW CTaTbe aBTOP MUCCreayeT B3aMMOCBA3b A3blka U KynbTypbl. B pabote npeactaeneHbl ngen R
0 ponu A3blka B hOPMUPOBaHMM KymbTYPbl, @ TAKKE O TOM, KaK KyrnbTypHasi MOEHTUYHOCTb peanuayeTcs nocpeacTBoM
A3blka. ABTOP 1CMOMb30Bar STHOMMHIBUCTMYECKME METOAbI B NPOLIECCE UCCIeA0BaHWs U NPOBEN ONPOCh! 4151 U3yYeHWs ”
B3aMMOCBS3 A3blKa U KynbTypbl Cpeay pasnuyHbIX coumarnbHblX rpynn. Pe3ynsraTbl NOKasbiBakoT, YTO B3aIMOCBSA3b
A3blKa U KyNbTypbl UTPaeT BaXHY pofib B hOpMUPOBAHMN MUPOBO33PEHUS NIOAEN U coLMarnbHbIX OTHOLLEHWIA.
[daHHas cTaTbsd BHOCUT BKMNaz B pa3paboTKy HOBbIX TEOPUI U naen B 06NacTu NUHIBUCTUKM U KyNbTYPOroru.

KnroueBble cnoBa: A3blK, Ky/ibmypa, 3mHOMUH28UCMUKa, CoyuaribHble 2pynrbl, KyfbmypHas UOeHmMuUYHOCMb,
83aumodelicmaeusi, IUH28UCMUKa, KyIbmyporioausi, aHanu3, Memoobl uccriedo8aHUs.

Annotation:in this article, the author explores the relationship between language and culture.The work pres-
ents ideas about the role of language in the formation of culture, as well as how cultural identity is realized through
language. The author used ethnolinguistic methods in the research process and conducted surveys to study the
relationship between language and culture among different social groups. The results show that the relationship
between language and culture plays an important role in the formation of people’s worldview and social relations.
This article contributes to the development of new theories and ideas in the fields of linguistics and cultural studies.

Key words: language, culture, ethnolinguistics, social groups, cultural identity, interactions, linguistics, cultural
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studies, analysis, research methods.

Tilning ijtimoiy-antropologik tabiati, shubhasiz, uning
madaniyat, dunyogarash va millat ruhi bilan bog'ligligini
ko‘rsatadi.V.Gumboldning fikrlari bu yo‘nalishda muhim
ahamiyatga ega. Uning ta’kidlagani kabi, til fagatgina
alomatlar va tovushlardan iborat emas, balki u insonlar-
ning dunyoqarashi va fikrlash tarzini ham shakllantiradi.
Amerika antropolingvistlari, aynigsa B.Uorf va E.Sepir,
Gumboldning g‘oyalarini rivojlantirib, til va madaniyat
o‘rtasidagi murakkab alogalarni o‘rganishga harakat
gildilar. B.Uorfning ta’kidlashicha, til har bir millat uchun
unikal va shunga muvofiq ravishda olamni qabul gilish
va tushunish usulini belgilaydi. Uning fikricha, til va
madaniyat o‘rtasidagi munosabatlar o‘zaro bog’liq
emas, bu esa tilning madaniyat bilan bog'ligligini yanada
chuqurroq tahlil gilishni talab giladi.Bu tadgiqotlar tilning
fagatgina kommunikatsiya vositasi emas, balki ijtimoiy
hayotdagi o‘rni, millatlarning o‘zgarishi va madaniyatlar
o‘rtasidagi aloga hagidagi tushunchalarni kengayti-
rishga yordam beradi. Tilning antropologik tadqiqoti,
shuningdek, yozuvsiz xalglarning tillarini o‘rganish va
klassifikatsiya gilish orgali ularning madaniy merosini
saglashga ham xizmat giladi. Shuning uchun, tilni fagat-
gina leksik va grammatik struktura sifatida emas, balki
ijtimoiy va madaniy kontekstda ham o‘rganish muhimdir.
Antropolingvistikada til va madaniyat o‘rtasidagi aloga

2025-yil 2-son

murakkab va ko'p qgirrali tushuncha sifatida qaraladi. Bu
alogani quyidagi asosiy jihatlar orqali tushunish mumekin:

1. Tilning madaniyatni ifodalashi: til, madaniyatning
bir gismi sifatida, xalgning urf-odatlari, gadriyatlari va
dunyogarashini aks ettiradi. Har bir til 0‘ziga xos so‘zlar,
iboralar va ifodalar orqali o‘'sha madaniyatga xos bo‘lgan
tushunchalarni ifodalaydi. Masalan, ba’zi tillarda ma’lum
bir madaniy hodisalarni ifodalovchi so‘zlar mavjud bo'li-
shi mumkin, lekin boshqa tillarda bunday so‘zlar yo‘q.

2. Madaniyatning tilga ta’siri; madaniyat, tilning rivoj-
lanishiga va o‘zgarishiga ta’sir ko‘rsatadi. Madaniy
o‘zgarishlar, yangi texnologiyalar, ijtimoiy munosabatlar
va boshqa omillar tilga yangi so‘zlar va iboralar Kirit-
ishi mumkin. Shuningdek, madaniyatning o‘zgarishi
tilning grammatikasi va sintaksisiga ham ta’sir ko‘rsatishi
mumekin.

3. Dunyogarash va til: antropolingvistikada til, in-
sonlarning dunyoqarashini shakllantiruvchi muhim omil
sifatida ko‘riladi. V. Gumbold va B. Uorf kabi olimlar,
tilning har bir xalgning o‘ziga xos dunyoqarashini ifoda-
lashda muhim rol o‘ynashini ta’kidlaganlar. Til orgali
insonlar oz fikrlarini, his-tuyg‘ularini va tajribalarini ifoda-
laydilar, bu esa ularning madaniy kontekstini belgilaydi.

4. Madaniy kontekstda tilni o‘rganish: antropolingvis-
tikada tilni o‘rganish, fagatgina grammatik va leksik
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jihatlarni o‘rganish bilan cheklanmaydi. Bu, shuningdek,
tilning ijtimoiy va madaniy kontekstda ganday ishlati-
lishini, ganday vaziyatlarda va kimlar tomonidan ishla-
tilishini o'rganishni ham o‘z ichiga oladi. Bu yondashuy,
tilni o‘rganishda madaniyatning ahamiyatini ko‘rsatadi.

5. Til va identifikatsiya: Til, shuningdek, milliy va
madaniy identifikatsiyaning muhim belgisi hisoblanadi.
Insonlar o'z tillarini va madaniyatlarini saglab qolish
orqali o'z identifikatsiyalarini mustahkamlashadi. Bu,
til va madaniyat o‘rtasidagi o‘zaro bog'liglikni yanada
kuchaytiradi.

Umuman olganda, antropolingvistikada til va mada-
niyat o'rtasidagi aloga, ularning o‘zaro ta’siri va bir-birini
shakllantirishi orgali chuqurroq tushuniladi.Bu yon-
dashuy, tilni o‘'rganishda madaniy kontekstni hisobga
olish zarurligini ko‘rsatadi. Wilhelm von Humboldt (1767-
1835) tilshunoslik va antropologiya sohasida muhim
shaxs hisoblanadi. Uning til hagidagi asosiy g‘oyalari
quyidagilardan iborat:

1. Til va fikr: Humboldning eng muhim g‘oyalaridan
biri, til va fikr o'rtasidagi bog'liglikdir. U tilni inson fikrining
ifodasi sifatida ko‘radi va til orgali fikrlar shakllanadi.
U “Til - bu fikrni ifodalovchi vosita” degan fikrni ilgari
surgan.

2. Dunyogarash: Humbold, har bir til o‘ziga xos dun-
yogarashni aks ettiradi, deb hisoblagan. U “dunyo-
garash” (Weltanschauung) tushunchasini kiritgan va
har bir xalgning o'z tili orgali o‘ziga xos dunyoqarashini
shakllantirishi mumkinligini ta’kidlagan. Bu g'oya, tilning
madaniyat va identifikatsiya bilan bog'ligligini ko‘rsatadi.

3. Tilning dinamikasi: Humbold tilni statik tizim sifati-
da emas, balki dinamik va o‘zgaruvchan jarayon sifatida
ko‘radi. U tilning rivojlanishi va o‘zgarishini, ijtimoiy va
madaniy omillar bilan bog‘liq holda tushuntiradi. Bu
yondashuy, tilning vagt o'tishi bilan ganday o‘zgarishini
va yangi so'zlar, iboralar va grammatik shakllarning
paydo bo'lishini oz ichiga oladi.

4. Til va madaniyat: Humbold, til va madaniyat
o‘rtasidagi alogani kuchli ravishda ta’kidlagan. U tilni
madaniyatning bir qismi sifatida ko‘radi va til orgali
madaniy qadriyatlar, urf-odatlar va an’analar ifodala-
nishini ta’kidlaydi.Bu g‘oya, antropolingvistikada til va
madaniyat o‘rtasidagi o‘zaro bog‘liglikni tushunishga
yordam beradi.

5. Tilning estetikasi: Humbold, tilning estetik jihatlarini
ham o‘rganadi. U tilni nafagat mantiqiy va funksional
vosita sifatida, balki estetik ifoda vositasi sifatida ham
ko‘radi. Bu, tilning go‘zalligi va ifodali kuchini tushu-
nishga yordam beradi.

6. Til va inson: Humbold, tilni insoniyatning o‘ziga
xos xususiyati sifatida ko‘radi.U tilni insonning o‘zini
ifodalash, o'z fikrlarini va his-tuyg‘ularini boshqgalar bi-
lan baham ko‘rish vositasi sifatida tushunadi.Bu g‘oya,
tilning ijtimoiy va psixologik jihatlarini o‘rganishga olib
keladi.

Albatta, Ye.Sepir va B. Uorfning til va madaniyat
o‘rtasidagi munosabatlar haqgidagi ta’limotlari Amerika
tilshunosligida muhim rol o‘ynaydi. Sepir F. Baosning
madaniyatning tilga ta’siri konsepsiyasini inkor etgani
bilan birga, u Gumboldning fikrlariga ham yaqin bo‘lgan.
Uning ta’kidlashicha, til fagatgina madaniyatni aks etti-
rishdan iborat emas, balki madaniyatni shakllantirishda
ham muhim ahamiyatga ega. D. Xaymsning yetakchiligi-
da shakllangan etnolingvistika maktabi, o'z navbatida, til
va ijtimoiy strukturalar ortasidagi alogalarni chuqurroq
o‘rganishga intilishni ko‘rsatadi. Bu maktabda til fagat-
gina individual fikrlash vositasi emas, balki jamiyatning
ijtimoiy dinamikasiga ham ta’sir ko‘rsatadigan element
sifatida garaladi. Shu tariga, til va madaniyat o‘rtasidagi
murakkab munosabatlarni o‘rganish, ularning o‘zaro
ta’sirini tushunish, antropologik tadgigotlarning asosiy
magqsadlaridan biri bo‘lib golmoqgda. Tilshunoslik va
etnolingvistika sohasidagi bu yo‘nalishlar, jamiyatning
madaniy, ijtimoiy va psixologik jihatlarini aniglashda
muhim ahamiyatga ega.

Til va madaniyatning o‘zaro alogasi, shubhasiz,
gnoseologiya, psixologiya, etnografiya va sotsiologiya
kabi sohalar bilan integratsiyalashgan holda, lingvokul-
turologiya yo‘nalishini shakllantiradi.Bu yo‘nalish, tilning
madaniy kontekstdagi funksiyasini va uning ijtimoiy dina-
mikadagi o‘rnini aniglashga yordam beradi. Shuningdek,
til va madaniyatning o‘zaro ta’siri, ijtimoiy identifikatsiya,
etnik stereotiplar va inson xulgini shakllantirishdagi
rolini tahlil qilish, etnolingvistika va sotsiolingvistika
o‘rtasidagi alogalarni chuqurroq tushunish imkonini
beradi. Ushbu tadqiqotlar, til va madaniyatning ijtimoiy
kontekstdagi dinamikasi haqgidagi bilimlarni kengay-
tirishga xizmat qiladi.
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Umida NAMAZOVA,
Termiz davlat universiteti
O‘zbek tili va adabiyoti kafedrasi o‘gituvchisi

JURNALISTIKANING PAYDO BO‘LISHI VA RIVOJLANISHI:
MATBAACHILIKDAN RAQAMLI DAVRGACHA

Annotatsiya: mazkur magolada jurnalistikaning ilk ko‘rinishlari, “Jurnalistika” va “Publitsistika” o‘rtasidagi ilk
farglar hamda birinchi “Ensiklopediya’da jurnalistika hagida bildirilgan fikrlar hagida so‘z boradi. Magola davomida

asosli fikr va mulohazalar keltirib o'tilgan.

Kalit so‘zlar: jurnalistikaning ilk ko'rinishlari, ijtimoiy munosabat, madaniyat, inson jamiyati, ilk bosgich.
Annotation: this article discusses the first manifestations of journalism, the first differences between “Journal-
ism” and “Publicism”, and the views expressed about journalism in the first “Encyclopedia”. The article presents

the main ideas and considerations.

Key words: the first manifestations of journalism, social relations, culture, human society, the first stage.
AHHOTaUMA: B CTaTbe paccMaTpmMBatOTCs NEPBLIE NPOSIBNEHUS XXYPHANUCTUKX, NEPBLIE Pasnuynusa Mexay
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“KypHanNucTukon” n “nybnmumnctmkon”, a Takke B3rnagbl, BbICKa3aHHbIE O XXYPHanuCTyKe B NepBon “QHumKnoneamn’”.
B ctatbe npencrtasreHbl 060CHOBaHHbIE MHEHWNS U COOBPaXeHNS.
KntoueBble cnoBa: paHHue ghopMbl XKypHanucmuKku, coyuarnbHblie OMHOWEHUS, Kyfbmypa, 4e/108e4ecKoe

obuwecmeo, HayarnbHbIU amari.

Har ganday ijtimoiy hodisani o‘rganishda avvalambor
uning tarixiy asoslarini hisobga olish va ushbu hodisa
ganday paydo bo‘ldi, ganday rivojlandi, ganday asosiy
bosgichlarni bosib o'tdi va hozir ganday holatda ekan-
ligiga e’tibor berish muhimdir.

Publitsistikaning ijtimoiy munosabat sifatida paydo
bo‘lishi inson jamiyati, shahar, davlatlarning paydo
bo'lishi va rivojlanishi tarixi bilan chambarchas bog‘liqdir.
Ommani ishontirishga intilish, hamkorlikdagi (mehnat,
harbiy, savdo, xo'jalik-igtisodiy va h.k) harakatni tashkil-
lashtirish kabilar og‘zaki chigish, nutq san’atini rivojlan-
tirishga turtki bo‘lib xizmat gilgan. Jurnalistika o‘zining
ilk bosqichida bir muncha boshga magsadlarni nazarda
tutgan. Bu yerda eng asosiysi jamiyatda, davlatlarda
inson faoliyatining turli sohalaridagi igtisodda, madani-
yatda, siyosatda, san’atda, iim-fandagi ishlarning ahvoli
haqidagi axborotlarga bo‘lgan ehtiyoj o‘sa boshladi.
XVIII asrda yashagan faylasuf Sh.Monteske jurnalisti-
ka bilan birinchi shug‘ullanganlar hagida ba’zi istehzo
bilan shunday yozadi: “Ushbu xatda men sen bilan
xabarchilar deb atalmish bir gavm haqida gaplash-
moqchiman: ular o‘zlarining bayramona kayfiyatini
nishonlash uchun ajoyib bir bog‘da to‘planadilar. Ular
ellik yil davomida gapirganlarida ham bundan mam-
lakatga hech qanday foydasi tegmaydi, aksincha ular
shuncha vagqt jim turganlarida foydasi ko‘proq bo‘lar-
di. Lekin ular o‘zlariga yuksak baho beradilar, chunki
ular ulkan loyihalar hagida suhbatlashadilar va muhim
narsalar hagida fikr almashadilar”. Xabarlarni targatish
bo‘yicha paydo bo‘lgan faoliyatning ushbu yangi turi
XV-XVI asrda jurnalistika sifatida shakllana boshladi.
Ushbu ilk bosgichlarda “Jurnalistika” va “Publitsisti-
ka” tushunchalarining farqi aniq sezilib turadi. Hozirgi
paytda ularning to‘liq qo‘shilib ketganligi mazkur ho-
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disalarning kelib chiqishini aralashtirib yubormasligi
kerak. Olimlarning “Publitsistika” so‘zi hagidagi turli
tushuncha va izohlarini keltirish mumkin. Lekin ularning
barchasi ushbu so‘z tagida ayni paytdalik, dolzarblilik
va ijtimoiy ahamiyatga ega bo‘lgan fikrga e’tiborni jalb
etish kabilarni tushunishadi. ljtimoiy munosabatlarni
o‘zida aks ettirgan publitsistikaning paydo bo'lishini
insoniyatning paydo bo‘lishi va rivojlanishi tarixi bilan
birgalikda o‘rganishni tagoza etadi. Umuman zamonaviy
tipdagi birinchi gazetalarning paydo bo‘lishi bor-yo‘g‘i
XVII asrga borib tagaladi. Lekin ijtimoiy axborotlar bilan
insonlar bir-birini xabardor qilib turishi juda uzoq tarixga
ega. U insonning o‘zi kabi gadimiydir.

Publitsistik faoliyat og‘zaki so‘z san’atining rivojlani-
shi orqasidan va uning omma harakatini ijtimoiy-siyosiy
boshqarish maqsadida foydalanishi tufayli shakllandi.
Jurnalist kasbi esa ilk davrda texnik vositachi, xabar
yetkazuvchi, “aloga kanali xodimi” sifatida xabarlarni
targatuvchi vazifasi shaklida paydo bo‘lgan. Zamonaviy
jurnalistlarning avlodlari choparlar va pochta xizmat-
laridir. Ular xuddi birinchi xabar sotish markazlari kabi
go‘llarida bo‘lgan yangiliklar yordamida auditoriyani
boshqarish vazifasini go‘'ymagan edilar. llk bosqichlar-
da jurnalistik faoliyat savdo mahsuloti sifatida rivojla-
nadi. Yangiliklar, xabarlar, bu o‘ziga xos mahsulotlar
hisoblangan. To‘gri, mazkur ish bilan targatuvchilarning
o‘zlari ham uning o'ziga xos xususiyatini anglab ulgur-
magan edilar. Ushbu “mahsulot” xaridorlarni boshida,
asosan, xojalik, savdo, madaniy oqartuv magsadidagi
ehtiyojlariga xizmat qilib keldi, keyinchalik esa u siyosiy
maqsadlarda faol foydalanila boshladi. “Publitsistikaning
gneseologik muammalari” kitobi muallifi V.V. Ucheno-
vaning ta’kidlashicha yangiliklarni “tarqatuvchi’larning
faollashuvi jamoatchilik tartibini saglovchilar uchun katta
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xavfga aylana boshlagan. Misol uchun 1572-yilda ularga
garshi poplar tomonidan ishlab chigarilgan nizomlar
nashr ettiriladi, unda uzatish uchun beriladigan xatlar
yozish ta’qiq etilgan, uni buzuvchilar esa tosh ko‘tarish-
ga surgun gilingan. Yoki 1521-yilda katolik cherkovining
mashhur arbobi Koxmus Frankfurtdan Rimga papa
Aleksandrga jo‘natgan xatida kuzgi ko'rgazmadagi kitob
bozori popga garshi varaqalar bilan to‘lib ketganligini
yozadi.

Haqigiy ma’nodagi kundalik matbuotning paydo bo'li-
shi XVII asr Reformatsiya davriga to‘g'ri keladi. Tugab
borayotgan feodalizm dunyosini diniy garama-garshi-
liklar yemirayotgan va uning o‘rnini kapitalistik ishlab
chigarish munosabatlari egallay boshlagan edi. Eng
asosiysi bu davrda keng xalg ommasining siyosiy faolligi
uyg‘otib yuborilgan edi. Siyosiy va ijtimoiy ko'tarishlar
davrida bosma publitsistik so‘zning odamlar ongi va
xatti-harakatiga, ijtimoiy faoliyatining faollashuviga va
siyosiy harakatlarda qatnashuviga ta’siri beqiyos da-
rajada o'sdi. Bu ta’sir, aynigsa, XVIl asr Angliya burjua
revolyutsiyasi va XVII asr buyuk Fransuz burjua revol-
yutsiyasi davrida yaqqol sezilib qoldi.

Ofsha davr voqgealari, orzu-umidlari, umidsizliklari
xalq qo'shiglarida, hikoyalarida, voqgealarida o'z aksini
topdi va ular ko‘plab nusxada bosib chigarila boshla-
di. “Uchib yuruvchi varaqalar” davrning tezkor darak-
chilariga aylana boshladi va ular Bazelda, Syurixda,
Strasburgda, Maynsda, Erfrutda, Breslauda, Leyp-
sikda, Vyuyurtenburgda, Drezdenda, Augsbergda,
Nyurenburgda nashr etila boshladi. Publitsistikaning
yorqin ko‘rinishlari, aynigsa, Angliyada 1644-yilgi inqi-
lob va uzoq muddatli parlament davrida paydo bo‘ldi.
Buyuk Fransuz burjua revolyutsiyasi davrida gazeta-
lar oddiy idoralardan jamoatchilik fikrini tashuvchi va
boshlovchisiga aylandi. Aynan ingliz va fransuz burjua
revolyutsiyalari davrida ijtimoiy zarurat bo‘lgan publitsist

kasbi dunyoga keldi, u endi nafagat yangilikni, ishbi-
larmonlikni, noshir, muharrir, sahifalarni yig‘uvchi va
targatuvchi bo‘lib golmasdan, balki haqgigiy ma’nodagi
yangi g‘oyalarni, fikrlarni ilgari suruvchi publitsistikaga
aylandi. O‘sha davr publitsistikasi siyosiy harakatlar
uchun turli partiya dasturlari va jamoatchilik fikrining
ifodachisi sifatida maydonga chiqdi.

Publitsist — notiq (antik va o'rta asrlardagi)ni igtisod-
ning kapitalistik rivojlanish davridagi jurnalist — ishbi-
larmon faoliyatidan farglash zarur. Masalan, Didro va
D. Alamber “Ensiklopediyasida” jurnalistikaga quy-
idagicha ta’rif beriladi: jurnalist bu adabiy fanlar va
san’at asarlari haqida parcha va fikrlar nashr ettiruvchi
muallif. Shundan ko'rinib turibdiki XVIIl asrda jurnalist
funksiyasi va uning faoliyat maydoni ancha kengay-
gan. Jurnalistika asta-sekinlik bilan professional ta’lim,
ijtimoiy-siyosiy faoliyatning o‘ziga xos sohasi sifatida
mustagqil shakllana boshladi. Boshida vositachi, xodim
sifatida paydo bo‘lgan jurnalistika keyinchalik o‘ziga
ijtimoiy ta’sirning boshqa ko‘rinishlarini ham qo‘shib
ola boshladi. Masalan, savdo reklamasini olib boradi,
yangi adabiyotlarni targ‘ibot giladi, hukumat hujjatlarini
ko‘paytiradi. Jamiyatdagi ijtimoiy-igtisodiy tuzilmalari-
ning murakkablashuvi, ishlab chigarish sohalarining va
ularning o‘zaro alogasining chuqurlashuvi, aholining
ta’limiy va madaniy ongi o‘sishi bilan jurnalistika ham
jamiyatning ulkan ijtimoiy-siyosiy kuchiga aylanib boradi.
Avvalgi kundalik matbuot asosida, keyinchalik radio va
televideniye yordamida nafagat ommani tezkor yangi-
liklar bilan ta’minlash uchun, balki jamoatchilik fikrini
shakllantirish uchun ham xizmat qgilmoqgda.

Hozirgi kunda unga mo‘tadil jamiyat qurish, ilg‘or
davlat va milliy rivojlanish, dunyodagi million odamlarn-
ing tinch hayot faoliyatini ta’minlash kabi vazifalar
go‘yilmoqgda. Jurnalistikaning paydo bo'lishiga texnik,
igtisodiy va ijtimoiy-siyosiy sabablar asos bo‘lgan.
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DIMINUTIVLARNING LINGVISTIK TABIATI XUSUSIDA ;
Annotatsiya: mazkur maqgolada erkalash-kichraytirish kategoriyasiga xos bo‘lgan so‘zlarning lingvistik tabiati, o'ziga ' ;5

x0s xususiyatlari, turlari haqgida ayrim mulohazalar bayon etilgan. Erkalash-kichraytirish ma’nolariga ega so‘zlarning
semantik va so‘z hosil qilish xususiyatlarini o‘rganish muammosi lingvistik adabiyotlarda keng yoritilgan. Maqgolada bu
borada jahon tilshunosligida olib borilgan tadgiqotlar, olimlarning nazariy qarashlari tahlil gilingan.

Kalit so‘zlar: diminutiviar, erkalash-kichraytirish kategoriyasi, subyektiv baholovchi, emotsional bo‘yoqdorlik, mor-
fologik vositalar, suppletiv usul.

AHHOTaUMA: B 3TON CTaTbe OMNMUCaHbl HEKOTOPblE COODPaXXeHMS O NMUHIBUCTUYECKON NpUpoae, cneunduyeckmx
0CODOEHHOCTSIX, TUMax CroB, KOTOPbIE XapaKTEPHbI AN KaTeropun yMeHbLUUTENbHO-MackatensHocTh.Mpobnema usyyeHus
CEeMaHTUYeCKMX 1 CrnoBoobpa3oBaTenbHbIX CBOMCTB CIOB CO 3HAYEHUSIMU YMEHTLUMTENbHO-1acKaTeENbHOCTY LUMPOKO
ocBeLLaeTCcs B NIMHIBUCTUYECKOW NUTepaType.B cTaTtbe aHanM3npyoTca nccnegoBaHuns, NpoBoAVMbIE B MUPOBOWA
TNIMHIBMCTMKE Ha 3TOT CYET, TEOPETUYECKME B3MNSAAbI YYEHbIX.

KnroueBble cnoBa: OuMUHymu8bl, Kamezaopusi yMeHbWUMmebHO-nackamenbHoCmu, cybbekmueHasi OUueHKa,
3MOUUOHarbHasi okpacka, Mopghoroaudeckue cpedcmea, CynmiemusHbIl MPUEM.

Annotation: this article describes some considerations about the linguistic nature, specific features, and types of words
that are characteristic of the diminutive category.The problem of studying the semantic and word-formation properties of
words with the meanings of diminutive endearment is widely covered in the linguistic literature. The article analyzes the
research conducted in world linguistics on this subject, the theoretical views of scientists.

Key words: diminutives, the category of diminutive endearment, subjective assessment, emotional coloring, morpho-
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logical means, suppletive technique.

Subyektiv baholashni ifodalash shakllari masalasi
XVIII asrning ikkinchi yarmidan boshlab M.V.Lomonosov,
F.I.Buslaev, A.H.Vostokov, G.P.Pavskiy, K.S.Aksakov,
A. A. Shaxmatov, V. V. Vinogradov, A. A. Potebnya tomoni-
dan keng yoritilgan. O‘lchovli-baholovchi hosilalar hagida
birinchi eslatma G.V. Ludolf tomonidan “Rus grammatikasi”
da topilgan [1].

Erkalash-kichraytirish ma’nolariga ega so‘zlarning se-
mantik va so‘z hosil gilish xususiyatlarini o’rganish muammo-
si lingvistik adabiyotlarda keng yoritilgan. Ushbu muammoga
bag‘ishlangan asarlar orasida M.G. Danielova [2], L.I.Osipo-
va [3], V.I. Churganova [4] va boshgalarning ishlarini alohida
ta’kidlab o'tish joizdir. “Rus tilining morfologiyasi” hamda
“Lingvistik ensiklopedik lug‘at” da berilishicha, diminutiviar
lotincha “diminutio” so‘zidan olingan bo‘lib, kichraytirish
degan ma’noni anglatadi [5]. Ular hissiy ifodali qo‘shimcha
ma’no bilan birga, unga undovchi so‘z bilan ko‘rsatilgan
obyektga nisbatan kichraytirish ma’nosini ifoda etadi [6].

Morfologik derivatsiyaning bir turi sifatida diminutivlar
bir bosgichli va ikki bosgichli turlarga bo‘linadi. Bir bosgichli
turida diminutivlar derivatsion jarayonda bitta bosgichda
shakllanadi:

1. Xo'p bo'ladi, akajon, — deydi Oysha (X. Toxtaboyev.
Sariq devni minib).

2.0ppoqqinam, jonimning huzuri, deb erkalatgani-
erkalatgan (X.To‘xtaboyev. Sariq devni minib).

3. Demak, qalpoqgcham chindan ham sehrli ekan, deb
o‘yladimda, termosdan choy quyib ichgan edim, higichoq
bosildi (X. To’xtaboyev. Sariq devni minib).

Keltirilgan misollarda akajon, oppoqqginam, galpog-
cham kabi so‘zlar diminutivlar sanalib, ular bir bosqichli

derivatlardir. Bunda aka+jon, oppog+qina, galpog+cha kabi
diminutivlar bitta bosgichda shakllanmogda. -jon, -qina,
-cha kabi morfologik vositalar esa, kichraytirish-erkalash
so‘zlarini shakllantirmoqda. Shu bilan birga, mazkur affikslar
so‘zlarga emotsional ma’no yuklamoqda.

Ikki bosqgichda shakllangan diminutivlarda mazkur
emotsionallik xususiyati ikki karra bo‘rttirilib ko‘rsatiladi. Bu
vaziyatda so‘zlar erkalash-kichraytirish go‘shimchalarni olib
o‘zgarishi ikki bosgichda amalga oshadi. Fikr isboti uchun
e’tiborimizni quyidagi misollarga qaratamiz:

1. Kunlarning birida mehribon oyijonginamga, direk-
torimizga alohida-alohida qilib xat yozdim (X.To‘xtaboyev.
Sariq devni minib).

2. Uychacha, uychacha, o‘rmongamas menga gara
(Rus xalq ertaklaridan).

3. Onam xamir gqorganda, Men kulchacha yasayman.
Qizib turgan tandirga, Qizigsinib garayman (Sh.Xolmaha-
tova. Kulcha).

Keltirilgan misollarda oyijonginamga, uychacha, kulcha-
cha kabi so‘zlarda diminutivlik ifodalovchi vositalar ikki ma-
rotaba qo‘shilganining guvohi bo‘lamiz. Bunday vaziyatlarda
emotsional ma’no ikki barobar kuchaytiriladi. Shu bilan
birga, mazkur so‘zlarda morfologik hosila shakllanishi ikki
bosqgichda amalga oshiriladi. Buni biz diminutivlarning
yasalishi jarayonida o‘tkazishimiz mumkin: oyi+jon+gina,
uy+cha+cha. Ammo shuni aytish kerakki, kulcha so‘zida
garchi biz bitta morfologik vositani ko‘rayotgan bo‘lsak-
da, mazkur diminutivning ikki bosgichda shakllanganligini
inkor eta olmaymiz. Zero, kulcha nonning kichik bir turi
ekanligini hisobga olsak, bunda diminutiv yasalishining
birinchi bosqichi suppletiv usulda hosil bo‘lyapti. Ikkinchi
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bosgichda esa affiksatsiya usuli maydonga chigmoqda:
non — kulcha — kulchacha

Diminutivlarning semantik xususiyatlarini ko‘rib chiga-
digan bo'lsak, subyektiv baholash go‘shimchalarining ma’no-
si nuqtayi nazaridan ularni quyidagi guruhlarga ajratish
mumkin: kichraytiruvchi, erkalovchi, kichraytirish-erkalovchi,
kichraytiruvchi-kamsituvchi. Bu diminutivlar ma’nosining
hissiy va baholovchi komponentidir. Kichraytirish-erkalash
kategoriyasining ma’nosi, 0'z navbatida, quyidagi turlarni
0‘z ichiga olishi mumkin [7]:

Shakl kichraytirish: uycha, kitobcha.

Ma’lum hodisani kichraytirish-erkalash asosida ma’nosini
kuchaytirish: sovuqqgina havo, yaxshigina yomg'‘ir va h.k.

Kichraytirish-erkalash asosida ma’lum narsaning
gadr-gimmatini oshirish: chiroyli fasoncha.

4. Kichraytirish-erkalash asosida maqgtanish ma’nosini
keltirib chigarish: moshinacha oldim.

5. Kichraytirish-erkalash asosida kamsitish ma’nosini
berish: Allaganday xodimcha menga aql o‘rgatadi va h.k.

Y.Svobodova [8] o'z ishlarida kichraytiruvchi so‘zlar
leksikalizatsiyadan omon qgolishi mumkin bo‘lgan hodisani,
ya’ni so‘zlarning diminutivlik ma’nosini yo‘gotishi hodisasini
ko'rib chigadi. Bu kichraytiruvchi qo‘shimchani to‘g‘ri obyektiv
ma’noga ega bo‘lgan sof so'z hosil giluvchi qo‘shimchaga
aylantirish bilan bog'lig. Leksikalizatsiya jarayoni kichray-
tiruvchi shakini kichraytirmaydigan ma’noga ega mustaqil
s0‘zga aylantirishga yordam beradi. Bunday hodisalar ikki
xil so'z bilan amalga oshadi:

1) eraklash-kichraytirish ma’nosidagi so‘zning yo‘qo-
lishi: kulcha (Bitta zog‘ora kulchani to‘rtga bo'lib yeyishdi,
nonushtalari shu bo'ldi. (T. Malik, Ajab dunyo), zarcha —
kasallik (Oysha xolaning kelini zarcha bo'lib, do‘xtirga ketdi)
(diminutivlarning kelib chiqishi fagat etimologik tahlil bilan
belgilanadi);

2) kichkina so'z bilan maxsus ma’noga ega bo'lish va
derivat bilan aniq alogani yo‘qotish: yengcha (Sojidaxon
tutayotgan yengchasiga kosadagi suvdan sepib o‘chirdi. (S.
Zunnunova, Go‘dak hidi)), qgizilcha (Qizilcha — virus tabiatli
o‘tkir yuqumli kasallik (https://privivki.uz/).

Diminutivlar yorgin stilistik bo‘yoqdorlikka ega, ko‘pin-
cha ular lug‘atlarda so‘zlashuv jarayoni bilan belgilanadi.
S.G. Sheydayevaning fikriga ko‘ra, turli nutq uslublari sub-
yektiv va baholovchi shakllarni ham sifat, ham miqdoriy ji-
hatdan turli xil ifodalab beradi. Subyektiv baholovchi shaklla-
nishlarning mavjudligi so‘zlashuv nutqiga xosdir, chunki ular
nutqda barcha xilma-xilliklarga egadirlar. Nutgning bu turida
subyektiv baholash ma’nosiga ega so‘zlar bo‘Imaganida,
kundalik nutgimiz ham rasmiy tus olgan bo‘lardi va bu suhbat
uslubining buzilishiga olib kelardi [9].

Publitsistik uslubda nutq mavzusini baholashni bevosita
ifodalashda ko‘pincha subyektiv baholovchi shakllanishlar
go‘llaniladi, chunki suhbatdoshga (o‘quvchiga) va xabarga
ta’sir gilish publitsistikaning asosiy magsadidir.

IImiy uslubda yozilgan asarlar mualliflari deyarli
hissiy-baholovchi morfemalar bilan so‘zlarni ishlatmaydilar,
ammo shu bilan birga o'lchovli-baholovchi shakllanishlardan
va aynigsa, kichraytiruvchi affiksli otlardan foydalanadilar.
Bunday hollarda kichraytirish tavsifiy tarzda ifodalanadi.

Subyektiv baholashning derivatlari rasmiy biznes
uslubining zamonaviy matnlarida mavjud emas, ammo
o‘tmishda ular biznes hujjatlari tilining o‘ziga xos xusu-
siyati bo‘lgan.

Insonning individualligi, aynigsa, badiiy nutqda namoyon
bo‘ladi va badiiy adabiyotda va uning individual mualliflik
magqolalari va janrlarining xilma-xilligida tilning subyektiv
va baholovchi so‘z shakllanishi salohiyati to‘liq amalga
oshiriladi. Subyektiv va baholovchi lug‘atning barcha boyligi
badiiy matnlarda aks etadi.

Shunday qilib, lingvistik adabiyotlarni tahlil gilish asosida
biz diminutivlar kichraytiruvchi, erkalovchi, kichraytiruvchi-er-
kalovchi, kichraytiruvchi-kamsituvchi ma’nolarni ifodalovchi
so‘zlar ekanligini anigladik. Diminutiv so‘zlar kichraytiruvchi
ma’no tabiatiga ko‘ra tasniflanadi: hajmi, balandligi, o‘lcham-
lari va h.k. ga ko‘ra kichraytirish, namoyon bo'lish darajasi,
ahamiyat darajasi, har qanday fazilatiarda me’yordan chetga
chigish. Ushbu so‘zlar guruhi aniq stilistik bo'yoqdorlikka
ega. Demakki, diminutivlar ko‘pincha so‘zlashuv uslubiga
xo0s degan xulosaga kelish mumkin.
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SAMAR BONUNING BIR SHE'RIGA
LINGVOPOETIK BAHO

Annotatsiya: mazkur magolada Huvaydo shajarasining sohibi devon shoiralaridan biri bo‘lgan Samar Bonuning
bir she’riga lingvopoetik munosabat bildirilib, uning shoira ijodiyotidagi o‘rniga baho berilgan. Ayni chog‘da, bu she’r
tahlili o‘'laroq shoira she’riyatining umummazmuniga ham ekskurs qilingan. Muhimi esa, tadqgiqqa tortilgan she’rning
lingvopoetik xususiyatlari borasida ayrim bir mulohazalar yuritilgan. Bir she’r doirasida shoiraning metafora, o’xshatish
hamda takrorlardan gay darajada foydalanganligiga baho berish barobarida, uning hasbi hol usulini nazokat bilan
badiiy bayon etganligiga urg‘u berilgan.

Kalit so‘zlar: badiiy adabiyot, she’riyat, gender, jins munosabati, mushtaraklik, tafovutlar, ruhiyat, ruhoniyat
ayollar she’riyati, asosiy qarashlar, so‘fiya ayollar, umumiy yo‘nalish, hasbi hol, she’r texnikasi, badiiy qurilish, tak-
rorlar, vazn, qofiya, badiiy san’atlar, mahorat.

Annotation: in this article, a linguopoetic attitude is given to a poem by Samar Bonu, one of the Devan poets,
the owner of the Huvaido family tree, and its place in the poet’s work is evaluated. At the same time, in addition to
the analysis of this poem, the general content of the poet’s poetry was also explored. Importantly, some comments
have been made regarding the linguopoetic features of the researched poem. While assessing the extent to which
the poetess used metaphors, similes, and repetitions within one poem, emphasis was placed on her artistic de-
scription of the simile method.

Key words: fiction, poetry, gender, sex relations, commonalities, differences, spirituality, women’s poetry of the
priesthood, main views, Sufi women, general direction, hasbi hol, poem technique, artistic construction, repetitions,
weight, rhyme, fine arts, skill.

AHHOTaLMSA: B JaHHOW CTaTbe AAeTCH JIMHIBONOATUYECKOE OTHOLLEHNE cTuxoTBopeHuto Camapa boHy, oaHoro ns
OEBaHCKMNX NO3TOB, BNajenbLa poaoCcnoBHOM XyBanao, 1 OLEHMBAETCA ero MECTO B TBOpPYECTBe noaTa. [pu aTtom,
NMOMUMO aHanu3a AaHHOro CTUXOTBOPEHMS, UCCreaoBarnoch 1 obLlee cogepkaHve noasum noata. BaxxHo otMeTuts,
YyTOo ObIIN caenaHbl HEKOTOpble 3amMedYaHUAa OTHOCUTESTbHO JIMHIBOMO3TUYECKMNX ocobeHHocTEN ncecneagyemoro
CTUXOTBOPEHUA. |_|pl/l OoLeHKe TOoro, HaCKoOJ1IbKO nod3Tecca uUcnosrib3oBalia MeTaq.)Opr, CpaBHEHNA N NOBTOPbI B
npegenax ogHoro CTUXoTBOpeHusA, akueHT ObIn caenaH Ha XyaoXeCTBeHHOM ornncaHnn ero Mmetoaa CpaBHEHUA.

KnrouyeBble cnoBa: xy0oxecmeeHHasi lumepamypa, o33usi, rosi, rosi08bie OMHOWEHUS, CX00Ccmeo, pa3fuyue, -
OyX0B8HOCMb, XEHCKasl 033Us1 XpPeuos8, OCHOBHbIE 832/150bI, CyulCKUE XeHWUHbI, obuwee HarnpasneHue, xacou
XOJ1, MeXHUKa CmuxomaeopeHuUsi, XyO0XXecmeeHHOe MocCmpoeHUe, no8mophkl, 8ec, pugma, uzobpasumeribHoe
ucKyccmeo, Macmepcmeo.
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To'xtasin Jalolovning “Nafosat olamida” kitobida
Huvaydoyi Chimyoniy hagida maqola berilar ekan,
uning shajarasidan to‘rt nafar sohibi devon chiqgqanligi
borasida so'z yuritiladi. Darhagiqat, so‘fiy shoir Huvaydo
shajarasida bu zotning o‘zlari, nabirasi Sirojiy, va Siro-
jiyning ikki farzandi Samar Bonu va uning ukasi Salo-
hiddin Sogib devon tuzgan mahoratli shoirlar bo‘lgan.
T.Jalolov shu kitobida Samar Bonuning hayot yo'li va
uning she’riyati borasida asosli ilmiy mulohazalarini
bayon gilgan. Ayni paytda, kitobda shoiraning o‘ttiz
beshta g‘azalini ham havola gilgan. PKanonos;129-221]

Samar Bonuning she’riyati mazmun va shakl ji-
hatidan salaflari she’riyatiga juda yaqin turadi. Uning
g‘azallari ichida bobosi Huvaydo she’rlariga yozilgan
tatabbu’lar ham anchagina. Jumladan, Huvaydo haz-
ratlari yozadi:

Ayladim ishqing aro, ey sho‘x, afg‘on o'zga nav’,

Aylag‘ondek el aro Majnuni hayron o‘zga nav'.

Bonu yozadi:

Keldi bu kun goshima noz ila jonon o‘zga nav’,

Qomati ra’nosi chun sarvi xiromon o‘zga nav’.

2025-yil 2-son —

Huvaydo bayti:

Zulayhoyi zamon, ishq ofati davrondurur ul sho‘x,

Malohat Misri ichra Yusufi Kan’ondurur ul sho‘x

Samar Bonu bayti:

G‘arib jonimg‘a qildi har kuni yuz ming jafo ul sho'x,

Vafoni izladim andin, bo‘lubdur bevafo ul sho‘x.
[PKanonos;178-179]

Keltirilgan igtiboslar ham mazmun, ham shaklda
yakranglik gilayotganiga e’tibor gilinsa, Samar Bonu
ilohiy va majoziy ishqni farglay oladigan mahoratli
shoiralaridan biri ekanligini ko‘rish mumkin. Uning bir
g‘azalining har bayti “ishqi yo‘q” birikmasi bilan bosh-
lanib, kishida Yaratganga, uning Rasuli (s.a.v.)ga ishq
bo‘lmas ekan, uni odam qatoriga qo‘shib bo‘lmaydi,
uning chorpo (to‘rt oyoqlilar), xususan, modagov (si-
gir)dan farqi yo‘q, degan xulosalarni havola qgiladi. Bu
jihatdan shoiraning satrlari Huvaydoning “Muhabbat-
dan muhabbat bo‘ldi paydo, Muhabbatsiz odamdan
goch Huvaydo”, Nodiraning “Muhabbatsiz odam odam
emasdir, Gar odamsan, muhabbat ixtiyor et” singari
satrlarini eslatadi.:
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Ishgi yo‘q odamni odam dema,

Modagov-u barzagovdin kam dema.

Ishgi yo‘q odam misoli chorpo,

Tuggan emas hech vagt Odam Ato, -

der ekan, she’rning ikkinchi gismida “Ishqgi yo‘qdin
s0‘z keldi so‘zladim, Ishqg o'tig'a men o‘zimni ko‘zla-
dim” deya ishqgning aslida ganday tuyg‘u ekanligini o‘tli
misralar mazmuniga singdira olganini ko‘rish mumkin.

Ayollar she’riyatining umummanzarasiga nazar tash-
lansa, ular ko‘proq o‘zlarining hayotlari, yaxshi-yomon
kunlari, boshdan kechirganlari, hayotlarida yuz bergan
turli savdolar hagida yozganlarining shohidi bo‘lish
mumkin. Samar Bonu ham bundan benasib emas.
T.Jalolovning gayd etishicha, Samar Bonu balog‘atga
yetganida uni bir boyvachchaga unashtiradilar. Biroq
shoiraning marhamatlik Sharifjon ismli bir yigit bilan
ahd-u paymonlari bo‘lgan. Ayni to'y kuni Samar Bonu
Sharifjon huzuriga qochib ketadi. Sirojiy qizining bu
xatti-harakatini kechirmaydi va uni oq qiladi. Oradan yil
o‘tgach, Sirojiy xufyalar yollab, Sharifjonni o‘ldirtiradi.
Samar Bonu qo‘lidagi Zahiriddin bilan tul qolgan. Biz
magola markaziga qo‘ygan va tahlilga mo‘ljallagan
g‘azal shoiraning ana shu fojialardan keyingi yolg‘iz-
likdagi g‘amgin hayoti, bu tufayli chekkan iztiroblari
hagida, gisqasi, bu she’r hasbi hol mazmunida. G‘azal
o‘n bayt. Ramali musammani mahzufda. Afoyili foilo-
tun foilotun foilotun foilun. G‘azalning tub mazmunida
boshiga tushgan bu ko‘rguliklar - judolikdan dod, fir-
ogdan faryod sadosi eshitiladi. She’rning qgofiyasiga
chigarilgan so‘zlarni izchil tartibda qo'yib chigilsa ham,
shoira demoqchi bo‘lgan fikrni, demakki, she’r maz-
munini tushunib yetish mumkin. Bular: g‘arib, sarg‘arib,
muztarib, andalib, qarib, axtarib, kirib, yorib, erib, sizib.
Shunisi xarakterliki, bu gofiyalar bilan tugagan baytlar-
dan keyin kelgan bayt sadri ayni shu poetik so‘z bilan
boshlanadi va she‘rda ifodalangan hasbi holni muayyan
bir izchillikda, silsilaviy ko‘rinishda yanada bo‘rttirib
ko‘rsatishga olib keladi. Qolaversa, bir misra yoki baytda
istifoda gilingan takrorlar ham shoira ahvoliga urg‘u
beradi. Masalan, matla’ning birinchi misrasida “g‘arib”
so‘zi to‘rt marta, ikkinchisida bir marta va maqtadan
avval yana bir marta ishlatiladi. Qolgan baytlarda esa
lirik gahramonning g‘aribligi “g‘ariblik”, “ayriliq”, “judolik”
kabi sinonim so‘zlari zimniga singdiriilgan maydonda
o‘quvchiga peshma-pesh eslatib boriladi. Yanayam
to‘g'risi, lirik gahramonning g‘aribligi — boshiga tushgan
savdolar haqida, buning oqgibatida u ganday holga tush-
ganligi xususida so‘z yuritiladi, bular baytlararo ta’kidlab
turiladi. Samar Bonuning boshiga tushgan bundayin
savdolar hagida boshqa g‘azallarida ham so'z yuritilgan.
Lekin bu g‘azalchalik izchil emas. Mazkur g‘azalda esa
baytma-bayt bu savdolar nimadan iboratligi, shoiran-
ing qalbida ganday po‘rtanalarni yuzaga keltirganligi,
gisqasi, ruhiyatidagi evrilishlar silsilaviy tarzda izchil
berilgan. G‘azalning birinchi baytidagi takror - lirik gah-
ramonning g‘aribligi. “G‘arib” so‘zida shoira boshiga

tushgan barcha sho‘rishlarning ruhiyatiga shiddatli
ta’siri to‘la mujassamlashgan. Lirik gahramon o‘quvchi
ko‘z o‘ngida tuganmas gayg‘uga botgan, ko‘zlarida
shashgator yoshlar ogayotgan, vujudi darddan to‘lg‘anib
turgan mushtipar ayol sifatida gavdalanadi va bu mislsiz
g‘amdan qutilmoglik dushvorligi peshma-pesh eslatib
turiladi. “Men g‘arib — Bonu g‘arib” ta’kidida ham shuni
ko‘ramiz. Misraga “Bonu g‘arib” birligining kiritilishining
o‘zidayoq biz so‘z yuritgan voqgealar yanada aniqlik
bilan, gog‘ozlarga o‘ralmagan holda realistik usulda
tasvirlangan. Bu eslatishlar: oti g‘aribligi, zoti g‘aribligi
ayol zotiga mansub bo'‘lgani; bu o‘rinda uzoq zamonlar
ayol zotiga past nazar bilan qaralganligi, ularga muoma-
lada g‘ayriinsoniyliklar hagidagi hagigatni anglash qiyin
emas. Shoira aslida ham ayni shunga ishora giladi. Shu
bois uning yuzi kahrabodek sarg‘ayib ketgan, za’faronlik
uning ichki-yu tashqi dunyosini egallab olgan:
Men g‘arib, Bonu g‘arib, otim g‘arib, zotim g‘arib,
Bu g‘ariblikda yuribmen, kahrabodek sarg‘arib.
Keyingi baytning “sarg‘ayib” so‘zi bilan boshlani-
shi (shoiraning yana bir mahorati shundaki, matla’ning
ikkinchi misrasining qofiyasidagi “sarg‘arib” so‘zining
birinchi bo‘g‘ini ajratilsa, “sarg‘arib”, ya'ni “bosh g‘arib”
bo'lib, yettinchi “g‘arib” so‘zi paydo bo‘ladi — S.S.) matla’
bilan undan keyingi baytni mazmunan bir-biriga bog‘lab,
muayyan fikrni bardavom qilishga olib kelgan: “Sarg‘ayib,
bir soddadil bechoraman, bu ishlar tufayli holim xarob,
jafoning ko'pligi, alamning beadadligi tufayli iztirobda-
man, betoqatu parishonman”, deydi shoira. Qofiyaga
chigarilgan “muztarib” so‘zi ayni shu ma’noni beradi,
ya'ni “iztirob chekuvchi, iztirobli holda golgan; parishon,
betogat, begaror” ma’nolarini ifodalaydi. Buning ma’no-
sini shoiraning o‘zi keyingi baytda izohlaydi:
Muztarib ahvol munglig‘dur meni yalg‘uz boshim,
Men giriftori gafasmen munisimdur andalib.
Shoira deydiki, "Mening yolg‘iz boshimga shunchalik
og'ir balo-gqazolar yopirildi, shuning uchun men parishon
holda, beqgaroru betogatman. Go‘yo bir gafasga solingan
dekmanki, andalib (bulbul) mening do‘stim, sirdoshim,
munisimga aylandi”.
Keyingi baytda yozg'irish davom ettiriladi:
Andalibdek termulibmen zor-u nolon men yana,
Termulon ojizlara bo‘lg‘ay farosatlig* garib.
Baytdagi tashbeh (andalibdek) shoiraning bu
vaziyatdagi ruhiy ahvolini nisbatan to‘laroq ifoda etadi.
“Andalibdek termulibon” o‘xshatishidan keyin kelgan
“zor-u nolon” leksik birligi bulbulga tegishlidek ko‘rinsa
ham, bayt mazmunidan shoiraning boshiga tushgan
musibatdaydagi, boshiga tushgan sho'rishlardan nolon
bo‘layotganligi, yuragiga dalda bo‘ladigan yagqinlari
undan voz kechganligi, shu yaqinlarining kelishlariga
intizor ko‘z tikkanligini afodalaydi. Axir, undan yagqinlari
ham yuz o‘girganlar, axir unga yaqinlaridan birortasi ham
yaqin (qarib) kela olmaydilar. Lirik gahramon ulardan
madad kutadi, ularning yo‘liga ko‘z tikib, bulbuldek
nolay-u afg‘on chekadi:
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Qarib etkay befarosat to saodatlik kuning,

Topmag‘aymen sar batanho, po batanho axtarib.

Baxtiyor kunlaring befarosatlar sening atrofingni
o‘rab oladilar. Axir qarindosh-urug‘laring bunday emas-
ku! Og'ir kunlaringida senga hamdard bo‘Imaydilarmi?
Qani ular? Qaniydi shunday og'ir kunlarimda ham ular
yonimda bo‘lsa... Bugun ularni yolg‘iz boshim, yolg‘iz
oyog'‘im bilan yurib axtaraman. Mening ahvolimga kuya-
digan kishi bormikan? Agar bo‘lsa

Axtaray to oflguncha bir ichkuyar dilxohlik,

To'ldi bag‘rim, ezdi ko‘ksim, kimga aytay qichqirib.

Agar menga ichi kuyadigan bir dilxoh bo‘lsa, uni to
olguncha axtaray. Axir bu balolardan, taqdirning bu
beshafqatligidan bag‘rim qonga to‘ldi, ko‘ksim ezildi.
Men buni kimga gichgirib aytay?!

Qichgqirib ko‘nglim yozolmay termulurmen har sari,

Yo‘gki, bir amma-xola yo bir opa kelsa kirib.

Afsuski, na bir amma, na bir xola, na bir opa uyimga
kela oladi. Men ularning kirib kelishini, mening dilimga
dalda bo'lishini istab har kuni yo'llariga ko‘z tikaman.
Agar eshikdan biror jigarim nogoh kirib kelsa edi, men
ularga ko‘ksimni yorib ko‘rsatar edim, bag‘rimni yorib
ko‘rsatardim. Shundagina ular mening dardimni, oh-u
afg‘onlarimning sababini tushunarmidi...

Yorubon bo‘Imas tufayli dard bo‘lg‘ondur dilim,

Koshki ogsa g‘ariblikda yurak-bag‘rim erib.

Afsuski, ezilgan bu yurakni, gonga to‘lgan bag‘irni
yorib ko‘rsatib bo‘lmaydi. Agar shunday bo‘lganda edi
— yorib ko‘rsatardim dardga to‘lgan dilimni. Qaniydi,
yurak bag‘rim erib ogsa edi, ular mening ahvolimni
tushungan bo‘lardi — buning ham iloji yo‘q. Mening bu
bitiklarim erib oqgan yurak-bag‘rimdagi anduhlarimdir.
Bular mening dilimdan sizib chiqib, erib oggan ko‘z

yoshlarim — ikki ko‘zumdan sizib oqgan va daryoga
aylangan firoq daryolarim. Endi o‘limdan boshqa iloji
korim golmadi. Rangi ro'yim ham tanim sizib borayot-
gani shundan:

Erib oqti Bonuyo, ikki ko‘zingdin daryolar,

Yo'q bo'lursan bora-bora rangi ro'y ham tan sizib.

Mana, Samar Bonuning hasbi hol g‘azalining ma’no
qgirralari. Zikri borgan tahlil shoiraning tahlikali gismati-
ning dardli manzarasi. Buni o‘gishning o'zi azob. Buni
his etishning o‘zi azob. To‘g'ri, gars bir go‘ldan chig-
maydi, ikki go‘ldan chigadi. To'g‘ri, shamol bo‘Imasa,
daraxtning boshi gimirlamaydi. Bonuda ham ayb bor,
Sirojiyda ham. Yugorida Robiya Qazdoriy boshiga tush-
gan fojia xususida bejiz so‘z yuritmadik. Bonu boshiga
tushgan bu ishlar Qazdoriynikidan zarra kam emas.
Bonuni jisman o‘ldirmasalar-da, ruhan sindiradilar.
Uning boshiga falokatlar yog‘dirib, uni borlig‘idan ayir-
dilar; umrlik azob-ugibatga giriftor etdilar. Shu sabab-
dan uning aksariyat g‘azallarida pajmurda dilning ohu
zorlari, ohanggi bir mungli qo‘shigday mayin, g‘ussalar
girdobida hazin eshitilib turadi. Bugina emas G'arbda
ham, xususan, rus she’riyatida Anna Ahmatova, Mariya
Svetaeva, Lesiya Ukrainka kabi shoiralarning she’riyati
ham xuddi Bonu she’riyati kabi g‘am-u g‘ussalardan
shikoyat ohanglariga yo‘g‘rilgan. Umuman olib garal-
ganda, mumtoz she’riyat — g‘amgin she’riyat, mahzun
she’riyat. Aynigsa, mumtoz adabiyotimizda galam te-
bratgan ayollar she’riyati o‘gigan kishini moziyning eng
kir, eng qora kunlariga (A.Qodiriy) yetaklab kiruvchi,
uni bugungi kun gadriga yetishga undovchi she’riyat.
Islomda ayol-gizlarga munosabat bobida harchand
nekbin ko‘rsatmalar berilgan bo‘lImasin, manbalar xotin-
gizlarning og‘ir turmushidan darak berib turaveradi.
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Yulduz SAFARBAYEVA,

Ajiniyoz nomidagi NDPI doktoranti

TURKIY TILLARDA “TUYA”
KOMPONENTLI FRAZEMALARNING
STRUKTUR-SEMANTIK XUSUSIYATLARI

Annotatsiya: maqolada turkiy tillardagi zoonim komponentli frazemalar, jumladan, “tuya” komponentli fraze-
malarning semantik xususiyatlari tadqiq gilingan. Mazkur iboralarning qoragalpoq adiblari tomonidan qo‘llanishi

hagida ham fikr yuritilgan.

Kalit so‘zlar: frazemalar, lug‘at tarkibi, milliy mentalitet, komponent, denotativ semalar.
AHHOTaUMsA: B CTaTbe U3y4atTCs CEMaHTUYeCKNE 0COBEHHOCTH CITOBOCOYETAHUIN C 300HUMWUYECKUM KOMMOHEHTOM
B TIOPKCKMX A3blkaX, B TOM YMCIe C «BepbmoXbMM» KOMMOHEHTOM. OBCyXaanoch Takke MCMOoMNb30BaHME 3TUX

Bblpa)KeHVIVI KapakannakCKumn nmucatenamu.

KniouyeBble cnoBa: d)p&SGOﬂOZU&‘MbI, JIeKCcUKa, HatsioHarnbHbIlU MeHmanumem, KOMIoOHeHm, deHomamueHasi

CUuMseorsiuKa.

Annotation: the article studies the semantic features of phraseological units with a zoonymic component in
Turkic languages, including phraseological units with a «camel» component. The use of these expressions by

Karakalpak writers is also discussed.

Key words: idioms, vocabulary, national mentality, component, denotative symbols.

Har bir xalgning milliy tili lug‘at tarkibida frazemalar
salmogli o‘rinni egallaydi. Ular tilda ma’lum bir vogea-
hodisani bildirish, vogelik hagida axborot berish bilan
birga unga so‘zlovchining munosabatini ham ifodalaydi.
“Frazeologik ma’noning madaniy ma’no komponenti
baho munosabatini anglatishi bilan birga u yoki bu millat-
ning milliy mentaliteti, etnokulturasi to‘g‘risida ma’lumot
beradi. Umuman, frazeologizmlar u yoki bu xalgning
hayot tarzi, madaniyati, ma’rifati, milliy mentalitetining
yorqin ifodasidir” [Mamatov: 1-5].

Frazemalar tarkibidagi gismlar yaxlitligicha bir butun
ma’no ifodalashi ma’lum. Frazemaning ma’nosi uning har
bir komponenti ifodalaydigan ma’nodan boshqa bo'lishi
ham mumkinligi adabiyotlarda yetarlicha izohlangan.
Frazemalarning shakllanishi va ma’no kasb etishida
ekstralingvistik omillar, jumladan, tarix, milliy gadriyatlar,
milliy-ma’naviy meroslar, urf-odatlar, hududning o‘ziga
xosligi, vogeliklar, tarixiy jarayonlar, xalgning turmush
tarzi, kasb-kori va boshqga omillar ma’lum rol o‘ynaydi.

Qoragqalpoq tili ham frazemalarga boy til hisoblanadi.
Q.Paxratdinov va Q.Bekniyazovlar tuzgan “Qoraqalpoq
tilining frazeologizmlar lug‘ati’"da 7500 dan ortiq frazema
berilgan [Q.Paxratdinov: 2,160].

Ma’lumki, turkiy xalglar chorvachilik, savdo-sotiq
va boshga kasblar bilan shug‘ullanishgan. Ular hayo-
tida tuyaning ham alohida o‘rni bor. Shu sababli turkiy
xalglar tilida “tuya” komponentli frazemalar ham uchray-
di. Masalan: “O‘zbek tilining frazeologik lug‘ati’da tuya
komponentli quyidagi frazemalar berilgan:

Tuya ko‘rdingmi — yo‘q o‘zini ko‘rmaganga, bilma-
ganga chigarmogq.

lloji bo'lsa, yamatganingizni aytmang, koyib-netib
yurmasin, tag'in. Tuya ko‘rdingmi — yo‘q, vassalom

(Oybek). Shuning bilan “Yopiqli qozon yopiqli”, meni
chiqarib yuborishdi, chigishimda “Tuya ko‘rdingmi —
yo‘q” qilib menga qasam ichirdilar(G*.G‘ulom).

Tuyaning dumi yerga yetganda — hech gachon.

Hasan so'fi tog'ning ikki tomonini sinchiklab garadi-
da, kallasini chayqab: “Suv chiqadi-yu, lekigin boyga
yarasha chigadi. Bu suvdan bizga tuyaning dumi yerga
yetganda tegadi”, — dedi (M.Ismoiliy).

Tuyaning kallasiday hajmi odatdagidan ancha kat-
ta, yirik.

Qovunga qarang. Har biri tuyaning kallasiday (Oy-
bek).

Tuyaning ustida [ham] it qopadi ishi biror to'siqqa
uchrab, doim yurishmaydi.

Ammo mudom uni tuyaning ustida it qopar edi;
ukasidan yashirincha do‘ppi tikkani ipak oldirgan edi,
nima falokat bo'lib, uning ustiga binafsha siyoh to‘kib
yubordi (A.Qahhor).

Tuyani tuzlamasdan yutmoq har ganday ishni udda
gila olmoq, uddaburonlik bilan ish gilmoq.

“Mening bir amakim bor. Yoshi yetmish oltida shekilli”,
— dedi Bektemir jonlanib, e’tiroz bilan... “Ha u chol tuyani
tuzlamasdan yutadiganlardan...”— dedi Asgar polvon
(Oybek) [Rahmatullayev:3, 272].

“Tatar tilining frazeologik lug‘ati’”da ham tuya kom-
ponentli quyidagi frazemalar berilgan: teya belan safar
chbigassbl tygel — tuya bilan safarga chigmoq tugul;
teyane tege belan yotar — tuyani tugi bilan yutar; teya-
neH koyrbigbl kaychan jirge tiyar — tuyaning dumi
gachon yerga tegar [Naki Isanbet:4,182].

Qozoq xalqgining ilgarigi ko‘chmanchilik hayoti chor-
vachilik bilan bog'lig, ularning to‘rt tulik mol boqib, o'z
kasbini doim rivojlantirib, o‘zining ruhiy va intellektual
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tomondan takomillashtirishning kafili bo‘lganligini
tilshunos G.Smagulova ta’kidlaydi. U shunday yozadi:
“Tilimizda mo‘Ichilik ma’nosini beradigan Aq tyyeniy
qarnsli jarbilbio® (Oq tuyaning qorni yorilish) degan
turg‘un birikmaning shakllanishi mol chorvachiligi bilan
bog'liq ravishda paydo bo‘lganligi ma’lum. Mazkur birik-
ma hagida XIX asrda yashagan qozoq etnograf olimi
Sh.Ualixanov bunday tushuncha bergan: Totem davrida
gonni uzoq joydan eng yagqin garindoshi eson-omon
kelsa yoki ko'p kutilgan ayoli o‘'g‘il tug‘sa yaylovda yur-
gan oq tuyaning gorniga pichoq tigib oladigan dastur
bo‘lgan. Butun dalani boshiga ko'tarib bo‘zlagan tuyaning
ovozini el eshitganda, quvonchli yangilikning bo‘lganini
bilib, bir yerga yig‘ilar ekanlar. Bu hodisa tilimizda “Aq
tyyeniH qarnsl jarbildbi” degan birikmada saqlangan.

Oq tuyaning qornini yorib qurbonlik gilish keyinroq
gozoglar uchun mo‘lchilik ma’nosini berib, mazkur birik-
maning dastlabki shakllanish ma’nosi xiralasha bosh-
lagan” [G.Smagulova:5, 163].

Qoraqalpoq xalgi hayoti, turmush tarzi ham gozoq
xalginikiga o‘xshash bo‘lgan. Bu yaqinlik ularning tilida
va urf-odatlarida ham ko‘rinadi. Frazeologizmlar tarkibida
chorvachilik bilan bog'liq frazemalarning ko‘pligining
boisi ham shundan bo‘lsa kerak. “Qoraqalpoq tilining
frazeologizmlar lug‘ati"da tuya bilan bog'‘liq quyidagi
frazemalar keltiriigan: tyyeden postein taslag‘anday
— yersi, orbinsblz, jensiz, turpaybl tyrde; tyyeni tygi
menen jutadbl — ashkez, napsiqao’, ganaatsbiz, para
alg‘bish; botaday bozladbl — zar jblladbl, zar yeHijredi;
ao‘bizbima tyyeniH tabanoi — yendi qaytbip aytpayman,
seylemeymen [Q.Paxratdinov: 2. 18,157].

Tilshunos G.Aynazarova teng ikki komponentli fraze-
malarni tadqiq gilar ekan, hayvon nomlari bilan bog'liq
frazeologizmlarga misol sifatida ingendey qaybisbip,
botaday bozlao* (inganday qayishib, bo‘taday bo‘zlam-
0q) frazemasini keltiradi [Aynazarova: 6. 35].

Misoldagi ingan so'zi tuyaning gadimgi shakli bo'lib,
u goraqalpoq tilida saglanib golgan. Ona tuya o'z bo-
lasi bo‘taga mehribonlik giladi. Bu ma’no ingendey
gaybisblo’ gismi bilan ifodalanadi. Ikkinchi gismi bota-
day bozlao‘ esa o‘zining prototipi bilan ma’no jihatidan
yaqin. Bo‘ta onasidan ajralsa, beto'xtov ovoz chiqarib,
bo‘zlab yuradi. Yosh bolalarning ham gayg‘u, alam bilan
me’yoridan ortiq yig‘lashi bo‘taning bo‘zlashiga o‘xsha-
tilishi natijasida mazkur frazema shakllangan. Botaday
bozlao* frazemasi tarkibidagi komponentlarning birinchi

tovushlari uyg‘unlik hosil giladi. Bu tilshunoslikda allit-
eratsiya deb nomlanadi.

Ingen so‘zi qoraqalpoq tilidagi paremiyalar tarkibida
ham uchraydi. Masalan, iyne de niyaz, ingen de niyaz
paremiyasining ma’nosi igna ham ehsonga o‘tadi, tuya
ham ehsonga o‘tadi degan tushunchani ifodalaydi.

Yugoridagi misollardan ko‘rinadiki, tuyani tugi bilan
yutmogq frazemasi turkiy tillarda uchraydi. Qoragalpoq
tilida ham mazkur frazema poraxo'r, yulg‘uchlarga nis-
batan qgo'llanilishi lug‘atda ko'rsatilgan. Lekin mashhur
yozuvchilar salbiy gahramonning xususiyatlarini borttirib
ko‘rsatish, asarning ta’sirchanligini oshirish magsadida
unga ba’zi gismlarni ko‘shib, yangi frazema yasab, ular-
dan mohirona foydalangan. Belgili qoragalpog yozuvchisi
M.Nizanov o'z asarida salbiy gahramonni quyidagicha
ta’riflaydi: Bul ©temuratovtelH, sumlbigqa qarasa tyyeni
tygi menen, gybini tybi menen, arbans jygi menen
Jjutatug'sin adam yeken. Misoldagi tygi, tybi, jygi so‘zlari
assonans-alliteratsiyalik uyg‘unlikni ta’minlashga, fraze-
ma semantikasidagi denotativ semalarning kuchliligini
ta’'minlashga xizmat gilgan. Ma’'nosi: Tuyani tuki bilan,
kuv (qatiqni pishib, yog‘ va ayronni ajratadigan idish)
ni tubi bilan, aravani yuki bilan yutadigan odam ekan.

Qoraqalpoq tilida boshga turkiy tillarda deyarli uch-
ramaydigan ao‘blzbima tyyeniH tabanol frazemasi
mavjud. Uning ma’nosi sirni hech kimga aytmayman,
agar aytib, sirni oshkor qilib qo‘ysam, mening o‘sha
gapni aytgan og‘zimni tuya tovoni bilan bossin, degan
ma’noni ifodalaydi. Mashhur qoraqalpoq yozuvchisi
Sh.Seyitov “Xalgabad” romanida mazkur frazemadan
foydalangan. Masalan: —Ao‘bizeima tyyeniH, tabanoi,
al goydbim(158-b).

Sh.Seyitov mazkur frazemani artsima tyyeniH tabansi
shaklida qo'llaydi. “Agar shu ishni gilsam, mening orgam-
ni tuya tovoni bilan bossin”, degan ma’noni anglatadi:
“Usblnnan aman qutbllbip, yendi urlblq yetsem artoima
tyyenin tabanbl” dep, too’bege kelip, ant iship tur, liykin,
mblnao’ zalelm qutqara jaq yemes (Sh.Seyitov).

Xulosa qilib aytganda, har bir tilning frazeologik zaxi-
rasida zoonim komponentli frazemalar salmoqli o‘rinni
egallaydi. Ularning ko‘pchiligi turkiy tillar uchun yaqin
ma’noda ishlatiladigan bo‘lib, yashash tarzi, urf-odatlari
yaqin bo‘lgan xalglarda deyarli bir xil qo‘llaniladi. Ularni
semantik, grammatik, lingvokulturologik jihatdan tad-
qiq qilish tilshunoslik uchun yangi ma’lumotlar berishi
shubhasiz.
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Nona KAOUPOBA,
Kagbedpa y36eKcKko20 U UHOCMpPaHHbIX 513bIKO8
TawkeHmckol MeduuyuHckol Akademuu

; C/IOBOOBPA30BATEJ/IbHAAl CTPYKTYPA UTPOBOH
i CMIOPTUBHOM TEPMUHOJIOTMU B AHIJIMMCKOM SI3bIKE

AHHOTaLMA: B CTaTbe aHanu3vpyeTcs CrnoBoobpasoBaTenbHasi CTPYKTypa CrIOPTUBHOIO AUCKYPCA, KOTOPbIN AennTCs
- Ha BMAbl B 3aBMCUMMOCTY OT crieunduky cropta (Mrpbl, nerkas atnetuka, nnaeaHve u T. 4.). Juckypc paccmarpuBa-
g%;_. €TCS C NO3ULIMIA KOTHUTUBHO-MParMaTn4eckor IMHIBUCTUKM Kak siBNeHne, nepeaatoLlee MHPopMaLmio Yepes A3blK.

PaccmartpuBatoTcs 0CHOBHbIE CMOCcO6bl CIIOBOOOPa30BaHusl, TakMe Kak AepuBaLys, CIIOBOCIOXEHME U KOHBEPCUS], a
? TaKKe SIBMEHNs, XapakTepHble Ans A3blka B Lienom (adpdmkcanbHas nonMcemums, TpaHenosuums). BolaeneHsl ocHOB-
f; *  Hble Mogenu crnoBoobpasoBaHNs UTPOBbIX CMIOPTUBHBLIX TEPMUHOB, YTO MOXET ObITb MCNONBb30BAHO Ans pa3paboTku
‘5" METOAMYECKUX pekomeHaauui. irpoeas cCnopTUBHAs TEPMUHOMOMMSI MOCTOSIHHO OOHOBISIETCS 3a CHET TPEHEPOB,
gvﬁ UIPOKOB U >KypPHaNMCTOB, BKMHOYas OKKa3NOHamnbHble TEPMUHbI, 00pa3oBaHHbIE MO NPOAYKTUBHBIM MOAEMSM.
i KnrouyeBble cnoBa: criopmusHbIl OUCKYPC; Ueposasi CriopmusHasi mepMUHOsI02UsT; C/I08006pa3osaHue; C/1080-
¥, obpasosameribHbie Modesu; aghhbukcayus; npeghukcayusi; depusam.

Annotatsiya: magolada sport nutgining so‘z yasalish tarkibi tahlil gilingan bo‘lib, u sport turining o‘ziga xos
xususiyatlariga ko‘ra (o'yinlar, yengil atletika, suzish va boshgalar) turlarga bo‘linadi. Diskurs kognitiv-pragmatik
tilshunoslik nugtayi nazaridan axborotni til orgali uzatuvchi hodisa sifatida garaladi. So‘z yasalishining asosiy usullari,
ya'ni hosila, birikma va konvertatsiya, shuningdek, butun tilga xos hodisalar (affiksal polisemiya, transpozitsiya) ko‘rib
chiqiladi. O’yin sporti atamalarining so’z shakllanishining asosiy modellari aniglangan, ulardan uslubiy tavsiyalar ishlab
chigishda foydalanish mumkin. O’yin sporti terminologiyasi doimiy ravishda murabbiylar, o’yinchilar va jurnalistlar
tomonidan yangilanadi.

Kalit so’zlar: sport nutqi; o’yin sporti terminologiyasi; so’z yasash; so’z yasash modellari; affiksatsiya; prefiksatsiya;
hosila.

Annotation: this article examines the wordformation structure of discourse in the sports field, subdivided by sport
types (team sports, athletics, swimming, gymnastics, etc.). The discourse is analyzed from the cognitive-pragmatic
linguistic perspective as a phenomenon transferring information through language tools. The study focuses on profile
= and specialized terminology, exploring the main wordformation methods (derivation, composition, conversion), affixal
polysemy, and the combination of semantic and morphological transposition. Key word formation models in team sports
terminology are identified, with an emphasis on their regularities. These models can inform methodical recommendations
and exercise systems. Team sports terminology evolves through contributions from coaches, players, and journalists,
4 featuring many occasional professionalisms and unregistered terms formed by productive models.

o Key words: sports discourse; game sports terminology; word formation; word formation models; affixation;
prefixation; derivative.

CoBpeMeHHble NCCnenoBaHNs COPTUBHOTO AMCKypca
MOKa3bIBaOT, YTO OH NOAPa3nenseTcs Ha Babl B 3aBUCU-
MOCTW OT criopTa (Mrpbl, Nerkasi atneTuka, nraBaHve u T.
A.). C nosnumm KOrHUTUBHO-NParMaTU4eCcKon NIMHIBUCTUKA
AMCKYPC paccMaTprBaeTcs Kak CpeAcTBO nepeaayn UH-
dhopMaumm Yepes S3blK, [4e BaKHYI POorb UrpatoT Kak
o6LLen3bIKoBas, TaK U crieumannavpoBaHHas TEPMUHOINO-
rvsi. CTaTbs MOCBSILLEHa aHanm3sy cnoBoobpasoBaTenbHOM
CTPYKTYpbl TEPMUHOB cropTuBHbIX Urp (UCT). N3yyeHbl
OCHOBHbIE MOoA€eNy cnoBoobpa3oBaHNs, Takve Kak Aepu-
BaLMs 1 cnoBocrioxeHue. PaccMoTpeHbl cyddmKehl -er 1
-ing, KOTOPble aKTUBHO MCMONb3YIOTCHA AN CO34aHNs NPo-
N3BOAHBIX CIOB, Hanpumep, skater (katanbLuuk), dribbling
(BegeHune Msva). Tn cydpukebl MoryT obo3HadaTh Kak
yyacTHUKOB urpbl (player, defender), Tak u gencTens unm
00beKThI, CBsi3aHHble ¢ urpow (dribbler, cooler).

WrpoBasi cnopTrBHas TEPMUHONOIMS aKTUBHO MOMOrT-
HSIETCHA HOBbIMW TEPMUHaMK, 06pa3oBaHHbBIMK MO NPO-

OYKTVBHBIM MOZENsIM, YTo TpebyeT 0byyeHns CTyOeHTOB
NPOrHO3MPOBAHMWIO 3HAYEHUI TaKMX TEPMUHOB. AHanm3
nokasarn Takke BaXKHOCTb CIIOBOOOpa3oBaTerbHbIX Moae-
nen gns paspaboTky METOQNYECKMX PEKOMEHOALMIA MpK
00y4eHM MHOCTPaHHbBIM A3blkaM B BY3aX (hM3N4ECKOM
KynbTypbl.

MpocTble CNOPTMBHLIE TEPMUHBLI MOXHO pa3genuTb
Ha gBe rpynnbl:

O6pa3oBaHHble Yepe3 NeEPBUYHYO HOMUHALMIO
(hockey, luge, biathlon).

Obpa3oBaHHble Yepe3 KOCBEHHYH HOMUHALMIO, Tae
3HadeHue paclumpsietca (defender, forward, score).

OTK TEPMUHbI NOAPA3AENSAOTCS N0 TEMATUKE Ha:

Buapl cnopra (curling, golf, polo);

anemMeHTbI crnopTueHow urpsbl (ball, defeat, pass, play),
KOTOpble SBMSATCS OCHOBHLIMU M YHUBEPCATbHbIMU.

Haunbonee npogykT1BHEIMM CydhdmKcamm SBnsioTCS -er
1 -ing, KOTOpbIE UCMOMb3YIOTCS AN CO3aaHNs TEPMMHOB,

_ §\\*‘§’f\| Ve

e-mail: tilvaadabiyotuz@gmail.com

P - /
=
LIS

2025-yil 2-son




Tadgiqotlar

obo3HavaroLLmx yyacTHUKOB (skater, defender) n gerictus
(dribbling, passing). Cyddukcel 4ob6aBnsaoT Kk crioBam
3Ha4YeHUs areHToB AeNCTBMSA UK npouecca, B 3aBUCU-
MOCTK OT UX OCHOBBI.

3HadeHune cdopmynbl V + er «ToT, KTO Npon3BoanT
JevicTBue» ANs TePMUHOCUCTEMbI CMIOPTUBHBIX UMP TPaHC-
hopMMpPYETCS KakK «MrpoK, OCYLLECTBASIOWNIA AENCTBIE,
Ha KOoTopoe yKa3blBaeT npom3soasdLlas ocHosax: dribbler
KUIPOK, BEAYLLMIA MAY», Kicker «MrpokK, BboLLMI MO MAYy»,
player «y4acTHVK Urpbi» U T. A.

Oepuartsl ¢ cyddumkcom -ing (V + ing) obosHavatoT
OEeNCTBMSA 1 NPOLIECCHI, Takne kak TexHuyeckme (dribbling
«BegeHve Mavar, travelling «npobexka ¢ Mavom»), TakTu-
yeckue (guarding «agepxaHue urpokay, floating «3oHHas
3aLumMTa) unm Buabl CnopTMBHOW AesTensHocTy (coaching
«TpeHupoBkay). CydduKebl -er 1 -ing akTUBHO UCMOrb-
3yHOTCS OS99 HAUMEHOBaHUS UrpoKoB, obopyaoBaHMS U
OENCTBUI, YTO OOBACHSET KX LUMPOKUIA TEPMUHOOBpasyto-
LM noTeHuman. Hanprumep, BCTpeYaroTCs TEPMUHbI, HE
BKIHOYEHHbIE B crioBapu: hoocker «1rpok, CoBepLUatoLLmi
BPOCOK KpHOKOMY, cutter «Mrpok, nepecekaroLmii nyTb ¢
MSAYOM».

NCT-cnoxHble cnosa B 3aBMCMMOCTU OT Tuna coe-
OVHEHWS1 OCHOB UIpOBble TEPMUHbI pacrnpeaernsioTcs B
cnegyowme rpynnbl.

1. NCT-cnoxHble crioBa, 06pa3oBaHHbIE MPOCTbLIM
COMosnoXeHnem ocHOB: chest-shot «BpoCcok B KOP3WHY
OBYMsi pykamu OT rpyauny, forwards-area «3oHa Hanage-
Hus, heldball «3agepxka mayay, quarterfinal «ueTBepTb-
duHanbHas urpay, team-work «CbIrpaHHOCTb UIPOKOB
KOMaHabI» U T. 4.

STV TEPMUHBI UMEIOT MPO3PaYHY0 BHYTPEHHIOK hopMy.
3HaueHwne cnoxHoro CT-cymma 3HauYeHWin ero KOMMOHEH-
TOB, 13 KOTOPbIX BTOPOW BbIPaXXaeT NOHATYE, Nexallee B
OCHOBE 3Ha4YeHuWs Criosa B LiefIOM, a NepBblilt KOMMNOHEHT
BbIMOMHSAET cneunduumpyoLLyo dyHKUMIO: corner kick
«yrnoBon yaapy; cnoso kick obo3Hayaert ygap Horon no
MsI4y, CITOBO corner cneunduumpyeT 310 AenCcTBme, U B
CyMMe codeTaHue croB corner + kick obpasyeT 3HayeHve

«yrroBou yaap». 34eck BblAenseTca rpynna TepMU1HOB,
KOTOpbIE XxapaKTepuaytTcs 0COBOV CeEMaHTUYECKOW cra-
SAHHOCTbBIO KOMMOHEHTOB, CBA3aHHOW C Hann4ynem nepeHoc-
HOro nnaHa («CKpbITOro cpaBHEHNs») [2]. 3To, Hanpumep,
away-team «komaHga rocteiy, end-zone «30Ha 3aLUmnThbI»,
half-back «nonysalmTHK», push-pass «nepegada msuda
OT rpyamn», side-out «notepst nogayum» n T. A.

2. ICT-cnoxHble cnoBa, y KOTOPbIX OCHOBbI CBA3aHbI
COeOUHUTENBHOWN CornmacHom: groundsman «TOT, KTO CO-
OepXnT cnopTnnoLLagky B nopsiakey, linesman «cyaps
Ha nNHUKM». B gaHHoOM criyyae BTOPOM KOMMOHEHT — Mo-
nyadpduKc, HECYLLIMIN 3HaYEHWe aeATens.

Kak yxe ykasbiBanocb, VICT, npeactaBsneHHas, B 0c-
HOBHOM, ABYMS1 rpaMMaTUYECKUMU KaTEropusiMm — CylLLie-
CTBUTENbHBIMU W FNaronamu, — He OTNINYaeTCst Pa3Hoo-
Opasvem gepvBauMOHHbIX Mogenen. V3 aToro crieayer,
yto coctaB VICT He otnmyaeTcsa BoMnbLLIMM KONMYECTBOM
crnoBoobpasoBaTenbHbIX THE3[ U UX pa3BEepPHYTOCTHI0. 3
BCEro KonmyecTea TEPMUHOB TOMbKO 3% MMEIOT MOSHbIe
cnoBoobpasoBaTenbHble rHe3aa, BKIoYaroLLme YeTbipe
anemeHTa — N, V, V+er, V+ing: golf (n), golf (v), golfer,
golfing; dribble (n), dribble (v), dribbler, dribbling; shoot
(n), shoot (v), shooter, shooting unu HekoTopble Moau-
dukauuu: ref, referee (n), referee (v), refereeing; bench
(n), bench (v), benchwarmer un T.n.

3akntoyeHue

Takmm obpasom, B ICT npocnexusaroTcsi BCe OCHOB-
Hble Crnocobbl CNOBONPON3BOACTBA 0bLLENUTEPATYPHOrO
A3blka: AepvBaLms, COBOCMNOXEHWE, KOHBEPCUSI, BHYTPH
KaXKOOoro 13 KOTOPbIX MMEKT MECTO SIBMEHUS!, TOXE Xapak-
TepHble Ans A3blka B Lenom — addumkcansHas nonunce-
MUS1, COMETaHME CEMAHTUYECKON 1 MOphonornieckomn
TpaHcno3nunm B €AMHOM TepMMHOOBpa3oBaTeribHOM
npotecce, pacrnpeaeneHve no crnosoobpasosaTerbHbIM
mMogensm. JIMHrBucTuyeckne nccnegoBaHus OUCKyp-
COB npoeccuoHansHOro obLeHns nmetot onbLuoe
npuKNagHoe 3HayeHmne, CBA3bIBasi MMHIBUCTUYECKYIO
TEOPUIO N NPaKTUKY NpenogaBaHus B METOAMKY A3blKa
Ons cneymanbHbIX Lenen.
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Tadgiqotlar

Ucmuryns CATTAPOBA,
accucmeHm-npernodasamerib Kaghedpbl ucmopusi
u epamMmMamuku aHanulickoao si3bika CamlMNA

METO/I KOHTPACTA KAK OCHOBHOH UHCTPYMEHT
CO34AHNA OBPA30B B POMAHE Y.
TEKKEPEA «APMAPKA THIEC/IABUA»

AHHOTaUMSA: Lenb CTaTby 3aKNO4YAETCH B PACCMOTPEHUN METOAA KOHTPACTa Kak OCHOBHOW MHCTPYMEHT co3aa-
Husa ob6pas3oB B pomaHe Y. Tekkepes «Apmapka Twecnasusi». [Npu aHanm3e poMaHa Obifio BbIABNEHO, YTO KOHTPACT
BbICTYMAET KOMMNO3MLNOHHOW 0COBEHHOCTBLIO poMaHa. OTMeYaeTcs Takke HanmyuMe NepCoHaXXHOW onno3uLmm.
Ocoboe BHUMaHue yoenseTcss MUKPOKOHTEKCTY U MaKpOKOHTEKCTY poMaHa.

Knroyeenlie crioea: KoHmpacm, «SlpMapka mujecriagusi», Onno3uyusi, MUKPOKOHMEKCM, MaKpOKOHMeKCcM.

Annotatsiya: ushbu maqolada V. Takerayning “Vanity Fair’ romanidagi tasvirlarni yaratishning asosiy vositasi
sifatida kontrast usuli ko’rib chigiladi. Romanni tahlil gilishda, kontrast romanning kompozitsion xususiyati ekanligi
aniglandi. Shuningdek, badiiy personajlarni yaratishdagi muxolifat mavjudligi gayd etilgan. Romanning mikrokonteksti

va makrokontekstiga alohida e’tibor beriladi.

Kalit so’zlar: kontrast,” Vanity Fair”, kontrast, mikrokontekst, makro kontekst.

Annotation: the purpose of the article is to consider the contrast method as the main tool for creating images in
W. Thackeray’s novel “Vanity Fair’. When analyzing the novel, it was revealed that contrast is a compositional feature
of the novel. The presence of a character opposition is also noted. Special attention is paid to the microcontext and

macrocontext of the novel.

Key words: contrast,” Vanity Fair”, contrast, microcontextuality, macrocontextuality.

BBepneHue

[na aHanusa xyaoXXeCcTBEHHOro npov3BeneHns
Ba)XHO U3y4YeHne CpeacTB penpe3eHTauumn aBTOPCKoro
3amMmbicna B TekcTe. [lonaraem, YTo OAHUM U3 BaXKHbIX
CcnocoboB opraHM3auumn 00pasHom 1 KOMMO3ULIMOHHOW
CTPYKTYPbl poMaHa «Apmapka Twecnasusa» Y. Tekkepes
ABNSIETCA KOHTpAcCT: «KOHTpacT — 3TO BblpasuTenbHOe
NPOTUBOMNOCTABIIEHNE, KOTOPOE peanuayeTcs vYepes
COMOoNoXeHne nNpeacTaBneHnn, OTINYaLWLMXCA Npo-
TMBOMOMOXHOCTBIO UX MPU3HaKoBy. [2:2]. Cunutaem,
YTO METO KOHTpacTa NPMMEHUM MO OTHOLLUEHUIO K
KOHLIeNTyarbHOM onno3vumm «6egHoOCTby — «boratcTBo»
packpbiBaemMble B pOMaHe.

0630p MeTo4OB U NUTEpPaTypbI

B pamkax gaHHoOM cTaTbu Ans aHanusa ponv Metoga
KOHTpacTa B poMaHe Y. Tekkepes «HApmapka Tuecna-
BMS» ObINM UCMONb30BaHbI TakMe METoAbl Kak nuTepa-
TYPHO-CTUIUCTUYECKUI aHanun3, NepCOHaXXHbIN aHanms,
CpaBHUTEMbHBIN aHanNn3 1 KOHTEKCTYyarbHbIN aHanms.
B xope nccnegoBaHue Gbinv M3yyeHbl paboTbl Takux
y4yeHHbIX Kak A. A. BopoHuH, O. . MapTtbiHoBa, M. B.
MumeHosa, A. H. LiBeTkoBa 1 T.A4.

O6cyxpeHune

B catupuyeckom pomaHe «Spmapka TliecrnaBme»
€CTb MHOro 06pasoB, Co3aaHHbIX N0 METOAY KOHTpacTa.
Y. Tekkepen NpoTMBOMNOCTABMSET TeMy Nto6BU (Amnnms)
1 KopbICTHOro YyBcTBa (Pebekka). B pamkax gaHHom
cTaTbu, CHMTAEM BO3MOXHbBIM MPOUNIIOCTPMPOBaTh

METOA KOHTpacTa Ha NPOTMBOMNOCTaBneHnn Pebekkon
Wapn 3Smunum Cepnun n Ctapiuero OcbopHa [Jo66uHy.
OcoBeHHOCTBLIO poMaHa SIBMSETCH TO, YTO aBTOP CTPOUT
npou3BegeHne crneayoLwmmMm OCHOBHbIMU Pa3HOBUA-
HOCTSIMM KOHTpacTa:

1) KOMMNO3MLMOHHBIN;

2) onno3nuusa nepcoHaxemn (coumanbHbIN cTaTyc,
KOCTIOMbI, cUTyauun u T.4.). Kpome T0ro, nockonbKy
pomaH «fpmapka TwecnaBms» LeHTPUpPYeTcs Ha on-
no3numm KoHuenTtax «begHoCcTb» U «6oraTtcTBO», Mbl
CYMTaeM BaXKHbIM NPOaHanuanpoBaTb CUCTEMHOCTb
peanu3auny KoHTpacTa B 06pa3HOM CTpoe poMaHa.

Mo ytBepxaeHuto M. B. lNMumeHOBOW: «NpropuTeThl B
BbIOOpE TEX UMM MHbIX MPU3HAKOB KOHLIEMTa NO3BONSOT
Aenatb BbiBOAbl 06 0COBEHHOCTAX MHOMBUAYANbHON
KapTuHbl Mupay. [3:38] 3ameTum, 4To pomaH «Apmapka
TWwecnaBusa» SBNSETCS HOCUTENeM aBTOPCKMX acco-
umaumin. B pomaHe nposBnsaTCA aBTOPCKME accouu-
aumn, KoTopble onpeaenatT oTHoWweHue Y. Tekkepes
K nponcxoasawmum cobbiTuam. ABTOp onpeaensiet cebsi
KykonbHukom — « The Manager of Performance» B po-
MaHe, TeM CaMbIM BOCNPOW3BOANT CBOM 06pa3s. Takke
HeMarnoBaXKHbIMU SIBMSOTCS aBTOPCKME KOMMEHTapUK
B NPOM3BEAEHMN, B KOTOPbIX NPOSBASIOTCS aBTOPCKME
WHTEHLWW.

B cBoen pabote O. . MapTbIHOBa knaccudpmumpyet
KOHTPACT, BbIOENSS Hann4me CIOXKETHOTO KOHTpacTa Kak:
«MPOTMBOMNOCTABIEHNE MOHATUN, 3arNOXEHHbIX B TEME
nuTepaTtypHoro npomssegeHue» [2:9]. Tak, B pomaHe
«fpmapka Twecnasus» Y. Tekkepes ceMaHTU4ecKoe
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HanonHeHMe KOHLUENTOB CBsI3aH C 06pa3HON cUCTeMOM
N CUTyaLMAMU OEMOHCTPUPYIOLLME UX OENCTBUS U peak-
ummn. KoHTpacTHble cuTyauum BeICTYNakoT ABUXKYLLMMM
LeHTpamMu BCex NpoucxoasLLmx cobbitni. CoumanbHbIn

BbISIBUTb aBTOPCKNE UHTEHUMM B poMaHe. OH He genut

repoeB Ha NONOXUTENbHBIX Y OTpULLATENbHbIX, OAHAKO

NO3BOSISIET YMTATENMIO OLEHUTb UX NPOCTYMKU.
NHdopMaLMoHHBIN KOMNIEKC, cogepxallni B Ka-

~
CcTaTyc 1 0OCTaTOK MPOTUBONOCTABMNATCS YyBCTBAM. XXOOM MUKPOKOHTEKCTE B COBOKYMHOCTU, NO3BONSET e
Ecnn gna Jo66uHa ntoboBb He CBsi3aHa C KOPbICTHBIMM onpenennTb MakpOKOHTEKCTHbBIA KOHTpAcT poMaHa ‘...::
MOTMBaMu, TO y ctapLuero OcbopHa HET YyBCTBEHHOIO «Apmapka Tilecnasusa». MakpoOKOHTEKCT Kak CTPYKTypa W

Hayana B pasroBope O XeHuTbbe cbiHa. B pasrosope
¢ OcbopHom ctapwum [o66uH onpenenseT cBoero
apyra cnegywowmm obpasom: «Kopax — yernosek
CITMWKOM BO3BbILWLEHHbIX I'IOHFlTI/IIZ, YTOObI XEHUTbLCH
Ha geHbrax» (276), 4To onpegensieT ero Kak YernoBeka
LieHsILLIero YyBCTBa, HO He BoraTcTBo. OfHaKOo, MOMHbIN
KOHTpACT TakoMYy CY>XAEHUI0 ABNAETCA PacCy>XAeHNs
ctapwero OcbopHa 0 XeHUTbOE CbiHa: «... OH YyXe

BCEro poMaHa Nno3BosseT BblABUTb LIeHTPanbHble KOH-
TPaAMKTOPHbIE NOHATUSA KaK «CTpeMreHmne K boratcTay»
N «MOPanbHOCTbY, akTyanuampyemble B pomaHe. Y. Tek-
Kepen NpoTUBOMNOCTAaBIAET YernoBeYeckne KayecTsa n
HPaBCTBEHHOCTb, MaTepuanbHOMY JOCTaTKy U KOPbICTH.

HecmoTps Ha TO, YTO pOMaH MMEeeT NoA3aroroBOK
«PomaH 6e3 reposi», xapakTepHon YepTon AaHHOro po-
MaHa SBnsAeTCSA NPOTMBONOCTaBNEHNE NEPCOHAXKEN ApYr
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Bugern, kak umss OcbopHOB yKpaLleHO ABOPSHCKUM apyry. KoHTpacT nepcoHaxen B «Apmapke TLiecnaBms» R
TUTYINOM, MO)KarnoBaHHbIM €ro CbiHY, 1 MeYTar O TOM, Y. Tekkepesi BbIpa3uTenbHO XapakTepuayeT aBTOPCKYHO *;.":i
»

YTO CTaHeT poAoHavYarbHMKOM CnaBHOW NnHUK 6a-
POHETOB». (246) OTO YernoBeK, KOTOPbIN MEpPUT BCE
MaTtepuarbHbIM 4OCTaTKOM. [Ins HEero He CyLecTByoT
TaKMX NOHATUN KaK CEMEeNHbIe OTHOLLEHUS, YyBCTBa,
noboBb 1 YENOBEYHOCTb, OQHAKO BCE 3aMeHsAeTcs
JeHbramu n 6oratcTBOM.

Becb poMaH MOXHO cuMTaTb MakpoTEKCTOM, a OT-
AernbHble cutyaumm mukpoTtekctom. A. H. LiBeTkoBa B
06pa3HOM CTpoe TeKCTa BblAenseT KOHTPacT No ABYM
napameTpam: B MUKPOKOHTEKCTE Y MaKPOKOHTEKCTE.
[6:5]. MpennoxeHHOe aeneHne BeCbMa NPOAYKTUBHO
ANS HaLlero uccrnegoBaHune, Tak Kak CTPYKTYPHO pOMaH
Y. Tekkepes «Apmapka TLiecrnaBmsa» COCTOUT U3 rMas,
Kaxgas n3 KOTOpbIX MOXET ObITb PAaCCMOTPEHa Kak Mu-
KpokoHTekcT. Cornacmmcs ¢ MHeHneM A. A. BopoHuHa,
4YTO «COBObITUE — 3TO 3HaAYMMaa Ansa cybbekTa peun
CcUTyaums cMeHbl (M3MeHeHus )» [1:61] ans BbiSBNeHns
MUKPOKOHTEKCTHBIX U MAKPOKOHTEKCTHBIX KOHTPaCTOB
BECbMa 3HayvMMa BbIAENUTb CUTyaummn, B KOTOPbIX MPO-
ABnsieTca KoHTpacT. Kak yxxe 6bino oTMeYveHo, B kade-
CTBE MUKPOKOHTEKCTa MOXHO BbIAENWUTL NPOTUBOpEYMe
OEeNCTBU nepcoHaxen. KomnosmumoHHas ocobeHHOCTb
pomaHa, KoTopas 3aKNio4aeTCsl B «3epKarbHOM» OT-
pakeHUN OAMHAaKOBbIX CUTyauuin, AaeT BO3MOXHOCTb
BbISIBUTb TAKOr0O pofda KOHTpacT. Tak, C camoro Hayana
poMaHa aBTOp MoKa3bIBaeT ABHOE NPOTMBOpEYMe Mno-
CTYMNKOB LieHTparnbHbIX NepcCoHaXen Amunumn n PebGekku.
B cutyaumm npowanums ¢ mucc [NMHkepToH, Bnagenvuen
naHcuoHa, OMunus Beget cebsi BeCbMa CEHTMMEHTarb-
Ha: «... on the day Amelia went away, she was in such
a passion of tears that they were obliged to send for
Dr. Floss...» [5:7]. OgHako noBeAeHYeCKUN PUCYHOK
Pebekku BbICTynaeT NomHbIM KOHTPACTOM OMUIUN: «...
just as the coach drove off, Miss Sharp put her pale face
out of the window and actually flung the book back into
the garden. This almost caused Jemima to faint with
terror» [5:9]. O6pa3s Pebekkn NOCTPOEH HA KOCBEHHOM
KOHTpacTe NocpeacTBOM yKasaHus NPOTUBOMOMNOXHbLIX
aencTemri Smunun. Takoro poga KOHTPacT No3BonaeT

naeto, CBA3aHHYH C pacKpbITUEM XapakTepa repoeB
nocpencTBoM n3obpaxeHus 4eNcTBUTENBHOCTM. Hanpu-
Mep, B CaMOM Hayarne pomaHa aBTop NpyvBOAMT AeTanu
nopTpeta AMUNMK, Kak NpUBMNEKaTeNIbHON AEBYLLKN: «...
her face blushed with rosy health, and her lips with the
freshest of smiles? And she had a pair of eyes which
sparkled with the brightest and honestest good-humor»
[5:7]. OaHHOMY nNopTpeTy NPOTMBOMNOCTaBEH NOPTPET
OHOW HacneaHuubl Mucc CyopL, KOTOPYHO XUTENU «HAp-
MapKu», BOCNpUHUMaLoT Kak «Black Princess» [5:131].
HecmoTps Ha To, UTO OHa ABMSIETCS MOSHBIM KOHTPACTOM
Omunumn: «How they must set off her complexion... Her
jet- black hair is as curly as Sambo’s. | dare say she wore
a nose ring when she went to court » [5:131], ctapuk
OcbopH BblaensieT eé kak «a great match, too for his
sony» [5:133]. Takum obpasom, MOXHO NPoCNeanTb
BOMNJIOLLEHVE aBTOPCKOWN MAEW NOCPEACTBOM KOHTpACTa,
roe obpas kpacoTbl, 4OOPOTHI, HOGBK NPOTUBONOCTAB-
nawTca obpasy boratcTea.

CnenyeTt OTMETUTb, YTO B pOMaHe KOHTpacT Bbl-
pakaeTcst He TOMNbKO UMMINLIMTHO, HO U MMETCH Psif
NPUMEpPOB, B KOTOPbIX aBTOP SKCMULMTHO NPOTU-
BOMOCTABMSET NepcoHaxew Apyr apyry: «xopaxy
BCKOpEe CTarno TOWHO OT ux 6onToBHW. OH cpaBHMBan
MX NOBeaEeHMEe C NoBedeHNEM ManeHbKon OMMU; nx
peskoe BM3IMUBOE KyaaxTaHbe — C Menogn4eckumm
3BYKaMW €€ HEXHOro rofocka; Ux nosbl, UX JOKTU, UX
HaKkpaxmareHHble NNaTbsl — C €€ CKPOMHbIMU MATKAMM
OBWKEHMAMU U 3aCTEHUMBON rpaumeny [5:238]. V. Tek-
Kepen He TOMNbKO AaeT BO3MOXHOCTb MOHSATb KOHTPACT,
3aroXeHHbI B OCHOBY pOMaHa, HO 1 TeKCT pomaHa
n300unyeT NpsiMbIM ykazaHWeM NpPOTUBOMNOCTaBNEHUN.

Pe3ynbraThl

YuntbiBas MHeHue A. A. BopoHuHa 4To: «Cobbl-
TUWHBIN CTaTyC KOMMYHUKaTUBHOW CUTyaLMn KakK YacTb
ee KayeCTBEHHOW onpeaeneHHOCTU BbIICHAETCS Npuy
aHanmse porm KOMMYHUKaTUBHOW CUTYyaLun B Nnokase
CYLLECTBEHHOIO HappPaTUBHOIO MOMeHTay [5:61] MOXHO
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onpegenunTb YTo, CUTyauMn B pOMaHe HanpaeneHbl Ha poor child said, with a sob fit to break the little heart

yKa3aHus KOHTpacTa AeNCTBUIN NepcoHaxen. B pomaHe
aBTOp MOKa3blBAET NEPCOHaXKEN KaK B pasHbIX, Tak U B
O[IMHAKOBbIX CUTYyaLWsIX, B KOTOPbIX MPOTUBOMNOCTaBNSET
nX NoBeadeHYeCKnin pucyHok. B npegucnosum pomaHa
Y. Tekkepew 3asBNsiET, YTO POMaH NOSIOH pa3HbIX COBbI-
T «34ecb oHM yBUAAT...». OTMETUM UCTOPUYECKYIO
6utsy npu Batepnoy. B cutyaumm npowanus bekkn ¢ ee
cynpyrom PogoHoM nepep yXO4oM Ha CpaeHe MOXHO
npocneautb cnegytowme gpasbl: «If | drop, let us see
what there is for you... there is dressing-case cost me
two hundred... and the gold tops and bottles must be
worthy»[5:193]. AHanua dakTu4eckoro matepmana
nokasblBaeT, YTO HECMOTPS Ha BECb ApamMaTu3M CUTY-
auuu, atpubyTamy NEPCOHAXHbIX CyOTEKCTOB BbICTY-
naroT «boraTcTBo». POgoH 1 Bekkn He 4eMOHCTpUpYOT
CYMPY>XECKNX CEHTUMEHTArbHbIX YyBCTB, OAHAKO BCE
3aMeHsIeTCA pacyeTom 1 AeHbramun. lanee, nocne yxo-
Aa cynpyra Pebekka He nagaeT AyXOM 1 He nevanuTcs
OT BCEro NPOUCXOASLLEr0, BMECTO 3TOro oHa «...this
meal over, she resumed honest Rodon’s calculations»
[5:194], yTo ONpenenseT ee XU3HEHHbIE LIEHHOCTH.
OTa cueHa NpoTMBOMOCTAaBSAETCS CUEHe NpoLaHng
Omunun n Oxopaxa: «... “l am awake, George,” the

that nestled so closely by his own» [5:191]. [NoBegeH-

YECKMIN PUCYHOK OMUINK, NOKA3bIBAKOLLIMIA BCHO CKOPOb,
KOTOPYIO OHa YyBCTBYET M3-3a paccTtaBaHus ¢ nobu-
MbIM YerOBEKOM, NPOTUBOMNOCTABNAETCH pacyeTam
Pebekkn, koTopas CTPoMT AanbHENLWNE NraHbl Ha NyTK
k orarcTBy. CnegoBaTernbHO, MOXHO NPEANONOXMUTb,
YTO 3aroXeHHas B pOMaH naesi aBTopa packpbliBaeTcs
yepes NPOTUBOMNOCTaBEHNE OENCTBUN NEPCOHAXEN.

3aknro4veHue

CymMunpys BbILLEN3IIOXKEHHOE, Mbl CYATAEM, YTO
KOMMIIEKCHOE U3yYyeHne poMaHa «Spmapka Tuecna-
BUSA» MO3BOSISIET CUNTATb KOHTPACT OCHOBHbLIM MPUH-
umMnomM cosgaHust obpasoB pomaHa. KoMnneKkcHbIN
KOHUeNTyanbHbIN aHanun3 NoATBepX4aeT, YTO MeToq
KOHTpacTa nposiBNsieTcs crnegyowmm obpasom B po-
MaHe: BO-NepBbIX, KOHTPACT OnpeaenseT KOHTPacT-
HO-KOMMO3ULMOHHbIE OMNMO3ULIMM NEPCOHAXEN; BO-BTO-
PbIX, B CHOXKETHOM MNSlaHe pOMaH COCTOUT U3 CUTyauuin
OLMHAKOBbIX N KOHTPACTHbIX, B KOTOPbIX BbIAENAKOTCA
OMMO3NLNOHHbIE OCOBEHHOCTUN NEPCOHAXEN; B-TPETBUX,
BO BCEX CUTyaLMsX JOMUHMPYHOT ONMO3ULMOHHBIE KOH-
LenTbl «6eaHOCTb» — «BoraTcTBOY.
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Haprusza XAUPYIJAEBA,
npenodasamerib kKaghedpbl POMaHO-2EPMaHCKUX S3bIKO8
YHusepcumema mMupogoli 9KOHOMUKU U duriomamuu

KY/JILTYPHO-JTMHTBUCTUYECKHE OCHOBBI NEPEBO/IA
B IIPENIOJABAHWUM UCITAHCKOTO A3bIKA:
TEOPETUYECKU AHAJTU3 U TIPAKTUYECKUE
PEKOMEH/JALIUU

AHHOTaLUKA: B 3TOM CTaTbe pacCMaTpMBAETCH BaXXHOCTb NepeBoda B NPOLIECCe U3YyYEeHUS MCMAHCKOro A3blKa.
Mpexae Bcero, aHanM3npyeTcst porb NpoLiecca nepesoaa B KyrNbTYPHOM KOHTEKCTE U €ro BAUSIHWE Ha pas3Butue
A3bIKOBbIX HABbLIKOB CTYAEHTOB. B HEM Takke paccmMaTpyBalOTCs TEOPETUYECKME OCHOBbLI NEpPeBOAA B MpenoaaBa-
HMM UCMAHCKOTO 53blKa, €r0 POSib B MEXKYIBTYPHON KOMMYHMKALIMN U Pa3BUTUMN KOMMYHUKATUBHOW KOMMNETEHLMN.
MpakTnyeckne pekomeHgaumMy NpeaoCcTaBnAT NpenofaBaTensiM U CTyAeHTam crnocobbl 3PEKTUBHOMO NCMOMb-
30BaHUA NepeBoaa.

KntoueBble cnoBa: rnpouecc nepesoda Ha ucrnaHCcKull 53bIK, Kyabmypa, JluHe8ucmuKka, KOMMyHUKamueHasi
KoMremeHyusi, KyribmypHbIl KOHMeKcm, meopemuyecKkuli aHanu3, Mmemooduka rpernodasaHusi nepesooa.

Annotatsiya: ushbu magolada ispan tilini o'rganish jarayonida tarjimaning ahamiyati muhokama qilinadi. Magolada
tarjima jarayonining madaniy kontekstdagi o‘rni va uning o‘quvchilarning til ko‘nikmalarini rivojlantirishga ta’siri tahlil
gilinadi. Shuningdek, ispan tilini o‘gitishda tarjimaning nazariy asoslari, uning madaniyatlararo muloqotdagi o‘rni va
kommunikativ kompetensiyani rivojlantirish masalalari ko‘rib chiqiladi. Amaliy tavsiyalar o‘qituvchi va talabalarga

tarjimadan samarali foydalanish yo'llarini beradi.

Kalit so‘zlar: ispan tiliga tarjima jarayoni, madaniyat, tilshunoslik, kommunikativ kompetensiya, madaniy kontekst,

nazariy tahlil, tarjimani o‘qitish usullari.

Annotation: this article examines the importance of translation in the process of learning Spanish. First, it
analyzes the role of the translation process in the cultural context and its impact on the development of students’
linguistic skills. It also examines the theoretical foundations of translation in teaching Spanish, its role in intercultural
communication and the development of communicative competence. Through practical recommendations, teachers
and students are provided with methods for the effective use of translation.

Key words: franslation process in Spanish, culture, linguistics, communicative competence, cultural context,
theoretical analysis, translation teaching methodology.

MepeBoa urpaeT BaXKHyHo porib B NPoLecce U3y4eHus
MCcnaHCcKoro s3blka. [NepeBoa BaXKeH He TONbKO ANs
N3y4yeHus A3blka, HO U AN NOHUMAaHWS KyrnbsTYPHOro
KOHTeKkcTa. [lepeBoa — BaXKHbIN UHCTPYMEHT, NOMO-
ratoLLUUN NOHATL KYNbTYPHbIA KOHTEKCT B npouecce
n3yyeHns s3blka. bnarogaps nepesogy CTyAeHTbI He
TOMbKO Pa3BMBAOT CBOM S3bIKOBbIE HaBbIK1, HO U NOry-
YaloT BO3MOXHOCTb YKPENnnsTb MEXKYbTYpHbIE CBA3U
(Menuc, 2024).

Mpouecc nepesBoaa Npu U3y4eHUM a3blka 3akntova-
€TCS He TONbKO B YCBOEHUW JTIEKCUYECKNX 3HAYEHUI, HO
n TpebyeT yyeTa KynbTypHOro KoHTekcTa. lNoHnmaHve
YHUKanbHOW KynbTypbl U TPaAWULMIN MCMAHCKOro A3blka
nomoraet ctygeHTam 6onee rnyboko oBrnageTb S3bl-
koM. Pycckuit yueHbin A.H. Kak otmedaet Muxarinos
(2018), «npouecc nepeBoga OTpaXKaeT KynbTYPHYHO
anddepeHunaumio 1 NO3TOMY BaXKeH Npu N3yvyeHun
asbika» (Muxannos, 2018).

Brarogapsi nepesoay pasBMBaloTCH S3bIKOBblE HaBbl-
Kv CTyOeHTOB. Y3bekckun yyeHbii M. T. AbgypaxmoHoB
(2020) roBopuT: «[lpouecc nepeBoga nomoraeTt CTyaeH-
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Tam rmy6xe NOHATb CTPYKTYPY A3blKa U ero Ucnomnb3o-
BaHue» (AbaypaxmoHos, 2020). B npouecce nepesoga
CTYOEHTbl HE TOMNbKO PacLUMPSAIOT CBOW CrOBapHbIN
3anac, HO 1 Nony4atoT BO3MOXHOCTb MPUMEHSATbL rpam-
MaTMYeCcKMe NpaBuia Ha npakTuke.

TeopeTuyeckme OCHOBbI NepeBoAa BaXKHbl Npu
npenogaBaHnM NCNAHCKOTo A3bika. NoHVMaHue cBsA3m
MeXOY NMUHrBUCTUYECKMMU U KYIBTYPHBIMU acneKkTaMm
nepeBofa Nnomoraet npenogasaTensm paspabarbiBaTb
adppeKTUBHbIE METOAUKN. TeopeTuyeckne OCHOBbI
npouecca nepesoga paspaboTtanu y4yeHble MUPOBOro
ypoBHs 1. Hetomapk (1988) n 3. Hupga (1964). OHn
CYMTAIOT, YTO «MPOLECC NepeBofa AOMKEH BKIHOYaTb He
TONbKO A3bIK, HO U KynbTYypy» (Hbtomapk, 1988; Huaa,
1964).

Mpouecc nepeBoga UrpaeT BaXKHY pPofib B MEX-
KynbTypHOW KOMMYHMKaumK. [NepeBog gaet cTyaeHTam
BO3MOXXHOCTb MOHSITb TOYKY 3PEHUSI APYrUX KynbTyp.
OTOT Npouecc Takke MMeeT BorbLloe 3HaYeHne ang
pa3BUTUS A3bIKOBbIX HABBLIKOB y4yallmxcsi. Hanpumep, A.
MM cunTaeT, YTo «Mbl JOMMKHbI MOOLLPATHL CTYAEHTOB
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nepeBoanTb CMOHTAHHO, B peanbHON XMU3HU UNu no-
cpencteom ponesbix urp» (Mum, 2024). Takon noaxoa
AaeT CTyaeHTaM BO3MOXHOCTb BblpaXKaTb CBOU MbICIN
n obLatbcsa B npouecce nepesoaa.

Taikke cnegyet OTMETUTL POrib NepesBoda B NOBbI-
LLIEHNW KOMMYHVKaTUBHOWN koMneTeHuun. C nomoLLbo
nepeBoda CTyAeHThbl yuaTtca 3hheKTUBHO obLLaThCs B
pPasnuyHbIX KOMMYHUKaTUBHBIX CUTyaumsx. Pycckui yye-
HbIi A.B. MoHomapes (2019) yTBepxaaeT, 4To «npouecc
nepeBoa SBMAETCS BaXXHbIM MHCTPYMEHTOM pasBUTUSE
KOMMYHMKaTMBHOM komneTeHuun» (MoHomapes, 2019).

TeopeTnyeckne oCHOBbI MePeBOAa O4EHb BaXKHbI
B nNpenogaBaHnn UCMaHCKOro sa3blka. Teopus nepe-
BOAA M3y4aeT MCUXOrormyeckne n NMHrBUCTUYECKe
acnekTbl Nnpouecca nepesoga. KO. Hanga pasgenser
SKBMBANEHTHOCTb NPV NepeBoae Ha OTHOCUTENbHYHO U
ANHAMUYECKYHO 9KBMBANEHTHOCTb: «[1pn OTHOCUTESNBLHOM
SKBMBArNEHTHOCTM KaXK4oe CroBo Bcerga nepeBoamTcs
cooTBeTCTByOLW MM emy croBomy (Hanga, 2024).

OuHamnyeckasn aKkBMBaNeHTHOCTb TpebyeT nek-
cu4eckonm u rpammaTudeckon agantaumu. lNpouecc
nepeBoAa Takke BaXKeH ANS NoBblLUEHUS KOMMYHU-
KaTMBHOW KOMNETEHTHOCTU CTyAeHToB. CTyaeHTbl Co-
BEPLLEHCTBYIOT CBOM PasroBOPHbIE HaBbIKW, MOHMMas
pasnnuusi Mexay pasHbIMU KynsTypamm 1 sdbikamu. lMe-
peBog co3gaeT Ans CTy4EeHTOB BO3MOXHOCTY 0bLLeHunst
n obmeHa ngeamum (Venuti, 2024). 3toT npouecc Takke
pasBMBAET UX HaBbIKWN aHaNMTUYECKOro MbILLNEHMS.

BoT Heckonbko cnocoboB adhdPEeKTUBHOIO UCMOSb-

30BaHWs Nepesoda npenogasaTtensmMn U CTygeHTamum:

1. YuntbiBanTe KynbTYpPHbIA KOHTEKCT: 06bsCHUTE
yyaLLMMCS KyNbTYPHbIV KOHTEKCT Nepea NepeBoaoM.

2. MpakTuyeckne ynpaxxHeHus: BoBrekanTe CTy-
OEHTOB B NpoLecc nepeBofa B pasnnyHbIX KOMMYHU-
KaTUBHbIX CUTyaUUsIX.

3. PacwumpsanTe cBow crioBapHbIN 3anac: Ucnorb-
3ynTe cnoBapu 1 pecypcbl Ans N3y4eHust HOBbIX CIOB
B npouecce nepesoa.

4. YnpaxHeHus No nepesoay: 3agaHve yyawmumcs
nepeBecTn pasfinyHble TEKCThI.

5. [pynnoBble 06CyxaeHus: CTyaeHTbl nonyyaoT
Bonee rmybokoe noHMMaHuMe npouecca nepesoaa,
obcyxaas pasnuumsa mexay cobon.

6. NIHTepakTMBHbIE METOALI: BbinonHeHne ynpaxHe-
HWIA NO NepeBoay Ha OHManH-NNaTopMax C UCMOorb-
30BaHNEM COBPEMEHHbIX TEXHOMOMMMN.

3akntoueHue

[MepeBoa nmeeT BonbLuoe 3Ha4YeHne B npouecce
N3y4yeHns ncnaHckoro s3blka. [lepeBog He TONbKo
pa3BMBaeT A3blKOBbIE€ HaBblKW, HO U COnMMXKaeT KynbTy-
Pbl ¥ MOBbILLIAET KOMMYHUKATUBHYHO KOMNETEHTHOCTb.
BaxHoCTb nepeBoda Ha ypokax UCMaHCKOro A3blka
3aKnio4aeTcHd B pa3BUTUM A3bIKOBbIX HABbIKOB y4a-
LLMXCS M YKPENNEeHUN MEXKYNETYPHON KOMMYHUKaLNN.
Mpouecc nepeBoga ABNSETCA BaXHbIM MHCTPYMEHTOM
O5Ns CTYAEHTOB He TOSbKO B U3YyYeHUUN A3blKa, HO U
B yryylleHun nx obLiern KOMMyHUKaTUBHON KoMMe-
TEeHUMW.

CMUCOK NCNOJNIb30BAHHOM NIUTEPATYPbI:
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BEPCUTET.

2. Muxannos A.H. (2018). KynbTypHble pasnuynsa nepeBoga. PyCCKUin NIMHIBUCTUYECKUI XKypHarT.
3. Newmark P. (1988). A Textbook of Translation. Prentice Hall.
4. Nida E.A. (1964). Toward a Science of Translating. Brill.

5. NoHomapes A.B. (2019). KomMyH1KaTMBHas KOMMNETEHTHOCTb U nNpouecc nepeBoga. XXypHarn NMHIBUCTUKU
1 nepesoaa.

6. Menuc, M. (2024). OueHka nepeBofa: TEOPETUYECKME OCHOBbI U MpakTuka. Teopus 1 NpakTuka nepeBoa.

7. Hanga, KO.10. (2024). lNepeBog4yeckas 3KBUBANIEHTHOCTb: OTHOCUTENbHbBIN U AMHAMUYECKUIA Noaxoabl. Teopust
nepesoga.

8. MNum, A. (2024). Ponb nepeBoa B ob6pasoBaHun: meTogonoruyeckme nogxonbl. Mpobnema ncnonb3oBaHus
nepesoga B y4ebHOM npoLiecce npv NpenogaBaHny MHOCTPaHHOIO SA3bIKa.

9.BeHyTn, J1. (2024). CoBMECTHOE M3y4YeHEe NHOCTPAHHOIO A3blka U MepPeBOAa: C TOYKMU 3pEHUST CoLManbHOro
KOHCTpYKTMBU3Ma. Teopus nepesoaa.
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N'yn6axop ACATOBA,
cmapuwul npernofasamerb kaghedpbl « PomaHO-2epMaHCKUE 3bIKU»
YHusepcumema dunnomamuu npu MuHucmepcmee uHocmpaHHbix den Pecniybnuku Y3bekucmaH
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KOTHUTHUBHBIE 1104X0/1bl K U3YYEHHIO :
HEMEIIKOI'O A3bIKA: TEOPUA U ITPAKTHUKA

AHHOTaI.WIFl: Lenbto ,ElaHHOVI CTaTbU ABNAETCA aHalIn3 TEOPETUKO-METOO0JTI0OTTMYEeCKNX OCHOB NpUMeHeHns
KOTHUTUBHbIX NOAXOA40B B NU3YYEHUN HEMELIKOIO A3blKa. B ctatbe onncaHbl OCHOBHbIE TeopeTnyeckme KoHuenunm
KOrHUTUBHOIO noaxona, ero BrinaHmne Ha npouecc N3yveHnd A3blka, MeToaos10rm4eckme acnekThbl. I/Isyqume A3blKa
He orpaHmn4imnBaeTcsd npwo6peTeHmeM rpaMmmMmaTmkm 1 CrioBapHOro 3araca, HO Takxe U TeM, KaK YerioBeK UCMNOoJib-
3YET KOrHUTUBHbIE MNMPoLeCChl, Takne Kak namatTb, BHUMaHue, 3006pa>|<eHv|e 1 pas3ym, BO BpeMsa UCNOJib30BaHUA
A3blka. KorHUTuBHbIE noaxoabl nomMmorarT SQ)CbeKTI/IBHO NMOHATbL CI10XKHbl€ NPOoLEeCChbl U3y4eHUA A3blka U YCKOPUTb
06yquV|e. Takxke B cTatbe paccMaTpuBaeTcsd, Kak UHTErpupoBaTb KOrHUTUBHbIE NMOAXOoAbl B NpoLecC n3y4eHud
HEeMELIKOIo A3blka, Kak X MOXXHO UCMNOSib30BaTh Ha NPaKTUKe U KakK OHXU MOTryT NOMOYb MOBbLICUTb Sq)(*)eKTI/IBHOCTb ‘-'-“%
n3y4eHna A3blka. Takue nogxoAbl, B CBOK o4epenb, nomMoraroT peLlnTb I'Ip061'leMbI CTYOEHTOB B N3y4YeHUN A3blKa }lx\
M YyNyyLInTb MPOLIECC Ero YCBOEHUS.

KnroyeBble crioBa: KO2HUMUBHbIE MOOX00bI, U3y4YeHUE Si3biKa, HEMeUKUU S3bIK, MCUX0I02usi, meopusi oby-
YeHus, namsimb, 8HUMaHue, JluHaguCcmuKa, Memoouka 0by4YeHus], Mo3HasamesbHbIE PecypChbl, UHMEPaKMUBHbIE
MemoOdbi 06yYeHUs.

Anntatsiya: ushbu maqgolaning magsadi nemis tilini o‘rganishda kognitiv yondashuvlardan foydalanishning
nazariy va uslubiy asoslarini tahlil gilishdir. Magolada kognitiv yondashuvning asosiy nazariy tushunchalari, uning
til o‘rganish jarayoniga ta’siri va uslubiy jihatlari ko'rib chigiladi. Tilni o‘rganish grammatika va lug‘atni o‘zlashtirish
bilan cheklanib golmasdan, balki inson tildan foydalanishda xotira, diqqat, tasavvur va aql kabi kognitiv jarayonlardan
ganday foydalanishga ham e’tibor garatishlari zarur. Kognitiv yondashuvlar bizga murakkab til o‘'rganish jarayonlarini
samarali tushunishga va o‘rganishni tezlashtirishga yordam beradi. Maqgolada kognitiv yondashuvlarni nemis tilini
o‘rganish jarayoniga ganday kiritish, ulardan amalda ganday foydalanish va til o‘'rganish samaradorligini oshirishga
ganday yordam berishi hagida ham so‘z boradi. Bunday yondashuvlar, o'z navbatida, o‘quvchilarning tilni o‘rganishdagi
muammolarini hal qgilishga va uni o‘zlashtirish jarayonini yaxshilashga yordam beradi. f

Kalit so‘zlar: kognitiv yondashuvlar, til o‘rganish, nemis tili, psixologiya, o‘rganish nazariyasi, xotira, diqqat, -
tilshunoslik, o‘qitish usullari, kognitiv resurslar, interfaol o‘qitish usullari.

Annotation: this article aims to analyze the theoretical and methodological foundations of the use of cognitive
approaches in learning German. The article covers the main theoretical concepts of the cognitive approach, its
impact on the language learning process, and methodological aspects. Language learning is not limited to mastering T
grammar and vocabulary, but also how a person uses cognitive processes, such as memory, attention, imagination, .
and consciousness, in the process of using language. Cognitive approaches help to effectively understand complex
processes in language learning and accelerate learning. The article also discusses how to integrate cognitive
approaches in the process of learning German, how they can be used in practice, and how they can help increase
the effectiveness of language learning. Such approaches, in turn, help to solve students’ problems in language
learning and improve the process of mastering.

Key words: cognitive approaches, language learning, German, psychology, learning theory, memory, attention,
linguistics, educational methodology, cognitive resources, interactive learning methods.
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O eKkTMBHbIE NOAXOAbLI K U3YYEHNIO HEMELIKOTO
s13blka Bcerga Obinv B LEHTPE BHMMAaHMUS NIMHIBUCTOB U
npenogasartenen. B npouecce nsyyeHus s3blka HeOo-
CTaTO4YHO TOJSIbKO Pa3BUTUS rPAMMaTUKM U CITOBAPHOTO
3anaca, 3T0 TakKe CBA3aHO C KOTHUTMBHbIMU NpoLEeC-
CcaMu; KOTHUTMBHAS MCUXOIOMSI UTPAET BaXKHYHO POIib B
aHanm3e co3HaTenbHbIX 1 6ecco3HaTeNbHbIX MPOLECCOB
B 0OpasoBaTernbHbIx Npoueccax. [pn nsyyeHunn ssbika
3TOT MPOLECC OCYLLECTBSAETCS Yepes Takme CUCTEMBI,
Kak namMsTb, BHUMaHue, BOCMPUATUE N MOHUMaHMe.

KorHutnBHbIE NoaxoAdbl UCCeayT CUCTEMbI, aK-
TMBHO y4acTBYOLLME B N3YYEHUN s3bIKA, MPUHMMAs BO

BHWMaHWe Co3HaTemnbHble N Gecco3HaTerbHble NPOLECCHI
N3yyeHns s3bika YerioBekoM. CornacHo TeopMM KOrHU-
TMBHOro pa3eutus MNuaxe (1970), cnocobHOCTL Nogen
ycBamBaTb HOBY MHGOPMAaLMIO U pacLUMpsiTb CBOU
3HaHWS1 OCHOBaHa Ha KOrHUTUBHBIX Npoueccax. Mpu
N3y4YeHnm s3blka 3TOT MPOLIECC OCYLLECTBMSETCS Yepes
Takue CUCTEMBI, KaK NaMsaTb, BHUMaHue, BOCNIPUSTAE U
noHnmaHune. Kpome Toro, B TEOPUM KOTHUTUBHOTO 00Y-
yYeHus, paspaboTtaHHon AHgepcoHoMm (1983), 3HaHuS,
MosyYeHHbIE B XOAe U3Y4YeHUs A3blka, aHaNn3npyTCs
NMOCPEACTBOM KOrHUTUBHbIX NMpoueccoB. M3yyas A3bIk,
noay UCMonb3yHT NpoLlecc «0bpaboTkn MHopMaLMn
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ANs NprobpeTeHns HOBOro CI0BapHOro 3anaca v rpam-
MaTUYECKNX CTPYKTYP, YTO NO3BONSET UM MHTErPUPOBATL
paHee n3yyeHHble 3HaHWS B HOBbIN KOHTEKCT.

KorHutueHbIe Noaxoabl akTUBHO aHanmU3upyoT npo-
Lecc n3yveHus a3blka. MHorve nccnegoBaHms nokasbl-
BalOT, YTO IPPEKTUBHOE NCMONb30BAHNE KOTHUTUBHbIX
PEeCypCOB Mpu U3yYeHUN A3bika 0BecneYnBaeT ycrneLwHoe
n acppektTnBHoe obyyeHne. KorHMTnBHbIE NOAXOAbI K
N3YYEeHUIO A3blka peanmayoTcs C MOMOLLBIO PasfUYHbIX
METOA0B, @ UMEHHO MHAMBUAYAlbHbIX U FPYNNOBbIX
ynpaxHeHW Mo U3YyYeHUIo A3blka, cTpaTerui passu-
TN NaMATU U NOHUMaHUS, a Takke UCMONb30BaHUA
A3blKa B pearnbHbIX XU3HEHHbIX cuTyaumsx. Hekotopble
yyeHble, Hanpumep, H.M. LWenakosckasa (2000), aHa-
n3mMpoBaBLUME NPOLLECC N3YYEeHUS HEMELIKOTO A3blka,
nogyvepkusaroT 3PPEKTUBHOCTb NCMONBb30BaHNS KOTHU-
TUBHbIX CTpaTernn Nnpu ndydeHnu asbika. LLsmakosckas
noKasblBaeT BaXHYH POSib KOTHUTUBHbIX NOAXOA0B B
aHanmae ncuMxonorm4yeckmnx acnekToB N3yyeHns A3blka.

®ynneH (2009) yTBepXaaeT, YTO «KKOrHUTUBHbIE NOA-
XOObl K N3y4eHUI0 5i3blKa He TOMNbKO MOMOratT YCKOPUTb
obyyeHune, HO Takke oka3blBaloT HonbLLOe BrnsHUE
Ha NCcUXonornyeckne acnekTol u3ydeHus asoikar. Mc-
Nonb30BaHMe KOTHUTUBHbBIX CTpaTernn npun nay4yeHmm
A3blka NoBbIWaeT 3PPEKTUBHOCTb YCBOEHNSA A3bIKa
1 NO3BOMSET yyalmmcs beicTpee 3anoMmMHaTbh HOBYHO
WHpopmaumio. Peannsaunsi KOrTHUTVBHbBIX NOAXOAOB B
N3y4YeHUN A3blKa OCYLLECTBIISAETCS NOCPEACTBOM pas-
FNINYHBIX METOANYECKNX NOOXOA0B B MPOLECce N3y4eHus
A3blka. Hanpumep, MeToabl «KOTHUTUBHOIO 00y4YeHns»
Npv N3y4eHUmn 93bika MOryT ObITb 3OMEKTUBHBIMU NPU
00yYeHUn CTyOeHTOB HOBbIM SI3bIKOBbLIM CTPYKTYpaM.
OTn MeToAbl MOMOratoT pasBMBaTh NAMATb U NOHUMaHWe
npu U3y4eHnn A3blka, a Takke ynpoLlarT CNOXHble
NpoLEecChbl N3y4eHns A3blka.

Cpeawn yyeHbix, paspaboTaBLumx negarornyeckmne
MeToAbl, OCHOBaHHbI€ Ha KOrHUTUBHbIX NOAxo4ax K
M3yYeHUI0 sA3blka B Y36eKkncrtaHe, BaxXHOe 3HayeHue
nmetoT HayyHble Tpyabl ®. A. Vcpaunosa (2011). Ero
NCcCnefoBaHys NoayepKBatoT BaXKHOCTb MCMONMb30BaHUS
KOrHWUTWBHbIX METOAOB AN Pa3BUTMSA NamaTn 1 Boobpa-
XeHuWs yvaLmxcest. Takke Ncnornb3oBaHne COBPEMEHHbIX
TEXHOMNOININ B U3y4eHUU A3blKa CYLLECTBEHHO NomoraeTt
B peanunsaummn KOrHUTUBHbIX NoaxonoB. KomnbloTepHble

obyyatoLme nporpaMmbl M UHTEPAKTUBHBIE NNaTdOPMbI
NO3BONSAOT NONb3oBaTenam paspabarbiBatbe u addek-
TMBHO MCNOMb30BaTb KOrHUTUBHbIE CTpaTernm npu mns-
yyeHuun asblka. Hemeukun yueHbin b. A. Kponn (2001)
n3yunn aEKTUBHOCTb MHTEPAKTUBHBLIX TEXHONOMMIN B
N3yYeHun A3blka U UX MECTO B Pa3BUTUN KOTHUTUBHbIX
NpOLIECCOB U BbiCKa3arn MHEHWE O HOBbIX NMOAXOAaX K
N3yYeHuto aA3blka.

KorHntunBHbIE NOAXOAbI K U3YHEHUIO HEMELIKOTO A3blka
BaXXHbl AN NOBbIWEHNsT 9PHEKTUBHOCTU Y TOYHOCTU
npouecca ndyvyeHus asblka. KorHuTMBHbIE Nogxoapl K
N3yYeHUto A3blka — 3TO NOAXOAbI, HanpaeBneHHble He
TONbKO Ha OBNageHne rpaMMaTrKon U NEKCUKOW, HO
N Ha pa3BUTME NCUXMYECKMX MPOLECCOB U3y4atoLlero
A3bIK — NaMATU, BHUMaHWS, BOOBPaXXEHUS U CO3HaHMS.
OBbeauHeHne npouecca U3yvyeHns A3blka ¢ KOrHUTKB-
HbIMW NpoLeccamu yny4liaeT OTHOLLEHNE yYallerocs K
A3bIKY M €ro ycrneBaeMoCTb B MOHUMaHUM A3blka. Takue
noaxoAbl MOMOralT YMEHbLUNTL DaKTOPbI, YCIOXHS0-
Lme npouecc obyvyeHnsi, o.cobeHHO Ha paHHUX aTanax
N3y4YeHns A3blka.

KorHuTuBHbIE NOAXOAbLI CO34al0T BO3MOXHOCTU HE
TONbKO OOHOBUTL TPaAMLMOHHbIE METOAbI, HO U cae-
naTb npouecc obyyeHnsi bonee aPEeKTUBHBIM 3a CHET
NCMONb30BaHNS COBPEMEHHbLIX TEXHOMOMNI U NHTEpak-
TUBHbIX METOAOB. Hanpumep, MynsTMMeannHbIE MHCTPY-
MEHTbI, MOBWIbHbIE NPUNOXEHWS 1 OHNAaNH-NNaTdOoPMbI
MOFyT MCMNOMNb30BaTbCA ANSA PA3BUTUA KOTHUTUBHbIX
HaBbIKOB, N3y4atloLLMX A3bIK U MOOLLPEHNS UX UCMOMb30-
BaHWs A3blka Ha NpakTuke. Takke ycnelwHas peanvsa-
LMsi KOTHUTMBHBIX NMOOXOA0B B U3y4eHUU s3blka TpebyeT
BHMMaHMA K NMIMYHOCTM yyalumxcsl, Bbibopa MeToaos,
noaxodsaLmx Ans ux ctuns obyyeHus. KorHutneHble
noaxoAbl MOMOratoT caenaTtbh NPOLEect N3y4YeHnst A3blka
Bonee rnyboknm 1 apdeKTUBHBIM, NPeacTaBnaoT cobom
METOANYECKMI NOAX0[, HanpaBneHHbIN Ha hopMUPO-
BaHWe. He TONbKO PasBUTME TEXHUYECKUX HABbLIKOB,
HO 1 (hopmMuMpoBaHMe KOMMMEKCHbIX CNOCOBHOCTEN,
BKINIOYAIOLLMX 3HAHME U NMOHMMaHKWe s3blka. B 10 xe
Bpems ycrneLuHas peannsaunsi KOrHUTUBHbIX NOAXOO0B
Ha NpakTuKe, pa3BuUTMe METOONYECKNX HaBbIKOB yynTe-
new packpbiBaeT MHHOBALMOHHbIE acnekTbl y4ebHOoro
npouecca 1 CyLeCTBEHHO NoBbIaeT apdHEKTUBHOCTb
N3y4YeHns A3blka.

MCNOJIb3OBAHHAA JIUTEPATYPA:
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Max6y6a CAOUKOBA,
npenodaeamersib kKaghedpbl POMaHO-2ePMaHCKUX 513bIKO8
YHusepcumema mMupogoli 9KOHOMUKU U duriomamuu

®OPMUPOBAHME ®PA3EO/IOTMYECKOHN KOMIIETEHIIUU Y
OBYYAIOHINXCA HA YPOKAX UCITAHCKOTI'O A3bIKA

AHHOTaUusA: JaHHAs CTaTbsl NOCBSILLEHA N3YYEHUIO TEOPETUYECKMX U NPAKTUYECKUX acneKToB hopMmMpoBaHust
(hpaseonornyeckmnx KOMMETEHLMI yHaLLMXCa Ha ypoKax UCnaHckoro A3bika. Lienb — addpekTnBHO peannsoBath Npo-
Liecc crioBoobpasoBaHu1s, MoMoras yyalumMMcs yceavBaTb (opas3eosiornyeckme eanHuLbl, NpaBubHO YNoTpednsTe
MX B TEKCTE, MOHNMAaTb CMbICIIOBbIE CBA3W. B cTaTbe Takke 0603HaYeHbl NepcnekTMBHbIE HanpaBneHus 6onee
rny6oKoro n3y4eHus NMHrBoAMOAKTUYECKMX acnekToB hpaseornorum.

KnioueBble cnoBa: ¢hpaseosniocuyeckas KOMIemeHmMHOCMb, KOMMYHUKamueHasi KoMrnemeHmMHocms, gopale-
onoeauyeckue eOUHUUbI, KOGHUMUBHbIU M0OX00, MemooOuKa 0by4YeHUs 53bIKY, UHmMepaKkmueHbie Memoodhbl, pedyesasi
0essmesnibHOCMb, KynbmypHasi KapmuHa mMupa.

Annotatsiya: ushbu magqgola ispan tili darslarida talabalarning frazeologik kompetensiyalarini shakllantirishning
nazariy va amaliy jihatlarini o‘rganishga bag‘ishlangan. Bundan ko‘zlangan maqgsad — so‘z yasalish jarayonini
samarali amalga oshirish, o‘quvchilarga frazeologik birliklarni o‘zlashtirish, matnda ulardan to‘g‘ri foydalanish,
semantik bog‘lanishlarni tushunishga yordam berishdan iborat. Maqolada frazeologiyaning lingvodidaktik jihatlarini
tadqiq etishning istigbolli yo‘nalishlari ham ko‘rsatilgan.

Kalit so‘zlar: frazeologik kompetensiya, kommunikativ kompetensiya, frazeologik birliklar, kognitiv yondashuv,
til o‘qitish usullari, interfaol usullar, nutq faoliyati, dunyoning madaniy tasviri.

Annotation: this article is devoted to the study of theoretical and practical aspects of the formation of students’
phraseological competencies in Spanish language lessons. The aim is to effectively implement the process of
formation by students through the acquisition of phraseological units, their correct use in the text and understanding
of semantic connections. Also, this article identifies promising directions for a deeper study of the linguodidactic
aspects of phraseology.

Key words: phraseological competence, communicative competence, phraseological units, cognitive approach,

language teaching methodology, interactive methods, speech activity, cultural worldview.

®pazeonornamel 3aHMMatoT ocoboe MecTo B A3bl-
Ko3HaHUK. OHK He TONbKO OTpaXatoT NeKCU4eckoe
GoraTcTBO A3bIKa, HO 1 BOMJIOLLAIOT KyNbTYPHbIE U Ha-
umMoHanbHble ocobeHHocTu (B.B. BuHorpagos, 1947).
dopmupoBaHune hpaseonornyeckort KOMMETEHLMN Me-
€T BaXXHOe 3Ha4eHne B 00y4YeHNN MHOCTPAHHOMY SA3bIKY,
TaK KaK MOBbILUAET KOMMYHVKATUBHYHO KOMMETEHTHOCTb
YYaLLMXCS U pa3BMBaET Y HUX HABbIKM €CTECTBEHHOIO
ncnonb3oBaHus sa3bika (I.B. KonwaHckuin, 1982). B
YaCTHOCTW, UCMAHCKMI S13bIK UMEET CBOK YHMKATbHYHO
dpaseonornyeckyo CUCTemy, oBrnageHne KoTopon
TpebyeT OoT CTyAeHTOB 0cOO0ro BHUMaHUS 1 0coboro
meTogmyeckoro nogxoga (M. MonuHep, 2007).

®paseonorus, kak BakHas 06nacTb A3bIKO3HaHUS,
NMEET CBOW TEOPETUYECKME OCHOBBI. 3ydeHuto dpa-
3€0M0orM4yecknx eguHunL, B y30EKCKOM s13bIKO3HaHUM
nocesieH psag nccnegosanun (A. Xogxnes, 1988;
L. Paxmatynnaes, 1972). B aTux nccnegoBaHusax
aHanuaupoBanucb onpegeneHus, Knaccupukaumm un
crneundmryeckne xapakTepmucTkm pas3eonormyeckmx
eovHuL. B pycckom s13bIKO3HaHUKM Takxke yaoensiercs
OonbLIOe BHUMaHME N3y4YeHnto hpaseonormyecknx
eanHny (H.M. WaHncknin, 1963; B.IM. XKykos, 1978).
3apybexHbii uccrnegosatens M. MonuHep (2007) B
cBoem croBape «Diccionario de uso del espafol» ocobo

oTMeTun dpaseonormdeckoe 6oraTcTBO UCNAHCKOTO
s3blka. Begetca Takke paboTta B obnactn metogukm
0o0y4eHus1, HanpaBneHHas Ha pa3BuTne paseonorn-
yeckon komneteHumn (J1.®. BaxmaH, 1990; . HyHaH,
1991).

®paseonormyeckas KOMNETEHTHOCTb — 3TO CNOCOO-
HOCTb MOHUMATb €4MHULBI U UCMONb30BaTh UX COOT-
BETCTBYHOLLMM 0Opa3oM B KOHTEKCTE Afsi OpraHn3aumm
oby4eHus dppaseonormn. Hanpumep, Takue dpasbl,
KaK «HaXXMUTE KHOMKY» UM «B cepue ecTb MecToy,
yBENM4YMBaT 6OraTCTBO M BbIPA3UTENBHOCTbL A3bIKa.
(Xampaes, 2020). OHuM Takke OTpaxKarT KynbTYPHbIN
KOHTEKCT, KOTOPbIN BaXKEH NPU N3yYeHUN A3bIKa.

McnaHckmin si3blk 06nagaeTt dppaseonornyeckomn
KOMMeTeHUmen, 1 METOAMKA Pa3BUTUS A3blKa 3TUM He
orpaHuymBaeTca. KOrHuTMBHas NIMHIBUCTUKA M3yvaeT
dhpaseonormyeckne NOHATUS, OpraHN3aLNOHHYHO CTPYK-
TYpY, CEMaHTKKy 1 nparMaTuKy. VIHTepakTMBHbIN MeToA
dpaseonorn4yeckoro aHanmaa nomoraeT paspabarbi-
BaTb KOHLENUWUN, MOHUMaHUS N KOHTEKCTbI, KOTopble
NMomoratT JOCTUYb Xenaemblx pe3ynsrtatoB (Anues,
2021). YTo0bI NOHATL 3Ha4YeHMe hpazeonornama, Hy>KHo
NOHATb 3HaYeHne pas3eornorMama n 3Ha4yeHue Bolpa-
XeHusi. Kpome Toro, BbiMONHEHME hpaseonormiyeckmnx
YNPaXXHEHUIN C NCMOMNb30BaHNEM COBPEMEHHbIX TEX-
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Tadgiqotlar

Homornn elue 6onblue NOBbILAET NHTEPEC YYaLLNXCS.
(TawnynaTtosa, 2022).

[nsa dopmmnpoBaHus ppa3eonornyecknx KOMneTeH-
LM CTYAEHTOB UCMONb30Banuch criegytoLme MmeTogpl.

1. TeopeTuyeckuin aHanunsa: aHanusa nuTepaTypbl
no dpaseonormamam n MeToamKe NX npenogaBaHus.

2. HabniogeHune: MOHUTOPUHI YPOBHS UCMOMb30-
BaHWS yyalimMmumcs ppaseonornaMoB 1 npouecca nx
YCBOEHMS Ha YPOKax MCMaHCKOro A3bIka.

3. MNeparornyecknii onbIT: pa3paboTka 1 BHeapeHne
cneumanbHbIX YNPaXXHEHU 1 3a4aHui, HanpaBneHHbIX
Ha coBepLUeHCTBOBaHME (hpaseonormyecknx aHaHum
yYaLLMXCS.

4. TecTbl 1 aHKETbI: ONpeaennTb YpoBeHb pase-
OrOrMYeCcKor rPamMoTHOCTM YHaLLMXCA U U3YYUTb UX
OTHOLLEHWe K npoueccy obyyeHus.

Pesynkrathl nccnegoBaHusa nokasanu, 4to rny6o-
Koe ycBOeHue (ppa3eonorn3amoB 1 Ux npakTnyeckoe
npUMeHeHe NoBbILLAET PedYeBy0 akTUBHOCTb y4a-
wuxcsa. OcsamBas paseonorusmebl, ydalmnecs He
TOMbKO MyYLle YCBanBaloT A3bIK, HO U PaCLUMPSAIOT CBON

Hble UHHOBauuK, 6(4), 12—19.

KynbTYPHbIV Kpyro3op. Ha 3aHAaTusX, NPOBOAMMBIX C UC-
Nonb30BaHWMEM UHTErPATMBHOIO NOAXoAa, yvallmecs He
TOMBKO 3anoMm1HAT hpaseonorn3mel, HO 1 pasBMBalOT
HaBbIKM UX MPaBUIBHOIO M YMECTHOIO UCMOMb30BaHUS
B peyeBOM npouecce. B yacTHocTu, cTyaeHTsl 6yayT
4YyBCTBOBATb CE051 KOMOPTHO B PA3NMNYHbIX CUTyaLMSAX
06LLIEHMS Ha MCNaHCKOM SA3bIKe U ByayT roToBbl aKTUBHO
y4yacTBOBaTb B O6GLLEHUMN.

3aknoyeHue

OcBavBas hpaseonornsmel, yyalimecs He TOMbKO B
COBEpLLUEHCTBE OBMageBaloT A3bIKOM, HO U pa3BUBaIOT
CBOM KyTbTYpHbIE M KOMMYHMKATUBHbIE HaBblku. Kpome
TOro, GbINO YCTAHOBMNEHO, YTO MHTEMPATUBHbIN NOAX0A
adhdhekTuBEH B hopMmnpoBaHnn hpaseosnormyeckom
KOMMNETEHTHOCTM YYaLLMXCSA Ha YPOKax MCNAHCKOro
A3blka. [laHHoe uccnegoBaHne MOXeT NOCIYyXUTb OC-
HOBOW AN pa3paboTkn NpakTUYECKUX peKoMeHaaUunmn
ONs npenogasaTenen NCMaHCKOro si3blka 1 COBEPLUEH-
CTBOBaHMS METOAVK NpenofaBaHus s3bika. Kpome Toro,
3TO UCCNEeAOBaHUE Takke 3a4aeT HOBbIE HanpaBneHus
ans 6yaywmnx nccnegoBaHun.

NCIMNOJIb3OBAHHAA NNUTEPATYPA:
1. AnneB A. (2021). CemaHTnyeckme acnekTbl pa3eonorn3moB. Y3bekckui a3bik n nutepatypa, 3(2), 45-52.
2. Xampaes C. (2020). ®dpaseonornam v ero posnb B A3bIkO3HaHUN. Bonpockl A3blko3HaHus, 4(3), 23-30.
3. Townynatosa [. (2022). 3awnTHble TEXHONOMMM NS OpraHn3aummn: nHTepakTuBHbIn metod. ObpasoBaTernb-
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Maxmyn ®ATXYITTAXOOXAEB,
Y3bekckuli 2ocydapcmeeHHbIl yHU8epcumem MupOo8bIX 513bIKO8

Ob AHTOHNUMAX B «MEPTBbBIX AYIIIAX» H. B. T'OT'OJIA

AHHOTaUuA: gaHHas paboTa NocBsLleHa N3y4eHUo NPUeMoB, KoTopble NpuMmeHsn H. B. Foronb B noame
«MepTBble oyLUM», B YACTHOCTU KOHTPACT, MPOTUBOMOCTABIIEHNE C LUMPOKUM MUCMONb30BaHWEM aHTOHUMOB. [JaHHas
pabota 6yaet cnocobcTBoBaTb (DOPMUPOBAHUIO MUHIBO-KYNBTYPONIOTMYECKON KOMMNETEHLIMMN Y Y3OEKCKNX CTYOEHTOB,
N3yYaroLLMX PYCCKUIN SA3bIK.

KnroueBble croBa: aHTOHWMbI, aHTUTEe3a, KOHTPACT, NPOTUBONOCTABEHNE, KOHTEKCTYallbHble aHTOHUMBbI,
nepcoHax, obobLueHre, TMNn3auus.

Annotation: this work is devoted to the study of the techniques used by N. V. Gogol in the poem “Dead Souls”,
in particular contrast, juxtaposition with extensive use of antonyms. This work will contribute to the formation of
linguistic and cultural competence among Uzbek students studying Russian.

Key words: antonyms, antithesis, contrast, juxtaposition, contextual antonyms, character, generalization, typing.

Annotatsiya: ushbu asar N. V. Gogolning “O'lik jonlar” poemasida go‘llagan usullarini o‘rganishga bag‘ishlangan,
xususan, antonimlardan keng foydalanish bilan kontrast, garama-qarshilik usullarini keltirib chigargan. Ushbu ish
rus tilini o’rganayotgan o‘zbek talabalarining til-madaniy kompetensiyasini shakllantirishga yordam beradi.

Kalit so’zlar: antonimlar, antiteziya, kontrast, qarama-qarshilik, kontekstual antonimlar, xarakter, umumlashtirish,
yozish.

KoHTpacT, npoTuBonoctaBneHne — nanobrneHHbIN Tenb kak Obl OGHOBNSAET CEMaHTUKY dopaseonornama
npuem H.B. lorons, ¢ 4em CBSI3aHO LLUMPOKOE MUCMOSb- «XIbIHYTb Kak 13 Begpay», co3gaBas peanncTnyeckoe
30BaHWEe MM aHTOHNMOB. onucaHue [oxasa: «HakoHel rpomoBon yaoap pasgancs

®DyYHKUUM aHTOHMMOB B noame «MepTBble OyLn» B pYron pas rpoMye u onuxe, v 4oXa4b XIbIHYN BOPYT
pa3nuyHbl. OgHM aHTOHUMbI KOHCTPYKTUBHO OpraHu- kak 13 Begpa. CHayana npuHsIBLLM KOCOE HarnpaBrieHue,
3yIOT TEKCT, APYrne OTTEHSIOT onpefeneHHble YepTbl XNecTarn OH B OHY CTOPOHY Ky30Ba KUOUTKKU, MOTOM B
XapaKkTepoB NepCoOHaXem, TPETbU BLICTYNAKOT B HEN- Opyryto, NoToM, M3MEHMBLUM 0Opa3 HanageHws n cae-
TpanuayoLen ponu, YETBEPTbIE — B YTOYHSIIOLLIEN. NaBLUNCb COBEPLUEHHO NPSMbIM, 6apabaHnn NpsiMo B

AHTOHMMbI, Bblpa)katoLLiMe KoopAMHALMOHHbIE MO- BEPX €ro Ky3oBa...»

HATWS, NpeaCcTaBleHbl CyLLeCcTBUTENbHbLIMMI, Npuna- H. B. loronb — MacTep xapaKkTepu3ayoLmx geTanen,
raTterbHbIMU 1 HapeYnsimu, 0603HaYaLWMMN BPEMS SIPKO PaCKpbIBaOLLMX BHYTPEHHUIA MUP Er0 NEPCOHAKEN.
1 MecTo (yTpo—Be4ep, 3uMa—neTo, paHHUA—MO34HWNA, Hanpumep, uitatenb Ha OCHOBaHWUM BHELLHWX AeTanemn
npexage—Tenepb, paHblUe—Mo3Xe, CerogHAa—3aBTpa; B OMUCAHUN MOCTOBOMW, BeayLen kK goMy NnoLwku-
HapYXHbIN—BHYTPEHHWI, BEPXHUN—HWXXHWIA, cCripaBa— Ha, 0epEeBEHCKUX CTPOEHUI, cCaMOro MMeHusl, Joma
cneea, BBEPXy—BHU3Y, BAANnU—s0n1amn), n coctaens- NMOAroTaBNBAETCH K TOMY, YTO BriafefibLieM NMEHMS
0T MPOCTPaHCTBEHHOE UNN BPpeMEHHOe obpamneHne SABMNSAETCA UMEHHO TaKoW NOMELLMK, Kak [NnoLlwknH. B
TekcTa. TakoBa, HanpumMmep, 3ap1McoBKa roCTUHULbI, B CO3[aHUKN 3TUX Bblpa3nUTeNbHbIX AeTanen He nocnea-
KoTopou ocTaHoBuncsa Ymumnkos: «HapyxHbl pacag HIOKO POfib UrparT aHTOHMMBbI, KOTOPbIE YCUNBAIOT
FOCTVHWLbI OTBEYAS €€ BHYTPEHHOCTMW: OHA Oblna OYeHb KapTUHy BceoOLlero 3anycrteHus: « CKOpo 0QHaKo xe
ONVIHHA, B [1Ba 3TaXa; HWKHUIN He Obin BhILLEKATYPEH U 4an 3aMeTuTb eMy 3TO NPENOPSIAOYHbIN TOMYOK, NPO-
ocTaBaricsl B TEMHO-KPaCHbIX KMprn4dmKax, elle bonee n3BeneHHbI BpeBeHYaTo MOCTOBO, Npe KOTOPOHD
NOTEMHEBLUMX OT NIMXMX NMOroAHbIX NEPEMEH U rPSI3HO- ropoackasi kKameHHasi obina HU4TO. AT BpeBHa, Kak
BaTbIX y>xe caMux no cebe; BepxHuiA Obin BbIKpaLLEH dopTenbsHHbIE KITaBULLIK, NOAbIMANMUChL TO BBEPX, TO
BEYHOLO XenTor Kpackoto...» (H.B. lNoronk. MNonHoe BHUW3, U HeobeperaBLINIACA 340K NpuobpeTtan nnu
cobpaHue CoMMHEeHUN B YeTbipHaguaTn Tomax. T. VI. LUMLLKY Ha 3aTbIfoK, UK CUHEee MATHO Ha nob...» ;
J1., 1940-1952, c. 8). «WM3-3a xnebHbIX Kragen 1 BETXUX KpbILL BO3HOCUININCH

B «MepTBbIx gywax» loronk, onuceiBas Bcto Pyce, N MenbKanu Ha YACTOM BO34yXe, TO crpaga, To cre-
npuberaet k 0606LLEHMAM, TUNN3ALUMUK SBIIEHUIA, N30- Ba, N0 Mepe Toro, kak bpuyka genana noBopoThl, ABE
Opaxast TUNUYHbLINA ropog, TUMUYHYIO TOCTUHULY, TU- cernbCcKkue LiepkBu, OgHa Bo3ne Apyron: onycreBLlas
MUYHBbIE PaKTbl PYCCKOM >KNU3HMW. [epeBsiHHAsA U KaMeHHas, C XXeNTEeHbKMMWN CTEHaMN,

KapTuHa nponnBHOro goXxas, BbIMOYMBLLETO A0 ncnaTHaHHas, UcTpeckasLlascs» ; « Torna CTPOEHWIA:
HUTKK Yunumkosa no gopore k CobakeBuyy, pucyetcs nackux, ambapos, norpeboB, BUAMMO BETLUABLLMUX,
loronem Takke Npy NOMOLLY aHTOHMMOB, Bblpa)karoLLnX HanosnHsna ABOp; BO3Ne HMX HanpaBo M HaneBo BUAOHbI
NPOCTPaHCTBEHHbIE NOHATUS. C X NOMOLLbIO Nuca- ObIny BopoTa B Apyrvue OBOPbLI».
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AHTOHNMbI C BPEMEHHbLIM 3HAYEHUEM OTTEHAIOT nokasa cepoCTu 1 3aypsifHOCTU CBOUX MEPCOHaXEN,
He TONbKO NocnenoBaTenbHOCTb COBbLITUIA, HO U Te OTCYTCTBMS B UX XapakTepax SpKMX npuBnekaTenbHbIX
WNW MHbIE YepTbl XapaKkTepa NepcoHaxemn: Hanpuvep, YyepT. TakoB «pblLapb konenkn» — MNMasen ViBaHoBUY
nobo3HaTensHOCTb Ynunkosa, ero ymeHme npucno- Ununkos: «B B6puyke cuaen rocnoavH, He Kpacasel,
cabnueaTbCst K MOObIM XU3HEHHBIM 0GCTOATENBCTBAM HO W HE AYPHON HAPYXXHOCTU, HX CIINLLKOM TOSCT, HX
(«C paHHero yTpa g0 nos3gHero Beyepa, He ycTaBas CIULLKOM TOHOK; Hemnb3si ckasaTb, YTOObI CTap, O4HaKo
HU OYLUEBHbIMW, HA TENECHBIMU CUamu, Nncan oH, Xe U He Tak, YToObl CAINLLIKOM MOMOoA».
1 norpssHyB BeCb B KaHUenspckue dymaru...»), cTpactb MopTpety MaHunosa loronb npegnocnan nensax-
L% KAeHbram, cTshxarensctay («Masen MBaHoBWY Kak-To HY0 3apMCOBKY, AOLUEALLYI0 [0 HAaC B ABYX pedakuusX.
gi"— ocobeHHO He nbun BbiNnyckaTb U3 pyk AeHer. Ecnu MepBas coxpaHmBLUAACS peaakuns:
H‘i X HacTosana KpanHaa HeobxoaMMoCTb, TO BCe-Taku, «[lMoroga B 9TO BpeMsi O4eHb KCTaTW NPUCAYKUNach
g Kasanocb emy nydlle BblgaTb AeHbrM 3aBTpa, a He K NOMOSTHEHWIO 3TOW KapTUHbI. [leHb Obin HE TO SICHbIN,
? CerogHs»). He TO cepbint...».
=5 Mpn packpbITMM XapakTepoB NepCcoHaXen, noka- OkoHyaTtenbHasi pegakuns:
3 3e UX coumanbHOro nonoxeHusa foronb ncnonb3yet «[axe camas noroga BeCbMa KCTaTu MPUCAYXUNach:
f @HTOHMMbI, BblpaXatoLlne KaueCTBEHHYH NPOTUBOMNO- OeHb Obln He TO ACHbIN, HE TO MPaYHbIN, a KAaKoro-To
%’{g NOXHOCTb MOHATUI (OLIEHOYHbIE CYLLIECTBUTENBHbIE, CBETMO-CEPOro UBeTa...».
: o KayeCTBEHHbIE NpunaraTerbHble U T. N.): AOCTOMHCTBO B okoHuaTenbHOW peaakumm [oronb N3MeHseT xa-
— HeJO0CTaToOK, TONCThIN — TOHKWIA, MOMYanmBbIn — pas- pakTep anMTEeTOB-aHTOHNUMOB.
roOBOPYMBbIA, MOMNIOAOW — CTapbIn. B komnosunumn «MepTBbIX AyLU» BaXXHOE MECTO 3a-
CoxpaHuBLUMECS pa3pO3HEHHbIE YEPHOBBIE OTPbLIBKM HUMaOT NMpuYeckne oTcTynneHus. «MepTeble ayLwm»
K OTAenbHbIM rnaeam «MepTBbIx AyLU» MOKasbIBatoT, Kak — camoe 3afyLieBHoe npousseaeHune lorons. B Hem
B3bICKaTENbHO OTHOCUICA [oronb K BeIGOpy aHTOHMMOB. BblpaXkeHbl 3CTETUYECKNE N OOLLECTBEHHbIE naeanbl
B matepumanax k rnaBe BOCbMOW Haxo4nMm BapuaHThbl nucatens, ero Bepa B byayLiee Poccuu.
3apUCOBOK YNHOBHMYBLETO MUpa: Cawm lNoronb BLICOKO LIEHUIT Takoe KayecTBo nuca-
1) «4YT0 Kacaetca oo GnaroBMOHOCTK, TO U B 3TOM TEnbCKOro MacTepcTBa, Kak nmpuaM, BUAsS B HEM HEOD-
Henb3s 6bIN0 HANTK B HUX HUYErO, YTO Obl ObINO He- X04MMOoe CBOMCTBO NO3TUYECKOro TanaHTa. Jlnpuyeckas
NPUMYHo. N3BecTHoe Aeno, YTO OYeHb AYPHO BbITh noasusi, Nno crioBam aBTopa «MepTBbIX AyLU», KECTb YK-
(HeB3payHy cob60t0) XyaeHbKOMY UM HU3EHBKOMY: cTad IMYHOCTb CaMOro noaTa u YncTas npaesgay, B Hen
HMKOrga NOYTU HE NONYYUTb BaXXHOrO MecTa, a Tor- «OTYET OLLYLLIEHMIN CAaMOro Mo3Tay, KOTOPbIN NOBCOAY
LLMHA TO e, YTO YMH. TorncTomy cenvac gagyT MecTo: BbICKA3bIBAET «JIMYHbIE TalHbI... COOCTBEHHOM OyLUN».
- HaOEeXHbI YernoBeK». dopmynupyst ogHy 13 0cobeHHOCTEN CBOEro Xyao0-
2) «Opyrve nogn atn ToXe ObinNn HacveT bnaro- XKECTBEHHOro MeToa — CoeaMHEHVE KOMOpa C CaTUpon,
- BUOHOCTU YK€ HeYero rosopuTb: Ymtatens Buaen, 4to ['oronb nepBoHavanbHO UCMONb3YET OOHY Napy aHTo-
I MeXAy HUMW HUKorga He Oblno Kakoro XyAeHbKOro u HUMOB: CMeX — cnesbl. B okoH4YaTenbHy0 pegakumo
' YaxoTO4YHOro, a BCe Hapop Obin B3payHbIi U Taku B [orone BBOOUT HOBbIE @HTOHWUMbI BUOHbIA — HE3PUMBIN,
Tene... Bce cnaea 0ory, CroBOM, TakoW, Kak HYy>KHO A1is YeM He TOMbKO YCUNMBaeT KOHTPACTHOCTb COMoCTaBne-
3aHATUSA XOPOLLMX N HAOEXHbIX MECTY. HWS, HO 1 NpuaaeT eMy ocobyto APKOCTb U 06Pa3HOCTb.
3) «TaHubl ona monoabix. KapTel AN NOYTEHHbIX B yepHOBOM Habpocke aHTOHUMbI NMNPUYECKOTrO
nogen». OTCTYMNEHMS Mo NOBOAY BHE3aNHON CMEPTU NPoKypopa
Kak 1 B OKOH4aTenbHOM pegakummn, B OCHOBE YEPHO- oTcyTcTBoBanu: «ELe ogHa xusHb ybexana ns mupa,
BbIX HAGPOCKOB NEXMT MNPUHLMM NPOTUBOMNOCTABMNEHUSA N BCE COBEPLUNOCH B O4HY MUHYTY».
nogen no nx coumansHOMY NOMOXeHUo. BapnaHTsl Vcnonb3oBaHMe aHTOHMMOB B OKOHYaTENbHON pe-
WHTEPECHbI Npexae BCEro B nnaHe NoMckoB nucatenem Jakumm coobuiaeT cueHe 6onblunm agpamaTtusm: «A
aHTOHMMa K CroBY TONCTbIN, HAanbornee TOYHO Bblpaxa- MeXay TeM NOSIBNEHbE CMEPTU Tak e ObINo CTpaLlHo
toLLiero obLlecTBeHHble KOHTpacTbl. [orons, BUAUMO, He B MasioM, Kak CTpaLLHO U B BENMKOM YENOBEKE. .. »
YOOBMNETBOPUIN KOHTEKCTYarbHble aHTOHUMbI XyAeHb- W ewye conocTtaBneHue.
KM — TONCTbIN, B3paYHbIA — XYAEHBbKUIN U YaXOTOYHbIN, YepHoBow Habpocok:
mMonogble — novTeHHble noan. OH ocTaHaBNMBaEeTCH Ha «Manunosa nu, Kopobouka nu, K 4Yemy B HUX npu-
@HTOHUMAX TOSMCTbIA — TOHKWUIA, CTaBLUUX NOCIe Hero n A. CTanbHO BCMATpMBaTbCA? XO3ANCTBEHHASA NN XU3Hb,
1. YexoBa nokasaTtensmu coumarnbHOro npeycneBaHns UK HE XO35NCTBEHHAS, 3a4eM UX CPaBHMBATb, Nyulle
W HenpeycrnesBaHus. MUMO 1 BbICTpee NpoxoanTb BCE. MiHaye Becenoe Murom
MHorga nopTpeTHble 3apUCOBKM CTPOATCS HE Ha obpaTuTcs B rpycTHOE, €Cnn TOSbKO AO0NT0 OCTaHo-
NPOTMBOMNOCTABNEHMUMN aHTOHMMOB, @ Ha UX oTpuLa- BUTbLCS Nepes HUM, 1 Bor 3HaeT, Kakue Torga HabpenyT
HUK, YTO NPUBOOMUT K HEMTPanM3aLmm NX CEMaHTUKN. MbICIIN. .. »
lMucaTenb BENMKOMNENHO MCNOMb3YET Takow NpUemM Ans OkoH4yaTenbHasa pegakums:
. ‘:—A‘Q\\W"If i
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«Kopobouka nu, MaHnnoBa nu, Xo3ancTBeHHas nn
YKM3Hb UMW He X03ANCTBEHHaa — Mumo ux! He 1o Ha
CBeTE OMBHO YCTPOEHO: BECErnoe Mnrom obpartumrcs
B MevarnbHoe, ecriv ToNbKO AOMIo 3acTOULWbCA Nepes,
HWUM, 1 Torga 6or 3HaeT, YTo B3GpeaeT B ronoBy».

MpaBka [orons cocrosna npexae BCero B Cokpa-
LeHumn TekcTa. [lanee oH 3amMeHseT npunaratensHoe
FPYCTHbIN Ha NeYyanbHbIA, 3aMeHa npunaraTenbHbIX
yCcunmBaeT KOHTPACTHOCTb B ONUCAHUN CBETIIbIX U
MPaYHbIX CTOPOH >KU3HW.

Kak cpeacTBO NOSTUYECKOM BbIpa3nUTENbHOCTU aH-
TOHMMBbI UCMOMb3YOTCA aBTOPOM «MepTBbIX OyLI» U
0N OCyLLEeCTBMNEHNSI NPUemMa aHTUTESbI.

MprMep aHTUTE3bI C aBTOPCKMMU aHTOHUMaMMU:

«lMogbesxasn k AepeBHE Kakoro-HMbyab NOMELLMKA,
51 IIOBONBITHO CMOTPEN Ha BbICOKYH), Y3KYH0 AepPeBsiH-
HYIO KOJTOKOMbHIO... CTaparcs s yragatb, KTO TakOB
caM NOMEeLLMK. .. BECENbYaK 1 OH caM U XMYpPEH,
Kak ceHTs6pb B nocnegHnx yncnax...». AHTOHUMBbI
npuHagnexaT K O4HOWN U TOW e YacTu peyu, 1 noa-
TOMY HEerb3sl CYNTaTb aHTOHMMaMKN B TOYHOM CMbICIe
CrnoBa CyLLeCTBMTENbHOE BECENbYaK U npunararenbHoe
xmypeH. OgHako, B NPUBEAEHHON LMTaTe o4eBUaHa
AHTOHMMUWYHOCTbL CEMAHTUKM 3TUX CroB. Becenbyak
1N XMYPEH — KOHTEKCTYarbHbl€, aBTOPCKNE aHTOHUMBI.

O6pas3 lNnioLwknHa, Kak N3BECTHO, 3aBEpLUAET rane-
peto MepTBbIX AyLl. B «epBoi coxpaHuBLLEWCS peaak-

NCMNMONb30OBAHHAA NIUTEPATYPA:

LMM» HECOOTBETCTBUE HULLEHCKOro obnuka MNntoLwkuHa
€ro coumanbHOMY NMONOXEHNIO BbIpaXKanocb KOHCTPYK-
umMen ¢ NpoTUBUTENbHBIM COK30M «HO»: «Ho {mexay
Tem} 31O OblST MOMELLUK, Aa 1 Kakon nomewmk!y. B
OKOH4YaTenbHOW pefakumm [oronb ¢ NMOMOLLbIO KOHTEK-
CTyarbHOro aHToOHMMa yCunMBaeT NPOTUBOMOCTaBIe-
Hue: «Ho npea HUM CTOSIN HEe HULLMIA, NPeS HUM CTOSN
NMOMELLMKY.

[MpyHUMN NpoTUBONOCTaBMNEHWS NoNoxeH Foronem u
B caMO Ha3BaHue npoussegeHns — «MepTsble AyLmny.
AHTOHUMMS — OTPaXKEHNE CUCTEMHBIX OTHOLLEHWI B NEK-
CuKe, PMKCMPYIOLLMXCS B CO3HaHUM Yeroseka. MNoatomy
HavMeHOBaHWe OJHOTO YrieHa aHTOHUMMWYECKOTO psifa
(B A@HHOM crnyyae MepTBble) HEM3MEHHO NMOPOXAAET B
CO3HaHWM YnTaTens accoumMaTUBHYIO CBSA3b C APYrMM
NPOTUBOYIIEHOM.

He cnyyanHo A. U. lepueH nucan: «loronb 4yBCTBO-
Barn, — U MHOrMe Apyrve 4yBCTBOBanu ¢ HUM — nosa-
OV MepTBbIX Ayl AyLn XuBble». XKuBble AyLn — 3TO
Hapoa, Bepa B KOTOPbIN 1 cocTaBnsieT nadyoc No3Mbl.
Magoc «MepTBbIX AyLw» B. I. BenuHckuii yematpusan
B NMPOTMBOPEUNY 0BLLECTBEHHbIX POPM PYCCKON XN3HU
¢ ee myboknM HapogHbIM Ha4anoMm. BeipaxeHuto atoro
Kpuyallero npoTuBopeYns KpenoctHmudeckon Poccum
crnyXwuna BCs cuctema XygoXXeCTBeHHbIX cpeacTts [o-
rons. Mbl OCTaHOBUINUCH TONbKO Ha OAHOM U3 HUX —
aHTOHMMaX, CTapasiCb NokasaTb UX PYHKLMM B TEKCTE.

lepueH A. N. N3 aHeBHUKOB, MemyapoB, ctaten. M.: [oc. nsgart. xygox. nut., 1952. — C. 389-395.

BenuHckui B. T. «Heckonbko cnoB o noame orons “lMNoxoxageHnsa Ynumkosa unm Meptebie gywn”», 1842,
CtenaHos H. J1. H. B. loronb: TBopyeckun nyTb. 2-e nsg. M. 1959. 608 c.

3onotycckun W. T1. Toronb. M.: Monogas reapausi, 2005. OKnsHb 3amevaTternbHbIX nogen)

Tpyansa AHpu. Hukonawn lNoronb. M.: Qkcmo, 2007. 4
Tepy, Abpam. B TeHu lMNorons. M.: Kollnbpu, 2009. ¢
['oronb B BOCMOMUHaHUAX coBpeMeHHMKoB. M. :focnutusaar, 1952

XpanyeHko M.B. Hukonan lNoronb. IlutepatypHbii nyTb. Bennune nucatens. M.: CoBpemeHHuk, 1984.
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Tadgiqotlar

Hadwmca HEMATXXOHOBA,

nperiodasamerb PepaaHCKO20
2ocydapcmeeHHO20 yHugepcumema,
OmunHaboHy XOMUIXKOHOBA,

cmydeHmka 3 Kypca

®epeaHcKo20 20cydapcmeeHHO20 yHU8epcumema

HPABCTBEHHBIE ITPOBJIEMbI B
INIbECAX 1970- 1980 rOJAX

AHHOTaLMA: cTaTbs NOCBSLLEHA aHanNn3y HPaBCTBEHHbIX NPobrem, packpbiTbix B nbecax 1970-1980-x rogos,
ABNSAOLLMXCS BaXHbIM 3TanoM B pa3BUTMKU COBETCKOM ApamaTypriun. B aToT nepuog aBTopbl, TakvMe kak AnekcaHap
Bamnunos, Ceprei Muxarnkos, Ceprert CokonoB 1 gpyrne o60CTpstoT TeMbl MOpPanbHOMo Kpusuca fnMYHOCTH, Nouc-
Ka BHYTPEHHErO CMbICMA XM3HW, a Takke CTONKHOBEHWS NINYHBIX LIEHHOCTEN ¢ TpeboBaHmsaMY obLecTBa. CTtaTbst
paccMmaTpuBaeT, Kak B KOHTEKCTE XXECTKOW LieH3ypbl 1 MONUTUYECKON M30MSLMM aBTOPbI MCMONb30Banu anneropum,
CYMBOJIVKY M CKPbITbIA MOATEKCT ANis Toro, YTobbl Nepegatb Uaewn, kacarLimecs YenoBe4yeckoro JOCTOUHCTBA,
OTBETCTBEHHOCTU, BUHbI U nckynneHus. Ocoboe BHUMaHWe yaensercs Tomy, Kak ApamaTyprus 3Toro nepuoaa ot-
paxaeT He TOMbKO MNYHbIE, HO M OBLLIECTBEHHbIE KPU3NCHI, MOCKONbKY HPABCTBEHHbIE NPOONEMbI HYacTO CTAHOBATCSH
MeTadopon Bornee LWNMPOKNX coumnanbHbIX UISBMEHEHUN. B 3aknioveHne ctaTbsl MOAYEPKUBAET 3HAYUMOCTb MNbeC
1970-1980-x rogoB Kak OTpaXkeHWs BHYTPEHHEN 6opbObl IMYHOCTU C OKPY>KatoLLMM MUPOM, a Takxe Kak nnoLagku
ANsi OCMbICIEHMS 1 NEPEOCMbICIEHMS MOpasbHbIX U (PUNOCOGCKMX BONPOCOB, aKTyanbHbIX A4S TOr0 BPEMEHU U
OCTaloOLLMXCS BaXHbIMU B KOHTEKCTE Y€/I0BEYECKOro CyLLEeCTBOBaHUS B ftobON anoxe.

KnroueBble cnoBa: HpagcmeeHHOCMb, MpobremMsl, Opamamypausi, meamp, Kpu3uc, obuecmeso, fnbechl.

Annotatsiya: maqolada sovet dramaturgiyasi rivojida muhim bosgich bo‘lgan 1970-1980- yillardagi pyesalarda
ochib berilgan axlogiy muammolarni tahlil gilishga bag‘shlangan. Bu davrda Aleksand Vampilov, Sergey Mixalkov,
Sergey Sokolov va boshgalar kabi mualliflar shaxsning ma’naviy ingirozi, hayotning ichki ma’nosini izlash, shuningdek,
shaxsiy gadriyatlarning jamiat talablari bilan to‘gnashuvi mavzularini keskinlashtirdilar. Maqolada, gattiq trenzura va
siyosiy izolyatsiya kontekstida mualliflar inson gadir-gimmati, masuliyat, aybdorlik va qutqarilish hagidagi g‘oyalarni
yetkazish uchun allegoriya ramziylik va yashirin subteksdan ganday foydalanganliklari ko‘rib chigiladi. Bu davr
dramasida nafaqat shaxsiy, balki ijtimoiy inqgirozlarni ham aks ettirishga alohida e’tibor beriladi, chunki ahloqiy
masalalar ko‘pincha kengroq ijtimoiy o‘zgarishlarning metaforasiga aylanadi. Xulosa qilib aytganda, maqolada
1970-1980-yillardagi spektakllarning shaxsning tashqi dunyosi bilan ichki kurashining aksi, shuningdek, buning
uchun dolzarb bo‘lgan axlogiy va falsafiy muammolarni tushinish va qayta ko‘rib chigish platformasi sifatidagi
ahamiyati ta’kidlangan va har ganday davrda inson mavjudligi kontekstida muhim bo‘lib goladi .

Kalit so’zlar: axloq, muammolar, drama, teatr, inqiroz, jamiyat, spektakllar.

Annotation: the article is devoted to the analysis of moral problems revealed in the plays of the 1970—1980s,
which are an important stage in the development of Soviet drama. During this period, authors such as Alexander
Vampilov, Sergei Mikhalkov, Sergei Sokolov and others aggravated the themes of the moral crisis of the individual,
the search for the inner meaning of life, as well as the clash of personal values with the demands of society. The
article examines how, in a context of severe censorship and political isolation, authors used allegories, symbolism
and hidden subtext to convey ideas regarding human dignity, responsibility, guilt, and redemption. Particular
attention is paid to how the drama of this period reflects not only personal but also social crises, as moral issues
often become a metaphor for broader social changes. In conclusion, the article emphasizes the significance of the
plays of the 1970-1980s as a reflection of the internal struggle of the individual with the outside world, as well as
as a platform for understanding and rethinking moral and philosophical issues that were relevant for that time and
remain important in the context of human existence in any era.

Key words: morality, problems, drama, theater, crisis, society, plays.

BeeneHue

Tema HpaBCTBEHHOCTM 1 MOpanbHOro Beibopa B
nutepaType, ocOGeHHO B TeaTpe, BCerga HaxoguTcs
B LEHTPe BHUMaHUSA nucatenen n gpamartypros. B
1970-1980 rogax, korga B Cosetckom Cotose npo-
WNCXOANNN 3HAYUTENbHbIE, COoLMarnbHbIe U NONUTU-
Yeckre nepeMeHbl Ha cueHax TeaTpoB Havyanu no-

e-mail: tilvaadabiyotuz@gmail.com

SIBNATbLCS NbECbl, CTaBMBLUME BOMPOCHI O NpaBae,
CoBeCTU, NUYHoN ceoboae n Bbibope. 3TK BONpPOCHI
cTann ocobeHHO akTyarnbHbIMU B YCITOBUSAX, KOr4a
BHELLHAA naeonornyeckas ctabunbHoOCTb coyeTa-
nnchk € rNyB6oKUMU BHYTPEHHUMU NPOTUBOPEYNSMNA.
TeaTpanbHas ApamaTtyprus Hadana pearmpoBaTb Ha
3TV U3MEHEHUS, Uccrneayst HpaBCTBEHHbIE aCMNeKThbl
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B
YyenoBeYvYeCKMX OTHOLLEHU, MOparbHbI BbIGOp 1 TepsieT OpMEHTaLMIO B MUPE, NTIULLEHHOM MOPaIibHbIX >
OYXOBHbIV KPU3NC NUYHOCTU. [1beChl 3TOro BpeMeHu YCTOEB. 'r--g
CTanu He TOMbKO OTpaXXeHUeM counarnbHbIX U3MEHe- i
HWUIN, HO U BbIpaXXEHNEM NOMCKA CMbICNA XN3HU B YC- MopanbHbI BbIGOP U KPU3UC NIMMHOCTU B Nbe- >
NoBUAX pacTyLLen LeH3ypbl, COLMansHoOn genpeccum cax 1980-x ronoB f)\;;
1 nodaBneHnst MMYHON cBOBOAbI. TW NPOM3BEAEHNS B 1980-e roabl obLiecTBO BCTynaeT B Nepuoa ns- ‘...::
He TONbKO noABeprann COMHEHUIO CyLLEeCTBYOLNe MEHEHNA NONNTUYECKON aTMOCMEpPBbI, HO LIeH3ypa 1 W

HOPMbI, HO N packpbiBanu BHYTPEHHWE NpOoTUBOpe-
4YMsa NepCcoHaXkeun, KoTopble OKasbiBanucb Ha rpaHn
MoparbHoro Bbibopa.

OcHoBHas 4yacTb
B 1970-e roabl B coBeTCKOW ApamaTyprum npo-
NCXOASAT MHTEPECHbIE U BaXHble M3MeHeHuns. TeaTp

AaBreHne co CTOPOHbI BriacTu BCe elle 0OCTaBanuch
3Ha4uTenbHbIMKU. TeM He MeHee, NbecCbl 3TOro Nepu-
ofa ctanu bornee OTKPOBEHHbLIMW, a8 HPABCTBEHHbIE
Bonpockl npuobpenu ewie 60MbLLYO 3HAYNUMOCTb.
MHorue nbecbl 1980-x rogos 3atparnBaroT TeMbI Ca-
MOMO3HaHWS, MOParibHbIX KPU3UCOB, a Takke 6opbbbl C
MMYHON ¥ couManbHOW penpeccuen, akueHT CTaBuTCs
Ha BHYTPEHHW KOHMUKT repoes, NX KPU3UC LIeHHO-
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NOCTENEeHHO yTpavMBaeT CTapyto UOEO0NOrm4ecKkyto t

«KECTKOCTb», U Ha ero cueHax Ha4YnHawT BO3HU- CTeu, yTpaTy TpaguLUMOHHbIX MOparibHbIX OPUEHTUPOB. i

KaTb HOBble, Boree CrnoXxHble NepPCoOHaxu, KoTopble Ha doHe coumnanbHON HeCTabunbHOCTY U NOAUTUYe- ;}.‘v;i
»

BCTanu nepepg nuuom HpPaBCTBEHHbIX AnnemMmm. Ha
nepeaHnn NNaH BbIXOAAT BHYTPEHHME KOHMMUKTHI,
KPU3WC NIMYHON NAEHTUYHOCTH, 6opbba 3a MoparnbHbIN
Bbl6op. Npobnembl ogMHovecTBa, pasoyapoBaHus,
HPaBCTBEHHOrO MovcKa 1 yTpaTbl CMbICIIA XXWU3HU CTa-
HOBSATCH BaXHENLIMMU TEMaMn ANd ApamMaTypros
Toro BpeMeHun. OTHy>xaeHne IMYHOCTU B COBETCKOM
obulecTBe, yTpata AyXOBHbIX OPUEHTMPOB, a Takxe
CTONKHOBEHME naeanoB C peaslibHOCTbIO HaxoaaT
OoTpaxeHne B NPOU3BEAEHUAX TaKMX aBTOPOB, Kak
Bamnunos, LWykwuH, PoctaH. B 1970-e rogbl poccun-
cKas gpamatyprusi ctTaHoBUTCA Bonee NMpUYHON m
MenaHxonunyHow. Npobnemsl, KOTopble NOAHUMANUCh
B Mbecax, 4acTo Obiniv CBA3aHbI C yTpaTon naeanos,
KPM3NCOM NTMYHOCTU, KOH(PNMKTbI CTAHOBUMUCH HE
TOMbKO BHELIHMMMW, HO U BHYTPEHHUMU — B Bopbbe
yenoseka ¢ camum cobor. 1970-e roabl B COBETCKOM
apamaryprum 6binv BpemMeHeM nomncka HOBbIX hopM,
TEM 1 NOOXOAOB K OTPAXEHMUIO YENOBEYECKON XKUSHN.
B 3710 Bpema gpamaTypru nbiTanMcb OCBETUTb BaX-
HelLwmne BONPOCHl NMYHON cBOOOAbLI, BHYTPEHHEN
60pbObI, OTUYXAEHUS U KpU3nuca UAEHTUYHOCTH, UC-
nonb3ys Ans 3TOro Kak TpaanunoHHble OOpMbI, Tak
N 3KCnepuMeHTarnbHble METOAbI.

Mbeca «YTnHasa oxota» A. Bamnunosa ctana 3Ha-
KOBOW NS TOro BpEMeEHU, NOCKOMbKY oHa rmy6oko
nccnenyet MoparnbHble U 3K3UCTeHUnanbHble Npo-
6nembl. B nbece BamnunoBa ueHTpanbHoe MeCcTo
3aHMMaeT Tema oguHoyecTBa. [epon HecMoTpsa Ha
TO, YTO OHM HAxXOAATCS B OKPYXXEHUWN OpYrux Noaen,
OKa3blBaKOTCA HaeguHe CO CBOMMMU BHYTPEHHUMMU MPO-
6nemamu. [MaBHbIN repon NbITAeTCA HaWTK BbIXOA U3
BHYTpPEeHHero kpusnca. [beca 3aTparmsaeT BONpoChl
OYXOBHOW NyCTOTbI, 0AuHOYecTBa 1 6ecnepcnekTme-
HOCTU CYLLLECTBOBaHNSA B MUpPE, IOe HPaBCTBEHHbIE
OPUEHTUPbI yTpayeHbl. B noMckax cMmbicna XnsHu
repou okasblBalTCHA B 3aMKHYTOM Kpyre: OHU HE MO-
ryT HANTN OTBETHI Ha BOMPOCHI O XXU3HU U CMEPTH, O
cyacTbe 1 cmbicne. Nbeca NokasbiBaeT, Kak YernoBek

CKOW M30rMALMM IMYHOCTb OKa3biBAETCHA NOTEPAHHON,
He crnocoBHOM HaMTU rapMOHUID MEXAY NUYHbIMU
CTPEMMEHUAMU U BHELLHMMN TpeboBaHnaMM obLue-
cTtBa. [epon Nbec HauMHaloT oWy aTbh OTYYXAeHne
OT OKpY>KatloLLero Mmpa, ot CBOMX 6rnmskmx n gaxe ot
camux cebs. ITO OTUYXKAEHNE CBA3AHO C KPU3UCOM
NOEHTUYHOCTU, HEBO3MOXHOCTLIO HANTK CBOE MECTO B
coumanbHoOM peanbHOCTH, a Takke C HEBO3MOXHOCTbIO
NMOHATb M NPUHATH CBOE CYyLLECTBOBaHME B YCNOBUAX
TOTanbHOro KOHTpoOns, Aeduumta cBo6oabl U Hpas-
CTBEHHOrO ynagka. YacTto repou cTankmparoTCs C
OnnNemMMON: CnegoBaTth NN BHYTPEHHUM ybexaeHusam,
Oaxe ecrim 3T0 CONPSHKEHO C PUCKOM MUK COLMarnbHON
N30MAUnen, Unm xe NOAYNHATLCHA BHELLUHUM HOpMaTK-
BaM, KOTOpble NpOTMBOpEYaT UX JIMYHbIM HPABCTBEH-
HbIM NpUHUMNAM. OTU CTONKHOBEHUS MOKa3bIBaloT,
Kak O6LeCTBEHHbIE N NMINYHbIE LIEHHOCTX BCTYNakT
B NpoTMBOpeYMe, NOpoXaast BHYTPEHHUA KOHMIMKT
N MopanbHbIv Kpusnc. B aTux nbecax rnybokas ak-
3UCTEeHUManbHaga TpeBora, Kpusanmc MAEHTUYHOCTHU
N HPaBCTBEHHbLIN BbIBOP CTAHOBATCH OCHOBHbLIMMU
OpariBepamu CloeTa n repondeckux cyaeo.
OpamaTyprua kak 3epkano AyxXOBHOro Kpusuca
obuwectea. OcobeHHocTblo nbec 1970-1980-x rogoe
SIBNSIETCA TO, YTO HPABCTBEHHbIE Npobnemsbl, B 605b-
LUMHCTBE CBOEM, CTAHOBATCA MeTaddopor JyXOBHOIO
Kpuauca obuiecTtsa B LieNIOM. OTU NbEChl HE NPOCTO
nccnenyT MopanbHble BbIGopbl OTAENbHbIX N0AEN,
HO M NOKa3bIBalOT, KaK 3TN BbIOOPbLI BNMAKOT Ha 00Le-
CTBEHHbIE CTPYKTYPbI, KaK OHM CTaBAT NOA BOMPOC Cy-
LLeCTBYHOLLME coLUManbHble HOPMbI. B 9TOM KOHTEKCTe
BaXKEH M1 BONPOC O YENOoBEKE B YCNOBUAX TOTanutap-
HOW BriacTu, rae cBoboga NMMYHOCTU N ee MoparibHble
opveHTUpbl nogasnsatoTcd. «3aBTpa bbina BonHa»
B. Po3oBa nbeca, noceseHHast HpaBCTBEHHbLIM BO-
npocam, CBA3aHHbIM C NamMsaTbio U gonroMm. B aton
nbece Po30B 3aTparnsaeT BaxHeNLyo npobnemy:
Kak nepexuTtble MopanbHble U husndeckne TpaBMbl
BOWHbI BIIUSAIOT HA NINYHYIO XXN3Hb U HA MOparbHbIf
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BbIGOp YernoBeka. MNbeca cTaHOBUTCS CBOEro poa
pedonekcueii Ha TeMy HPAaBCTBEHHOW OTBETCTBEHHOCTM
nepes npoLwsnbIM 1 ByayLwmnm.

3aknioyeHue

Mbecbl 1970-1980-x ropos rnyboko 3aTparnsaoT
HPaBCTBEHHbIE BOMPOCHI, KOTOPbIE KacalTCs He TOMb-
KO NINYHOM XM3HU, HO 1 Bonee WNPOKMX coumarnbHbIX U
dunocodckux npobnem. MopanbHbIn BeIGOp repoes,
X BHYTPEHHUI Kpusnc, bopbba ¢ cobCTBEHHBIMU
COMHEHUAMW CTAHOBSATCS OTPaKEHNEM Tex uameHe-
HWIA, KOTOpblE NPOUCXOAAT B obLlecTBe. Yepes nbechbl

3TOro BPEMEHM MOXHO MOHATh, Kak YenoBe4YecTBo,
HecMoTps Ha BCe OOLLECTBEHHbIE U MONUTUYECKUE
OrpaHUYeHusi, NPOAOMKano UckaTb OTBETbI HA BEYHbIE
BOMpocCkl 0 Jobpe, 3ne, YecTHoCTU, U cBoboae. ATa
BEpCUs cTaTbU paclunpsieT Temy, JobaBnsieT HoBble
npumepbl U PasbsiCHAET HPaBCTBEHHbIE MPOGNeMbl,
Yepes KOTopble ApamaTypru Tex et obpaljarTcs K
3puTento. Tema kpuanca JIMYHOCTM U HPABCTBEHHOTO
BblOOpa NPoOHU3bIBAET BCe BaXXHEWLLME MbeCckl TOro
BPEeMeHMU, YTO AenaeT Ux He TONbKO 3HaYUMbIMU NPO-
N3BeOEHUSIMU UCKYCCTBA, HO 1 BaXKHbIMW CBMOETENSMM
OYXOBHOWN uctopumn obLiecTsa.

UCIMNOJIb3OBAHHAA NNIUTEPATYPA:
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AnbBuHa AJXKEMUWUHOBA,
npenodasamerib kaghedpb! pycckol ¢husnonoauu
®epeaHCcKo20 20cy0apcmeeHHO20 yHuUgepcumema

COBPEMEHHbBIE TEHAEHIIUU PASBUTUA
®PA3EOJIOTHYECKOH CTUJIMCTUKHU

AHHOTaUKA: B CTaTbe PacCMaTpMBalOTCA COBPEMEHHbIE TEHAEHLMN Pa3BUTUSA (DPa3eonormMyeckon CTUNMCTU-
KW, BKIoYasi e€ B3aMmMoAencTBue ¢ Apyrumu pasgenamu IMHIBUCTUKN U AUCLUNAMHAMMW TyMaHUTapHOrO 3HaHUS.
Ocoboe BHMMaHWe yaoeneHo n3y4yeHuo TpaHcopMaLMOHHbIX MPOLECCOB B 06MacTv hpaseornormn o BAUsSHUEM
HOBbIX KOMMYHUKaTVBHbIX MPAaKTUK, LIMPPOBBLIX TEXHONOIMIA 1 rnobanv3aumoHHbIX NPoLLECCOB. AHaNM3NpyeTCcs posb
(hpaseonornyecknx eauHULL B KOHTEKCTE Xy4OXKECTBEHHOrO, MyBGnMLMCTUYECKOrO Y MOBCEAHEBHOIO ANCKYPCOB. MNoa-
YEPKMBAETCS 3HAYMMOCTb CTUIIMCTUHECKON BapuaTUBHOCTN hpa3eonormmn Kak CpeacTBa yCUneHus Bblpa3mTenbHOCTH
TekcTa u hopmMmnpoBaHnsa namoctunsl. MNMpeacraBneHbl NEPCNEKTUBHbIE HAaNpaBeHNs AanbHENLLNX UCCrea0BaHUN,
BKITH04As KOTHUTUBHBIN, COLMOKYNBTYPHbIA U MEANANMHIBUCTUYECKUIA NOOXOAbI.

KnroueBble cnoBa: ghpaseosiocuyeckass cmuucmuka, gopaseonoaudeckue eOUHUYbI, cmuucmuYyecKkas eapu-
amusHocmb, UOUOCMUIIb, KOMMYHUKamu8HbIe npakmuku, mpaHcgopmMmayusi ¢hpa3eosio2uu, KoeHUMUBHbIU mooxoo,
COUUOKYNbMypHbIU acriekm, MmeduanuHa8ucmuka.

Annotatsiya: magolada frazeologik stilistikaning rivojlanishidagi zamonaviy tendensiyalar, shu jumladan uning
tilshunoslikning boshga bo‘limlari va gumanitar fanlar bilan o‘zaro alogasi ko‘rib chigiladi. Frazeologiya sohasidagi
yangi kommunikativ amaliyotlar, ragamli texnologiyalar va globallashuv jarayonlari ta’siri ostida yuz berayotgan
transformatsion jarayonlarni o‘rganishga alohida e’tibor garatilgan. Frazeologik birliklarning badiiy, publitsistik va
kundalik diskurs kontekstidagi roli tahlil gilinadi. Frazeologiyaning stilistik variativligi matn ifodaliligini oshirish va
idiostilni shakllantirish vositasi sifatida muhimligi ta’kidlanadi. Kognitiv, sotsiomadaniy va medialingvistik yondashuvlarni
o'z ichiga olgan keyingi tadqiqot yo‘nalishlari taklif etilgan.

Kalit so‘zlar: frazeologik stilistika, frazeologik birliklar, stilistik variativlik, idiostil, kommunikativ amaliyotlar,
frazeologiyaning transformatsiyasi, kognitiv yondashuv, sotsiomadaniy jihat, medialingvistika.

Annotation: the article examines contemporary trends in the development of phraseological stylistics, including
its interaction with other branches of linguistics and the humanities. Particular attention is paid to the study of
transformational processes in phraseology under the influence of new communicative practices, digital technologies,
and globalization. The role of phraseological units is analyzed in the context of artistic, journalistic, and everyday
discourse. Emphasis is placed on the importance of stylistic variability in phraseology as a means of enhancing text
expressiveness and shaping idiostyle. Prospective directions for further research are outlined, including cognitive,
sociocultural, and media-linguistic approaches.

Key words and expressions: phraseological stylistics, phraseological units, stylistic variability, idiostyle,
communicative practices, transformation of phraseology, cognitive approach, sociocultural aspect, media linguistics.

BBeneHue

dpaszeonormyeckas CTUNNCTMKA Kak CaMOCTOATENb-
HO€e HanpaBneHne NMUHIBUCTUKN 3aHUMaeT BaXXHoe
MECTO B U3YYEHUN Bblpa3nTErNbHbIX CPEACTB A3blKa.
OHa cocpefoToyeHa Ha nccrnegoBaHum yCTOMUYMBbBIX
CroBOCOYETaHUI, CNOCOBHbLIX YCUMBaTL AMOLMOHarb-
HO-3KCMPECCUBHYIO U CMbICIIOBYIO Harpy3ky Tekcta. Co-
BpeMEHHbIE TEHAEHLIMN Pa3BUTUSA OAaHHOW ONCLMNIVHBI
00ByCcnoBneHbl Kak BHYTPEHHUMM NpoLeccamMu A3bIKOBO
CUCTEMBI, TaK 1N BHELUHUMU (bakTopamu, TakuMm Kak
rnobanusauns, passutmne LUQPOBbIX TEXHONOMMIA U
N3MEHEHNs1 B KOMMYHUKATUBHbIX MPaKTUKaXx.

AKTyanbHOCTb TEMbI UCCNEAOBAHUS OnpeaensieTcs
TeM, 4YTO bpaseoniormyeckme eavHuLLbI NpoaorKaoT
0CTaBaTbCsl HE TOMbKO CPELACTBOM Nepeaayn KynbTypHO-
NCTOPMYECKMX OCOBEHHOCTEN A3bIKa, HO U UHCTPYMEH-

TOM CO3[aHNA XyOOXECTBEHHbIX U CTUNUCTUYECKUX
adppekToB. Kak otmevaet B. H. Tenus, dpaseonorus
SABMNSIETCH HE TOMNbKO OTPaXeHNEM HaLMOHaNbHO-Ky b-
TypHOro cesoeobpasns, HO N aKTUBHbIM YY4aCTHUKOM
npouecca (hopMMpPOBaHUS A3bIKOBOW KapTUHbI Mupa [1].

Kpome Toro, coBpemeHHble uccrnegoBaHud nog-
YepKkmMBalT HEOBXOANMMOCTb MHTErpaunn gpaseorno-
rMYeCcKOM CTUMMUCTUKM C KOTHUTUBHOW NIMHIBUCTUKOMN
N MeananuHrBucTukon. Tak, no mHeHuto H. M. Lahn-
CKOro, opaseonorusi TECHO cBsi3aHa C MexaHu3mamm
4YernoBevYeCKOro MblLLUNEHNSA N KOMMNEKTUBHOW NaMATH,
YTO OTKpPbIBAET HOBbIE NEPCMNEKTUBBI ee U3yveHus [2].

Llenbto HacTosLLEel CcTaTby ABNSETCA aHanu3 Krove-
BbIX TEHOEHUNIA pa3BnTUS Ppaseonorniyeckon cTunm-
CTMKWN B COBPEMEHHbIX YCNOBUSAX U onpeaeneHue nep-
CMNEKTUBHbIX HaMpaBneHun ee AanbHENLWero N3y4YyeHus.
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[na gocTwkeHns nocTaBneHHOW uenv npeanonaraercs CnocobCTBYOT MNOABNEHNIO HOBbIX (DPAa3e0orormyeckmx
paccMOTPeTb TEOPETUYECKME NOAXOAbI K aHanu3y dpa- KOHCTPYKUMIN 1 aganTauum TpaamumnoHHbIX. Kak otme-
3€0M0rM4YeCcKUX eanHnL, N3yYnTb X CTUNNCTUYECKNE yaeT E. A. Bemckas, coBpemeHHble (hpas3eonornamol
DYHKUMN B pas3nnMyHbIX TUNax AUCKypca 1 BblAenuTb BCE vallle oTpaxaroT peanuu ungpoBoro obLecTsa,
BMMSIHWE COBPEMEHHbIX COLMOKYNBTYPHbBIX MPOLECCOB TEXHONMOrnyeckme NHHoBaumm 1 rmobarnbHble KynsTyp-
Ha ux TpaHcgopmauumio. Hble TeHaeHuun [6].

[MepeocmbicneHve YyCTONYMBBIX BbIpaXKEHUI CBA3aHO

AHanus C WX aKkTyanusaumen B HOBbIX KOHTeKCTax. Hanpumep,

CoBpeMeHHas (hpaseonornyeckasi CTUNMCTUKa pas- LmdbpoBM3aLIMS NprBeNa K BO3HUKHOBEHUIO TakuX SBre-
BMBAETCH Ha NepeceveHnn NIMHIBUCTUKN, KyIbTYpOnorim HUR, KaK «Memm3aumsi» dpaseonornamoB, YTO NO3BOMS-
N MeauanvHrBUCTMKK, YTO 0BYCMNOBMAEHO YCIIOKHEHNEM €T 1M BbICTpee PacnpoCTPaHATLCA U UHTErpupoBaTbCs
KOMMYHWKaTUBHbIX NPaKTUK 1 paclumnpeHnem cdep B NOBCEAHEBHbIN A3bIK. 3yyeHune dpaseonornyeckon
ncnonb3oBaHus A3blka. iccnegosaHune dpaseonoru- CTUMMCTUKM NpegnonaraeT akueHT Ha KOTHUTUBHbIX,
Yyecknx eanHul (PE) kak cpeacTs BbIpasnTErbHOCTU COLMOKYNBTYPHBIX U MeOUNAaNVHIBUCTUYECKNX acreKTax.
TEKCTa BKIoYaeT TeopeTnyeckoe 060CHOBaHME X npu- [MepcnekTMBHbLIM SBNSETCA UCCrefoBaHne BrUSHUSA
poabl, PYHKLMM 1 PONKM B Pa3nnYHbIX TUNax AMcKypca, LM POBbLIX TEXHONOMMN Ha bpaseonoruio, a Takke
YTO NoAYEepPKMBAET MEXONCLUUNINHAPHBIA XapakTep N3yvyeHne MeXba3bIKOBbIX N MEXKYNBTYPHbIX TPaHC-
AaHHoW obnacTw. dopmaumii hpaseonornyecknx eamHuL B yCrioB1sX

B ocHoBe coBpeMeHHbIX uccnegoBaHnin ppaseo- rnobanusaumu.
norvu nexaT cCeMaHTUYEeCKUIN, KOTHUTUBHbBIA N (PyHK- B pesynbrate aHanusa coBpeMeHHbIX TeHOAeHUMN
LuMoHarnbHbIn nogxodbl. CeMaHTu4eckni nogxon pac- pa3BUTUSA HPa3eoriormyeckon CTUNNCTUKN BbISIBIIEHO,
cmaTpuBaeT PE Kak 3HaKoBble eguHULbI C YCTONYNBOW YTO 3Ta 06NacTb MUHIBUCTUKM aKTUBHO TpaHC(OpMUpy-
BHYTPEHHEWN CTPYKTYPOWN 1 NepeHOCHbIM 3HaveHreM. Kak €TCH Nof4 BMUSIHEM BHYTPEHHWNX U BHELLHMX (DaKTOPOB.
otmeyaet A. B. KyHuH, dopaseonornam npegcrasnser
COBOWV CNOXKHYI0 CUCTEMY, B KOTOPOW CEMaHTHKa He CBO- BbiBogbl
ONTCSA K CyMME 3Ha4YeHUI oTAeNbHbBIX KOMMOHEHTOB [3]. [MpoBeneHHoe nccnegoBaHne NO3BONNUIO BbIABUTL

KorHUTUBHbBIN NoAxon paclumpseT TpaauUMOHHbIE KntoyeBble TEHOAESHUMN pa3BUTMS hpas3eornornyeckon
npeacTasneHnst o (opaseonoruum, CBs3biBasi ee ¢ npo- CTUNNCTUKM B COBPEMEHHbIX YCMOBUSX, @ Takke onpe-
LeccamMmm MbILNEHNS 1 KoHuenTyanusauuu. B. H. Te- OennTb NepcrnekTUBHbIE HanpasneHnsa gansHenwe-
nnsi NogYepKUBaET, YTo DE ABNAOTCA «KOTHUTUBHBLIMU ro n3ydeHus gaHHoun obnactu. CoBpemMeHHas dpa-
CTPYKTYpammy», KOTOPbI€ NOMOraloT YNnopsaoymMBaTh U 3eornornyeckas CTUnMCTUKa pasBnMBaeTCs Ha CTbIKe

= WHTEpnpeTupoBaTb UHopmaumio [4]. NNHIBUCTUKK, KYNbTYPONOrMn, KOTHUTUBHOW HayKn m

PYHKLMOHAmMbHBIV NOAXOA, COCPEeAOTOMEH Ha U3yye- MeOuanvHrBuCTMKN. Takomn Nnogxod pacLUnpseT rpaHnubl

- HUM CTURIMCTUYECKUX PyHKUMA OE B pasnunyHbIX Tunax TPaaLMOHHOIO U3yYeHus paseonornm, yuntoisas
I Anckypca. Hanpumep, B XygOXeCTBEHHbIX TEKCTax ee porb B NpoLecce OCMbICIIEHNS U MHTepnpeTaumm
' OHUV yCUNNBAIOT AMOLMOHarbHOEe BO3AencTeme, a B nHdopmaLmm, a Takke B POPMUPOBAHUN KYILTYPHON
nyeénuumcTke — Nnog4epkUBaloT 3KCNPECCUBHOCTb U N 3bIKOBON KapTUHbI MUpa.
KOHKPETU3MPYIOT CMbICIIOBbIE aKLEHTHI. ®paseonornyeckme eamHuLbl OCTalTCA BaXHbIM
®dpa3eonorn3mbl akTUBHO UCMONb3YIOTCH B Xy40- WHCTPYMEHTOM CO3[aHu1S BbIPa3UTENbHOCTU TEKCTa
XXeCTBEHHOM, NybrnmLMcTU4eckom, AernoBOM U MHTEp- B pa3nuyHbIX TUNax guckypca. B xygoxxecTBeHHON
HeT-guckypcax. B xygoxecTBeHHOW nutepaTtype OHU nuTepatype OHU YCUNNBAKOT AMOLIMOHANbHYIO Hachbl-
BbICTYNalOT MHCTPYMEHTOM CO3[4aHMs 0Bpa3HOCTU U LLIEHHOCTb 1 0BpasHOCTb, B NyGrnmumncTrke nogyepku-
xapaktepusauun nepcoHaxen. Mo crnosam J1. I. ba- BalOT 9KCMPECCUBHOCTb N aKLEHTUPYIOT BHUMaHWE Ha
BeHko, hpaseonorna nomoraeT aBTopy co3gaBaTtb KrnoYeBbIX acrnekTax, a B UHTEPHET-ANCKYPCe aKTUBHO
YHUKaNbHbIV UAMOCTUIb, YCUNNBASA XyO0XECTBEHHOE TPaHCHOPMUPYIOTCS, aganTUPyACh K HOBbIM KOMMYHU-
BO34encTBue Tekcta [5]. KaTUBHbIM YCINOBUAM.

B nybnvuuctuke ®E npumenstoTcs Ana ycuneHus CoBpeMeHHbIe COLMOKYNBTYPHbIE N3MEHEHWS, BKITHO-
BbIPa3nTENbHOCTN U 3MOLMOHarnbHOCTU. OHM YacTo Yasi rmobanusaumio 1 LudpoBmsauno, cnocobCcTByroT
NCNOMb3YHTCH B 3arofioBKax, YTo NOBbILLAET UX Npu- TpaHcdhopMaunn dpaseonornyecknx egmunl,. OHm
BneyYyeHne n apeKkTMBHOCTb KOMMYyHUKaummn. B nH- nprobpeTatoT HoBble POPMbI U 3HAYEHMS, YTO AenaeT
TepHeT-AncKypce, 0COBEHHO B couManbHbIX CETSX, NX aKTyanbHbIMU B COBPEMEHHbIX KOHTekcTax. Ocoboe
HabntogaeTcsa TpaHcdopmMauusa paseonorn3moB: nx 3HayeHue npuobpeTaeT ABneHne «memmnsauuny dpa-
nepeocMbICieHne 1 nrpa ¢ ux PopmMon Ansi Co3faHns 3e0noruy, No3BonstoLLee TPaguLUUNOHHBLIM BblpaXeHUSM
HOBBIX CMbICIOB 1 NMPUBNEYEHNS BHUMaHWSA ayauTOPUN. BbICTPO pacnpocTpaHATbCS U 0BpeTaTb HOBbIE CMbIC-

Mmobanunsaums, passutme LUGPOBbLIX TEXHOMNOMMN NoBble OTTEHKM B LMOPOBOW cpeae.

N N3MEHEeHMe LIeHHOCTHbIX opueHTauun obliectsa HanbHenwee nayveHve paseonormyeckon CTunm-
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CTUKWN JOSBKHO YUYUTbIBATb KOTHUTUBHbIE, COLMOKYb-
TYpPHblE U MeAManuUHrBUCTUYECKME acnekTbl. BakHbIm
SBNSETCA UccnegoBaHue B3anmoaencTaus gpase-
OriorM3MoB C LMPOBLIMY TEXHONOTMSIMU U UX POSb
B OPMUPOBAHNM COBPEMEHHON KOMMYHUKATUBHOM
NpakTUKW. Takke NepcrnekTMBHbLIM BUOUTCS aHanu3
N3MEHEHU B BOCNpUATUM dhpa3eonornm Ha ooHe rno-
GanbHbIX KyNbTYPHbIX COBUIMOB.

Takum o6pasom, hpaseonornyeckast CTUNIMCTUKA
NpoJoSKaeT pa3BMBaThCA Kak AMHaMUYHas U MHO-
rorpaHHas AucuuninHa, oTpaxatoLlas n3aMeHeHus B
A3bIKe, KynbType 1 obLiecTse. Ee nsyyeHne He TOnbKo
yrny6nsieT noHMMaHue s13bIKOBOW CUCTEMbI, HO U CMO-
COBCTBYET OCMbICIIEHMIO MPOLLECCOB, NMPONCXOASALLMX
B COBPEMEHHOW KOMMYHUKaLUK U KyNbTypPHOM Mpo-
CTpaHcTBe.
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Acanb QPTALLUEBA,
npenodasamerb kKaghedpbl PYyCCKO20 si3biKa
Qunuana Py (HWNY) Hegpmu u 2a3za um. . M. 'ybkuHa 6 2. TawkeHme

KOHLEIITYAJIbHAA N A3bIKOBAA KAPTUHA MUPA B
KOHTEKCTE KOTHUTUBHOM JIMHTBUCTUKH

AHHOTaUuA: B CTaTbe paccMaTpuBatoTcs NpobnemMbl S3bIKOBOW KOHLIENTyanunsaLmum B PyCCKOM A3blKe B KOHTEKCTE
KOTHUTUBHOW MUHIBUCTUKN. OCHOBHOE BHUMaHWE yAeneHo aHanunay NoHATUIA «KOHLENTyanbHas kapTuHa Mupa,
«513bIKOBAs KApTMHA MUPa» U KKOHLIENT», a TakKe UX ponv B hopMMPOBaHUM KyNbTYPHOM 1 A3bIKOBOW MOEHTUYHO-
cTu. B paboTte akueHTUMpyeTcs BHUMaHNe Ha B3auMOLENCTBUN A3blka C KOTHUTUBHBIMW CTPYKTYpamu YenoBeka, ero
BOCTPUSATUM U UHTEepRpeTauun genctemTensHocTn. Ocoboe BHUMaHWe yaensieTcs aHTPOoNoLEeHTPUYeCcKkon Moaenu
uccrnenoBaHus A3blka, rae YeroBek ABNSeTCs LieHTpanbHON hurypoi aHanvaa, a ero BoCnpusaTve Mupa Yyepes s3blk
oTpaXkaeT 0COOEHHOCTY KynbTypbl U MbILLEHWS. PaccMOTpeHbl pa3nuyHble Noaxoabl K onpeaeneHnto KoHuenTa u
KOHLeNTyanbHOM KapTuHbI MM1Pa, a Takke UX BINSHUIO HA hopMUpoBaHMe S3bIKOBOW KapTuHbI Mupa. CTaTbsi Noa-
YEPKUBAET BaXKHOCTb M3yYEHUS B3aMMOCBSI3U si3blka Y KOHLIENTYarbHbIX CTPYKTYP B KOHTEKCTE MCUXONMUHIBUCTUKM
N KOTHUTUBHbIX HayK. B 3akntoueHne nogyepknMBaeTcsl, YTo A3bIK ABMASETCA BaXKHbIM MHCTPYMEHTOM He TOMbKO A
onucaHusi, Ho U ANs MOHUMaHWsA MUpa.

KntoueBble cnoBa: aHmpornoueHmpu3m, KOHUenmyarbHasi KapmuHa Mupa, 3bIKogasi KapmuHa mMupa, KoHuenm,
KO2HUMmMueHas /luHe8UCMUKa, NcUxouH28UuCmuKa, s3bikogasi UOeHmMUYHOCMb, Kylbmypa.

Annotation: the article explores the interrelation between conceptual and linguistic pictures of the world within
the framework of cognitive linguistics. The primary objective is to analyze how language reflects and shapes our
understanding of the world, focusing on cognitive mechanisms involved in the formation of meaning. The study
emphasizes the role of language in shaping human cognition, highlighting concepts such as categorization,
metaphor, and mental spaces. It also examines how various cognitive processes, such as perception, attention,
and memory, influence linguistic structures. The article aims to provide a deeper understanding of the connection
between language and thought, contributing to the development of cognitive linguistics.

Key words: cognitive linguistics, conceptual representation, linguistic picture of the world, categorization,
i metaphor, mental spaces, perception, attention, memory, cognitive processes.

Annotatsiya: maqgolada kognitiv lingvistika doirasida konseptual va tilshunoslik dunyo tasvirlarining o’zaro
bog’ligligi o’rganiladi. Asosiy maqgsad — tilning dunyoni qanday aks ettirishi va shakllantirishi, ma’no hosil gilishda
ishtirok etadigan kognitiv mexanizmlarga e’tibor garatishdir. Tadgigot tilning inson tafakkurini shakllantirishdagi rolini

4 ta’kidlab, kategoriyalash, metafora va agliy maydonlar kabi konseptlarni ko’rib chigadi. Shuningdek, turli kognitiv

= jarayonlarning, masalan, gabul qgilish, e’tibor va xotira, til tuzilmalariga ta’siri o’rganiladi. Maqola til va fikr o’rtasidagi
bog’liglikni chuqurroq tushunishga yordam berishni magsad gilgan va kognitiv lingvistikani rivojlantirishga hissa
go’shadi.

Kalit so’zlar: kognitiv lingvistika, konseptual tasvir, tilshunoslik dunyo tasviri, kategoriyalash, metafora, aqliy
maydonlar, qabul qilish, e’tibor, xotira, kognitiv jarayonlar.

CoBpeMeHHas MIMHIBUCTMKA aKLEHTUPYET BHUMaHWe
Ha s3bIKe Kak Crnocobe BbIpaXXeHUs1 YENOBEYECKOM KyIb-
Typbl. IHTEPEC yYeHbIX COBMHYICS C aHanu3a CTPYKTY-
pbl s13bIKa K UCCMEA0BaHMIO YCITOBUIA U Pe3ynbTaToB ero
MCMNOmb30BaHMS. HA3blk BOCPUHUMAETCS OQHOBPEMEHHO
KaK UHCTPYMEHT CO3[aHMS U COXPaHEHUS KynbTypbl
(4epes TeKCT) 1 Kak YacTb CamMoW KynbTypbl, MOCKOMbKY
C NOMOLLIbIO SA3bIKa MOPOXOATCA Kak MaTepuarnbHble,
TaK 1 fyxoBHble npoun3seneHus. OH oTpaxaeT 0cobeH-
HOCTV NOBEAEHWS HAapoaa, ero NCMXonorMmn 1 KynsTypbl,
PUKCHUPYS NX B rpaMMaTUKe U NTEKCUKE.

MHorue yyeHble cynTatoT OCHOBHOM 3aayem fnHr-
BUCTUKM ONpeaeneHne BrmsiHUS sidblka Ha aesTenb-
HOCTb YernoBeKa 1 N3y4YeHue ero ponu B KOTHUTUBHbIX
npoueccax. Ha ocHoBe NpMHUMMNOB UCTOpPU3Ma U CU-

e-mail: tilvaadabiyotuz@gmail.com

CTEMHOCTH, XapaKTEepPHbIX A54 VICTOpI/I‘-IGCKOVI N CTPYyK-
TypHOVI JIMHFBUCTUKU, A3bIK PaHblUe BOCNpUHNMaAIca
KaK 3aMKHyTasa cucrtema. OpHako B kKoHLe XX Beka
B OTEYECTBEHHOWN (*)VIJ'IOJ'IOFVII/I NOABITAETCA aHTpPOMNno-
LeHTpn4ecKkad Mmogesib ndyvyeHusa A3bika, B KOTOpOI7I
YEJloBEK ABIIAETCA LEeHTpallbHbIM 3J1IEMEHTOM aHalnm3a
S13bIKOBbIX SIBNIEHUN.

AHTpOI'IOLI,eHTpVISM B JINHIBUCTUKE O3HA4YaeT, 4To
YernoBeK SBMSETCS NCXOQHOW TOYKOW AN aHanusa
SIBNEHUI, ero BOCMNpUATHE onpeaendeT Xxapakrep Uccrie-
noBaHus. B paMKax aHTpOHOLleHTpM‘-IeCKOVI napagumrvbl
A3bIK pacCMaTpmMBaAETCA KaK CpeacTBo, Yepes KoTopoe
CO3HaHMe 4YeroBeKa BOCMNPUHUMAET U MHTEPNPeTUpyeT
0|<py>|<al0u.|,14|7| MUp. Bce b6onee aKTyalibHbIMU CTAHOBAT-
CA nccnenoBaHnMd KOMMYHUKaTUBHO-MparMaTtn4ecknx
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acrnekToB fA3blKa, KOTOPble 0ObEOUHSOT NIMHIBUCTUKY
C 3THOMOrMeNn N coumarnbHON NCUXOTOrNEN.

OOHUM M3 KNIOYEBBIX MOHATUI, UNNIOCTPUPYHOLLMX
B3aUMOOTHOLLEHNSA YernoBeka C MUPOM, SBASETCS
KoHUenTyanbHas kaptuHa mupa (KKM). 31oT TepmuH
OTpaXkaeT CUCTEMY 3HaHWUI N NpeacTaBneHui o aen-
CTBUTENBHOCTU, KOTOpas (hopmMMpyeTca Ha OCHOBE
B3aMMOLENCTBUSA YernoBeKa C OKpyXatoLen cpeomn.
KKM mcnonb3yeTcs B pasnuyHbIX Haykax U paccMaTtpu-
BaeTCs Kak KOrHUTUBHAaA MoAens Mupa. JInHrenctuka
n3y4aeT cnocobbl, KOTOPLIMW 3TW 3HAHNS UKCUPYIOTCS
B A3bIKe, KOTOPbIN, B CBOK 04epeb, ABMSETCH YacTblo
KOHLIeNTyanbHOM KapTUHbI MMpa U OCHOBOW 4151 CO3-
OaHns A3bIKOBON KapTuHbl mupa (AKM).

AsbikoBas kapTuHa Mupa npeacTasnseT cobon
OTpaxeHue OencTBUTENbHOCTU B A3blke. Pasnuyvs B
A3bIKOBOM AeNeHun Mupa y pasHblx HapogoB obycroB-
NeHbl KyNbTYPHBIMU Y KOTHUTUBHBIMWU OCOBEHHOCTSMM.
AKM mayyaeT He Tonbko BepbanbHble npeacTaBneHns,
HO 1 MX CBSA3b C FIMYHBIM OMbITOM Y MUPOBOCNPUATUEM
HocuTenew s3blka. B a3blke hopmMupyoTcs He Tonb-
KO MOHATUINHbIE, HO U CYBbEKTMBHBbIE KAPTUHBI MUPa,
KOTOpbl€ MOTyT OTNMYaTbCHA OT NIOrMYECKON KapTUHbI.

Taknm obpasom, A3bIkoBad KapTUHa Mupa onpe-
JOernsieTcs kak cMctema s3blkoBbIX 06pa3oB pearnbHbIX
OBBHEKTOB 1 OTHOLLUEHUN, KOTOPbIE OTPaXKatoT OnbIT
YeroBeYeCKon AeATeNbHOCTU. A3bIK SBNSETCH He Npo-
CTO (hbOpPMOK OBnageHUs MMPOM, HO U KIKOYOM K ero
MO3HaHWIO, YTO NoayepkuBaeTcs B pabotax A. A. Jle-
OHTbEBA, KOTOPbLIV YTBEPXKAAET, YTO SA3bIK HE ABMSETCH
MCTOYHMKOM KapTvH MUPa, a NULLIb OTPaxaeT uX.

B ncuxonuHrBncTMke KOHUenTyanbHas kapTuHa
MUpa paccMmaTpyBaeTCs Kak COBOKYMHOCTb 3HAHMIN U
npeacTaBreHnin, KOTopble HaXoaAT CBOE BblpaXeHue
B S13bIKE, KOTOPbIA CRYXWUT ANg UX nepegayun n nepe-
paboTkun. A3bikoBasi kKapTUHa Mupa, B CBOK oYepeab,
ansieTca komnoHeHTom KKM, rae ponb a3blka 3aknto-
YaeTcs B AOMNOMHEHUN COAEPKaHWUS KOHLIENTyansHowm
CUCTEMBI.

MCNOJIb3OBAHHAA NUTEPATYPA:
1. JleonTbeB A. A. A3bik u cosHaHue | A. A. JleoHTbeB. — M.: Hayka, 2002.
2. CtenaHoB 0. C. KoHuenm u nekcuka: koeHumueHo-ruHaeucmu4yeckut aHanus /[ KO. C. CtenaHoB. — CI16.:
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KoHuenT, B CBOIO o4epefb, ABNSAETCS OAHUM U3
Hanbornee CrnoXHbIX U AUCKYCCUOHHbLIX TEPMUHOB B
NIMHIBUCTUKE. DTO MOHATME, HECMOTPSI Ha CBOO HEo-
npeaeneHHoCTb, aKTUBHO MCMONb3yeTcs AJ1s1 ON1caHns

4
3NeMEeHTOB KyMNbTYPHOTO 3HaHUsi, KOTOPbIE BblpaXaroTcs ‘{)‘r‘)‘
yepes A3blk. OAHAKO B NIMHIBUCTAYECKNX UCCIEAOBA-  wa

N

HUAX HET €QUHOr0 MHEHMS O TOM, YTO MMEHHO Npea-
cTaBnseT cobom KOHLenT.
KoHuenT YyacTo onucbiBaeTcs Kak MeHTanbHas eaum-

s

*
3

r
HVUa, npeacTasnsowasi cobor kKapTuHy Mmpa, NocTpo- "
€HHYIO B YeroBe4YeckoM Co3HaHuu. B nutepartype un ;'ii

hrnocoum KOHLENT MOXET UMETb PasfnyHble 3Have-
HYS, OT 0603HaYeHMs «3a4aTOYHON UCTUHBIY 40 Bonee
LLIMPOKNX MHTEPNPETALMI, CBA3AHHbIX C KyNbTYPHBIMM
acrnektamu. B A3bike KOHLENT paccmaTpuBaeTcs Kak He-
yTO BornbLUee, Yem NPOCTO CrOBO, BKMOYatoLLee B ceds
Lenbln psg accoLuUMmMpOBaHHbIX 3HaYeHu n 0bpasos.

CoBpeMeHHbIe nccnegoBaHus npeanaratT HeCKOMb-
KO NOAXOAO0B K TpakToBaHuio koHuenTta. OgnH u3 Hux, ’
npeanoxexHebln KO. C. CTenaHoBbIM, paccmaTpuBaeT :
KOHLENT KaK OCHOBY KynbTYypbl, ABNASCL 6a3oBon ean-
HULEN MeHTanbHoro mmpa. [lpyrue nccnegosarenu,
Hanpumep, H. [1. ApyTioHOBa, TPaKTYOT KOHLUENT Kak
pesynbTaT B3aMMOLENCTBUSA A3blKa C KOTHUTUBHBLIMU
CTPYKTypamu, onpeaenss ero Kak equHuLy s3blKoBo-
ro BugeHvs Mmpa. Tpetui nogxon, NpeacTaBreHHbIN
yyeHbimn, Takumum kak . C. Jluxayes n E. C. Kybpsko-
Ba, paccMmaTtpuBaeT KOHLEeNT Kak NocpeaHuKa mexagy
A3bIKOBbIM 3Ha4YE€HNEM U AENCTBUTENBHOCTBIO.

Taknum 06pa3om, HECMOTPS Ha PasnNUyMs B MOAXOAAX
K onpegerneHunto KoHUenTa, obLLUmMi BbIBOA 3akrovaeTcs
B TOM, YTO KOHLIENTbI UrPAIOT KIHOYEBYIO POSib B A3bIKE
N KynbType, oTpaxkas B3auMoaencTBne Yernoseka ¢
MVPOM Yepe3 OCO3HaHME N A3bIKOBOE BblpaXKeHue.
PasHoo6pasne noaxoaoB nogyepkmMBaeT, HACKONbKO
CNOXHbIM M MHOFOrpaHHbIM SIBNSETCH 3TO ABrEeHMne,
TpebytoLlee NHTerpaLum pasnmyHbIX METOAMK 1 TEOPUIA
ONS €ro NonHOro NOHNMaHMs.

-

[. ApytioHoBa. — M.: Hayka, 2001.
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Mange ®POMUHA,
npenodasamerib kKaghedpbi 513bIKO8
CamapkaHOCKo20 yHuUsepcumema «3apmed»

INPUHLOMUIIBI IOCTPOEHUA
MEANIUHCKHUX TEPMHUHOB

AHHOTauUMA: MeguLMHCKas TEPMUHOMOIMS MCMONb3yeTca Megmkamm Bcero mupa. KnmHunyeckme TepmMuHbl
CTPOSATCA MO OAHOM U TOW Xe MOAENU: NpUcTaBka + KopeHb + cyddurke + okoH4aHue. Npeduke n cyddurke — ato
crnoBoobpasoBaTesibHble 3NeMeHTbl. TakuM 06pasom GOMbLUMHCTBO TEPMMHOB COCTaBIIEHO U3 HECKOMNbKMX YacTen.
CnoBoobpa3oBaTesbHble 3feMEHTbI CryXaT CTPOUTENbHBIM MaTepranom Ans obpasoBaHWs HOBbIX COB.

KnroueBble crnoBa: mepMUHO3IeEMEHMbI, KITUHUYECKUE (bpa3sbl, aHamoMUu4YecKue mepmMuHbl, aghgbUKChbI, aHEMUSI.

Annotation: medical terminology is used by physicians all over the world. Clinical terms are built according to
the same scheme: prefix + root + suffix + ending. Prefix and suffix are word - forming elements serving as a building
material for the formation of new words.

Key words: ferm elements, clinical phrases, anatomical terms, affixes, anemia.

Annotatsiya: tibbiy terminologiya butun dunyo bo‘ylab shifokorlar tomonidan qo‘llaniladi. Klinik terminlar bir
xil sxema asosida tuziladi: prefix + ildiz+ suffiks + yakuniy qo‘shimcha. Prefiks va suffiks so‘z yasovchi elementlar
hisoblanadi. Shuning uchun gismdan iborat. So‘z yasovchi elemetlar yangi so‘zlarni shakllantirish uchun qurilish

materiali vazifasini bajaradi.

Kalit so’zlar: termin elementlar, klinik iboralar, anatomik terminlar, affiks, anemiya.

Kypc naTtumHckoro sisablka B MEAULMHCKOM By3e
BKIOYaeT obyyeHne Nnekcuko-rpaMMmaTu4eckomMy ma-
Tepuarny, OxXBaTbiBalOLLEMY TP CAMOCTOSITENbHbIX
pasgena — aHaToOMUI, KIMHKKY 1 pelenTypy. ObyyeHne
HauMHaeTCcs C aHaTOMUYEeCKOM Nnekcukn. NayyeHune
rpaMmaTU4eckoro Matepuarna nocTpoeHo Ha Nekcu-
yeckon 6ase. Jlekcmka BBOOMTCS NocreqoBarteribHoO OT
NPOCTbIX TEPMUHOB K ©ornee croXHbIM 1 o Heobxo-
OVMOMY NMOAKMOYEHMWIO JTOTMYECKOro MblLUSIeHMs s
nepeBofa MHOIFOYMCIEHHbIX aHAaTOMUYECKNX TEPMUHOB,
YMEHMIO NCMONb30BaTh aHaTOMUYECKME TEPMUHBI Kak
B €QWHCTBEHHOM, Tak U BO MHOXXECTBEHHOM 4ucrie 1
Jaxxe NepeBoaANTb NPOCTble TEKCTbI NO aHaToMMYe-
CKOM TepMmuHonoruu, tTakue kak “Costa”, “Columna
vertebrarum”, “Hepar” v T.4.

Kak n3BecTtHo, coBpemMeHHas MeauLmHckas Tep-
MMWHOIOIMS NPeaCTaBMsSET CIIOXHYIO CUCTEMY CIIOB,
NOCTPOEHHbIX Ha 6a3e apeBHErpe4YecKkoro 1 ApeBHe-
naTUHCKOro s13blkoB. CriegoBaTenbHO, NpaBuna cro-
BOOOpa30BaHUS A0MKHbI CTaTb BaXKHENULLMM acnekToM
npenogaBaHUs NaTUHCKOMO si3blka B MeaMLUHCKUIA
BYy3aXx.

MapannenbHo ¢ 3aHATUSAMUN MO NTATUHCKOMY S13bIKY
CTYOEHTbI 3HAKOMSITCS C aHAaTOMUYECKMMMU TEPMUHAMU
Ha 3aHATUSAX N0 HOpPMarbHOM aHaTOMUK YeroBeka n
3aTeM Ha rMCTONOrMK, rae CTyAEeHTbl UMEKT BO3MOX-

e-mail: tilvaadabiyotuz@gmail.com

HoCTb 6onee rnyboko YyCBOUTb 3T TEPMUHbI, TaK Kak
3HAKOMSATCHA C HAMW Ha NMpaKTUKe. Takon KOMMEKCHbIN
noaxon, NoOMOraeT CTyeHTaM yxxe B NepBOM CEMeECTpe
3anoxuTb Ansa ceba dyHaameHT, Ha KoTopom byaet
CTPOUTLCSH 3HAHWE CreayrLUX TEPMUHONOMMYECKNX
noacucTem.

JlaTnHo-rpeveckme kKopHu obnagaroT OrpoOMHON
CIOBOTBOPHOM MMOKOCTbLIO, NO3BONSAKOLLEN co3aaTb
ApKune, KpaTkue n Yyetkne TepmMmunbl. OcobeHHo boraTa
UMM, TaK Ha3blBaeMasi, KnmHu4yeckasi TepMUHOMOI s,
CBsi3aHHasi ¢ NPOUNAKTMKON, AMarHOCTMKOM BonesHen
obcrnenoBaHueM n neveHmeMm. Bee rpeyeckue cnosa
[atloTcs B NAaTUHCKOW TpaHckpunumn. OBbl4HO TEpMU-
Hbl 06Pa3yoT MO OAHOWM U TOW XXe MOLENU: KOPEHb +
cycbgbuKc + OKOHYaHuUe, Unn K 3Ton mogenu fobaens-
eTcs npuctaska (npecdwmkc). MNpeduke n cydduke- aTo
cnoBoobpasoBaTenbHble adpdukesl (s1am. Affixus —
rnpukpeneHHeIl). NMocpeacTBOM NpUKpenneHnst aTux
crnoBobpasoBaTeribHbIX 3NIEMEHTOB K KOPHIO 06pasyroTcs
HOBblE CrnoBa- Npou3BoaHble. Hanpumep: peri (npe-
ukc)+ arteri (kopeHn)+ al (cycbgpukc)+ is (okoH4YaHuUe)=
oKostoapmepuaribHbIU.

MeouuunHckaa TepMUHONOIrNS UCMONb3yeTCca Me-
Ovkamu Bcero mupa. OHa cnocobCTBYyeT NOMHOMY
NOHMMaI TOro, YTO He0BxoanUMO BOMBHOMY U YTO C
HUM MPOMCXOANT. ATa TEPMUHOMOIUS BaXKHa Kak Ansi
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Bpayen, Tak u Ans meguumHckoro nepcoHana. Cry-
OEHTbl MeOULNMHCKMX BY30B TaKKe OOSIKHbI Hay4YnTb-
Csl NOHMMAaTb 3TN TEPMUHbI. MeanLUMHCKMe TEPMUHbI
B TOYHOCTW OMUCLIBAIOT JIeHEHNEe, KOTOPoe AOSKEH

Hauyane TepMmuHa. Cambli nerkmm cnocob 3anomMHUTL
KOPHEBbIE CNOBa — 3TO Bbly4YnUTb MATUHCKOE U rpeye-
ckoe 3By4vaHue. YTobbl MOHATL TEPMUHbI, HAAO 3HATb
3Ha4YeHVe KaXaoro KOMNOHeHTa, Hanpumep: tachypnoé

- o " ~
NPUHATL BOrnbHOM, YTOBLI 06MNErynTL CBOE COCTOSHUE. tachy — 4acTbli, pnoé — AblXxaHne; aHoMarbHO Yactoe e
HenpaBunbHoOe ncnonb3oBaHMe MEOULIMHCKUX Tep- ObixaHve 6onee yem 25 abixaHui B MUHYTY. Hemiplegia ‘...::
MWHOB MEeOULIMHCKMM MepCOoHanioM MOXET NpuBecTun hemi — nonosuHa, 0OQHOCTOPOHHWIA, plegia — Nnapanuy; W

K nyTaHuue, B pesylibraTte 4ero OonbHble He nony4yar
npaBuUIibHOIo nevyeHns. 310 CBMAETeNnbCTBYET O HEMNpPO-
deccrmoHanuame meankos. NoHMMaHne MeguLMHCKUX
TEPMUHOB N UX NMpaBUIIbHOE NUCMNOJIb30BaHNEe nmeeTt
OonbLUOe 3HaYeHMe.

MpaBunbHoe nogpobHoe onncaHue nctopumn dones-
HN MOXET NOMOYb Bpayam NocTtaBuUTb TOYHbIN anarHos,
obecneunTb npasuribHOE Nne4vyeHne 1 BKIr4vaeT meaum-

COCTOSIHUE, KOrja OfHa NOfI0BMHA Tena napanusoBaHa.
Hawnbonee yacTo ynotpebnsemsie npedukcsl 3T10: a
(an), anti, dys, endo, epi, hyper, hypo, para, peri, syn
(sym) n T.40.

Hanpumep: anaemia an — - oTcyTCTBME, anemia —
KpoBb, T. €. Manokposwue. Hyperplasia — hyper — Bbiwwe,
Hafj, CBEpPX HOPMbI; Ype3MepHoe yBenMyeHne opra-
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Ha MM TKaHW 13-3a yBenMyYeHns BOCNpon3BoaCcTBa p

LIMHCKMe TepMUHbI. Hanpumep: Bpay MOXET OTKasaTbCs knetok. Epigastricus — epi — Haf, gastric — oTHocs- A
OT KaKuX-TO fiekapCTB NS OTAENbHbIX NaLneHToB, Npu- LLMICS K >XeNyaKy; pacnonoXeHHbIW Hag xenygkom. K ;}.‘v;i
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HVYMas BO BHUMaHWE Hanuyve annepruyeckmx peakummn
Ha AaHHble npenapatbl y aTux 60rbHbIX. o cTaTucTrke
oT 44.000 pgo 98.000 ntogen ymumparT KaXKablin rof
n3-3a BpadebHbIx owmnbok. Ecnn byayuime cneunanu-
CTbl-MeaVKv OBragetoT MeanUMHCKON TEPMUHOMNOTeN
Ha JOMKHOM YpOBHe, ByayT cnaceHbl MHOTME YernoBe-
yeckue xusHn. CtaHgapTHble MeQULMHCKUE TEPMUHBI
NOMOratoT Bpayam MOHSITb COCTOSIHME NX NALMEHTOB U
OTBETUTb Ha BOMPOC:

*[loyemy GornbHble HyXOalTCA B MEAULIMHCKOM
nomoLun?

*Kakoe nedeHuve n yxog Heobxoamm 4518 oka3aHus
nomoLuy 60nbHbIM?

MeamnumHcKkme TepMUHBI, Ha NEPBbLIN B3NS4, KaxyTcs
AOBOSBHO CNOXHbIMU. CnegyroT cocpeoTodmTCs Ha
NX KOMMOHEHTax, a UMEHHO: NpucTaBke, KOPHe, Cyd-
dumkce. 3HaHMEe 3HAYEHNN ATUX KOMMNOHEHTOB MOXET
NMOMOYb MOHATbL N OBBACHUTL MEQULMHCKNE TEPMUHBI.
BOMbLWMHCTBO TEPMUHOB COCTaBMNEHO U3 HECKOMbKUX
YyacTew. JlaTuHckne v rpeveckme KOpHWU CKnaablBatoTcs
B OTAErNbHbIE CMNOBa, T.€. TEpMUHbI, 06pasHo onpeae-
ngoLmMe NOHATUS.

Tak, encephalographia nHTEpnpeTupyeTcs Kak peHT-
reHorpadunyeckoe ncecnegoBaHme nyTen LMpKynsaumm
LepebparnbHON XMOKOCTU B FONTOBHOM MO3re, METOAOM
KOHTPaCTUPOBaHUS.

OnpegensowmmM nNo 3Ha4yeHno 0bbIYHO ABMNSIETCH
nocnegHee Crnoso. YAUBUTENBHO, Kak pa3ymMHO, KOM-
NakTHO, yA0B60NPOM3HOCMMO U TOYHO NO COAEPXKAHMIO
NOCTPOEHbI KIMHUYeckne TepMmuHbl. Hypoglykaemia —
CMMMNTOMO KOMIMSIEKC, HACTYNatoLLMIN NPY YMEHbLUEHUN
KonmdecTBa caxapa B kposu Hwxe 0,07% (Hanpumep
nocne BBeOEHWS NHCYMNWHA).

3HaveHne adhPUKCOB ABMNAETCA MOLLHbIM Cpea-
CTBOM, Nno3Bongowmnm obxoantecsa 6e3 cnosaps. lNMpe-
UKC MOXET 03Ha4aTb Popmy, pasmep, HanpasrneHue,
uBeT. KopeHb — 310 YacTto YacTb Tena. Cyddmke moxeT
NMETb TaKoe Xe 3HayeHue Kak npeduKc, Unm onuckl-
BaeT npobnemy. KopeHb nHorga B cepegmHe unu B

Hanbonee YacTblM cydPrKCam MOXHO OTHEeCTU: — itis
BocnarneHue, — osis — 1) xpoHnyeckoe 3abonesaHve
2) yBenuyeHune (4ncna KpoOBEHOCHbIX KNETOK) iasis 1)
3aboneBaHue, BbI3BaHHOE YeM-TO 2) lithiasis — o6pa3o-
BaHWe KamHen; 4) — ismus— 1) oTpaBneHune; NpUsHaKku
©onesHu; 5) genus — 06yCNOBMNEHHbIV NOpPaXXeHUEM;
6) oma — onyxornb, U T.A.

Hanpumep: aortitis — BocnaneHue aopthbl; colitis
— BOcnaneHne o6o0a04HON KULLIKWU; angioma — He 3M0-
KayeCTBEHHas ONyxorb CTEHKM KPOBEHOCHOTO COCyaa;
haemangioma — onyxonb 13 KpOLLEYHbIX COCYO0B;
thyreotoxicosis — Ype3amepHoe KONmM4yeCcTBO rOpMOHOB
LMTOBUOHOM XKenesbl.

CnoBoobpasoBarerbHble 3eMeHTbl CryXaT CBOeo-
BpasHbIM «CTPOUTENBHLIMY MaTepuanom ansi obpaso-
BaHWUsi HOBbIX CNOB. APdUKChI HAAO 3HATb, T.€. Bbly4nNTb
[0 aBTOMaTtuama. JT0 Kak pa3 ToT criyyan, korga 6e3
3HaHusA adrKCoB BPAS N YTO-HMOYAb NONYYUTCH.
Hanpumep; antiasthmaticus o3Ha4aeT npoTnBoacTma-
Tuyeckun; sub — noga, sublingualis — NogBA3bIYHBINR; poly
— MHOrO, polyneuritis — MHOXXeCTBEHHOE BOCTMOSTHEHNE
HepBOB; Prognosis- Hay4YHas OLeHKa BO3MOXHOro pe-
3ynerata 60nesHn n T.A4.

KnuHuyeckasi TepMMHOMOrusa — 3To A3blK Bpaya,
KOMMaKTHbIN, EMKUIA, NPOeCCUOHaNbHbIN, JAOLL M
BO3MOXHOCTb NMogYepKnBaTb MHPOPMaLIMIo 13 3apybex-
HbIX XypHarnoB, COXpPaHATb Bpa4yebHyto TanHy 1 nmeto-
UMM MHOTO APYrMX JOCTOMHCTB. TepMUHbI FPeYecKoro
NPOMCXOXAEHUS B BONbLUNHCTBE CBOEM TPaHCNUTEPU-
pytoTCsl, @ NaTuHCKMe nepeBoaaTcs. MoxHO NpuBecTu
psig, NPUMEPOB TPAHCIUTEPUPOBAHHBIX TEPMUHOB, 13
Ha3BaHWs XMMUYECKMX arnemeHToB: Bromum (Br)- 6pom,
OT rpeyeckoro “bromos” — 3noBoHHbIN. Chlorum (CI) —
X1op OT rpeydeckoro “chloros” — 3enenbin, lodum (J) nog
oT rpedveckoro “iodus” duonetoBbivi. Hydrogenium (H)
— BOAopoA — OT rpeyeckoro “hydor” — Boga + “genes’™—
poadALLMIA, NPON3BOAALLMN U T.4.

A TEPMUHbBI NTATUHCKOTO NPOUCXOXAEHMS Yalle ne-
pesogaTca: Argentum (Ag)- cepebpo, oT cn